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INTRODUCTION

Statemeq~ £t the Problem.

The problem can logically fall into two divisionsz

1. To show the educational trend in social sciences.

2. To construct a course of study in Sociology for the

Senior High School.

Technique of Solution.

The first part of the problem was solved by making a study

of the articles written by specialists in the field of Social

Science Education. This has been treated in the first three

chapters of this thesis.

The second part of the problem was solved by two methods:

1. A thorough examination was made of the outstanding

books in the field of Sociology for Senior High

Schools.

2. A tentative outline for such a course was submitted

to specialists in the field of Sociology represent

ing four colleges and universities in the middle

west, two of which have pUblished texts in Sociology

for Senior High School use. All of the authorities

differed in their view as to an ideal course of

study. But all have agreed on the points found in

this course of study. Btat~entB of these authori

ties will be found in the appendix of this thesis.



Chapter I

EDUCATION FOR A CHANGING CIVILIZATION

Our chier problem today is no longer to adjust our

selves to a well-defined system but to a change. Since

the last decade or the nineteenth century our whole

industrial life has been reconstructed by the machine. We

are spending billions or dollars a year for things that did

not exist thirty or rorty years ago.

Great communication systems have sprung up over the

United States amounting to investments of billions of

dollars whereas fifty years ago these communication systems

had not been discovered or invented. Today the human

voice is carried over the entire terrestrial ball. In

this twentieth century of adventure we are even trying to

commune with other supposedly inhabited worlds.

The electrical industry with its industrial worth of

billions of dollars and its millions of horse-power had

its beginning less than rirty years ago in New York in a

single plant. set up by Thomas Edison. Even electrical

power was discovered as a human tool less than five cen-

turies ago.

Listed below are illustrations or significant discoveries
I

8ince 1890.

1Researoh Bulletin of the B. B. A•• Sept. 1929, pp. 177.---
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l890-The linotype, a machine designed
to do the work of both type setting
and type casting, was patented by
Mergenthaler. The first successful
linotype machine had been completed
and put into t he composing room of
the New York Tribune in 1886.
Since then it has come into general
use by newspapers and printing
offices throughout the world.

l89l-Berliner patented his loose contact
telephone transmitter or microphone.

l892-The automatic telephone was patented
by Strowger.

The "Hercules" rail, weighing
127 pounds to the yard, was put into
service on railroads.

1893-The Diesel internal-conbustion engine
was invented.

1894-The modern steel freight car beoame a
recognized unit of American railway
service.

Successful inoculation against
'typhoid fever began. Diphtheria
anti-toxin was also introduced.

l895-Roentgen discoTered X-rays.
Seldon patented principles involved
in the automobile, namely, the
application of an internal combus
tion engine to the propulsion of a
road vehicle. Up to 1896 automobiles
were prohibited from running on
the English pUblic roads faster than
four miles an hour, and even then
the law required that a man should
walk in front waving a red flag.

Edison produced his improved
phonograph by which markings were
made on the surface of wax by a
fine steel point.

l896-A sera. was prepared to prevent
typhoid f'eyer.

The steam turbine was
patented by Curtis and the mono
type machine by Lanston.

2



On April 27, 1896, Hew York
had its first motion-picture
Pictures were projected on a
at a theatre on Twenty-third

show.
screen 2
street.

3

l89?-The identification of electrons by
J. J. Thompson.

l898-Radium was discovered by the Curies.
Santos Dumont equipped a small

dirigible with a gasoline motor and
made spectacular flights.

1899-Michael Pupin announced the theory
underlying his long distance tele
phone. By 1907 he had brought his
system to such perfection that it
was acquired by the Bell Telephone
Company and by German telephone
interests.

Luther Burbank developed the
"Sugar" prune--one in his remark
able series of new plums and prunes.

1900-Walter Reed and his associates
proved that yellow fever was trans
mitted by mosquitoes.

R. E. Olds invented a type of
gasoline automobile.

A successful sub-marine boat
was invented.

1901-Marconi flashed signals by wireless
across the Atlantic.

Taylor and White secured a
patent on high-speed steel.

1902-Rutherford proved that radium gives
off active amanations.

The first trans-A3lantic wire
less message was sent.

2Today 225,000 people are permanently employed in
the motion picture industry. It is estimated that in the
U. 8. 100,000,000 people go to the movies-weekly. Every
day approx~tely 25,000 miles of motion pictures are
handled by the MOtion Picture Producers and Distributors.

3800n it beoame oompulsory by international law, for
all sea-going vessels carrying 50 persons or more to
oarry wireless faoilities and competent operators.



1903-Henry Ford produced his first Ford
automobile.

On December 17, at Kitty Hawk,
N. G., Orville and Wilbur Wright
made their first successful flight-
approximately 120 feet in twelve
seconds.

1904-Fessenden patented his plan of
radio-wave production.

1905-Einstein took up the question as
to what might properly be under
stood by time and space--and
announced his theory of relativity.

1906-A radio crystal detector was
patented by Dunwoody.

1907-McGollum began studies in nutrition,
which later made him one of the
important contributors to the
vitamin hypothesis.

1908-All steel passenger cars on railroads
came into use about this time.

On April 11, Delagrange broke
the European record by flying two
and a half miles "without once
touching ground and some distance
farther with only two slight touches".

1909-llary Pickford took partin her first
"movie-. .

First call for help was flashed
from the ocean by a wireless operator
when the steamship, -Republic", met
in collision with the Italian ship,
"Florida-, off Nantucket.

19l0-Goiter was cured in hospitals by the
use of iodine.

1911-Gurtiss developed, during 1911-12, a
hydro-airplane and flying boat,
capable of rising from, and landing
on, the water.

During the period 1910-1921, over
two and a half billion dollars were
spent in road construction in the
U. B. During this same period the
consumption of crude oil in the
United States arose to 8 percent.

1912-Rd1son gave a demonstration of a
-kinetophone- or talking movie.
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Adolph Zukor presented to
the motion picture world the
idea of "famous players in famous
plays".

1913-The tungsten filament was patented.

1914-A military tank was invented by
General E. D. Swenton.

Edison produced synthetic
carbolic acid.

In September, taxicabs and
omnibuses of Paris were mobilized
to carry Ga1lieni's army out from
the capital to drive the invading
forces back from the Marne.

19l5-0n September 29, 1915, the same
year in which the first continen
tal telephone line was completed,
a conversation over the wireless
telephone occurred between New
York and San Francisco, and was
heard in Panama and Honolulu.

1916-The Browning machine rifle was invented.

19l7-Max Mason invented a submarine de
tector; and Mendenhall and Williamson
an airplane compass.

Radio telephony was employed
as a means of signaling in military
operations.

1918-0n May 15, the first air-mail route
in the United States was opened be
tween Washington and New York, in
cooperation with the War Department.

1919-From 1914 to 1919, the automobile
industry rose from eighth to third
place among Ameri'can manufactures.
It was first in 1925, when over
four million motor vehicles were
manufactured.

1920-Broadcasting was born about this time.
The first radio telephone station,
KDKA, for regular mass communication
service, was erected at East Pittsburgh.

1921-Trans-continental air-mail route
opened. In 1926 the total numbers of
miles covered by the United States
air ..i1s was 2,256,000.

5



1922-Diabetes patients cured by insulin.

1923-Two new anaesthetics--acetylene and
ethylene--were developed.

The tomb of King Tutankhamen
was opened on February 18.

1924-The "Los Angeles· made a non-stop
voyage from the heart of Germany
to Lakehurst covering the five
thousand miles in 81 hours.

1925-Richard Evelyn Byrd and Floyd Bennett
reached the North Pole via airplane.

A process for sending photo
graphs was invented in the Bell
Telephone laboratories.

1926-The worlds' fastest cable, the
nineteenth to span the Atlantic,
was completed in September.
Through the use of permalloy it
has been given a speed of 25,000
letters per minute.

The world's longest tUbe,
running 16t miles from North to
South London, and serving
2,500,000 people, was opened Sept. 13.

1927-At 7:52 A. M. on May 20, Charles A.
Lindbergh, flying alone in a mono
plane, with five sandwiches and a
canteen of water for refresmnent,
set off on a non-stop flight for
Paris. He completed the 3,610
mile flight in 33! hours.

During 1927, the Atlantic was
crossed by four different planes and
the Pacific Ocean from California
to Hawaii twice.

A regular trans-Atlantic radio
telephone service was inaugurated.

1928-Large commercial use was made of
television.

1929-Airplanes are refueled in the air,
and a record of over 400 hours of
continuous flight established.

The German liner, Bremen,
arrived in Bew York harbor JUly 22,
after crossing the Atlantic in 4 days,
18 hours, and 17 minutes.

6
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The above illustrations of significant discoveries

since 1890 are amazing. We are hardly able to comprehend

that civilization is changing so rapidly. It impresses

upon us, not that all of the problems of civilization have

been solved, cut rather, that humanity has more problems

to solve than the race ever dreamed of. These changes

must be met through our educational system.

As civilization changes, our schools not only should

strive to keep pace, but to lead the way. According to the

Research Bulletin of the N. E. A.4"a static school in a

dynamic civilization is an anachronism". He who commands

the secondary school to stand still while civilization moves

on would relegate it to a place of insignificance. Yet

many of the people of the United States have an unsympathetic

attitude toward the changes that are taking place in our

secondary schools.

The Sixth year book of the Department of Superintendence

says:5 -In a very real sense the schools are an integral part

of American life. To think of them as institutions set

apart and detaohed from contact with the living world is to

give them'the characteristics of unreality, to take away in

large part their usefulness, and to diminish their appeal to

the young. The loss arising from this detachment will affect

all schools; it will be especially noticeable and injurious

in secondary schools, which deal with boys and girls at a

4B••earch Bulletin of the H. E. A., Sept. 1929, p. 179.- -- - -
GniPt. ot Superintendence, 6th Year Book, H. B. A.

Washing on n-:-C., p. 41. - - -
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time of life when they aspire to become identified as in-

timately as possible with the world about them. Vllierever

schools are detached from reality, there heavy withdrawal of

pupils to enter economic pursuits and to come into contact

with actual life activities must be expected."

Everywhere we find evidences of change. The externals

of life differ greatly from the externals which were familiar

only a few years ago. Institutions, customs, beliefs, former-

ly regarded as established, in many instances are subjected

to critical investigation and in some cases are in process

of disintegration.

The significance which these conditions have for the

schools is to point out the fact that any type of education

which aims to fit pupils to take their places in a static world

is hopelessly inadequate. It is essential to realize that

just as the world today in many important partiCUlars is very

different from the world of ten years ago, so we must be pre-

pared to see continuing and perhaps accelerating change as

time goes by. In other words, the conception of education as

preparation for life--a conception which assumes that life is

fairly constant and unchanging--becomes almost untenable be

cause we do not know what life is to be even a few years hence.

There is to be sure, a kind of preparation which differs from

the earlier conception. It is preparation which helps the

pupil to achieve poise and balance in the midst of whirling

cycles of change. The task of orientation rests heavily upon

the secondary school.
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Whether the changes within our high schools have been

rapid or extensive enough to meet the new demands is doubtful.

In the majority of high schools they probably have not been.

Many of our schools have not made the changes necessary to meet

the demands of their own community. Most of the changes that

have taken place in many of our schools have been those that

were forced upon them by the state requirements. Usually the

state is not up to date in demanding and initiating new pro-

grams. No place is better to initiate a fine school program

than within the local system. Hence secondary school curri-

culum and course of study construction and revision is needed

in most school systems. There needs to be a constant revision

because civilization is constantly chaneing.

The need is for a curriculum suitable for a rapidly chang

ing civilization with large social, spiritual and industrial

values, and sufficiently differentiated·to meet the needs of

adolescent youths with varying levels of ability, social and

economic backgrounds, and hopes for the future.

We might properly ask the question as to whether the

modern high school differs from that of l890? The following
6

tables of comparison is a partial answer to this question.

The High School of 1890

Attended~: The intellectual and social elite--a homo

geneous student body with parents in a preferred economic,

Tocational, or social position.

6Research Bulletin 2!~ B. E. !., Sept. 1929, pp. 180, 181.



subject matter was considered more or less an end in itself.

prominent.

of the total elementary and secondary school enrollment.

Total
132,985

163.748

296,733

In Private Schools
47,534

47,397

94,931

Curriculum: Offered a single curriculum composed of sub-

Enrollment: The high school enrollment was but 1.6 percent

Location: High Schools were seldom found except in the

centers of population. There were only 2,526 public 'and 1,632

Method~1 Passive absorption of text-books--memorization

of facts as ends in themselves. Teachers considered that their

Girls •••••••• 116.351

Total ••••• 201,802

curriculum to exercise CUltural, social, and economic leadership.

private or a total of 4,158 secondary schools in the whole

Uni ted States.

task had been completed when they had rigorously applied the

logically organized subject-matter of a static and aoademic

curriculum. According to the Committee of Ten, reporting in

1892, -ETery subject taught at all in a secondary school should

Purpose: To select pupils of unusual capacity and back

ground and to prepare them through a traditional academic

Organization: The 8-4 plan with a sharp break both as to

content and method between the eighth and ninth grades with

In Public Schools
Boys ••••••••• 85,451

heavy elimination of pupils during the ninth year. was

Jects organized on a logical basis and intended, according to

the Committee of Ten, of the National Education Association,

for -those boys and girls economically and intellectually capable

of attending the secondary school". The acquisition of this

r- 10
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be taught in the same way and to the same extent to every

pupil so long as he pursues it."

Results Expected: A high school was successful if it

succeeded in eliminating all but the intellectually elite and

gave the select few who went on to high institutions of learn-

ing the preparation which fitted them to make high marks in

college or university.

The High School of 1929

Attended BII All the children of all the people--a heter-

ogeneous student body drawn from every group in the community,

with corresponding diversity of background, capacity, and future

prospect.

Purpose I To take all pupils including those of average

and limited capacity and background and to discover for each

one the particular curriculum which promises most for him and

~or society in liberal education and preparation for practical

life.

Location: High Schools are easy of access to all youths,

except those residing in backward communities. In 1926 there

were 17,710 pUbl~c and 2,350 private, or a total of 20,060

high schools in the United States.

Enrollment I In 1926, the high school enrollment was 15.2

percent of the total elementary and secondary school enrollment.

In Public Schools In Private Schools Total
Boys ••••••••••• 1,445,886 114,617 1,560,503

Girls •••••••••• 1,619.1;23 133.459 l,752,~82

fotal ••••••• 3,065,009 248,076 3,313,085



Organization: Rapid development of the 6-3-3 plan and

other modifications of the 8-4 plan so that the transition from

the elementary to the secondary school is mnoother and elimina

tion of pupils is materially reduced.

Curriculum: Offers a series of curriculums, composed of

subjects and activities organized on a psychological basis,

which according to the Curriculum Commdssion of the National

Education Association, should provide every child of secondary

age an opportunity to develop whatever talent he may possess.

Subject-matter is a means to an end and had no place in the

curriculum, except as it contributes to the realization of

desirable, individual or social ends.

Methods: Emphasis is placed on learning through active

participation in life-like activities, designed to develop

desirable habits, attitudes, and ideals. Instruction aims

directly at achieving such major objectives as good citizenship,

vocational efficiency, and ethical character. According to

the Curriculum Commission, reporting in 1928, the presence or

absence of a subject in a particular secondary school curriculum

and the manner in which it is taught should be based upon a

study of the capacities, present needs, and future plans of

individual pupils.

Results Expectedt A high school is successful if it

retains children in school and discovers the particular

SUbject-matter and activities which equip them successfully to

meet the varied demands of a complex and rapidly changing

civilization.

12



of education to be the transmission of the accumulated know-

Less obviously, but nevertheless decidedly, the trend is

13

We have come to the place where we realize that the

ledge of the past.

7Rel1SiOU8 Education, February 1930, p. 127.

trend in educational thinking is away from conceiving the end

The educational world is beginning to realize that nothing

training in adult-predetermined ideals, traits and habits and

there is still a considerable body of current literature devoted

to the exposition of both, of this concept of the end of

away from conceiving the objective of education in terms of

pupils will leave the schools, grow into adulthood and find

of the preparation of the young to take their place in a

remote adult society. That this latter conception is still

entrenched in educational theory is evidenced by the fact that

themselves in a strange world. Education must not be static

education, and of the techniques that proceed upon this
7

assumption.

remains fixed. If the schools attempt to give the pupils the

present adult needs, they will make a serious mistake. The

and fixed. It must teach the pupil to think; it must teach him

to make adjustments; it must unsettle his mind. It is just as

impossible for education to teach a pupil how to act in a given

situation thirty years in the future of his present needs as

it is for education to progress when we keep repeating century

old educational practices.

, ...
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Chapter II

THE DEVELOPEMEIIT OF SOC IAL STUDIESIN THE

HIGH SCHOOLS OF THE UNITED STATES

The social studies are understood to be those whose sub-

ject matter relates directly to the organization and develope-
1

ment of human society, and to man as a member of social groups.

The introduction of the social sciences in the organized

curricula of the schools of Europe and American has been Tery

slow until within the last few years. For a long time history

and political economy stood almost alone in representing the

group of social sciences in the higher education of the world.

While much ancient history, chronology, geography, and

~thology was doubtless taught in connection with the classical

stUdy of the Latin-Grammar schools, no social science as such

was studied in America until the beginning of the acadamy

movement. In the middle of the eigteenth century Franklin

recommended the extensive study of history and geography in

the academy which he proposed and which was founded at that

time. By the beginning of the nineteenth century those

studies had attained some prominence in the academies and b,y

~e beginning of the high-school movement in the third decade

ot the nineteenth century history and geography had attained

• permanent position in the program of the American secondary

school.

1
._0 B. B. A. Bulletin (1916), lio. 28, p. 9.- - - -~..;...;..;..;,,-

16
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By the Massachusetts law of 1827, which marked the real

beginning of the public high school, United States history

was prescribed for all high schools, and "history· (other than

that of the United States) for all high schools in larger

cities. Stimulated by the academy movement and by such in

fluences as the Massachusetts law above mentioned the study of

history developed even more rapidly than the public high schools

themselves developed.

Thus, in Massachusetts, where there were not more than a

dozen high schools at the time, out of 294 towns reporting

in 1837 to the State Department, 209 towns claimed to offer

United States history in their schools and 94 towns claimed to

offer other forms of history. Likewise in 1838-39 ·political

science" was a SUbject claimed to be offered in 29 towns.

In 1842 Horace Mann reported that 10,177 pupils in Massachusetts

were eagaged in the study of United States history and 2,571

were engaged in the study of -general history". Equally

noticeable was the development of courses in history in the
2

academies of New York state.

~ the beginning of the second half of the nineteenth

century the study of history in many forms had found a

permanent place in the program of the public high school;

colleges had begun to prescribe history as a requirement for

admission (Harvard and Michigan in 1847), and in some high

sohools ·political science- or ·political economy· bad appeared

2w. Y. Russell. -The Entrance of History into the
Currioulum of the Secondary School-,The History Teacher's
Magazipe, Vol. 5. (Dec. 1914), pp. 313:
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mentioned.

18

a
Amerioan Journal £! Educatio" Vol. 26, pp. 195-196.

the nineteenth centuries, the purpose of which was to reveal

letters from individuals who had received their education dur-

"When I was young," said Noah Webster, "the books used

the educational situation of the day. Almost no history is

In the thirteenth and twenty-sixth volumes of "The History

Teacher's Magazine a , Henry Barnard published a series of

in the program, Apolitical philosophy" having appeared in the

program of the Boston English Classical High School in 1821.

During the latter half of the nineteenth century the study of

continued to develop.

ing the later years of the eighteenth and the early years of

history, and to a much less extent of other social sciences,

was used until the pUblication of the third part of my in

stitute in 1785. In some of the early editions of that book,

I instituted short notices of the geography and history of the

United States, and these led to more enlarged descriptions of

the country. In 1788, at the request of Dr. HDrse, I wrote

an account of the transactions of the United States after the

Revolution, which account fills nearly twenty pages in the
3

first volume of his octavo editions-.

were chiefly or wholly Dilworth's Spelling Books, the PBalter,

Testament and Bible. Bo geography was studied before the

pUblication of Dr. Morsets small books on that subject about

the year 1786 or 1787. Bo history was read so far as my know

ledge extends, for there was no abridged history of the United

States. Except the books above mentioned, no book for reading
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4Henry K. Oliver spoke of the same period as follows:

~There were no schools systematically graded; there were

no blackboards; there were no globes or other ordinary school

apparatus in the schools I attended. I never saw a full sized

map, nor illustrative picture of any sort suspended against

the school walls ••••••••••• The gerund grinding method of

which I have spoken, was pursued also at Phillips Academy at

Andover and at the Boston Latin School, both of which I attended

between 1811 and 1814 when I entered college. From my Latin

grammar I proceeded to the colloguies of Corderius, a book now

forgotten, though not by me. Thence I went to Virgil, Cicero

and Sallust; translating, scanning, parsing, with unmitigated

drill, but with no more knowledge imparted of Roman history,

Roman life or Roman matters, than was imparted to me of the

manners and customs and language of the Choetaws."

In his educational survey of 1806, Noah Webster found

"science with laboratory work", geography, higher mathematics,

modern languages, and even Aneedlework, drawing, and embrodiery",
5

but of history he makes no mention.

It is not just to assume however, that no history was

taught. When Lewis Cass left Exeter in ~799 it was said that

he had made very valuable progress in the study of uRhetoric,

History, Natural and Moral Philosophy, Logic, Astronomy, and
6

Batural Law·. The Episcopal Academy, of Philadelphia, is said
7

to have included history in the curriculum in 1796.

4American Journal ~ Education, Vol, p. 217.

~~., pp. 200-204.

6:1. B. Brown, ~ Making Qf. 2!!!:. !1dd1e Schools, }few Yorkr
LongmaD8, Green & Co., 1903, p. 249.

'Ibid.
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History, where taught, was generally included within the

Latin or geography or reading. The curriculum of the Boston

Latin School for October 15, 1789, shows that King's "History

of the Heathen Gods" was included in a course on the "Making of

Latin." A considerable amount of historical material must have

accompanied work in the classics, and under the gUidance of an

inspiring master excellent results may have been obtained. All,

however, must have depended upon the teacher's enthusiasm and

his versatility. With the geographies a deal of historical
8

material was often included.

To summarize, in the early years of the nineteenth century

such history as was taught was usually included with the

classics, geography, or reading, particularly with the declama

tion work. Where it was found as a differentiated subject, it

was as a rule either a course in "Roman AntiqUities" or a very

general sort of "General History", beginning with Adam and Eve.

The teaching of history in the secondary or elementary

schools presents two main problems: First, the relative amount

of time which should be assigned to the SUbject, with the

periods or kinds of history to which this time should be giTen;

Second, the methods of instruction.

Before the Report of the Committee of Ten, made in 1892,

the work of the secondary schools in history was usually com

posed of courses in Greek and Roman history for pupils looking

forward to college studies, with a brief course in English or

·general" history for others.

Sw. 1'•. laaH1.1. -file Bntrance ot History Into the Curriculum
o(t the Secqndary School.- Ie! History Teacher's Kagazine, Vol. 5
»eo. li14J, p. 311.
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The schools with a more developed program were so rare that

their practice is not significant. For the year 1889-1890 only

27 per cent of the pupils in the public secondary schools were
9

studying history.

The Report of the Committee of Ten of the National Educa-

tion Association, embodying the results of the Madison Conference,

brought the question forward and suggested a program covering

the four years of the secondary school. The most important

single influence in the movement toward the adoption of a stand-

ard program for secondary schools has been the Report of the

Committee of Seven, of the American Historical Association,

which appeared in 1899. This recommended a four years' course,

beginning with ancient history in the first year, placing

medieval and modern history in the second, English ftn the third,

and closing with American history and CiTics in the fourth

year. Textbook publishers then began arranging for series of

texts constructed according to the plan. The requirements

fixed by colleges for entrance either upon examination or by

certificate have influenced the policy pursued. Sometimes

also the fact that many colleges have not given credit for more

than one or two units of history had a similarly retarding

influence. An investigation made in 1909 principally of

schools in the KiddIe West, showed, however, that out of eighty

three schools offering a three years' course fifty-six reqUired

all three units for graduation.

9Paul MOnroe, A Cyclopedia 2l Education. (Bew Yorks The
Macmillan Co., 19121 Vol. 3, p. 289.
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Dissent from the recommendations of the Committee of

Seven has usually been prompted by the desire to lay greater

emphasis upon the modern period. In order to satisfy this desire

a Committee of Five, partly of the same personnel, also

appointed by the American Historical Association, advised that

schools ready to make a change should place English History as

far as 1760, with its European connections, in the second year

and give the third year to a course on the last century and a

half of European history.

The recent development of commercial and technical high

schools has rendered necessary a course adapted to their require

ments. For them emphasis should be put upon the history of

the arts and of trade. The interests of the two are also

distinct, because, although the achievements of the Greeks and

the Romans, and, in a measure, of medieval peoples, are instruc

tive to students of certain technical arts, students of

commerce will find the modern period the most important. Both

should be taught to place the special aspects of life which

they stUdy in a true historical setting, while at the same

time they should not forget other phases of history which ex

plains the general growth of civilization.

From the practice in European schools, as well as from

the character of the efforts in American schools, it is evident

that the best opinion is insgreement upon the necessity of

making the instruction continuous throughout the pupil's school

career. Only by this means is it possible to form in his

mind a useful framework of historical events and to train him

to think of events historically.
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Time is also needed for the growth of interest and the

formation of a habit of reading historical books. In the

opinion of a recent French minister of pUblic instruction the

habit of reading historical books is an important element of

the reading habit, which, next to the habit of observation,

should be the aim of popular education, and without which the

pupils are in danger of falling into illiteracy after they

leave school.

The beginning of Sociology goes back farther than most

people are prone to think. It must have commenced far earlier

than historical records permit proof of; for the fact of

individual to take thought as to how a group of men may be con-

trolled can hardly be considered a recently acquired trait.

Primitive man early developed systematic methods for teaching

youth the means whereby both nature and man could apparently be

controlled, and the teaching of that part of primitive magic

which pertained to social control must have constituted one of
10

the first courses in Sociology_ Problems of warfare, leader-

ship, and group dominion must have led both to practical know-

ledge of the nature of group activity and to the transmission

of that knowledge from generation to generation.

Statesmen have always been sociologists. Likewise the

philosopher has always busied himself with the relation of man

to his fellow man. Plato and Aristotle well advanced the

subject of sociology. A considerable part of the education of

liaul MO~oe, ! Qyclopedia 2! Education. (Bew York:
The Macmillan Co., 1914) Vol.~, p. 35?
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a Grecian youth was thus definitely in the field now called

Sociology. Perhaps in recent years Charles Darwin has had more

to do with the development of the subject of Sociology than

any other one person. He has caused an intensification of

interest in the part which biological influences play in

society which has resulted in great interest in man's social

development.

We are justified in saying that Sociology as a science is

of recent development, yet, it is also true that men have

always been interested in social activities and relationships.

The greater ease in obtaining something to eat and in providing

protection if men acted in groups, and the need of control or

powerful sex instincts clearly gave primitive men a vital

interest in social phenomena, yet there are various reasons why

this interest in social activities did not, until recently,

develop into a scientific study. Chief among these are, first,

primitive man did not study anything scientifically; secondly,

social life was not as important and complex as at present,

and thirdly, sociology could not well develop until after the
11

development of some other sciences.

The organized teaching of s.ciology as a university subject

began long after the questions with which it deals had gained

a firm hold upon the pUblic mind. Little by little teachers

of other political or social sciences which had already attained

a recognized place in the educational system began to intro

duce sociological material into their courses and sometimes

lllT1n Good. Soc1olosy ~ Eduoation. (New Yorkl Harper
&: Bros., 1926) p. xxi
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land and were called sociology.

(Hew Yorkl
-12

Paul MOnroe, ~ ~clopedi, 2! Education.
The Macmillan Co., 1914 Vol. 5, p. 358.

13~bld.

educators in sociology. By 1895 the University of Chicago

occurred, however, showed a marked increase of interest, by

The first teaching of scientific sociology as a regular

ceivable social que~tion sprang up in nearly every civilized

institutions of learning and dealing with almost every con-

without sufficient justification to call the result sociology.

Popular courses of lectures under the authority of recognized

It was on this inclusive basis that in 1886 a report was

made to the American Social Science Association that practi-

cally all of some hundred or more universities and colleges

in the United States gave instruction in some branch of social

science. A similar report could doubtless have been made for
12

every country in Europe.

part of a college curriculum appears to have been in the United

States when Professor 8Qmner in 1873 introduced Spencer's

"Study of Sociology" as a textbook at Yale. In 1880 the

Trustees of Columbia College established the school of Political

Science in that institution, and in it Professor Mayo Smith

received the chair of adjunt professor of political economy

and social science. The first department of social science was

created at Chicago University in 1894. In the same year the

first chair of sociology definitely 50 called was created in
13

Columbia, and was held then, as now, by Professor Giddings.

The entire decade in which these last mentioned events
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___~.-.".;;....ed=ia_ 2!. Educati~n. (llew Yorkl
Vol. 5, p. 358.

Such were the beginnings of systematic instruction in

sociology. The United States has introduced the subject in

announced numerous courses in the subject and at least

twenty-five other colleges and universities in the United

States were teaching sociology proper. Many more had made

provision for instruction in charities and correction.

other countries. Nevertheless there has been advance in all

institutions of learning more rapidly than has been the case in

or more courses in sociology. In an effort to gauge the

to 396 institutions, of which over 366 were known to give courses

in sociology~ One hundred and forty-five replies were re-

institutions the number of times various types of subject matter

countries. The present status of the subject is well reflect 

ed by the report of December, 1910, upon the questionnaire

issued by the committee on the teaching of sociology of the
14

American Sociological Society. The questionnaire was sent

14Paul Monroe,
The Macmillan Co.,

ceived. One hundred and twenty-eight institutions reported one

and to -social pathology· 13 times.

cl~racter of subject matter chiefly emphasized in the 128

were specifically mentioned in the replies was tabulated and

resulted in the following classification and marksZ historical

subject matter, 84; psychological, 80, practical, 56; economic,

221 descriptive and analytic, 21; biological, 16J in addition,

definite reference to "sociological theory" occurred 40 times,
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From the foregoing it is possible to understand clearly

why sociology has not as yet fully made its way into the high

school. The subject matter has already begun to find a place

in the curricula of normal schools, however, and sooner or

later it will make its way in a simple form either to supple-

ment or eventually to precede elementary courses in economics,

civics, and history. Logically, a discussion of the funda

mental basis of social organization should precede any of the

questions that assume the existence of a particular sort of

social organization, and there is no reason at all why the

essential factor"s that cooperate to produce the activities of

social groups cannot be explained in such a way that a child

may appreoiate the simpler modes of their operation and others

be helped to understand later the complex relations of the

social life of modern civilization.
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Chapter III

AIMS AND VALUES OF SOCIOLOGY IN THE HIGH SCHOOL CURRICULUM

It is an obvious fact that as time passes society

changes and the demands of the social organization are more

or less modified. If it be recognized that the process of the

development of social organization is evolutionary and that

secondary education must conform to the dominant social ideals

and form of social organization, we must conceive that second-

ary education must constantly be readopted to meet the changing

needs of the society which it serves. Institutions and

secondary education no less than any other institution, once

firmly established, tend constantly to become more and more

conservative and resistent of change--a characteristic which is

a safeguard and at the same time a defect. As a result ,

necessary changes in secondary education long deferred has
1

commonly led to extensive reorganization at irregular intervals.

No less important than the factor of absolute change in

social ideals and social organization is the factor of the rate

of change therein involved. The rate of development in most

lines of social activity has been much more rapid within the

past half century or so than at any corresponding period of

the past. Likewise development has been more rapid in the

United States than in most other countries. From all indica-

tiona the present conditions will, without a doubt, change

lAlexander J. Inglis, Principles 2L Secondarl Education
(BoatoD' Houghton Mifflin Co., 19l5T; p. 344.

29



30

greatly within the life of the now-living generation which

1s being prepared at present for membership in our society.

History has·proved the fact that educational progress is

always a generation behind the development of society for which

it fs designed to prepare. The more qUickly the well-informed

heads of schools are permitted to organize their own local

curricula, with certain national standards, the more qUickly

educational standards and aims will be brought up to the times

of the generation it is to help. A nineteenth century educa

tional system can not adequately meet the needs of a twentieth

century people. A nineteenth century method of teaching social

sciences will not meet the demands of a wide-awake, freedom

loving, twentieth century American youth. Neither can the

nineteenth century content-material of social science meet

the needs and demands for citizenship of a twentieth century

sociological specimen of human life.

The Industrial Revolution has tended to break down certain

phases of the home life of the western world. This has caused

the home life of America. especially. to be in constant change

during the last few years. Children have been turned loose to

learn the habits of their group. Parents have lost all sight

of their sacred obligation of rearing children under the

principles of institutional home life. Parente have been thrown

into industry so that they may make enough money to provide

the family with a car and other luxuries demanded by this great

pleasure-loving age. These things may not be so bad within

themselTes if they were properly used and directed. The fact
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that we have not properly used and directed the products of

the Industrial Revolution has resulted in an immoral, if not

unmoral, people.

As a result, the breakdown of the home influence, and all

kindred things, obviously the burden has been thrown upon the

school as a challenge to its real influence upon society. Not

until educational theory and practice are brought up to date

scientifically can we ever hope for the school to attack its

problem and solve it successfully.

If the eighteenth and nineteenth century educational

systems served their purpose in their day, which I believe they

did, how can an out-of-date system serve its purpose today in

an up-to-date world. A complex educational system was not

needed in the early days. A system built upon the principles

of sociology was not needed because the contacts were few. The

following quotation from Dewey shows that a simple system was

workable a few decades ago and that modern education should
2

have new purposes and aims:

Back of the factory system lies the household and neighbor
hood system. Those of us who are here today need to go back
only one, two, or at most, three generations, to find a time
when the household was practically the center in which were
carried on all the typical forms of industrial occupations. The
clothing worn was for the most part not only made in the house,
but the m~bers of the household were usually familiar with
the shearing of the sheep, the carding and spinning of the wool,
and the plying of the loom. Instead of pressing a button and
flooding the house with electric light, the whole process of
getting illumination was followed in its toilsome length, from
the killing of the animal and frying of fat, to the making of
wicks and dipping of cangles. The supply of flour, of lumber,
of foods, of building materials, of household furniture, even

2JohD Dewey, The School & Societx (Chicagol University
ot Chicago Press, 19151, pp. 22-24.
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ot metal ware, of nails, hinges, hammers, etc., was in the
immediate neighbor, in ships which were constantly open to
inspection and often centers of neighborhood congregation. The
entire industrial process stood revealed, from the production
on the farm of raw materials, till the finished article was
actually put to use. Not only this but practically every
member of the household had his own share in the work. The
children, as they gained in strength and capacity, were
gradually initiated into the mysteries of the several processes.
It was a matter of immediate concern, even to the point of
actual participation.

We cannot overlook the factors of discipline and of
character-building involved in this. training in habits of
order and industry, and in the idea of responsibi1ity, of
obligation to do something, to produce something, in the world.
There was always something which really needed to be done, and
a real necessity that each member of the household should do
his part faithfully and in cooperation with others. Personal
ities which became effective in action were bred and tested
in the medium of action. Again, we cannot overlook the
importance for educational purposes of the close and intimate
acquaintace got with nature at first hand, with real things
and materials, with the actual processes of their manipulation,
and the knowledge of their social necessities and uses. In
all this there was continual training of observation, of
logical thought, and of the sense of reality acquired through
first-hand contacts with actualities. The educative force
of the domestic spinning and weaving, of the sawmdll, the
copper-shop, and the blacksmith forge, were continuously
operative.

Perhaps there are some general aims and functions of

education that should be discussed in some length before we
3

limit ourselves to the field of sociology. There are no doubt,

many general aims of education. Different authors list different

aims, but let us limit ourselves to the discussion of those

general aims that are more or less agreed upon in the educational

I. world.

It we could not agree upon some great common aims of educa

tion it would be impossible for us to have a well organized

educational system. The ends or aims must determine the method

3Alexander J. Inglis, 2R. ill., Chap. ·X.
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educational institutions function according to these aims.
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They are to be the guiding lightsor procedure we are to use.

4J • A. Clement, Seoondary Education (Hew York Century Co.,
1925), pp. 30?, 308.

5Alexander J. Inglis, ~. £!l., pp. 366-374.

Inglis has listed three fundamental aims of secondary
5

education. They divide themselves as they involve primarilyl

In order to get a perspective of the field of aims let us

generation to generation, as we have seen before.

preted in terms of the activities in which individuals may be

expected normally to participate." They, of course, vary from

education, as of any department of education, must be inter-

hazard way. We can say witn Inglis, -The aims of secondary

Neither are these guiding lights or aims selected in a hap-

in making our educational program. We may have all the good

aims of education in mind and still be unable to make our

quote from Clement concerning the outstanding assumptions in
4

European secondary sC}lools during the nineteenth centuryl

The general assumptions relative to the functions of sec
ondary education are notably different in Euro~e and in America.
Briefly, those of the European schools are: (I) The higher
schools exist primaril~ for the sake of the upper and select
classes of society; (2) the content of the subjects taught shall
be chiefly academic in nature; (3) the chief method of
determining the nature of subject matter is that of custom or
traditional practice; (4) little differentiation of subject
matter, if any, should occur on the level of secondary education;
(5) preparation for higher institutions of learning is the
chief desideratums, or purpose of the secondary schools.

Perhaps the early assumptions of the American schools were

similar to those of European countries. But our aims and
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(1) participation in the duties of citizenship and in the not-

directly economic relations of cooperative group life;

(2) participation in the production and distribution of economic

utilities; (3) the life of the individual as a relatively free

and independent personality. The three aims are as followsl

a. The preparation of the individual as a prospective
citizen and cooperating member of society--the Social--Civic
Aim.

b. The preparation of the individual as a prospective
worker and producer--the Economic-Vocational Aim.

c. The preparation of the individual for those activities
which, while primarily involving individual action, the
utilization of leisure, and the development of personality,
are of great importance to society--the Individualistic
Avocational Aim.

The Social-Civic aim of secondary education, of course,

has to do with the preparation of individuals for the highest

type of social participation in life. This special aim is the

one that is to be stressed in this paper because the paper has

to do with social civic aims of soci~ty. Although we can not

neglect, entirely, the other aims. The social-civic aim of

education is to help every person to find his proper place in

society. If a man has made a mistake in fitting himself into

life, we call him a misfit. A misfit is'a very unfortunate

human being. He is one that has not heard his calling; he is

one that is not socially efficient; he is one that is not living

up to his highest possible self. If a man has missed his

.-lling I doubt if he can become the best possible type of citi

zen. Our educational system is to help every child to find his

proper place early in life and to inspire him to become efficient

in every respect. This social-civic aim is to develop the

ideals and habits of conducts; ideals and habits ot cooperation;
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t move. Inglis lists six types of functions which we will merely
1
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the knowledge of important social institutions, or agencies and

their place in the social order, together with appropriate

ideals, standards, and habits; the knowledge of the civic acti-

Tities involved in community life, together with the related

ideals, standards, and habits; the knowledge of the major acti

vities of state and national life, together with appropriate

principles and duties, together with appropriate ideals, stand

ards, and habits; throughout all secondary education, as far

as may be possible, training in social activities through actual

participation in the activities of the school itself and the

community; and throughout all the development of a social

conscience or sense of social responsibility.

In order to complete the discussion on aims or objectives

of education we will quote the ten objectives listed by Professor

Bobbitt. The ten also include the seven listed formally by the

Nltional Education Association.

1. ~nguage activities and social intercommunication.
2. Health activities.
3. bitizenship activities.
4. General social activities--meetings and mingling with

others.
5. Spare-time activities, amusements, recreations.
6. Keeping one's self mentally fit.
7. Religious activities.
8. Parental activities, the upbringing of children and the

maintenance of a proper home life.
9. Unspecialized or non-vocational practical activities.

10. The labors of one's calling.

How just a word on the functions of education. If we just

have aims in education and no functions we would get nowhere.

The function is the working or going part of education. It

means activity. When education begins to function it begins to

list.
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(1) the adjustive or adaptive function; (2) the integrating

function; (3) the differentiating function; (4) the propae

dentic function; (5) the selective function; (6) the diagnostic

and directive function.

Now we will turn our attention directly to the aims and

values of sociology proper. Perhaps we ~ould start in no better
6

way than to quote from Professor Giddings.

The first business of life for every conscious individual
is to get used to the world that he lives in.

The infant begins to get used to the world when it draws
its first breath. It then gradually gets used to the taste of
food, to the touch of objects in contact with the skin, to light,
and to sound. Later on, as it begins to take an interest in
various colors and sounds, it tries to get them repeated over
and over again. For a long time its attention is chiefly
occupied with efforts to obtain from external things the greatest
possible amount of knowledge and pleasure.

The second great practical business of life is the attempt
to adopt the external world to ourselves.

As the child learns to appreciate things, he discovers that
b.Y putting forth effort he often can get possession of pleasure
giving things that would not otherwise come to him or stay with
him; or that he can sometimes put things together in new arrange
ments that afford him pleasure, when otherwise they would
yield him no pleasure, or might even cause him pain. The adult
man spends a major part of his time and strength in such efforts.

The third great practical business of life is the attempt
to adapt themselves to the external world.

While trying to adapt the external world to himself, the
child makes further discoveries. He learns that often he is
obliged to change the plan by wbich he begins to try to
utilize things; that he has to adopt a different course of
action from the one that he thought would answer his purpose.
Presently he learns further that it will not do to yield to
every disappointment or to be easily discouraged. Yet later
on he begins to understand that if he wishes to succeed in his
purpose he must control his temper, instead of giving way to an

6y • H. Giddings, The Theory 2! Socialization (New York.
'!'he J1acmillan Co., 1897T; pp. 1-5.
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infantile rage at every stick or implement which proves to
be intractable or awbvard in his hands. Here, then, are
three further facts of great importance in our daily lives.
First, the accomodation of ourselves to the external world,
a process which is the opposite of the process of utilization.
Second, the persistent putting forth of power, in spite of
discouragement. Third, self-control. All these processes
together bring about changes in ourselves. They develop
character.

The fourth great practical business of life is the
attempt to adapt ourselves to one another.

At the moment when the child begins to get used to the
world, he begins also to get acquainted with the people that
live in the world with himself. Beginning with mother and
nurse, father, brother, and sister, he presently becomes ac
quainted with a vast number of persons, in business and profess
ional life, in politics, and in a hundred other spheres of
activity. While getting acquainted, he begins to notice
differences and resemblances among people, and in close connec
tion with these observations to establish likes and dislikes,
antipathies and friendships. He then discovers that he enjoys
meeting and associating with the persons that he likes, and
that when he and they have the same tasks to do, it is agreeable
and helpfUl to work together.

From the above quotation we immediately see that socializa

tion is inevitable. Every human being has his sociological

development as well as his physical, mental, and spiritual

development. If this be true, then we need to teach the pupil

the type of subject matter that will best fit him for this dev

elopment. The old method of teaching along with the old

social science curriculum must be replaced With new methods and

a socialized course of study that will meet present needs.

The author can remember back just eight years ago when he

was a senior in high school that the senior year social studies

were taught as something a-far off. It was not made practical

to the problems of the day. And so far as one could tell, it

did not contribute in any way to the pupil whereby he might be

come a better member of society. The teaching was done for the

Bake of subject matter, and not for the sake of boys and girls.
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It is an evident fact that there is still far too much of

that type of teaching done today.

We must aim at socializing the curriculum, and especially,

the social studies field. The individual must be trained in

life, not for life. The pupil is living now, and his school

must be a place of life situations.

There ie no better way to give the individual information

of the environment in which nature has placed him than to give

him something to study about his heritage. Personally the

author would say that sociology should be made the core of the

curriculum. All human life evolves around social relationships.

Therefore we expect those courses that have to do with social

relationship to be the center of interest. The course in

sociology should be so organized that it will give the indiv-

idual all the knowledge, skills, habits and attitudes that are

required for social adj~stment.

To know definitely what some of the aims of sociology are
7

let us quote a committee of Cincinnati teachers. Sociology,

according to this report, should be taught in ordera

1. To promote the general welfare of human society, for
the last century was one of material miracles and
physical achievement. This century must be one of
developing human and social welfare if we are to
make social progress •

. 2. To realize that the stUdy of sociology contributes
to the understanding of the great social problem
ot living well together.

3. To teach the boy or girl their relations and duties
toward social institutions, because good citizenship
is of prime importance in the solution of social
problems.

'Report of the Cpmmftt,g 2Q ~ StatuI 2{ IQonomics ~
Sociology !e BiDIOr~ Schools !e~ ~. !. (~ 1929f.



4. To reconcile the major conflicting ideals of our day
and generation for the three outstanding social
features of our day--further development of industrial
ism and urbanism, the new contacts of diverse races
or nationalities, and the rise of feminism--need
adjustment to the new social order.

5. To make the potential citizen realize that social evils
do not just happen and that everything has its due
cause.

We might also try to understand some of the values of
8

Sociology. Let us quote, at length, from Professor Mackiea

Personal culture and so.cial efficiency are two very
definite objectives in modern education. The study of
sociology will help fulfill both of these objectives. Personal
culture today is not attained by studying topics that do not
pertain to modern conditions, but rather by receiving instruc
tion in SUbjects that have a direct bearing on the conduct
and problems of life. No study will necessarily make a person
CUltured, but since sociology deals with many current problems
it will help make the student cultured from the academic
viewpoint •••••••••••••••••

Good citizens attempt to better society and "he is great
est among his fellows who best serves their truest interests".
But how can they better society--how can they "improve human
relations" unless they study to find out what present conditions
are? The voters of the future must have social knowledge;
they must have knowledge concerning actual conditions; ~ey must
study the evils as well as proposed remedies; they must know
the problems before they can suggest solutions. The practical
use of a course in sociology is by no means small, even if we
confine the study to elementary problems, ~nd measure the value
by the strictest of utilitarian rules.

In a few years our students in school and college become
voters and have all the duties of citizenship to discharge,
and for this reason they should be required to study sociology
which will help prepare them for citizenship. Students in
school or college may not make great progress in the study of
social problems, but a little knowledge may stimulate them to
acquire more, and it will certainly give them a deeper interest
in the welfare of their country and the well-being of their
fellow citizens:.

Sociology will help make the students socially efficient,
for, if taught as it 'should be, it will give the students a
sense of awareness of their civic and moral responsibility, and

8 . )R. A. Kackie, Science, Vol. 63 (1926 , pp. 93, 94.
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the desire and knowledge so they may cooperate intelligently
with their fellows in promoting the common welfare. It
should contribute to each students' usefulness as well as to
each student's happiness. Discussions of social problems will
help students to get more out of life, not only by contributing
to the enjoYment of leisure, but also by creating the desire
or willingness to share effectively in making others better
and happier. Sociology ought to help any citizen to ~ork

better with his fellowmen for "the continuous improvement and
happiness of his race, his nation, his state and his own
innnediate communi ty".

In conclusion, the thought should be stressed that
emphasis should be placed on preparing for service because
"service is the highest criterion of the worth of lives-. We
are learning that, whether in history or romance, the names
that shine with the fairest and brightest light and last long
est are'those that have done most service. The greatest
moments in great lives are those when the supreme choice is to
be made between self and the welfare of others, and the best
criterion of supreme manhood and womanhood is when the latter
prevails. Yore and more enlightened pUblic .pinion is coming
to distinguish between those who live and die for themselves
and those who live and die by the gospel of helpfulness.

The new science of sociology deals with groups rather than

with individuals, and with the needs of society and the state,

and any application of this science to the educational process

must of necessity shift attention and emphasis from the

individual to the needs of society in the large. Therefore,

the problem of the school, from this point of view, is how it

may best organize and administer itself with a view to rendering

the largest service to the state in the training of both
9

individuals and groups.

The individual is not becoming less important, but more

socialized. According to prevailing educational thinkers the

complete development of the individual is insufficient. The

indiTidual, to be fully educated, must not only possess a sound

mind in a sound body, and come into the spiritual inheritance

9B• B. Roberts, -Some Aims of Education From the
Sociological Point of View,· School ~nd Society, Vol. 30,
(July 20, 1929), p. 92.
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of the race, but he must also be brought into active and

harmonious relations to his environment.

The individual must not only be personally efficient; he

must also be socially efficient.

Education must teach cooperation, service and altruism.

It must also train the individual for membership in the family.

the state, the church, the club and the business world, no less

than make him an effective thinker and athlete.

Social efficiency is our present educational goal.

Social education must be for all. The general demand is

training for citizenship, whereas the social view de~Ulands tra1n-

ing into citizenship. Education should develop cultivated

members of society.

~ople must be trained into social control by social

organizations of a democratic type. These must be fostered in

our schools so that the child may grow up trained to accept

the restraint of his fellows, and to choose lines of thought

and action based upon jUdgment rather than prejudice.

Formal classroom education can do little to correct the

political and moral shortcomings of our social life. Education

should be based upon the purposeful acts which prepare best for

life while at the same time it constitutes the present worthy

life itself.

If the school can help each one to identify himself with

a worthy social self, if the habits, attitudes and impulses o~

each one are brought into accord with a social set of high
10

ideals, then is the aim of education accomplished.

1~. B. Roberts, ~. cit., p. 92.
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Unit I

The Geographic Basis of Society

General Objective

Ability to explain our current modes of living, our contem
porary problems, in the light of a geographical background.

~,

~V.
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Specific Objectives

To show the influence
of natural conditions
on economic and
social development.

Content and
Suggested ~trTities

•• The influence of
natural conditions on
economic and social
development.
l~ Configuration.

a. Altitude.
b. Natural bound

aries and'
frontiers~

c. Isolation.
d~ Rivers and lakes.
e~ Sea.
f~ Trade routes •.
g. Area'or extent.

2. Climate.
a~ Temperature.
b~ Moisture.
c. Light.

3. Soil.

4. Natural Resources.
a~ Minerals.
b. Forest and plant

life.
c. Animal resources.
d. Motive forces.

5. General aspect or
nature.

Sugges~ Methods
of Procedure

Illustrate configuration
by using local examples.

Show how various local
communities have been
affected by climate.

Compare various types or
agriculture and their
growth.

Show the part na.tural
resources played in
the opening up of the
western part of the
United States.

Ddfferentiation and
Enrichment -

ToWne I Social Problems,
pp. 1-17.

Hayes. IntroductioQ ~
Sociology, pp. 29-40.

Semple: American
Histon ~ Its ~
graphical ~ironment.

Lantern slides, Indiana
UniversitYI -Tempera
ture.-
Huntington. Climate !e!
Civilization.

Lantern slides, Ind
iana University' -A
Fertile Soil Keans a
Prosperous People-.
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Unit II

Types of Society

General Objective

To show that all people do not belong to one group.

49
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(1) Houses.
(2) Ia.yout of

village.
(3) Methods of

securing
food.

(4) Life in"the
village.

(5) Life of the
young people.

2. Example of the
social organization
of primitive society.
a. Social organiza- Compare life of boys

tion among Ameri- today with those of the
can Indians. early Indian tribes.

b. Tribal organiza
tion of the
Wyandots.
(ll Family.
2 The clan.f3 The phratry.·

c. Civil government.
d. Officers of the

tribe.
e. Bow 1&"8 wer e

ma<le.~

Specific Objectives

To study the life and
tribal organization of
so~e primitive peoples
and to survey the
origin and development
of primitive culture.

Content and
Suggested ActIVities

A. Primitive society.
1. Examples of primi

tive communities.
a. Mandan village.

Suggested Methods
of Procedure

Have special report on
Mandan village.

Differentiation and
1miichment -

Shideler: Group !die
~. Social Problema.
pp. 39-46.

CatlinJ Horth Amer1
~ Indians. Vol. I.

Osbornz Ken of the Old
Stone Age. - - -



a. The early life
of man.

b. The great inven
tions.

c. Value·of early
achievements.

d~ Discovery of fire.
e. Domestication

of plants and
animals.

f. The origin of
language.

g. Inv.ention of
drawn symbols.

h. qrigin of
alphabet.

i. Early·social
units.

j. CustOMS o~ primi
tive peopl.e.

k. Superstitions of
primitive man.

Specific Ob,) ecti ves

l_
. ,--~._._-_._-_.

Content and
Suggested ActIVities

f. Rights and
duties of tribe.

g. Rights of the
phratry.

h. Rights of clan.
i. Rights of indi

vidual.
j. Military govern

ment in the
tribe.

3. Development of the
culture of primi
tive man.

SugKested Yethods
Q.f.. Procedure

Be sure that pupils under
stand that the acquire
mentof culture is·a
long, slow process.

Differentiation and
Enrichment -

Shideler: GgUR Life
and Social obIems,
pp. 39-65.

~



Specific Objectives

To ~ey the social
organisation and
culture of colonial
society

Content and
Suggested ActIVities

1. Primitive edu
cation.

m. Growth and'change
of culture.

B. Colonial town society.
1. An example of a

New England town
community.
a. The town of

New Cambridge.
(1) Origin of

the toWn.
(2) Growth.
(3) Formal

organization.
(4) Church'and

school.

(5) Town'changes
name.

2. Social organization
of a"New England
town.
a. The town as the

social unit.
b. The economic

base of New Eng
land towns.

Suggested Methods
of Procedure

Have pupils to read the
account given by Shideler,
pp. 66-74.
Show why"the people lived
in towns.

Have the pupils describe
a colonial church ser
vice. Compare the schools
of colonial times with
those of today.

Ask the pupils if they
know any towns that have
changed names in their
history.

.....~
~

Differentiation and
Enrichment -

Shidelera GrouR Life
and Social Problems;
pp:- 66-74.
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(1) Gentleman
class.

(2) Yeoman class.
(3) Merchant

class.
(4) Mechanic

class.
(5) Servant

class.
d. Class distinction.

3. Some cultural traits
of town society.
a. Idterature and

language.
b. Institutions' of

the church and
religion.

c. The institution
or government.

d. Colonial govern
ment.

e. The Puritan fam
ily and home
life.

f. Courtship and
marriage.

g. Education and
the school.

Specific ~ectives

. Content and
Suggested ActIVities

i

c. Economic and
social stratifi
cation in town
society.

~gested Methods
£[ Procedure

Be sure the pupils under
stand the circumstances
leading to the stratifi
cation.of society.

.,...
Differentiation and

Enrichment -

Try to arrange a field
trip to some home,
museum, or other es
tablishment where there
is a collection of
colonial materials
such as spinning
wheels, etc.

Earle: Home ldfe in
Colonial 'DayS, Chap.
14, 15.

Shideler: Group~
and Social Problems,
pp: 66-88.

Arrange a debate on:
Resolved, That the
Puritans were of a
higher moral type than
people of today.
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gpe~~t19 ~ective8

To BUrVe,y the 80cial
and oulture ot
plantation society.

Content and
Suggested ActIVities

c. American plantation
society.
1. Example of a

plantation commun
ity.
a. Washington's

plantation.

b. Population of
the plantation
community.

2. Social organization
and culture of .
plantation society.

a. The plantation
constituted a
society.

b. Agriculture was
the base of
plantation
society.

c. Population was
divided· into
classes.

d. The small farmer
class.

e. Planter class.
f. Indentured.

Suggested Methods
of Procedure

Have the pupils write a
paper on the subject:
Washington's plantation.
a. Size.
b. Population, etc.

Have the pupils express
their opinion as to
whether a plantation
owner might or might
not have been a good man
for a government
position.

Have the pupils account
for the difference in
types of society in
the northern and south
ern colonies.

....
Differentiation and

Enrichment -

For a story of a trip
to Washington's plan
tation see Century
Magazine, Feb. 1902,
pp. 510-522.

Ross: Outlines of
Sociology, Ch. 26.

Shideler I Gffup Life
and Social oblems,
pp: 89-107.
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!Pecific ~ectives

Content and
~8sted ActiVities

g. llegro slaves.
h. Government of the

southern colonies.
i. The church and

religion.
j. The family and

home.
k~ Marriage.
1. Schools and

education.

Suggested Methods
2.! Procedure

.....
Differentiation and

Enrichment -

Arrange a debate on:
The plantation system
was the best possible
type of community
organization for the
colonial south.
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Unit III

Our MDdern Society

General Objective

Appreciation of the fact that civilization is still in
evolution; that problems await solution.

.'"
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Discuss in class the pur
pose and plans of union
which were forerunners of
the New England Condeder
ation.

A. The beginning of a-great
national community.
1. Development of

colonial communi
ties into a single
political unit.
a. Diversity of the

colonies.
b. Increase in

population.
c. Interrelation

ships between
communi t ie s.

d. Obstacles to
national unity.

e. Factors making
for formal
organization.

f. Formal steps
toward politi
cal unity.
(1) New England

Confederacy
1643.

(2) The A1bany
Congress-1754.

(3) The Stamp Act
Congress~1765.

(4) First COD
tinental Con
gress-1774.

(5) Second Con
tinental Con
gress--1775
1781.

Speoific ~ective8

!. obeerTe the steps
in the gradual devel
opment of a group of
colonial communities
into a single political
unit.

Content and
Suggested ActIVities

§USgested Methods
of Procedure-

Teach the pupils that in
unity there is strength.

Assign special reports on
the formal steps toward
political unity.

--.-.
Dif~erentiatiob and

Enrichment -

Shideler: Group~
and Social Problems,
pp:- 111-129.

Turner: The Frontier
~ American History,
Chap. I.
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Speclt!£ ~ectiTe8

Content and
§Bssested ActIVities

Suggested Methods
2! Procedure

,....-
Differentiation and

Ellrichment -

2. Beginnings and
growth of economic
wiity.
a. Economic changes.
b. Mechanical in

ventions.
c. Resulting changes

in community life.
d. Resulting inter

dependence.
e. Highways connecting

East and West.

(11) Civil War
1861.

(6 )

(7 )

(8 )

(9 )

(10)

Declaration
of Indepen
dence-1776.
Revolutionary
War-1776.

Articles of
Confederation
1781.
Constitutional
Convention
1789.
War of 1812.

Emphasize the importance
of the military train
ing received by the
colonists during the
Revolutionary War.

Show how the War of 1812
aided in bringing about
a closer unity among the
American people.

The Civil War was the
last and final step to
political unity.

Emphasize that our in
dustries, commerce and

Wells: Industrial
History of the United
State~, Chap. II.
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Specific ~ectives

..

To note the effect of
rapid growth and
change on our national
community.

Content and
SHggested ActIVities

f. Canals and
wat erways •

g. Railways, loco
motives, a.nd
telegraph.

h. A network of
rail and wires.

i. An economic unit.
3. The influence of the

frontier on Ameri
ca.n traits.
a. Territorial

expansion.
b. Log-cabin dem

ocracy, self
dependence,
aggressiveness.

c. Class equality
and political
democracy.

B. The adolescence of
the nation.

1. The United States
as a group.

Suggested Methods
2t Procedure

trade were revolution
ized and tremendously
augumented by the in
ventions and discoveries
of new methods of produc
tion and by the rapid
development of the high
ways, and railways.

Show that the self-depen
dence, aggressiveness,
and social and political
democracy of the American
is partially a product
of the frontier.

Compare or contrast the
adolescence of a nation
with that of an
individual.

Impress upon the pupils
that the nation is grow
ing rapidly. Use census
reports.

....
Differentiation and

Enrichment -

Miller: Railw!l Trans
portation. Chapa. III,v.
Wells: Industrial
Historl of the United
States, ChaPS: VII, Xl.

Roosevelt: Winning [[
~ ~, Vol. IV,
Chap. V.

Topic for debate. The
geographic and econom
ic forces or factors
were more potent in
molding the American
nation than were the
political factors or
forces.

Shideler: GrouE Life
and Social Problems,
pp. 130-145.
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Specific ~ectives

Content and
Sugg~sted ActIVities

a. An empire in
area.

b. The growth·of
. population.

c. A polygot of .
nationalities.

d. The distribution
of population.

2. The economic unit
of the nation.
a. Production and

. cODlIilerce.
b. Occupations·and

professions.

c. A farming and
manufacturing
nation.

d. Other Industries
and vocations.

e. Our national
financial organ
ization.

Suggested Methods
2! Procedure

Show by superimposing
that the U. S. is
three-fourths as
large as all Europe.

Have pupils look up
the lastest census
report showing the
number of people of
different nationali
ties in the U. S.

Have the pupils to make
a list of the major
occupations of the U. S.
stating the approximate
number of people in
each occupation.

Introduce to the pupils
the banking organization
of the U. S.

,...-
Differentiation and

Enrichment -

United States Census
Report, 1930.

Rose: What is America,
Chap. r:-- -

Abbottl America in the
Making, pp. 105-154:--

Have a banker visit
school and talk to the
class one period on
banking.
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@Rec1(12 ~ective8

Content and
Suggested ActIVities,

3. The nation's systems
of transportation
and communication
a. Railways and

waterways
b. Highways and

. automobiles.
c. Telephones.

4. Growing and
cnanging America.
a. The'adolescent

age.
b. Changes and

social prob
lems.

c. National'
problems.

d. National
characteristics.

Suggested Methods
Q( Procedure

Have the pupils prepare
a paper upon the influence
of means of communica
tion upon national unity.

Point out that changes
always brings about
problems.

Differentiation and
Enrichment -

~

To study our nation
in its relation to
other nations.

c. Our nation and other
nations.
1. Making the world

a neighborhood.

a. The effect of
better trans
portation and
communication.

Point out to the pupils
the part the World War
played in making the
world a neighborhood.

Note the fact that
transportation and
communication is
largely responsible
for making the world
a neighborhood.

Shidelerl Group Life
and Social Problems,
pp: 148. -

Taft: The Real Business
of Livrng,~p. 41-
~

Bogardus: Introduction
to ~cioloSY, pp. 281
290.
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Show that the network of
hundreds of permanent
official and private inter
national associations,
conferences and bureaus
in almost every field of
human activity is indicative
of the growing fabric of
international organization.

!peo1t1c ~ect1ves

Content and
SUgs~sted ActIVities

b. Communication
facilities re-"
duces distance.

c. The world as a
banking"neigh
borhood.

d. Economic inter
dependence of
nations.

e. International
commercial re
lations.

f. International
religious .
acti vi ti es.

g. International
social structure.

h. Private inter
national associa
tions.

2. Interrelations be
tween government
of nations.

§I,gested Methods
D.!. Procedure.

Compare the size of the
world in Caesar's time
and now.

Point out that financial
relations are carried on
between individuals of
various countries.

Have pupils make a list
of connecting links be
t~een the governments of
the world. .

Differentiation and
Enrichiiient -

Baker, Brothers, and
Hudnut: Problems in
Citizenship, Chap:-28
31.

a. The United States
and other
countries.

b. The promotion of
peaceful relations.

Have the pupils look up
the history of arbitra
tion in world affairs.
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Specific Objectives
Content·and

Suggested Activities

c. Movements for
international
peace.

d. Relations between
nations.
(1) Diplomatic

service.
(2) Consular

service.
3. International ~w.

aJ Bature of inter
national law.

b. Examples of
violation of
international
law.

c. Content of inter
national law.

4. The League of
Nations.
a. The costs of war.
b. The foundation

of an inter
national associa
tion.

c. The constitution
and framework of
the League of
Nations.

~ggested Methods
2!. Procedure

Explain the term
-International Law".

Ask the class if they
would consider it wise
to violate inter
national law.

Study the history of the
League of Nations.

Emphasize the four
bodies to the League
of Nations.

Differentiation and
Enrichment -

Irving Fisher: The
League of Nations:

Fosdick: Atlantic
Monthll' Aug. 1922,
pp. 256-268.
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Have the pupils point
out in what cases the
League has functioned.

Point out to the pupils
that the League of
Nations continues to
function.

Specific ~ectives

Content and
Suggested Activities

(ll The assembly.
(2 The council.
(3 The secretar-

ist.
(4) The permanent

Court of Inter
national
Justice.

d. Provision of the
covenant of the
league.

e. Our attitude to
ward the League.

Suggested Methods
of ~ocedur~

~

»ifferentiation and
Enrichment -

Read the 10 sections
to the League of
Nations, Shideler.
Group Life and Social
Problems, pp. 163.

Topic for debate: 1.
Which of the follow
ing are the most
powerfu~ and binding
factors in uniting
~rouns or nations:
ll) Economic relations
and leagues, (2)
Religious and culture
similaritie8, or (3)
Political relations
and leagues?

Resolved' That the
U. S. should join the
League of Nations.
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A.

An Introduction to ~dern Social Problems.- -

The Beginnings of a Great National Community.

B.
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Unit IV

Institutions of MOdern Society

General Objective

To bring about an appreciation of our present social
institutions and of the long struggle necessary to develop
them.
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8pec1~1Q ~ectives

To observe the nature
ot an institution and
to consider the
functioning of the fam
ily and home.

Content and
Suggested ActiVities

A. Primary institutions.
1. The family and the

home.
a. The primitive

family.

b. The family and
its functions.
(1) The family

as an in
stitution.

(2) The function
of the fam
ily.

c. The home as an
enterprise.
(1) The purpose

of mar:riage.

Suggested Methods
~ Procedure

Define primary institu
tions.

Show the pupils that the
home life of the primi
tive peoples was very
different from ours.

Have the pupils point out
why the family is one o~

our basic institutions.

Point out to the pupils
that the family has four

rreat functions.
1 Biological.
2~ Socialization.

(3) Transmission.
(4) Source.

Point out that there are
three primary under
takings.
(1) To establish a faith

ful life-long com
panionship.

(2) To establish a home.

.,.....
Differentiation and

Enrichment -

Good: Sociology and
Education, pp. 7~
Shideler: ~roup ~

and Social Problems,
Chap. 10.

Ellwood: Sociology and
Modern Social Problems,
p. 165.

Hayes: Sociology, pp.
117-119.
Lt~ley: Princiules
of SocioloGY, pp. 294
300.
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@pec1t1c ~ectives

Content and
Suggested ActIVities

Suggested Methods
2! Procedure

(3) fo bring children
into the world and to
rear them to the
highest type of man
hood and womanhood.

'-..
Differentiation ~

Enrichment

d. Failure in the
family enter
pri se.

(1)

(2)

(3)

Increase in
number of
divorces.

Effect of
failures.
The causes
of the
failures.

Have the students to count
the number of divorces
within their own commun
ity.

If possible, have the
pupils make a report of
the divorces within their
own county.

Have pupils to list all
the causes of marriage
failures that they can
think of.

Ross: Principles 2!
Sociology, pp. 583
591.

Lumleya Principles Qf
Sociolo~, pp. 305
309.

(4) The grounds
for divorce.

Make a survey of some
daily newspaper for
at least a week to see
on what grounds divorces
are granted.

Towne: Social Problems,
pp. 245-253.

(5) What are the
real causes of
the high
divorce rate?

Have the pupils write
a theme on this subject.

Ellwood: Sociology and
Kodern Social Problems,
p.165.--
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Specific ~ectiTes

Content and
SUggested ActIVities

Suggested Methods
of Procedure

;~

Differentiation and
Enrichment -

e. The wise marriage
an ideal marriage.
(l) What con

stitutes an
ideal marriage.?

Have the students list
a number .f things what
might constitute an
ideal marriage.

Lumley: Principles of
Sociology, pp. 3~-3I2.

f. Some other dan-

l
ers to the home.
1 Disease.
2j Non-ownership.
3 Employment

outside of
home community.

(4) Poverty.
(S) Commercialized

amusement.

(2) Home life. Have the pupils read
stories of ideal home
life.

Bishop: Theo40re
Roosevelt Letters to
his Children. -
DICkens, The Cricket
on the Hearth.
BUrns: The Cotter's
Sa.turd~'ight.
Whittier: snowbound.

Debate: Resolved, that
there should be an
amendment to the fed
eral constitution reg
Ulating marriages and
divorce.
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I J ll.d!"~t~~,<
~_''''.,v_.

Ip.Oif!~ ~ectiTes

To ODne1der the in
fluences of play and
recreation on the lives
ot persons and groups.

Content and
Suggested ActIVities

2. Recreation and
play.
a. Why we need

play and re
creation.
(1) Monotony of

factory
labor.

(2) Eight hour
day.

(3) Prohibition.

b. There is a
necessity for
play for all
groups, children,
women, profess
ional workers,
business men.

c. Educational
value of play.

d. Types of
recreation.
(1) Games.
(2) Athletic

contests.

Suggested Methods
2! Procedure

Have children report
their observations of
play among animals.

Show how the eight day
has given many more
leisure hours to man.

faint out to the pupils
that prohibition has
given men more time for
recreation as well as
more money for recreation.

Have children find out
from parents, grand
parents, or old people,
what forms of recreation
they engaged in when
young.

Have the pupils relate
their experiences in
playas to value re
ceived.

Have the pupils name a
number of games that
furnish clean, whole
some recreation.

..,,,-

Differentiation and
Enrichment -

Ross: Principles ~
Sociology, pp. 604
617.

Lumley: Principles of
Sociology, pp. 358.

Towne: Social Problems,
pp. 263-265.

Lumleyz Principles ~
Sociology, pp. 362
366.

Hayesz Socio~, pp.
119-120.

74



Specific ~ectiTes

To consider the 1n~

tluence of the school
in the liTes of per
sons and groups.

Content and
Suggested A£trVities

(3) llovies.

(4) Radios.

(5) Books.

(6) Papers.nRacing.
8 Swimming.
9 Playgrounds

and parks.

B. Intermediate
institutions.

Suggested Kethods
2! Procedure

Start a discussion as to
whether movies afford
wholesome recreation.

See how many of the
pupils in the class have
access tq radios.

Have the pupils list the
best books and papers
available in the
communi ty.

Make a survey of the local
community and see what
recreational centers
exist.

Have the pupils write a
paper on what they would
consider an ideal commun
ity from the recreation
al standpoint.

Define intermediate
institutions.

f"-
Differentiation and
--- Enrichment---

Debate: Resolved, that
the movies as now con
ducted do more harm
than good to the
community.

Good: 8oC1010g, ~
Education, p. 5.
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SpeOific ~ectiTes

Content and
Suggested ActIVities

1. The school and
education.

a. The school,
forms and
functions.
(1) The school

as an in
stitution.

(2) Forms of
the school.

(3) Functions
of the
school.

Suggested Methods
~ Procedure

Define education.

Have the pupils make a
list of all the diff
erent kinds of schools
they know.

Give students the three
major functions.
1. Passing on of the
group~ accumulated ex
perience or knowledge.
2. Training in citizen
ship.
3. Vocational training
and increase of individual
efficiency.

.......
Differentiation and

Enrichment -

Shideler: Ggu~~
and Social ~ lems,
Chap. 10.

Hayesl SociologZ,
pp. 736-153.

Lumley: PrinciplSS of
SOC10~, pp. 2 7---
344.

Show how the cultural mass
is handed down from one
generation to another.

(4 )

(5)

(6 )

Passing on
the social
heritage.
Practice and
training in
good citizen
ship.
Increases per
sonal efficiency.
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• " Wi.:'!,····

Sp,01t!2 Objectives
Content and

Suggested ActIVities

b. The extent of
the influence
of the school.
(1) Physical

and natural
aspects.

(2) Is the
institution
functioning
well?

(3) :More work
for the
school.

Suggested Methods
ot' Procedure

Have pupils call to mind
some of the fine struc
tures within their own
country.

Make an estimate of the
number of boys and girls
in school in the U. S.

Compare the number of
boys and girls in the
local school to the
number when the pupil's
parents were pupils.

Show that all our great
figures in American
history today got their
start in the common
schools of our country.

Impress upon the pupils
that in 1920 in the U. S.
4,931,909 persons ten
ye~rs of age or over
were unable to write in
any language.

.......
Differentiation and

Enrichment -

Bring an issue of the
American School Board
Journal to class and
show the pupils the
pictures of the fine
structures pictured
therein.

\Vho's Who in America----any year.

United States Census
Report, 1920.
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§Rec1f1c ~ectiTes

Content and
Suggested ActIVities

(4) The essen
tial nature
and uni ty
of this in
stitution.

(5) The role
and atti
tudes of the
teacher.

(6) The role
and atti
tUdes of·the
students.

(7) Stored up
experience
and the
curriculum.

Suggested~~
~ Procedure

Show that there are
different relationships
found in this modern
institution than there
were in a Mandan village.

Compare and contrast the
modern teacher with the
teacher of a generation
ago.

Compare the attitude of
boys and girls today
with those of a genera
tion ago concerning
school work.

Show that the things we
learn are the things
past generations bottled
up and handed down to
us.

,.~

Differentiation and
Enri chment -

Lumley: Principles of
Sociology, pp. 34~---

348.

c. Change and evo
lution of the
institution.

(1 )

(2 )

Its beginn
ing in this
country.
Curriculum
changes are
a response
to changing
need.

Have the students write
a brief history of
education in the U. S.

Compare and contrast the
curriculum of today with
that of a generation ago.

Encyclopedia Britann
ica, 14th edition,
VOl. 8, pp. 951-988.
Encyclopedia: !h!
American, Vol. 9.
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Content and
SUggested ActIVities§Recitio ~ective8

(3) Changes in
equipment and
methods of
instruction.

SUggested Methods
of Procedure

Point out the changes
that have been made in
the local community in
the last twenty-five
years.

....
Differentiation and

Enrichment -

Lumley: Principles ~
Sociology, pp. 350
352.

To consider the in
tluence of the church
upon the lives of
the people.

(4) Specializa
tion by
colleges and
universities.

2. Religion and the
church.
a. The universality

ot religion.
(1) Nature of

worship.
(2) Ancestor

worship.
(3) Character

istics of
pagan gods.

b. The Hebrew
religion.

c. Christianity.
(1) Ideals.

(2) Influence.

If a college catalog is
available, note the
various specialized
courses offered.

Study the religion of
the primitive peoples.

Explain that the Hebrews
were the first to teach
monothei sm.

Point out the ideals of
the Christian religion.

Have the pupils to point
out how Christianity has
influenced the world for
good.

Hayes I Sociology,
pp. 618-637.

Lumley: Principles £!
Sociology, pp. 313.

Bible: Matthew 5:1 to
7:29.
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8peo1t~g Objectives

To consider the in
fluence of lodges
and clubs upon the
lives of persons and
groups.

Content and
Sugg~sted ActrVities

d. The Church as an:
(1) Inspiration

to right
Iiving.

(2) Charitable"
enterprise.

(3) Social
activities.

e. Denominations.

f. Religious
organizations.

llj Y. M. c. A.
2 Y. W. C. A.
3 K. C.
4) Salvation

Army.
3. Other local organ

izations.

Suggested Methods
~ Procedure

Have pupils make a list
of churches in their
local community.

Have pupils find out
whether the salary of
ministers is sufficient
to attract capable men.

Have the students report
what the average atten
dance of their church
was last year.

Have the pupils report
on the activity of these
organizations in their
local community.

Have the pupils make a
list of all organiza
tions and clubs that work
for the betterment of the
community.

",.-.
Differentiation and

Enrichment -

Bible: The Gospels.

Debater ResolTed that
there are too many
churches in our commun
ity for the best
interests of the
commuhity.

Lumley: Principle~ ~

Sociology. pp. 321-
332.
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SRec1f1c Objectives

To emphasize the fact
that there is an inter
dependence among the"
peoples of the world.

Content and
Suggested Aetrvit~

C. Secondary institu
tions.

l~ League o~ Nations.
2. All international

leagues and
organizations.

Suggested Methods
2.f. ISro cidiir--e-

Define intermediate
institutions.

Have the pupils make a
list of all the sec
ondary institutions
they can discover; then
allow a report to be
given on each institu
tion.

......
Differentiation and

lniichIricnt -

Good: SOCi0106 , ~
Education, p. 7.
See Unit III.

Lumley: Principles ~
Sociol~, pp. 379
400.

Debate: Resolved, that
the United States
should have joined
the League of Nations
in 1921.
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Unit V

Problems of Society

General Objective

To understand one's responsibility to society by helping
solve problems of importance.
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Specific ~ectives

fo analyze lite in
rural districts and
to consider some ot
the problems of the
rural communities.

Content and
Suggested ActIVities

A. American rural life
problems.
1. The rural problems.

a. Isolation and
rural life.

2. Rural communities.
a. Types of rural

communities.
(1) Agriculture.
(2) Mixed agri-

cultural.
(3) Frontier or

pioneer.
(4) Irrigation.
(5) Rural immi

grant.
(6) Backward.

3. The farmer himself.
a. Comparisons of

the city man and
the farmer.

b. The hoe-farmer.

c. The machine
farmer or the
farm engineer.

Suggested Methods
of Procedure-

Show that in past day
rural life was life in
isolation.

Have the pupils write a
paper on one type of
rural community.

Have the students draw
their comparisons and
contrasts out of their
ovm experience.

Explain the meaning
of the term.

Have the pupils con
trast and compare the
machine and hoe farmer.

'......
Differentiation and

En;:ichment -

Shideler: Group~
and Social Problems,
Chip. 14.

Make use of some good
American history.

If the pupils have
never been on a farm,
urge them to take a
trip to the country
next Saturday to ob
serve rural life.

86



Specific ~ectives

Content and
&1ggestedAcffii ti e s

d. The changing
character and
attitudes of
the farmer.

4. The new farmer
and modern rural
life.
a. The advantages

of country
life.
(1) The farmer

may be
more inde
pendent.

(2) Outdoor
life.

(3) Opportun
ities for
health.

(4) Exempt from
many of the
drawbacks
of city
life.

(5) Better con
ditions for
family and
home life.

b. Country life
optimism.

c. The changing
rural life.

Suggested Methods
£! Procedure

Have the pupils reason
w~ the farmer's atti
tUde and character is
changing.

Can the pupils explain
why the farmer 1s more
independent?

Have the pupils list things
that country people have
that city people don't
have.

Show w~ country is more
favorable to home life.

Find out whether the
pupils think farm life
has much of a future
before it.

Have the pupils list the
things that are changing
rural life.

,,..
Differentiation and

Enrichment -
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Specitic ~ectives

Content and
fbggested Act1Vi ties

d. Rural isolation
a matter of the
past.

e. The country life
movement.

t. The government
and the farmer.

g. The farm woman.

h. The farm boys
and girls.

i. Rural Community
problems.
a.. The tenancy

problem.

SUggested Methods
of Procedure-

Try to supplement the
list given in Shideler,
p. 306.

List all the bureaus that
are aiding the farmer at
the present time.

Have Bome ome to give a
report on the life of
a farm woman fifty years
ago.
Compare and contrast
with the life of a farm
woman today.

Compare and contrast the
advantages of the coun

. try and city children.

Have the pupils survey
the community to see
if most of the farmers
own their farms.

e<i'"
Differentiation and

Enrichment -

Shideler: GrouR Life
and Social Problems,
pp. 306.

See any good American
history text.

Wardl The Farm Woman
Problem ~.~DeE~. ~
Agriculture, Circular
148.

Taylor: Rural SocioloSZ,
p. 196 •

Carver: Principles £!
Rural Economics.

MDrehouse+Graham:
American Problems,
pp. 466-475.
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Bpec1t12 ~ect1ve8

Content and
Suggested ActIVities

b. Credit for the
farmer.

c. Selling and
buying.

d. The rural school
problem.

e. The country
church.

f. The problem of
rural health
and sanitation.

Suggested Methods
of Procedure

Have the pupils to notice
the papers every day to
see if anything is being
done toward establish-
ing credit for the farmer.

Give the pupils a chance
to formulate a plan that
would help the farmer
make more money.

Have the pupils decide
whether their local
community is taking
care of the rural
school problem success
fully.

Give the pupils a chance
to see if they can find
some statistics as to
whether country or city
people attend church
more regularly.

Have the pupils search
the Report of the U. S.
Public Health Service
for an answer to the
problem.

.,..
Differentiation and

EPiichment: -

United States Public
Health Service Report,
1930.
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Specitic ~ect1ves

To observe and
characterize li~e in
the city and to note
aome or the types or
problema that arise
in urban districts.

Content and
SUggested ICtIVities

g. The community
center.

6. Rural organization
a. The social

structure.

b. Rural government
al organization.

c. The school dis
trict.

d. The township.
e. A new basis for

rural organiza
tion.

B. The American city and
city life.
1. Cities in the U.S.

a. The United
States becomes
urban.

b. The cityward
movement.

SUggested Methods
Q!. Procedure

Have individual reports
given from bulletins.

Make a list of all the
social organizations
in your local community.

Have the pupils point out
how all branches of
government affects the
farmer as well as the
city man.

Tell the pupils about the
new idea of a civic or
community center as a
basis for rural organiza
tion.

Have the pupils trace the
rapid development of our
cities.

,".......
Differentiation and

Enrichment -

Secure bulletins from
the United States
Department of Agri
culture on community
activities. (Free)

Shidelers GrauE Life
and Social Problems,
Chap. 13.
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Specific ~ective8

Content and
Suggested ActIVities

(1) The growth
of the
factory sy
stem.

(2) The develop
ment of
transporta
tion.

(3) The applica
tion of
maohinery
and science
to agri-.
culture.

l4) The city is
more attrac
tive.

Suggested Methods
~ Procedure

Point out that the factory
is largely responsible
for the growth of our
cities.

Have the pupils write a
history of the develop
ment of transportation.

Ask the students to reason
as to whether it would
have been possible to have
the large cities today
without our present means
of transportation.

Have the pupils to imagine
their local community with
out any machinery that
the farmer uses.

Ask the pupils to tell why
modern machinery hasn't
driven people from the
city instead of from the
farm.

Have the pupils list ten
reasons why the city is
more attractive than the
country. Ask the pupils to
bring to class pictures of
city scenes that attract
people.

,,.......

Differentiation and
Enrichment -
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8pec!~1c ~ectiTes

Content and
Suggested ActIVities

c. Size of towns
and cities.

d. Cities class
ified.
(1) Commercial.(21 Industrial.
(3 Political.
(4 Suburban.
(5 Agricultural.
(6) Educational.

e. The industrial
satellite.

f. The metropolis.

SUggested Methods
2! Procedure

Do the pupils think that
the country could be
made just as attractive?

Have the pupils look up
the size of the most
important cities of the
country.

Ask the pupils to see if
they can find out how
many cities there are in
the U. S.; then the number
there are above 500,000
population.

HaTe the pupils write a
definition of each of
the types of cities.

Have the pupils list the
cities they know that
have satellities.

List the cities in the
U. S. that could be so
classified.

,;,~~ 'I

Differentiation and
Enrichment -

Taylor: Satellite
Cities, pp: 1-25.

Grasl An Introduction
1£ Economic History.
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!peo1f10 ~ect1ves

Content and
Suggested ActiVities

2. The structure,
expansion,and in
ternal changes of
the great city.
a. The concentric

zones or areas.

b. Rooming house,
apartment, and
suburban areas.

c. The expansion
and inner
development of
the city.

d. The role of lines
of transporta
tion in shaping
the character
and structure of
the city.

e. Cultural areas
and group1ncs of
the population.

Suggested Methods
2!. Proced~re

Have the pupils draw a
map of what they would
call a properly zoned
ci ty.

Permit pupils to study
their local community,
town, or city and de
cide whether it is
properly zoned.

Trace the growth of
local cities.

Discover the number of
foreign born in the
U. S., also the number
of different nation
alities found in our
country.

;~

Differentiation and
Enrichment -

Beard: American City
Government, p. 26.
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!pec1t10 ~eotiveB

Content and
Suggested ActIVities

(l) Hobohemia.
(2) Artist

colony.
(3) :Millionaire

row.
f. The city as liv

ing, growing and
changing.

g. The role of real
estate projects
in city building.

3. Characteristics of
city life.
a. Vocational types

among city
people.

b. The "Temps" of
city life.

c. City life is
imper sonal •

d. City home life.

e. Anonymi ty of
city life.

Suggested Methods
of Procedure

Do the pupils think it
wise to have the city
divided into these
groups.

See that the pupils dis
cover a city has its
life history as well
as living creatures.

Have a real estate agent
visit the class and tell
about real estate pro
jects in city building.

List the types of voca
tions within a city.

Have the pupils describe
a day of family life in
the city.

Compare the gossip that
takes place in a small
town to that in a city.

Differentiation and
Enri chment -

Bogardus I Introduction
to Sociology, p. 316.
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Specific QBJect1Tes
Content and

Suggested ActIVities

f. Organization of
a city according
to occupational
groups.

4.Some problems of
our American city.
a. Crime and pov

erty in a city.

b. The health
problem.

c. The recreation
problem.

d. MUnicipal pUblic
utilities.

Suggested Methods
of Procedure

Show the pupils that such
orkaniaation is necessary.

HaTe pupils to tell why
orime and poverty is
especially a problem
in the city.

Point out to the pupils
why heal th is a real
problem in the cities.

~ke a survey of the
local town or city and
decide whether it is
taking care of the
problem properly.

Have the pupils list all
the public utilities
enjoyed by city people.

'..
Differentiation and

Enri chment -

Ford: Social Problems
~ Social poric~,
512-1003.

e. Housing and
portation.

trans-
Have the pupils point out
why housing is a big
problem within a city.

5. Control of city
change and growth.
a. City zoning
b. The city planning

idea.
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Speoifio Object1Tes

!. observe some
theories regarding the
quantity and the qual
ity ot a population.

To examine the make-up
of the population and
population traits of
the United States.

To understand the pro
cess ot the fusion of
the diTerse nationali
ties.

Content and
SUggested ActiVities

C. Population, races,
and nationalities.
1. Is there a law

of population?
a. Jlalthus's

theory of
population.

b. Defects in
Ma1thus's theory.

c. Walkers theory.
2. The make-up of the

population.
a. What is an

American?

b. The quality of
the population.

3. Population types
in the United
States.
a. The "new and

"old" immigra
tion.

b. The American
Indian.

Suggested Kethods
of Procedure-

HaTe some member of the
class report on the
Malthus theory.

Permit the class to try
to discover the defects
of the theory. Assign
a special report.

Have students write
definitions of an
American.

The pupil should haTe a
thorough understanding
of the "new" and "old"
immigrant.
HaTe the pupils draw a
map of Europe showing
from where the "old"
and "new· immigrants come.

Give the pupils a chanc.e
to express themselves upon
the Indian problem.

'....
Differentiation and

Bnri cliiiient -

Shideler. Gro~ Life
and Social-proble:mB;
Chap. 11.

Shideler: Group Life
and Social Problems,
7p2l6.

Crothers-Hudnut: Prob
~ £! Citizenship,
pp. 59-112.
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Specific ~ectiTe8

Content and
Suggested 4ct1Vlties

c. The American
negro.

d. Irish.

e. The German
elements.

f. Scandinavians.

g. Jews.

h. Italians.
i. Poles.
j. llexicans.
k. Japanese.
1. Chinese.
m. Other population

ty"Oes.
(1) Turks.
(2) Greeks.
(3) llagyars.

Suggested Methods
~ ~ocedure

See that the pupils read
something of the life of
Booker T. Washington.
See if the pupils think
the negroes have had fair
treatment in America.

Show that the Irish have
contributed to the culture
of our country.

Point out to the pupils
the ideals of the German
people.

HaTe the pupils locate
their settlements on the
m~.

Point out to the class
that a great deal of our
business enterprises
depends on the Jews.

Differentiation and
Bnrichment -

Crothers-Hudnut: Frob
~ ~ Citizenship,
pp. 112-162.

Park and Millerl "Old
World Traits Trans
planted, pp. 163-166.
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!peclt1c ~ectiTes

Content and
Suggested ActITitie$

Suggested Kethods
2f. Procedure

....
Differentiation and

Enrichment -

(4 )

(5 )
l6 )
l7 )
(8 )

Canadian
French.
Dutch.
Serbs.
Bulgarians.
Bohemians.

n. Why they emi
grate to the
Uni ted State s.

o. A great national
problem.

4. The problem of
Americanization.
a. The "Melting

Pot" idea.
b. The "Melting"

Pot" as a solu
tion of the
problem.

Have the pupils show how
the two methods listed
are a solution of the
problem.

Chinese Exclusion Act
Gentle~~Agreement;
COngressional Report
1924.

Zangwilll ~ Kelting
I:ot.

c. ~aturalization Define naturalization.
d. The essential

elements of the
Americanization
llrocess.
{l) Assimilation.

e. Similar problems
in other countries.
(1) Poland.
(2) Germany.

Park & Miller: Old
World Traits trans
planted, p. 226.
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D. Dependents, defectives,
and delinquents.
a. Poverty and pauper

i~.

·tJ~"···

Bpec1ti£ ~ectives

To learn that social
problems are complex
in nature, and there
tore reeuire not a
simple but a compl ex
solution.

To observe the existence
ot abnormal, anti
social, handicapped, and
unAdjusted people in
cu~ &~~iety.

To consider the causes
of these conditions
a~d to note the adjust
JU'Clte involTed.

Content and
SUggested ActIVities

f. The process of
cultural adjus
mente

g. An overlooked
factor in the
problem.

b. How prevalent
are poverty and
pauperism?

c. Why do so many
become dependents?

d. Causes of poverty.

e. The nature of the
problem.
(1) Causes within

the individual.

SUggested Methods
~ Procedure

Have the pupil submit a
plan whereby there could
be a cultural adjustment
made in this country with
all the races here.

Try to break down all
race prejudice.

Define the terms.

Have the pupils search
through the State Board
of Charities Report and
find out how many
people there are in
poverty in their own
state.

Give the pupils a chance
to decide for themselves
the causes of poverty.

HaTe the pupils list the
causes of poverty within
their local community.

.......,
Differentiation and

Enri chment -

Shideler: Grou£~
and Social Problems,
Chap. 18.
Henderson: Deuendents,
Defectives,-n;lin
gueni.:!.

Debate: Resolved, that
poverty is caused by
the one who experiences
it.
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Spec1f!£ ~ectives

Content and
Suggested ActiVities

(2) Causes with
out the
individual.

f. The treatment of
poverty and pau
peri sm.

g. The Elberfeld
system.

h. The Indian
plan.

i. The charity
organization
soci eties.

2. Mental defectives.
a. The feeble

minded and the
insane.

b. Types of feeble
mindedness.
(1) Idiots.
l2J Imbeciles.
(3) Morans.

c. Mental diseases.

Sugsested Methods
~ Procedure

Have the pupils list a
number of both types
of causes of poverty.
Permit the pupils to
formulate a treatment.

Assign as special
report.

Assign as a special
report.

Have the pupils report
in class as to the
type of charity work
that is being done in
the local communities.

Have the pupils distin
guish between the two
types of mental de
fectives.

Differentiate between the
three types of feeble
mindedness.

Let the pupils decide which
of the three is the most
dangerous to society.

Impress upon the pupils
the ca~se of mental
disease.

<~

Differentiation and
Enrichment -

Hayes: Introduction to
the StudJ!: of Sociologx,
pp. 207-208:"

Shideler: Grou£~
and Social Problems,
pp. 383-3847
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8pecl(lc ~ectiTeB

Content and
Suggested ActIVities

d. Extent of
feeble-minded
ness and insan
ity.

e. Treatment of
feeble-minded
ed and insane.

f. The feeble
minded and the
next genera
tion.

3. Delinquent or
criminal classes.
a. ~ do youths

become delin
quents?

b. Broken homes
and delinquents.

Suggested ~ethods

of Procedure

Point out to the pupil
the types of insanity
that are curable.

See if the pupil can see
the connection between
the feeble-mindedness
and crime.

Give the pupils a chance
to express themselves
concerning giving the
feeble-minded and insane
a chance to marry.

Let the pupils decide
what the result will be
in the next generation
if we do not prohibit
the insane and feeble
minded from marrying.

Have the pupils discover
the delinquents each
year in the United States.

,~

Differentiation and
Enrichment -

Seel Report £! Dept.
!! Commerce, JUly 14,

Journal of CriDdnal
Law ~nd criminology,
January, 1918, pp.
717-718.
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Specific ~ectiTes

Content and
§uggested ActIVities

c. Defective
heredity.

d. Poverty and
other factors.

e. Criminals in
the making.

f. Classification
of criminals.
(1) Defective.
(2) Habitual.
(3) Occasional.

g. Causes of Cr1•••

h. Extent of crime
in this country.

i. The treatment of
delinquents and
criminals.
(I) Retribution.
\2) Repression.
(3) Reformation.

SUggested Methods
of hocedure-

Can the pupils reason
out any way by which
this defective heredity
may be overcome.

See if the pupils can
see the connection be
tween poverty and
delinquency.

See if the pupils think
the government today is
making any progress to
ward solving the criminal
problems.

Have pupils to give ex
amples of each type of
criminal.

There should be a large
number of causes listed
by the pupils.

Note the expense of
crime in this country.

List the periods in
history when these various
methods of dealing with
criminals and delinquents
were used.

~

Differentiation and
Enrichment -

Delinquents and
Oriminals, p. 151.

Slawson: The Delin
quent Boy-:--

American Journal of
Sociology, Vol.-2B;
pp. 676-677.

:Moore & Graham:
American Problems,
Chap. 16.-

Bureau of Education
Bulletin-(1926), No.7,
pp. 62-63.
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Speoific ~ectives

To abow the pupils
that the unemploy
ment problem is very
serioue and needs a
feasible solution.

Content and
Suggested ActiVities

(4) Prevention.

E. Unemployment.
1. Competition and

personal insecur
ity.

2. Machinery and
the demand for
labor.

Suggested Methods
2f Procedure

Show the pupils that
prevention is the ideal
method of handling
criminals.

Show that the reasons
for punishment are
vengeance, prevention,
and reformation.

Lead the pupil to see
that former cruelty has
lead to present day
prison reform.

Have the pupils discuss
the insecurity of work
in the local community.

Point out to the pupil
that the present in
security under the
existing system of com
petition is by no means
a special evil of the
workman.

Lead the pupils to dis
cover why machinery is
introduced into industry.

, ......
Differentiation and

Inri chment -

Barnes: Introduction
to Sociology, pp. 816
820.

Barnes: Readings in
Sociology, Case 6.

Kirkup: An lngu1!~

Into Social~, pp.
68-74.

Hobson: The Evolution
of Moder~apitalism,
pp. 317-~M.
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4. Character and types
of unemployment.
a. The unemployable. Show that these are the

incompetent, lazy,
sick, or infirm.

Specific ~ectiTe8

Content and
Suggested Activities

3. Economic insecur
ity and insurance.

b. Over-supply of
employees.

5. An ideal system of
labor exchanges.

6. United States
-employment
service.

Suggested ~t~
of Procedure- -

Let the students discuss
the advisability of
carrying insurance.

Point out to the stu
dents the kinds of
economic insurance.

Show that an over-supply
in any occupation means
unemployment for those
that can do nothing else.

Show the pupils that
there is a great need of
Labor Exchanges.

We need some way to get
men from one section of
the country where there
is an over-supply of
labor to another section
where labor is needed.

Show how some men have
gone hundreds of miles
for work and then found
none. Point out how a
situation of this kind
effects society.

' .....
Differentiation and

Enrichment -

American Labor ~egis
lation ReTiew I ,
1913, pp. 159-160.

Beveridge: Unemploymentl
~ Problem of Industry.

New ¥:1UbliC, I (~o. 8,
supple , pp. 1-5.
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Specific ~ectiTee

Content and
Suggested ActiVities

7. Cyclical distribu
tion of government
orders.

8. The relief of
unemployment.

9. Industrial acci
dent.
a. The machine

process and
industrial
accident.

b. Casualties in
war and in
dustry.

c. Imputation of
responsibility
for accidents.

d. Industrial
accidents and
the theor~{ of
negligence.

Suggested Method!
2! Procedure

Have the pupils draw up
some plans for the re
lief of the unemployed.

Show how machines have
increased accident.

Compare the casualties
in war and industry.

.....
Differentiation and

Enrichment -

Webb: The Prevention ot
Destitutiob, pp. 114--
118.

Downey: Hietorz of
Work Accident Indemnity
i!2 ~, pp. 1-5.

Bulletin of the
PennsYlvanIa-nepart
ment of Labor and
Iii'dUstry V, pp:-T21
125.

Workingmen's Insurance
in Europe 1910,
pp. 5-7.
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@pecitic ~ective8

To give the pupils an
understanding ot
marriage relations,
and to show their
sacredness.

Content and
Suggested ActIVities

F. Marriage and divorce.
1. The family, the

fundamental unit
of society.

a. The family was
the first eco
nomic unit.

Suggested Methods
of Procedure

Point out to the pupils
that the family is, by
far, the most imJortant
social institution of
today. It is the funda
mental unit of sOciety,
as well as the unit at
the basis of all social
development.

Lead the pupils to see
that the first division
of labor was within the
family.

',,,,-
~.,~

Differentiation ~
Enrichmen1

Towne: Social Problems,
Chap. 12.
Hayes: Sociology, pp.
592-593.

Eldridge and Clark:
Major Prob~~ of
Democracy, Chap. 1.

Taylor: Religion in
Social Actior, p. 121.

b. The family has
been the center
of religions,
educational,
and social in
fluences.

This can be pointed out Bible: Genesis, Chap.
in early biblical times 21-26.
where all religious
activities gathered about
the patriarchal family.

Submit this question to
the pupils for discuss
ion: What did Graham
Taylor mean when he
said? "The family is the
birthplace of religion,"
and that "it is diffiCUlt,
. if not impossible, to
conceive of religion
apart from the family."



Specific ~ectiTe8

Content and
Suggested ActIVities

c. It is through
the f ami ly that
educational
influences are
first brought
to bear upon
the child.

d. It is within the
fami ly that the
social in
fluences are
brought to bear
upon the child.

e. From a biolog
ical standpoint,
the family is
the primary unit
of the social
organiam.

2. The origin of the
family.
a. Marriage is &

human institu
tion.

3. Types of ~amily.

a. Polyandrous.

Suggested Methods
2!. Procedure

Have the pupils reflect
upon their first educa
tion in the home.

If the pupils have bro
thers and sisters have
them recall how at times
they must sacrifice for
them.

The pupils should be lead
to understand that the
reproduction of life,
and thus the perpetuation
of the race, comes through
the family.

HaTe pupils discover ex
amples of various types
of families.

Have the pupils point out
the merits and demerits
of such a system.

..
Differentiation and

Enrichment -

Westermarch: History
Qf. Human 1iarriage,
pp. 50.

Ellwood: Sociology and
~dern Social Prob
~, pp. 108-109.

Hayes: Sociology, pp.
600.
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SpeOific ~ectiTe8

Content and
SUggested ActIVities

b. Polygynous

c. Monogamous.

4. Change in relation
between husband
and wife.

Suggested Methods
of Procedure

Show that wars have re
sulted in polygynous
families.

Point out that this type
of family life is also
inconsistent with the
more advanced CiTili
zation, because of the
subordinate position of
woman in the household,
and in that it does not
afford an opportunity
for the highest develop
ment of the child.

Be sure that the pupils
understand that this
type of family is found
among all the more ad
vanced peoples of the
world, and is the type
which more nearly con
forms with our highest
ethical and social
ideals.

Have the pupils list the
advantages of a monogamous
family_

-i.......

Differentiation and
Enricbment -

~lwoodt Sociology ~
Modern Social Problems,
pp. 110.

Ellwood: Sociologr ~
~dern EF.0b1ems, pp. 115.
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Speoific ~ectiTes

Content and-
Sugge~ Activities

a. The influence
of Christianity.

5.¥arriage conditions
in the United
States.
a. Marriage rate.

b. Marriage age.

c. Effect of eco
nomic condi
tions on
marriage.

d. Marriage laws.

Suggested Methods
~ Procedure

Have the pupils point out
how Christianity has in
fluenced the relation
between husband and wife.

Be sure to explain that
marriage is on the
increase.

Mention that the age of
marriage has not in
creased as we are some
times prone to think.

Have the pupils to
reason why bad economic
conditions would tend
to lessen marriage.

Have pupils give re
ports upon ancient
marriage customs and
laws.

See if the pupils can
find out about the
marriage laws of other
states than their own.

-~
i,~~

Differentiation and
Enrichment -

Census 1910, ·Popula
~•• pp. 508.

Census, 1910, "Popula
~., pp. 508.

Bailey: Modern Social
Conditions, p. 142.
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Specific ~ectives

Content and
Suggested Act1Vities

e. Proposed re
forms.

(1) Registra
tion of
marriages.

'2) Laxity of
marriage
laws.

l3) Eugenic
marriage
laws.

SUggested Methods
~ Procedure

Point out to the pupils
that there is a need
for uniform marriage
laws.

Point out to the pupils
that laxity in marriage
laws naturally tends
toward divorce.

Have the pupils find out
whether this state has
any law prohibiting
ignorant and thoughtless
people from marrying.

Have pupils look up lit
erature on the Jukes and
Kallikak.

Arrange a debate upon the
following subjectl Re
solved: that no person
should be permitted to
marry without a doctor's
certificate.

~....
Differentiation and

Enrichment -

-Report on Marriage and
Divorce,· Census,
1930.
Wrightz Practical
Sociology, pp. 158.

Wrightl Practical
Sociology, pp. 159.

Russell Sage Founda
tion, 1919, American
llarria~ Laws, A-
DIgest. - -
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Specific ~ectives

Content and
SUggested ActIVities

6. The purpose of
marriage.

7. The function or
the family.
a. It has a bio

logical
function.

b. It is a social
izing agency.

c. The family serves
as an agency for
transmission of
customs, tradi
tions, knowledge,
and material
possessions from
one generation to
another.

Suggested Methods
£t Procedur~

To establish a faithful
lifelong companionship.
To establish a home.
To bring children into
the world and to rear
them to the highest
type of manhood and
womanhood.

Point out that the fam
ily provides for the
continuation of the
population by bringing
children into the world.
Reproduction is
necessary.

Illustrate how the home
and family life exerts
greater influence in the
molding of a child's
life than any other
institution.

...,~

Differentiation and
Enrichment -

Shideler I GPrU~ ~
and Social obI ems,
PP; 179-180. ---

Shidelerl GgU{) Life
and Social 0 lema,
pp. 1?9. ---

III



8;ecitic ~ectiTe8

Content and
SUggested ActIVities

d. The family 1s a
aource of pri
mary social
ideals or "so
cial patterns"
for society at
large.

8. Divorce in the U.S.
a.. Extent.

b. Party to whom
granted.

c. Duration of
married life.

d. Remarriage.

e. Migration and
divorce.

Suggested Methods
tl ~rocedure

Show how a family of
several members would
stimulate ideal rela
tionships.

Have a pupil give a
report on the extent of
divorce in the U. S.

Have the clasB express
their opinion as to
why most of the divorces
are granted to the wives.

Point out to the class
why most of the divorces
are secured in the first
few years of married
life.

Only about one third of
the divorced persons
marry again.

There is no correlation.

,~

Differentiation and
Enrichment -

Towne: Social Prob
lems, p. 242. 
American Marriage
taws, A Ditest. Ius
eerY Bageoundation,
1919.
Census, 1910: Report
on Marriage and
nIvorce, p. 15.

Census, 19301 Report
£!! _rriage a.nd Qi
Torce.

Census, 1910: Report
on Marriage and
lrrvorce, p. n:
nOBS: Chanting America,
pp. 51.
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(1) Yore than
three-fourths
of all
divorces are
granted for
three main
reaons:
(aj Desertion.
(b Cruelty.
(c AdUltery

10. Causes of the in- Show how the great eco-
crease of divorce. nomic and sodia1 changes

have affected divorce.

!R!citic ~ectiTes

Content and
Suggested Act1Tities

t. Distribution.

g. Comparison with
other countries.

9. Legal grounds for
divorce.
a. Statistics often

misleading.

b. Variations with
the different
states.

Suggested Methods
~f Procedure

Have the pupils explain
why the divorce rate in
some sections of the
U. S. is greater than
in other sections.

Have the class compare
the divorce rate of
the U. S. with that of
other countries.

Have the pupils express
their views as to
whether various states
should have different
divorce laws.

"j~

Differentiation and
Enrichment -

Census, 1930: Report
£!! l4arr i age and
Divorce.

Census, 1930: Report
Q1! JIlIe.rr i ag~ ~
Divorce.
Wright: Practica!
Sociology, pp. 158.

World Almanac, 1923,
p. 194.

Census, 1910: Report
£g Marriage and
Divorce, pp. 15.
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8pec1t!2 ~ect1Te8

Content and
SUggested lctrTities

a. Economic inter
dependence of
husband and wife
lessened.

b. The changing
status of
women.

11. Lack of preparation
for home duties.
a. Higher standards

of life.

b. The weakening
of tradition.

12. Proposed remedies.
a. Legal reforms.

Suggested Methods
of Procedure-

Have the pupils compare
the interdependence of
husband and wife a cen
tury ago with that of
today.

Have the pupils report
on the status of women
in the early Greek and
Roman home.

Show how the higher
standards of life have
deferred marriage
among the more highly
educated and profess
ional classes.

Have the pupils give
their opinion as to the
value of following old
traditions.

Have the pupils make
suggestions for improve
ment of the present
divorce laws.

;~

Differentiation and
EnricEiDent -

Elson: Modern Times
and the Living Past,
pp. 84-87; 140.-

Ellwood: Sociology ~
Kodern Social Prob
lems, pp. 157.----

b. Training for
making.

home-
Point out
bility of
tween the
and home.

the responsi
cooperation be
church, school
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,..-.

Spec1{~p ~ectives

Content and
Suggested ActIVities

Suggested Method!
of Procedure

Have the pupils write a
paper on the "Ideal
Family".

Differentiation and
Enrichment -

c. Social legisla
tion.

Show that intemperance Ellwood: Sociology and
causes home disturbance.~~ Soci~ Problems,

pp. 158.
Graham Taylor: Religion 1a
Social Action, pp. 121.

Shideler: GrouE Life and
Soci~ Problems, -uEi"p:J:'S.

Show that there are
forces in our lives
that show competition
and struggle.

Esplain that -the art
of getting rich consists
very much in thrift".

Show that thrift can be
practiced by the worthy
use of time.

b. The use of time.

2. The individual.
and thriftiness.
a. How to get rich.

G. Thrift and conserva
tion in nation build
ing.
1. The competitive

aspects of life.

To indicate the role
and importance of the
principles of thrift
and conservation and
to observe the loss
and waste in our
society due to la) un
wise use of time and
money, (b) disease and
infant mortal1t~, (c)
child labor, (d) acci
dents, (e) unemployment,
and (f) unwise utiliza
tion of natural resources.

c. Aids to thrifty
people.
(1) Savings Bank.
l2) Postal Savings

Bank.
l3) BUilding & Loan

As sociati on.
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"..
Differentiation and

Enrichment -

Bulletin 30 of the
- - ---;"'I'Committee of One hun-

dred ~ NaIToiiBI' Health.

Shidelerl ~rou~ Life
and Social Problems,
pp. 333.

Suggested Methods
!!! Procedure

Show that epidemics have
a great deal to do with
the average life span
of a nation's people.

Have the pupils talk to
their parents about the
epidemic of 1918.

Have the pupils explain
why the life span has
been lengthened.

(I) Typhoid
fever.

(2) &1allpox.
(3) Measles.
(4) Scarlet

fever.
(5) Whooping Cough.
(6) Diptheria.
(7) Influenza.(8l Tuberculosis.
(9 Cancer.

(10 Heart Disease.
(11) Pneumonia.
(12) Bright's

disease.
c. The influenza

epidemic.

b. The war on
diseases.

Content and
§uggested ActIVities

(4) Thrift
stamps.

l5} Liberty
honds.

3. Conservation of
life, health, and
energy.
a. Lengthening the

life line.

Specit1g ~ect1ves
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@Peo1t10 ~ect1Te8

Content and
~ggested ActIVities

Suggested Methods
of Proc~~

~."....
Differentiation and
---- Enrichment ---

d. Infant mortal- Explain that more know-
ity. ledge is needed con-

cerning this national
function of life.

e. Boards of
health and Point out that the U. S.
health offi- government is trying
cers. to meet the needs of

the people in respect to
heal the

Cleveland-Shafer:
Democracz and ~econ
struction, pp. 174.

f. The problem of
child labor.

Show that child labor has
been a problem in both the
U. S. and England.

Carlton: Histor~ ~

Problems of Or~anized
tabor, pp:-388-3B9.
Adams &: Sumner: Labor
Problems, pp. 20-25.
Ely: Outlines of Eco
nomicS; pp. 52:- ---

g. Effects of child Have the pupils discuss
labor. the effects of child
(1) Health. labor.

(2~

~~~
Literacy.
Wages.
Efficiency.

Pamphlet 241: National
Child Labor Committee.
American Labor ~ear

Book, pp. 4 ----

Towne: Social Problems,
1'1'. 69-70:-- -

National Child Labor
Committee, P~~phler
241, pp. 6, 7, B.
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Have the pupils discuss National Child Labor
the various state school Committee, Pamphlet 241,
compUlsory attendance laws.pp. 16-.--

Abstract of Occupation
Statistics, 1920,
542.

~ '"'- -.... .

Spec1ttc ~ect1Tes

Content and
Suggested-XctIViti~

(5) Home and
morals.

(6) C1 t1zenship.

h. Extent and
causes of child
labor.

(1 ~ Poverty.
(2 Policies of

employers.

(3) Newer meth-
ods in in-
dustry.

(4) Conditions
in schools.

(5) Public
indifference.

Suggested Methods
of Procedure

Point out that there
are many children em
ployed in the United
States today.

Show that some employers
will do anything for
gain.

Have the pupils explain
how the factor system
influenced child labor.

Show that public indiff
erence is responsible for
a great deal of our prob
lems today.

,~

Differentiation and
ID:!richment -

National Child Labor
Committee. Pamphlet
185, pp. 13.

National Child Labor
Committee, Pam~hlet
185~' pp. 8-15.-

Census, 1920: Volumne
~ £ccupations Bul
letin of Child tabor,
Vol. III, No.4, pp.
38.

National Child Labor
C'OmiiiTttee, Pamphle t
185, pp. 5, 6.

Towne. Social Prob
lems, pp. 66-; -

Towne: Social Probl~~s,
pp.68.---
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i. Measures to
reduce the child
labor evil.
(1) Investigation

and education.
(2) Legislative

measures.
(a) Direct.

@pecitic ~ectlve8

Q)ntent and
~ggested ~ctIVities

(b) Indirect.

j. Deaths and in
juries from acci
dents.

k. Prevention of
accidents.

1. Unemployment.
(1) Economic and

moral loss.

Suggested ~ethods

2!. Procedure

Have the pupils report
on some of the child
labor laws of recent
years.
Lead the pupils to see
that compulsory school
attendance is an in
direct way to avoid
child labor.

Show that many of these
deaths and injuries from
accidents are from care
lessness.

What would the pupils
sug~est as a means of the
prevention of accidents?

..~

Differentiation and
Enrichment -

ShidelerS GrouR Life
and Social Problems,
pp: 338-39.

American Year Book,
Iiiierican I:abOr--xeir
Book. -

Children's Bureau,
Publication No. 93.

HartS Fluctuations in
Unemployment in Cities
of the U. S., 1902
191r;:- - -
Trounstine: Foundation
Studies, Vol. 1, No.
2, 1918, pp. 51, 52.
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la) Shiftless-
ness.

(b) Inefficienty.
le) Sickness.
(d) Crippled.
(e) Industrial

depressions.
If) Strikes and

lockouts.
(3) Remedies.

(a) The regulation
of private
employment.

lb) Establishment
of private
employment.
agencies.

(c) Proper vocation
al gUidance and
education.

(d) Elimination of
seasonal fluct
uations and
demand for labor.

(e) Making public
works and improve
ments during unem
ployment periods.

lr) System of unemploy
ment insurance.

!peel!i; ~eetiTes

Content and
Suggested ActIVities

(2) Causes.

Sug~sted Methods
ot-rncedure

Have the pupils discuss
the causes of unemploy
ment.

Differentiation and
Enrichment -

Shideler: GrouE Life
and ~ocial Problems,
pp. 342-343.

Shideler: GreuE Life
and Social Problems,
pp. 343-344:-

.;,..
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8pec1t~ ~ectiTe8

Content and
Sagge8te~ ActIVities

4. Conservation of
natural resources.

a. Coal and the
future.

b. Conserving our
coal supply.

c. Oil, gas, and
the future.

d. Waste of oil.

Suggested Methods
2! Procedure

Have the ~p11B draw a
map of the U. S. showing
the coal deposits.

Have the pupils suggest
'methods of conserving
the coal supply.

Lead the pupils to see
that we could not get
along without our present
supply of gas and oil.

Show how large quantities
of oil are wasted each
year.

"~

Differentiation and
Enrichment -

Shideler: Group Life
and Social Problems;
pp. 344-351.

Campbell: The U. S.
Geolog1cal-sllrvey;
pp. 25.

e. American forests
and the timber
supply.

Order bulletins on forestry
from the U. S. dept. of
agriculture and have the
pupils give reports on them.

f. Waste paper and
forest conser
vation.

g. Water power.

Lead the pupils to see
that wasting paper is
helping destroy our
forests.

Point out to the pupils
that the U. S. has won
derful possibilities in
the field of water power.

Literary Digest,
8l:27~une 28, 1924.



!Recitic ~ectiTes

To describe and
analyze some of the
theories and doctrines
of social reform and
observe some of them
in practice.

Content and
Susgested ActIVities

h. Irrigation and
water supply.

H. Socialism, Communism,
Anarchism.

1. Three doctrines for
the radical reform
of society.
a. Socialism.

b. Communism.

c. Anarchism.

2. Sects and varities
of sociali sm.

Suggested Methods
of Procedure----

Have a report given in
class on the Boulder Dam
project.

Have the pupils try to
gain a clear idea of the
term ·socialism ll

• When
we speak of socialism we
refer to the doctrine
that we should have
collective ownership of
only production goods.

Point out that to speak
of communism one refers
to the doctrine of the
collective or public
ownership of all wealth,
or both producers' and
consumers' goo~.

Show that anarchism is
in one respect the ex
treme opposite of
socia1i sm.

....
Differentiation and

Erir1 chInen t -

Shideler' Grou2 Life
and Social Problems,
Chap. 16. -

Ellwood: ~ociology and
Modern Social Prob
iems, chap. 15:--

Burch & Patterson:
Problems of American
DeRlocracy;-Chap.:2?7

Hayes: Sociology,
pp. 181-182.
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Specific ~ectiTes

Content and
Suggested ~trV1ties

Suggested Methods
o-r Procedure

......
Differentiation and

Enrichment -

a. Utopian socialism.Explain to the pupils
that the ideal society
plan has been tried in
bur own state at New
Harmony, Indiana.

Bliss: The New ~
~opedia £!-sDCial
Reform.
Carver: Elementarl
!conomics, Chap. 46.

b. "Sci entif iC ~

Sociali sm.

c. State socialism.

d. Guild socialism.

e. Revolutionary
versus evolution
ary socialism.

3. The pillars of
Marxian socialism.
a. The labor theory

of value.

Point out that the lead
ers of this group was
Marx and Engels.

~oint out that state
socialism looks for
ward to government
ownership and oper
ation of industries.

Explain that gUild
socialists advocate the
ownership and operation
o-r industries by the
)uilds or organizations
of the workingmen.

Marx said that all value
is created by labor.

Hayes: Socio!.Q.gz,
pp. 177-180.

Hayes: Sociology,
pp. 180.

Hayes: Sociology,
pp. 182.

b. The class struggle
doctrine. Lead the class to see that

the history of society has
been, more or less, a
class struggle.
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Shideler: GrouE ~t!

and Social Problems,
pp. 362.

Merely explain to the pupils
that socialism has been
tried in Russia and has not
met with great success.

SpecifiC ~ectives

Content and
Sugges~ ActIVities

c. The materialis
tic interpreta
tion of history.

d. The social
reTolution.

4. Militant socialism.
in action.
a. One country

experiments with
sociali sm.

Sug~sted Methods
£f Procedure

Have the pupils express
why they think Marx be
lieved that types of
production determines
the intellectual, cUltural,
and political life of the
people.

Differentiation and
Enrichment -

c~

b. The new economic
and political
order.

c. The outcome of
the experiment.

Explain that private property
in land was abolished.

Explain that after capitalists
had been abolished in Russia
they were again forced to
turn to the-capitalists. The
workers were unable to
manage industries success
fully. Have the pupils point
out the advantages of
socialism.
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Unit VI

Social Control

General Objective

To understand that without a means of social control society
would be thrown into chaos.

."'~
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b. The two types of
social control.
(1) Control by

sanctions.
(2) Control by

socialization
and education.

- .. ' <"

~o1t1c ~ ectiTee

t. note that group
efficiency and success
depend on organization
and regulation.

Content and
S4ggested ActIVities

A. The need and nature of
group control.
1. The necessity of

social control.

2. The principles of
social control.
a. Human activity

must be jUdged
from two stand-

1
0ints:
1 As an end.
2~ As a means.

Suggested Methods
2! Procedure

Point out to the pupils
that if there was no
social control all so
ciety would be thrown
into chaos.

Have the pupils imagine
their own community
without any kind of
social control.

Explain to the pupils that
the ultimate aim of so
ciety control and of all
national endeavor i6 to
secure the complete and
most harmonious realiza
tion of good human ex
perience, regarded as as
end in itself.

.......-

Differentiation and
- ICnrichment-

Hayes: Sociology,
pp. 647-651.

Hayes: American Journ
al of Sociology Vol.
XVIII(19l4-1915~, pp.
470-508.

Hayes: Sociology and
Ethics, Chap. 7-8.

Hayes: Sociology, pp.
652.

141



.~.

8pecl(1Q ~ectlTes

Content and
Suggested ActIVities

3. The perTersion of
social centro1.

4. Bot law, but per
sona1i ty, i s the
ultimate basis
of social order.

SUggested ~thods

2!: Procedure

Lead the pupils to see
that personality, which
is brought about through
a long educational
process, is the only way
to successfully found
a good social order.

,",'....-

Differentiation an~

Enrichment

Ross. Social Control,
pp. 305-352-353, 612.
Hayesr Sociology ~
EthicE, Chap. 1-4.
Shideler' GrouE Life
and Social Problems,
pp: 427-447.

Hayes. Socio~,
pp. 654.

5. The essential
of control.

virtues
Explain to the pupils
that there are few traits
which have proved to be
the universal essentials.

Hayes. Sociology,
pp. 654-658.

a. Reliability.

b. Control of
animalism.

Show that honesty or
reliability must out
measure the dishonesty
or unreliability before
a society can prosper.

Point out to the pupils
that every normal being
has certain appetites
in common with the
animals but that they
must be controlled by
the individual.
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~,~~~"~.-;-.,..:,,,.~ .•

!pacific ~ectiTes

Content and
Suggested ~tiTities

c. Steadiness in
endeavor.

Suggeste~ Methods
2f Procedure

Show the pupils that the
lack of steadiness in
endeavor has created an
army of slovens, paupers,
ne'er-do-wells, tramps,
criminals, ruined sons
of rich fathers, and
gifted failures.

Differentiation and
Enrichment -

c .......

d. The social
spirit.

Explain to the pupils
one must be social
minded in order to fit
into a society.

that Finneyz Elementa!y
SociologY, pp. 305
319.

e. Reasonableness
of good
conduct.

Show the pupils that
after all, all social
actions should be based
upon reason.
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APPE1IDIX

A. Letters

A tentative outline for the course of study was Bubmitted

to specialists in the field of Sociology, representing four

colleges and universities in the middle west; two of which have

published texts in Sociology for Senior High School use. All

of the authorities differed in their view as to an ide:-ll course

of study. All have agreed on the points found in this course

of stUdy. Following will be found statements of these authori-

ties concerning the tentative outline.

The following five paragraphs were written by Dr. E. T.

Towne of the Department of Sociology at the University of North

Dakota:

-In the first place, I was very favorably impressed with

your outline as a whole. It impresses me as very comprehensive,

logical in arrangement, and offers a well balanced program for

a year's stUdy.

Personally, I am much more in sympathy with your organiza-

tion than I am with the organization of material in such a book

as, for instance, Elwood's SOCIOLOGY AND MODERU SOCIAL PROB~1{S.

I have always felt that for pupils of the high school age it

was not desirable to bring them into contact with too much

theory--that this was the age where they should become acquainted

primarily with factual material upon which later they may

develop their theories. From the standpoint of psychology, it

has seemed to me that through this period they should be con-

oerned more with the concrete, the tactual. Also, when a

14'1
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st.udent at this early age becomes too much absorbed in theory,

he is apt to lose interest in, if not even acquire a distaste,

for mere facts. .My impression has been that there lias been too

much theorizing in our social studies and too little of an

understanding of actual social conditions and of what has been

and is being done to remedy certain weaknesses in our social

system.

I was especially interested in your section five. My own

preference would be to have the subject matter included under

this section cover at least half of the year's work. If our

young people are to make good citizens, it does seem to me that

it is essential that they should know something about such

vital problems as you have mentioned in this section.

I am very strongly in accord with your concluding section,

that is, section 6, Social Control. I am not sure but that I

would prefer the title "Social Direction- rather than "Control-,

as in so many instances we may be able to direct even though we

cannot control our social forces. This should be one of the

most valuable parts of the year's work.

Again I want to assure you that these are mere suggestions,

and that I am most heartily in sympathy with the general plan

of your outline. ~ personal feeling is tl~t in the secondary

school curriculum we should have at least one semester, prefer

ably the second semester. of the Junior year, devoted exclusive

~ to Civics. Then one semester of the Senior Year devoted to a

study of our social problams such as is included in our outline,

and a second semester to eoonomic problems in which the student's
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attention is called to some of our more important economic

problems such as transportation, insurance, agricUlture, labor,

the business cycle, and taxation. I feel this the more keenly

in that many of our students do not go beyond the high school,

and there is so great a need that our prospective voters

should have some intelligent understanding of some of the most

fundamental principles in such sUbjects as these."

The follOWing two paragraphs were written by Dr. E. H.

Shideler of the Department of Sociology at Franlclin College:

-In my opinion a course of this kind should do at least

three things, and I think you have made very satisfactory pro

gress in this direction. The three objectives are: (l) the

development of the group or societal approach in the mind of

the stUdent; (2) the concept on the notion of societal organiza

tion and its evolution. and (3) a comprehension of the problems

arising and the nature and means of social control operating to

make the proper adjustments.

I like very much the idea of dividing the course into

logical units, each to be mastered and each being logically re

lated to the preceeding units in the course.-

The following paragraph was written by Professor F. Hall

of the Department of Sociology at Purdue Universityl

-You have an interesting outline, which with some such

change a8 I have suggested, I ahall happily approve.-
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The entire thesis was criticized by Professor V. D. Annakin

of Indiana State Teachers College, Department of Sociology.

His criticisms were of great value to the writer. He made no

YITitten criticiams which might be used here; they were oral

criticisms.
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