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CHAPTER I - !
THE PROBLEM AND DEFINITION OF TERMS USED

During the pest-years-many methods of teaching soclal
gtudies have been~tried~in secondary schoolss; A common method'
of instruction which hes. been widely used has been the reading
of a textbook in class-follewed'by discussion or recitationo'
A method of teaching which has- proved popular at the ecollege
level has been that of the lecture, In high SOhQOng however,
the lecture method of teaching has not been widely used, It
was thought that since the lecture method proved popular and
effective for teaching seeiai gtudiee at the college level,
it should be tried at the secendary ievel

The writer has found no written evidence to support
elaimswthat~themleeture»method«eannotube,used effectively in
teechingrsoeialustudieswin»high-schoolee Hey therefore,; at-
;emea to.compare the leecture method with a textbook-and-
fecitationmmethod at two high-school levels, the ninth grade

and the eleventh’grade,‘
I» THE PROBLEM -

Statement of the preblem, It is the aim of thie eX-

periment (1) te determine by means of objective tests which
1s the better method of teaehing ninthngrade geography, the

leeture method or the textbook«and~recitation method° (2) to
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determine by means of objective tests ﬁhich is the better
method of teaching eleventh-grade United States history,
the lecture method or the textbook-and-recitation method;
and (3) to determine by.means of a questionnaire which method
of teaching 1s‘preferfed by ninth-grade and eleventh-grade
gtudents in geography and United States history, respectively,

Importance of the problem, It is important to find a

better method of‘teaeﬁing factual information in soclial studies
at the high-school level, Many students do not receive formal
education beyond high school, yet they are constantly in need
of factual informatien to govern their actions in the matter
of #otingkand in their pertieipation in community life, Both
history and geography are vitally lmportant in the lives of
all Amerieah citizens, Without a good knowledge of both hisg-
tory and geography, it 1is impossible for & cltizen of the
United States to be a world citizen., A scientific approach
to the teaehing of social studies in the ‘high schools will

enable teachers to choose methods of teaching which will beet

(meet the needs of the students0

-eIIoa,DEFINITIONS,OF TERMS AND METHODS USED

Method of procedure, ' The experimental method of re-

search wae selected and the following procedure established¢

(l) Two;ninth—g:ageﬂclasseSS;n5ge@gpaphy and two eleventhe
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grade olassges 1in United-States\histery were used41n an experi-
ment running for eight weeks, These classes were taught by

the writer, (2) All factors‘were kept constant except that

in one history class and in one geography class the teacher
lectured for‘fourvweeks while the other clase in geography and
the other class in history were being taught by the conventional
mode of instruction--textbook and recltation. At the end of
four weeks the method-of teaching was reverséd in the groups,
(3) Objeetive_tests prepared by other teachers of the same
eubjects weﬁe administered at'the end of each four-week period,
(4) At the end of the elght weeks, a questionnaire was given
to the studentseto determine whieh method of teaching they pre-
ferred and why, (5) Complete records were kept showing test
scores, attendance, psychologlcal-test data, chronological
ages; lesson plans covered, 'sample stenographic reporis of
leetﬁres and recitations, an evaluatien by an impartial obgerver,
and samples of students‘ notes. (6) Gomparison of the groups
was made by mean scores and critical ratioes based on standard
error to determine the statistical slgnificance of differences
between the mean scores, (7) ‘Gonclusions were drawn from the
statistieal measures mentioned above, from the questionnaire
~.data, and from psychologicalntest data showing the relative

eompetence of the groups eompared

Leoture Method of Teachi g - By the lecture method of
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teaching is meant the giving of informétion to the gtudents
by the teacher in the form of lectures, The étudents, be-
gides listening to the instruetor, were required to keep
notebooks, Thus the lecture method of teaching included the
‘giving of lectures byAthe teacher and the taking and keeping
of notes by the students, |

Textbook-and-Recitation Method of Teaching, By the

.textbook«andarecitatian method of teaching is meant thé super-
viged reading of material assigﬁed in a textbook followed by

a discussion of the material read,

Ninth Grade, The ninth grade refers to the first
year of high gchool in an eight-four organization of publie

schools, Ninth-grade students are commonly called freshmen°'

Eleventh Grade, Eleventh grade refers to the third

year of high school in an eight-four organization of public

schoolg, Eleventh-grade students are commonly‘ealledjuniorso
III. ORGANIZATION OF THE REMAINDER OF THE THESIS -

Chapter II is a @eseriptive presentation of the experi-
mént;,GhapterﬁIII treats the resu}ts‘of the experiment as '
g ﬁegsﬁred by objective tests, Chapter IV shows the results of
thé'questionnaire,.and Chepter V is a summary wilth coﬁelusionso

The appendioes;cenoluée}ﬁheqﬁheeis.-«




| CHAPTER II = - ,
DESCRIPTION OF THE EXPERTMENT

The experiment was conducted at Francis Joseph Reitgz
High School, Evensville, Indiana, where the writer was a
teacher of social studies, The experimént was carried ouf
" with two classes in ninthugrade)geography and two_elasses.ins
eleventh;grade United.States history, The four ciasses were
unselected but typlcal of other groups in the same eubjects°
The:writer hed taught the four classes for ten weeks previous

to the commencement of the experiment,

- Setting up the experiment. A%t the beginning of the
experiment, which ran for eight weeks, the students in one
ninth-grade geography eclass and the students in one eleyenth@
grade United States history class were told that a new method
of~teaching9‘namely the leoture method, would b}e..employed0
They were also agked to turn in their,téxtbooks;>which were
notvusedvby the gtudents during the lecture method of instgucm
tion,!:All gtudents.werefrequested to keep dalily notes and a
ﬁotebook;‘ They were informed that their notebooks would be .,
checked at the end of two weeks and graded at the end of four
weeks;
| -+ In-the other two classes, where the textbook-and-reci-

tatioh method‘wés employed as formerly, no information was
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given to them'that‘én»experiment waS‘being conducted, How-
ever, at the end of four weeks when the latter two groups
were taught by lecturing, they were given the same informa-
tion as the first two classes regarding note-taking; and

their textbooks also Were retained by the instructor.

Keeping all factors constant., The writer attempted to

teach the same subject matter to corresponding classes, The
texﬁbook wag used as é bagis for the lectures, so the leetures
were prepared to include the game factual material as cohtained
in the textbook aesignmento In each lesson plan, the time was
carefully estimeted and followed closely for each part of the
leseen plen, so that the seme amount of time would be spent

in review for corresponding classes, Thus the amount of time

‘Spent by the students in the lecture class, llstening and re-

copying notes, was equal to that gpent by the studente in the

textbook-recitation claas in supervised study and recitation,

; Sample lesson plans are included in Appendix B, Thege plans

show 1n detail how the corresPGnding classes were kept together

in presentation of like subject matter,

Sample stenographic reports for the four classes on a,
Specific day are inoluded in Appendix G These reports give
as nearly as poesible all the werds Spoken by the students
and the 1nstructor and show hew like subject material was

presented.




Gorrésponding classes were taught an equal number of

lessons in each four-week period., When either a half day or
the last period in the day was omitted, because of the dig-
migsal of school, it was impossible to teach corresponding
clagses both in the ninth grade and in the eleventh grade, be-
cause in each cage one met in the morning and the other 1n‘the
afternoon, rTo meet this situation, whieh occurred twice, the
writer devoted thé entire class period in the classes which did
meet to‘the reading of current magazines; he did not 1nstrﬁct
them in material which‘was later tested, |
During each,fouf-week period at both grade levels, the

reading of current magazines occupied about twenty-five minutes
of fime per Weeko This time wae carefully allocated so that
1t was kept equél in corresponding classes, Sample Lesson
Plans--Numbers IT-A, II-B, IX-A, and IX-B--show how in lesson
planning provision was made for magazine1reading°~ Actual
practice foilowed the planning,

~ The iength of periods ih~minutes was constant for each
day but varied from fifty to fifty-five minutes on different
da&sg In this school of about Ffourteen-hundred énrollment,
the shortened period was neeéssary té provide for an extra-
‘curricuiaereriad‘onaé*per week and assembly periods at dif-
o féreﬁt times, However, so far as this experiment 18 concerned,
the length of periods was kept congtant in corresponding classes

byfthe‘naﬁure'of the school program,
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An evaluation of the two methods of teaching lists the‘
amounts of time spent in presenting each part of the lesson
plan for a glven day along with other data, This evaluation
is found in Appendix E and illugtrates how the time factor was

kept constant for corresponding elasses,

Isolation of teaching methods, A means of keeping the

two methods of instruetion isolated was the abandonment of the
use of movies, out»ofJélass assignments, and class reports dur-
ing the perliod of the experiment, This wae done in order that
those students learning by means of lecturing would not gain
information through the use of books and that those sﬁudying
from textﬁooks would not gain information through movies and

- elass reports,

Devising tests of measurement, In order that the writer

be able to determine whieh method of teéching was better as
measured by(objective tests, other teachers of the same subjects
in the same high school prepared comprehensive objeetive tests,
The ninth-grade geography tests were prepared by one teacher
and the eleVenthpgraae_history tests were prepared by another,
‘Thesertegchers wefe instrueting four clasges in ninth-grade
"-,geography\and four classes in United BStates history, respec-
-tlvely,n The writer gave these teachers an outline‘ofifhe ag-
‘signments in the textbaok which they used as guiies in prepar-

~ ing the tests. s
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I+t was thought thatbthis method of preparing'teéts J
ﬁou1a~measufe more acqurately,the achievement of the students
than had the writer prepared the tests himself; Since the
tests were not seen by the writer until shortly before they
were adminiétered to the students, he had no means of unin-
tentlonally favoring any class by presenting test information
during instruetion periods,

In a meeting with the two teachers, the number of items
per test and the type‘of questiops were established, Itywas
planned to construct obJective tests, comprehensive as pos-
slble, yet sufficlently short so that all the students in the
respective classes could finish in a fifty-minute period, In
the ninth grade, the number of items was fixed at one hundred
tén; in the eleventh grade, one hundred twenty-five,

For the ninth grade, the types of questions decided
upon were matching and multiple chqice, forty and. seventy
resPeqtively, In the eleventh grade multiple cholice items
Wepe\used exclugively, Thus, in the ninth grade, a test of
one hundfed ten items-~forty matching and seventy multiple
choloe--would be avallable at the end of each four-week period;
and in”the‘éléVeﬁth grade a test of one hundred twenty-five

multiple choice items would be available, Samples of each

 test are found in Appendix F, g% S

. Determining student preferences. To ascertain which
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method of teaching the students preferred, a questionnaire’ was
administered at the conclusion of the experiment, The students
were not given prior noticé thét this information would be re-
quested, Each student was asked to write which method of
teaching he preferred énd why, The results of thls question-

naire are treated in Chapter IV,

Egtablishing records of the students. From office‘files
maintained by the higﬁ school, intelligence quotients, chrono-
logical ages, and actual grade ﬁlacement of the students were
obtained, Attenfance and test records were kept by the instruc-
tor. These records with the number of students are found in

Appendix A,

Obtaining an evalustion of methods, To obtain an eval-

uation of the two methods of teaching by an experienced instruc-
tor, the writer obtained the services of the head of the social
studies depariment at Franels Joseph Reitz High School, His

observation and conclusions are listed in Appendix E,

Securing a stenographic report, The writer secured a

competent stenographer to make a stenographic report of what.

. trangpired in the four experimentel classes during one day.

vj‘mhis report is included in Appendix C, The parts of this

report, I, II, III, IV, may be compared with Sample Lesson
Plans IV-A, IV-B, XI-B, and XI-A respectively; they are for




the same classes on the same day,

Securing samples of students’® notes, Students® notes

were graded at the end of four weeks of lecturing; from these,

samp1931Were taken which correspond to Lesson Plans III-B and

ivus in the ninth grade, and Lesson Plans X-B and XI-B in the

eleventh grade, Also, the sample notes pertain to the same
lessons as included in the stenographic reports of the ninth-

and eleventh-grade 1ee£ure clagses,




GHAPTER III | '
RESULTS OF THE EXPERIMENT

In this chapter the results of the experiment, as
measgured by objective ﬁests; will be presented and analyzed
in thé.following order: (1) The group findings in the
ninth-grade geography classes, (2) The group findings in the
eleventh-grade United States history'glasses, (3) Intelli-
gent quotient and chronological age as contributing factors,
(4) Attendance as a contributing factor, (5) Class-size as

a contributing factor, and (6) General observations,

Group findings, ninth-grade geography. In the lecture
clags on Test Oné, the range of scores is from 45 to 99; the
mean score is 74,48, The range of gcores in the book-reci ta-
tion class is from 43 to 100, and the mean is 74,35, The
range of scores is greater in the book-recitation class by 3,
The mean of the lecture class exceeds that of the book-recita-
tion class by 0,13, The gtandard error of Gifference of these
means ig found %o be 4,26, and the critical ratio is 0,03,
| Thés’signiriesfthat there are 51 chances in 100 of the differ~
éhce between thestrue means being greater than zero, in favor
. of the 1ecture class.“ ‘

In the 1ecture class on Test Two, the range of scores

is from 48 to 92° the mean 13 68 77.; The‘range‘of scores in




TABLE I

RANKED SCORES OF CLASS A AND CLASS B, TEST ONE
AND TEST TWO, NINTH-GRADE GEOGRAPHY

TEST ONE SCORES <~%n TEST TWO SCORES
Class B Class A
Class A Book~ Class B Book-
Lecture Recltatlon | Leeture Reeitation
99—l 100~=1 92=ml G2l
98--1 96-=1 85=-1 90w=1
Q7 =m2 o 2 Blfm-1 87wl
914”@ 2 9 3“1 82{»&’1 85@»5
9l-wl 92--1 79==1 83--1
891 88--1 78--2 PP==l
88--1 871 762 761
87-w1 86-=1 a2 Phom 1
862 Bl 71wl 72l
85==1 8le-1 69--1 70=-1
8wl 80--1 67==2 69=~1
 78==l 771 65==1 68<.-1
7 7==1 73l e 67--1
75wl 68==2 63==1 662
71--1 67w=2 6lewsl 65--1
70--1 66--1 60--2 6l
691 60--1 58=~-1 62~=1
68-~1 59-=1 5l 61-w2
67~m1 56-w2 52--1 59==1
6l-=1 0wl 51wl 57--1
60-~3 }8=m1 L8-~1 561
59--1 431 55--1
58--1 \ 53~-1
SHe=1 | Bl
51ael 46mml
502 : bga]
e : : e . el -
Total in class 33 26 | 33
Mean gcore . 74487 74,35 68,77 68,39
Diff, of means 0,13 0,38
Standard dev, = 16.29 . 16,24 11,27 . 13.74
o~ of mean 2,84 3,18 2,21 2,39
¢ of diff, = . .. W,26 . . . 3,26 ..
- Oritical ratio _ %0,03 20,12

. ¥This signifies that there are 51 chances in 100 of the
difference between the true means being greater. than zero,
*This slgnifies that there are 55 chances in 100 of the -

difference between the true means being greater than gzero,
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the book;recitatien class is from 44 to 92, and the meén.is@
68,39, .The range of scores ls greater in the book-recltation
¢lass by'4o The mean of the lecture class exceeds that of
the bookéreoitation class by a difference of 0,38, The stand-
ard error of difference of these meané ig found to be 3,26
and the critical rafio is 0,12, /Thué'thére are 55 chances in
100 of the difference of the true“means being greater than
zero, in favor of the lecture elass°

It will be noted that, as measured by both Test One and
Test Two, the lecture method of teaching resulted 1n slighﬁly
higher mean scores, Because the chances in 100 of the differ-
ence of thé true means being greater than zero are very small,
it may be concluded that the lecture method of instruction
proved as effeetive‘as the book—recitatioh; Table l,rpage 13,

shows the ranked scores on the two tests for the ninth-grade

'e;assese

,meleventhygrade United States_history,

In the lecture class on Test One, the range of scores is from

'53 to‘105,;the mean: is 82,83, In the beokwrecitation ¢class,

the range of . scores. is from 50 to 116, and the meen is 82,89,

The range of scores is greater 1n the book-recltation class by

~ 14¢ The mean of the bookorecitation class exceeds that of thev‘

llecture class by 0 06 The standard error of difference of

these meens is found %o be 4,03 and the critical ratio is 0,01,
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. RANKED SCORES OF CLASS G AND GLASS D, TEST ONE
AND TEST TWO, ELEVENTH-GRADE UNITED STATES HISTORY

15

-

TEST ONE SCORES TEST TWO SCORES
Class D Class G
Glagss §  Book=. Class D Book-
Lecture Recitation | Lecture Recitation
105=—1 116=~1 § 116--1 ] T
98w=1 113--1 111wl 105wl
97-al 108-=2 110=-1 1001
952 102--1 103==2 990w 1.
92 100--1 98--1 972
93wl 961 2 e L
92--1 Ol | 93l 93--1
883 92m=1 91lw=1 88--1
86=-3 89=al 89wl Bl
83&&1 88éél 88“”1 86~n1
8lewl 86=-1 87wl 8501
80~~2 851 833 83~-1
791 - 83w-l 82wl 802
761 80==2 81wl 792
75==2 - 75w=1 79l 78wl
7 e 1 73==2 77=-1 77==1
72==1 7leml 69=-1 76-=3
692 70=e1 68—=1 750w 2
68--1 65-=1 65==2 Theml
66<-1 6l 63=-1 731,
53*@1 63«#1 53#@1 ~68ﬁ§l
s 58--1 |  35--1 671
56~=1 (oL )
‘ e 50--1 '
Total in class . 30 ' 27 30
Mean score 82,83 82,89 84,74 83,10
Diff, of means. A 0,06 1,64
Btendard dev, 11.53 17.70 16,06 12,35
o~ of mean 2,11 3.4 3,09 2,25
o= of Aifr, 4003 3,82
Oritical ratio 0,01 ___ Be0,4°

¥Thig signifies that there are 50

c

ﬁéncéé in 1oo”¢f'the‘

.difference between the true means being greater than gzero.

_ #*Thig signifies that there are 66 chances in 100 of the

differenceﬁbetween‘the‘true:means being greater than zero,
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Thus "there are 50 ehances in 100 of the difference between ‘the
true means being greater than gzero, in favor of the book-
recitation*class, |
In the lecture class on Test Two, the range of the
scores is from 55 to lié;~the mean is 84,74, The range of the
gcores in the book-recitation elass-is from 64 to llh,fand.the
mean.is 83.10, The range of scofes<1s greater in the'lecture-
class by 11, The mean-of the lecture clags exceeds that of
the book-recitation elass by a difference of 1,64, In comput-
ing the standard error of difference of these means, the dif-
ference is found to be 3,82 thé eritical ratio is 0,43, Thus
there are 66 chances in 100 of the difference between the true
means being greater than zero, in faver of the lecture clasgs,
>Sincé there are 50 chances in 100 of the difference of
the true means being greater than zero in Test One,,gn&“Since
the actual difference in the means is only'©;06, it may be
coneluded that the two methods of instructlon proved equally
effeetiﬁé,during the first four-week perlod sc far as test
meagurements are concerned, In Test Two the differeﬁce of ~
the‘ﬁeéné is\l,éh; and there are 66 phances in 100 of the dif-
ference between the true means being greater than zero; so the
1ecture method of instruction proved slightly more effective
during the last four-week period, B
~ ‘Table II, page 15, shows the total ranked achievement

scores of the eleventh-grade elasses,
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I, Q, scores and chronological age as contributing

factors. Table III and Table IV, pages 39 and 4O , give

I. @, scores, chronologlcal ages, attendance, test scores,
and clags-glze for the two ninth-grade geography classes.,

The following comparisons are revealed between Class A and
Olass B: (1) The mean I, Q, score .in Class A is 97,83 and
in Class B is 98.65; the range in Class A 1s from 73 to 124
and in Class B is from 77 to 121, (2) The mean chronologleal
age in Class A is 183.9 months and in Class B is 183,0 months,
The two classes used were unselected groups; however, they
are very nearly alike in respect to I, Q, and chronological
age, The differences in the means of the I, @, and of the
chronological age between the two classes are not considered
tb have affected the results of the experiment as measured
by the objective“testsfin the ninth-grade geography classes,

- Table V and Table VI, pages U1 aﬁd b2 , give I, Q.
scores,'ehronological ages,yattendance, test scores, and size-
of-class for thé two eleventh-grade United States history
classes, The following comparisons are revealed between Class
C and Class D; (1) The mean I, Q. score in Class G is 101,71
and in Class D is 101,08; the range in Class C is from 88 to
124 and in Class D is from 69 to 125, (2) The mean chrono-
loglcal age in Class C is 202,9 months and in Class D is
203.7 months, = These two classes were also unselected groups,

but are nearly allke in respeet to mean I, Q. and chronological




| age. The differences in mean I, Q. and mean chronologlcal age
between the two classes are go small that they are not conside
ered to have affected the primary results of the experiment as
measured by objective tésté° |

As noted previously, on both tests at the ninth-grade
level and on the first test at the eleventh-grade level, there

was a wider range of scores made by the classes which had been

taught by the book-recitation method, On Test Two in the elev-
enth grade, there was a wider range of scores made by Class D.
which had been taught by 1eofur1ng during the last four weeks,
This same Clase D, when it was taught by the book-recitation
method, showed the greatest range of scores--fourteen greater
than the lecture class--on Test One, This wider range of
scores on Test Two constitutes a departure from the finding
that thereiis less range in scores when lecturing 1s employed,

y I. Q. 1s the determining‘factor here in producing this depar-
tureo 'The renge of I, Q¢‘s,in Olase C is from 88 to 124 and

W in Class D from 69 to 125, |

| | The student with the highest I. Q., 125, in Class D
made the highest score, 116, on Test One and the second high-

‘ est score, 111, on Test Two. (The highest score on Test Two,

E‘ | 116, was made by a student With an I, Q. of 115.,) A student
With a comparatively low I Q. of 84 (and a scholastio record
much poorer than indieated by the I, Q ) made the 1owest seores--
'50 and 55-—0n Test One and Test Two, reSpectively. It may be




:I
:
N
i
!
i
:

g L o i | 19
noted that the latter score decreased thé range of Class D ~
on Test Two by 5; but the cléss still shows a greater rangé in
geores than Class 0. I, Q. is congidered to have been the
primary influence which eaused the range of Class D to exceed
that of Class C on Test'Twp; and the finding remains that
when I, Q.'s are comparatively equal, there is a narrower

range of scores made when the leoturing method 1s employed,

Attendance ag a _contributing factor. In comparing

Class A and Class B, ninth-grade geography, 1t is found that
the average dally attendance during the first four weeks is
96.3 per cent for Class A and 95,3 per cent for Class B; during
the second four weeks, it is 95.4 per cent for Class A and

96,6 per cent for Class B,

A comparison of Class C and Class D, eleventh;grade
United States history, shows that the average daily attendance
during the first four weeks is 95,6 per cent and 94 7 per cent,
respectively; during the second four weeks it is 94,1 per cent
and 92,8 per cent for Class C and Class D, respectively,

~In both the ninth-grade classes and the eleventh-grade
olasses;aniarbitrary figure was set up for eliminating students‘

fram,the,experiment,due,to excessive absences° Any studenﬁ

‘wlth a total absence of over seven days durlng the eight weeks

or over three days more absence between the four-week periods

Wasfelimiqaﬁed, uThig_prgvis;qnlqu gliminatiqp'oi students
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for>the reason of absences contributed to the relatively hiéh
éveragé.déily attendance in the four classes and to the close
average daily attendance between the two classes at both grade
levels.

Since there are relatively slight differences in average
daily attendance between Class Ayan& Class B at the ﬁinth~grade
level and between Class C':and Class D at the eleventh-grade
level, the conclusion is drawn that absences did not affect the

regults of the experiment,

Class-size as a contributing factor, Class A and Class

B,‘ninth5grade geography, actually hed 37 and 30 students
respectively; four students were eliminated from each of these
clagses, chiefly for the reason of excessive absences, So in
the experiment, 33 were left in Class A and 26 in Class B for
test purposes, In thé actual teaching of the classes there
Were'37'and,30,,

Gléss C and Class D, eleventh-grade history, actually
had 31 and 28 students respectively. In both Clags ¢ and in
GlééS¢D,.one studentlwas“eliminated, so for test‘purposes

there remained 30 and 27, During the first four weeks the

' tmtal*numberaof'students in each.clags was 31 and 28,

~.In teaching the four classes, the writer Spent‘%ery'"

little time with individual students, because of the nature
of the teaching method and the lack of opportunity for assigt-
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ing students outside of the classroom, So the difference in
clasg-slize is not regarded as a modifying factor, The students
in the larger classes had an almost equal opportunity to gain
knowledge with those in the smaller classes,

In the testing program, the results could have been
measured more accurately had the‘cIQSSes been both equal and
larger in number, These were unselected groups, though, and
typical classes at Reltz High School; so the writer could not
change them in this respeet, The classes are considered 5oth
large enough'and similar in size so that the results are

fairly reliable at both the ninth and eleventh-grade levels,

General observations., In conducting the experiment

and analyzing the results, certain experiences were brought to
light which the writer had not foreseen nor fully antieipated.
. On pages 194 through 205, samples of students® notes

- taken during‘lectures are given, These notes show a great

difference in abllity in note-taking between a ninth-grade and
an elevenﬁhygrade student, They also illustrate how much a .
good student can gain from a lecture and how well he can
organize his material, In general, the writer found the quality
of the students®! notebooks SUpefior to what he had antieipated,

. In grading the notes, marks of "good", "passing', and "failure"

were given; Of those students' notes ineluded in the experi-

‘ment in the ninth-grade, all were considered as passing; the
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failures came to those students who had to be eliminated for
the reason of absence, ’In the eleventh grade one notebook was
marked as a fallure, More "good" notes were found at the ninth-
grade level than at the eleventh-grade level,

‘Another feature'which was evident, but not measuredg_was
the enthusiasm with which the students greeted the experiment,
When, on the first day of leeturing, the students found that |
they were going to partiecipate in an experiment to assist the
writer in finding a better method of teaching, they gave their
whole-hearted cooperation, This may have been due in part to
the fact that the reading of textbooks would no longer be re-
quireda‘ However, when they returned to the textbook, they

remained cooperative and generally enthusiastic,
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CHAPTER IV a
RESULTS OF THE STUDENT QUESTIONNAIRE

On the day following the final test, a questionnaire
wag administered in thé four eclasses to determine which
method of teaching the students preferred and why, Each
student made a definite choice and gave at least one reason
for his choice, The wording of the reasons is copied direct-
ly in most cases and interpreted in others to give the
students! answers most accurately. The results of the ques-

tionnalre comprise this chapter;

@roup findings, ninth-grade geogrephy. In Class A,

twenty«éeven étudents favored the lecture method of teaching;
six preferred the book-reeitation method, In Class B, twenty-
three favored lecturing; three favored the bookwreeitation
method,

A totai of fiftyrin both clagses favored the lecture
method compared to nine faVoring the book-recitation method.,

a1l thé‘reaédﬁngiven by those fifty favoring the
1ecture method are listed below. The number of times the

same reason was 1isted by different students is shown in the

. right eolumnn .

1, I learn more or better - - | 28

2, I understand the 1essone bettero 17
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56

6,
e
8,

9
10,

11,

12;‘

13,

14,

15,
| 16,
a7,
18,

The reasone given by the nine students favoring the

“much time, .

I remember more by listeningtand‘writingo 15
I do not like to read; or it is tiresome 13
or boring,

Time passes more quickly; or the lessonsg 13
do not seem o long,a

It takes less time to learn the same thing, 9
It is more enjoyable or interesting,

I pay more attentien; or I do not waste so

It is easier.

I like to take notes.

The notes are good for review,

You erught out the most important pointsa.
It increases my\9peed}in wﬁitinge

There ié legs homework, |

Leeturing is different,

I work harder, ’

I can discuss the top&cs better,

I do not have to talk (answer questions)

in elass°

booknreeitation method and the frequencies follow:

1
2.

3e

I can make up for days absent more easily, U
I learn better. -

The maps and eharts 1n the book help me, 2
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4, Time passes more quickly. | 2
5, There is less chance of losing lessons, 1
6. It is easler, \ 1
7o There is too much homework recopying notes, 1
8, I do not like to write, 1
In the ninth-grade geography classes, choices were
made by all students ineluded in the experiment. Fifty of
the fifty-nine gtudente preferred the lecture method to the

book-recitation method, The ratlo was about five to one, or

84,75 per cent, in favor of the lecture,

Group findings, eleventh-grade history., In Class G,

twentynféur students favored lecturing against six for the
book-reeltation method, In Class D, thirteen were iﬁ favor

of the leecture compared to twelve in favor of the book«recin

tation method¢ The reasons given by the thirty»seven students

who‘favofed the lecture method are listed below. The'frequencies

of the réasons are given"in the right column,

1. I learn more or better, | 1h
_ fz; ,I remember 1t'better. » 14
3. I understand nigtory better, S

by, I do not have or like to read
'5; ‘Notes are good for review°

V6QV'It 1s more 1nterestinge

WoFE W

?;'_The book contains too many unimportant

detailS ®
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10,
11,
12,
13,
1k,
15,
16,
17,

21,

22,

The reagons glven by the eighteen studente favoring

1,
© 2

: 5 3° ":
b
S,

You point out the important ?arts,
It is easier,

I pay better attention in class,

I learn the important things more quickly, .

It 18 less tiresome or. boring,

There is. . less homework,

The tests are easier and less confusing,

1 get a breoader view of the subject,

It will help‘me when I go to college.
The lectures are well organized and
interestingly given, ;

I learn faster,

Things are explained and discussed more

fully,

It is more convenient not to carry a bock

to e¢lassa,

There is less cramming for a test,

Notes are brief.

the~book;recitationumethod;and the freguencies foilaw:
‘I learn more or better,
Taking notes is difficult or tireeome.

It is easier and takes less work,

‘It takes_less~$imé;:.ﬁ'<;p

I do not get some of the important things -

HoOoFE R DD RN W
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kin my notes. | : ' : »k‘ ,
6, ;I‘cah understend better . 2
7. Reading is more interesting, - | 1
8¢ There is not enough discussion by the 1

students,

9. I can always refer to my book to study., 1
10, The book presents the material better, 1
11, Notes are too easily lost, 1
12, I get to read more and like to do that. 1
13, There is less homework, 1
14, I do not study enough when you lecture, 1l

15, I learn or remember more during lectures, 2

‘In the eleventh-grade history classes, cholces were
made by fifty-five of the fifty-seven students ineluded
in theiexperiment°  Two were absgent; thus no epportunity
was availlable to secure the desired information from them,
Thirty-seven of the fifty-five students preferred the lecture
to: the ‘book-recitation method, The ratio was about two to
one, or 67,27 per cent, in favor of the lecture,

| . No.'explanation could be advanced. for the fact that so

féw,;relatively,»inrclass D favored the lecturing, This group’
scored higher,vrelatively,;during the lecture period; Also,

‘when observed by the eritie,; this class did not do so»wéil

in résﬁonssvtb*éupervised{reading‘and\discussion. The writer

- found~that~this7group}responded well during the lecture period
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and apparently were inclined favorably toward lecturing,

Group comparison of results, A comparison of the

reagsons given by the eleventh-grade students and the ninth-
grade students reveals that the order of the first four rea-
song, according %o fre@uenoiesa are nearly alike among those
favoring the lecture method, The only difference is that |
Numbers Two and Three are reversed, Since the reasons given
were entirely originel-on the part of the students and since
they were copied with little change from the students® papers,
it was concluded that they reflected the students® opinions
accurately, In this respect they were valuable in that they
were so nearly alike,

| In the lecture groups, eight of the first ten reasons
given by the eleventh-grade students appeared in the first
| ten reagons advanced by those in the ninth-grade groups., Such
close correlation did not materialize between the groups favor-
ing the book-recitation method, However, two slgnificant rea-
sons,wefe;given‘by‘the ninth-grade students, Reason Number
One, "I can meke up for days absent more easilyg” wag GOoN-
gsidered of Special merit because no provision was made %o
assist the stuﬂents in making up work other than during the '
‘review period and during the time used in reeopying noteso
When two or more students had been absent, it Was 1mpossible
to give them the notes of the previous dayo They usually copied

from another student‘s notes.
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A second reason, "The maps and charts in the book help
me," ﬁas'regarded as important because the charts and maps in
the boék were always availaeble to the students during the
book-recitation period. They were more complete than the wall
maps and globes used and were good - supplementary aids, The
critic noted this in his observation of Group B, page 207,

'In the eleventh-grade groups, two students who favored

‘the bookarecitation method stated that they learned or remem-

bered more during lectures, No explanation could be found

for this apparent discrepancy in their choices, but the other
reasons which they listed are included in the totals for those
favoring the book-recitation method,,

\‘ Since fewer, relatively, favored the lecture method in
Group D, the total number in the eleventh grade who preferred
lecturing was proportionately lower than in the ninth grade,

One main factor which influenced the ninth-grede students in

choosing the lecture was the textbook, The eleventhmgrade
history text seemed more sultable as a text at that level

-than*did‘the geography text at the ninth-grade level, -

General observations. In eomparing the reasons gliven

by the students with the notes and conclusions of the critic,

,nages 206 through 210, interesting parallels are observed Thé

critic, 1n his evaluation, cencluded that the writeras presenm

tation of the same factual material at both grade levels was
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better when employing the lecture method; His evaluatién '
thus shows that what he eonsidered better was also preferred
by the majority of the students,

The main reasons given by the critie for deciding in
favor of the lecture method are (1) attention was better and
(2) the students seemed %o grasp‘fhehfacts more readily,
Both of these reasons have a very close connection with seven
of the ten reasons mostwfrequently listed by both the ninth
and the eleventh-grade students who favored lecturing, For
the sake of comparison, the latter seven reasons are restated:
(1) I learn more or better, (2) I understand the legsons
better, (3) I remember more by listening and writing, (4) I
do not like to read; or it is tiresome and boring, (5) It is
more enjoyable or interesting, (6) It is easier, and (7) I pay
better attention in class, Thus the critic's reasons concern-
ing attention and understanding of materiél are identical in
substance with students' reasons Number Seven and Number Two,
respectively, which specifieally liet these same points., The
two reagons of the critic previously mentioned are also closely
cOnnectedgzbut less directly concerned‘with the other‘five
reasons of the students stated above,

The matter of attention was noted by the writer before
"the queét1onnairé wes administered, During the supervised
reading portion -of the lesson, those studente who read guickly

not only finished reading the assigned material in a short
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time, but also answered the questions quickly and hed time °’
left for dlstractions, Especially in the eleventh grade,

many students did not answer the supervised reading questions

until thé'recitation started, thus giving themselveg free time
also, In the lecture OiaSSeS» all the students were usually
busy writing ﬁotes, During the 1ectures; the writer could |
enliven his presentation when he hoted general waning of at-

tention with much less 111l effeet than he could during super-

vised reading. There were many students in both classes who

did not understand what they read and were therefore easily

distracted,
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CHAPTER V ' !
SUMMARY AND CONCLUSIONS

Summarz.v It was the purpose of this study to discover
whether the lecture or the textbook-recitation wasg thevbetter
method of teaching soecial studies 1n high gchool, and to de-
termine which method of teaching the students preferred and
whye
o The eXperimentaigmethod of research was selected and
the fellowing procedure establighed: (1) Two ninthpgrade
clessesLin geography and two eleventh-grade classes in United

States history, taught by the writer, were used in an experiw

'ment running for eight weeks; (2) all factors were kept con-

stant except that in one geography class and in one history

‘claes‘he lectured for four weeks while the two eorresponding

‘classes he taught by the book-recitation method, At the end

of foﬁr'weeks, the methods of teachlng were reversed in the

groups; (3) objective tests prepared by other teachers of the

~same subjeets'were administerea at the end of each four-week

period; (k&) at the end of eight weeke, a questionnaire was
administered to determine student preferences; (5) complete

records showing test scores, attendance, psychologiealateet

~data, and chronologieal ages were kept by the writer, (6)

eomparison of the groups was made by mean scores and critical

ratios based on standard error to determine the etatistical
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significance of differences between the mean scores; and (7)
conclusions were drawn from these statistical measures, from
the questionnalre data, and from psychological-test deta show-
ing the relative competencé of the groups compared,

The experiment was conducted at Franeis Joseph Reitg
High School, Evansville, Indiana, where the writer wag a |
teacher of social studies, The four classes selected were
knoﬁn to be relatively close together in size, abllity, and
achievement because the writer had taught them for ten weeks
previously,

A1l feetore were kept constant ‘(1) by using the text-
book ag a basis for lecturing and prépéring the achievement
tests, (2) by keeping the number of periods and minutes per
period equal in corresponding classes, (3) by isolating the
two methods of teaching through elimination of movies, out-
of-class assignments, and class reporte during the experiment,
and (4) by ha#ing the tests prepared by other teachers,

The results of' the experiment, as measured by achieve-
ment tests, were computed and show: -
1, The mean of Class A, taught by 1ecturing, was

slightly‘higher than the mean of Class B, text-

book-recitation, on Test One; and the mean of

Glass B, taught by leeturing, was slightly higher
. _than the mean ef Class A, textbookurecitation, on

Test Two.
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The mean of Class C, taught by lecturing; was !
lower than the mean of Class D; book-recitation;
however, the difference of ‘the means, 0,06, was
not thought to constitute a significant difference,
The mean of'Class D, taught by lecturing, was
higher than the mean of Cilass C, book-recitation§
on Test Two, |
On Test One and Test Two, ninth-grade geography,

and on Test One, Eleventh-grade history, the range

~of scores was less in each case for the classes

taught by lecturing, On Test Two, eleventh-grade
history, the range was greater for Class D, taught
by lecturing, but this was due to the much greater
range of I, Q, of Class D,

Chronological age, attendance, and class-size did
not affect the results of the experiment. I, Q,
did contribute to the greater range of scores on

Test Two by Class D, In all other respects I, Q.

.d1d not affect the results of the experiment.

As measured by the questionnalre, ninth-grade students

preferred the lecture method, fifty to nine; and the
eleventh-grade students preferred the lecture method,

thirty-seven to elghteen,

Goncluslogg,_ The_following may be coneluded:
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At both the ninth-grade level and the eleventh- '
grade level, teaching by the lecture method re-
sulted in slightly higher achlievement, Thig
higher achievemeént in itself is so small, however,
as not to constitute a velid reagon for using the
lecture method of instructiono i -
The majority of students at both grade levels pre-
ferred to bedtéught,by lecturing, Many think they
learn more, understand the subject better, or remem-
ber more, Because of thelr preferences and the
fact that the measured achievement was relatively
high when the lecture method was employed, the
writer would use this type of instruction in pref-
erence to the textbook-recitation method.
Attention and interest are more easily stimulated
and susbained during lecturing.than during super-
vised reading of texﬁbookso
The writer would use the textbook and other refer-
ences ag supplements to his lectures so that any --
student who had time for work outside the classroom
could use such materials, | |
The writer would not use the lecture method exclu-
sively in the teéching of soclal studies, He would
use 1t only when the aim of the lesson ig to estab-

~

Alish‘factual-1nformation from & basic textbook, ‘The'
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pro ject or activity type of lésson would be !
included to: stlmulate group activity when such-
is the primary aln in presenting a lesgson or
unit,

It is recommended that those teachers of social
studies who are not positive of their methods 1n.
terms of objectives and student achievement, eX- -
periment with differeﬁt methods of teaching,
Conducting-this experiment has contributed towards
making the writer a better teacher, It has stimu-
lated his interest and ambition in the teaching )

profesgsion,
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APPENDIX A

TABLES SHOWING RECORDS

OF THE FOUR EXPERIMENTAL CLASSES

The four tables included in Appendix A give complete

data for individual classes except that (1) in Table III,

I. Q. scores are

omitted for three students; (2) in Table

v, two I. Q. scores are omitted; and (3) in Table VI, one

I, Q. score is omitted, These scores are omitted because -

they were not availlable in the records maintained by the

high school, and
all the students,

no opportunity was avallable for retesting




TABLE III

INTELLIGENT QUOTTENT SCORES, CHRONOLOGIGAL AGES,

ABSENCES, TEST SCORES, AND GRADE PLACEMENT

CLASS A, NINTH@GRADE GEOGRAPHY
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1 110 8L - 0 0 97 69 9th
2 eew 182 0 0 91 66 9th
a 124 177 0 2 97 85 9th -
\ 108 184 1 1 98 92 9th
5 100 191 0 0 87 85 10th
[ 93 188 1 0 oL 85 9%h
7 98 172 1 0 67 61 9th
8 93 183 0 1 86 53 9th
9 101 173 0 0 ol 85 9th
10 73 192 3 L 69 46 9th
11 —— 184 1 1 86 85 9th
12 920 191 1 0 75 66 9th
1 81 204 0 0 1 7 9th
1 83 192 1 0 5 - 55 9th
15 105 179 1 0 - 60 61 9th -
16 101 184 0 1 88 87 9th
17 106 180 0 0 70 67 - 9th
18 - 96 180 0 1 5h by 9th
19 93 171 0 0 85 72 9th
20 - 90 197 3. 1 50 76 9th
21 85 195 0 1 84 62 9th
22 113 181 0 0 60 65 9th
23 ol 180 2 1 59 70 9th -
o2k 104 187 0 0 99 90 - 9th
25 91 173 0 0 61 57 9th
26 98 191 0 o - 60 6l 9th
. 27 . 95 176 1 2 58 bs 9th
- 28 ."1@6 175 1 b 68 56 9th
.29 90 182 0 0 50 68 9th
.30 e 178 0 0 89 77  9th
31 110 180 3 - 3. 78 83 9th
32 109 192 2 2 71 59 9th
33 95 191, 0 1 77 74 10th
Mean 97.83 183.9 ok, b8 68,39
At‘cendance o - 96,3% 95, l!’ .
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TABLE IV

INTELLIGENT QUOTIENT SCORES, CHRONOLOGICAL AGES,
ABSENCES, TEST SCORES, AND GRADE PLACEMENT
CLASS B, NINTH-GRADE GEOGRAPHY

Absences
Four Weeks
Absences
Four Weeks

Method
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26 11
Mean. 98,65
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INTELLIGENT QUOTIENT SCORES, CHRONOLOGICAL AGES,

ABSENCES, TEST SCORES, AND GRADE PLACEMENT
CLASS C, ELEVENTH-GRADE UNITED STATES HISTORY
f it ‘n'j
@ &
4 (o]
w L} (o] o o
A4 & o Lcp) (o} 4
: o o© 0 Q. m o o
+2 o~ @ L0] [++] [0 @ L) = ©
2 & (o3 © = og= ch - . =
o O o © oo o4 ag (o] § 2 Qo
o Qo @ = O o1 mmg mog 2P Py FO
:g o gmm Q & nos wo wWoO ga
REY ° © o aO40 QOO0 OO OO K
H L1 3= W O ~afulk G0k RS BHMEG Doy
8 1 105 193 0 1 80 75  1lth
2 98 = 207 1 2 88 77 1lth
3 109 205 2 0 105 114  lith
L ——— 206 0 2 oL 97  1llth
| 5 107 187 2 1 93 83 11lth
6 96 211 2 2 79 67 1llth
7 99 192 2 1 75 76 1lth
8 99 203 1 0 86 87 1lth
9 101 212 0 0 76 68 11lth
é 10 oL 206 1 1 83 73  1lth
11 —— 210 0 1 66 76 1lth
; 12 109 198 1 1 75 78 1lth
5 13 96 211 1 0 68 74 11lth
[ 14 110 197 0 1 95 94 1lth
g 1z, 104 202 1 1 92 88 1lth
0 16 103 197 0 0 86 75 ~ llth
g 17 98 200 0 0 73 80 1lth
o .18 99 195 1 1 69 64  1lth
1 19 - 95 203 0 2 95 86 1lth
o 20 99 204 1 1 86 79 1llth
i 21 108 218 L 3 72 76  1lth
1 22 106 196 1 0 97 97  1llth -
i A 23 88 - 206 0 0 53 64 11th
| 2k 124 204 1 1 ol 105 1lth
; 25 94 200 1 2 80 85 1lth
| 26 95 210 1 3 69 80 1llth
o 27 111 206 1 2 99 104 11th
i 28 .95 214 - 0 - 0 81 79  1lth
| .29 99 200 . O 0. 88 99  1lith-
1 30 107 . 193 o 1 88 93  1ith
il Mean 101,71 202.9 82.83 83,10
4 Attendance | 95;67 9k,1%




INTELLIGENT QUOTIENT SCORES, CHRONOLOGICAL AGES,
ABSENCES, TEST SCORES, AND GRADE PLACEMENT
CLASS D, ELEVENTH»GRADE UNITED STATES HISTORY

TABLE VI

n2

Atténdance .

[0]
3] . &
£ o)
L] 0 0 o] 2]
‘ o & © o wi 42
W@ [0 w © 5] i o
o 1t o © ©. 0 P O HO o
S & 0 a Qo = o= qd H&T j=|
28 S 59, BBy 88y £4f 288 90
5 8 E%p 2Rd 283 BSE wef B
o = - 03 Ot gl <Mk EHMA S ™ Ay
1 102 203 0 3 102 103 11th -
2 91 206 1 0 70 82 11th
3 9L 208 2 3 71 68 1lth
L 110 209 0 3 96 89 11lth
5 84 216 1 1 64 69 11th
6 8L 216 0 1 50 55 11th
7 110 203 2 0 80 77 11th
8 125 202 0 0 116 111 11lth
9 103 203 0 0 89 L 11th
10 115 192 1 1 113 116 11th
11 106 194 0 1 92 83 11th
12 100 192 2 0 63 65 11th
1- 69 198 2 2 56 79 11th
1 95 194 0 0 86 88 11th
15 97 20! 0 ] 80 103 11th
16 108 20 1 1 108 110 11th
17 107 197 3 1 83 87 11th
18 = 116 199 0 1 108 98 11th
19 104 192 2 5 88 91 11th
20 115 203 Iy 3 75 83 11th
21 88 217 1 1 58 65 11lth
22 92 221 1 2 65 58 11th
23 oL 206 2 0 73 83 11th
20 102 207 0 0 85 oL 11th
25 122 206 0 3 ok 63 11th
26 —— 200 0 0 100 93 11th
A 27 95 209 0 1- 73 81  11th
Mean 101,08 203,7 o 82.89 8k, ol .
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APPENDIX B ' !
SAMPLE LESSON PLANS USED IN EXPERIMENT

Sample lesson plahsAused for seven consecutive days
of teaching in the two ninth-year geography ¢clasges and for
gix eonsecutlive days in the two eleventh-year history classes
follow, These plans are represenfative of all plans used
during the experiment, " The fextbaok used in the ninth-grade
geography was The Nations Today by Leonard O, Packard,

Charles P. Sinnott, and Bruce Overton, The textbook used
in the eleventh-grade United States history was Qur Nation
by Eugene ¢, Barker and Henry Steeie Commager,

. The sample plans are given in the following order (1)
plans for the two ninth-grade geography classes consecutively
and (2) plans for the eleventhpgrade history clagses congecu-
tively, The plans for the ninth grade are numbered from I-A
ﬁhrough VII-B and those for the eleventh grade from VIII-A
through‘XIII«B, |
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SAMPLE LESSON PLAN I-A | ,

Book-Recitation, Ninth-Grade Geography

Topie: Japan,

Aimsz
l. To develop an understandiﬂg and knowledge of the
geographic and elimatie features of Japan.
2, To develop an understanding of the people of
Japan,
3, To compare and contrast Japan and Great Britain,
40 To develop a knowledge of the industries and
agriculture of Japan,
Review:
Questions and answers to establish facts concerning
Ghina;- |
Introduetions?

China, we found, is still a very backward country,
The yellow race ih China has been espeeially slow to adopt
Western methods in industry and tranaportation, The Japanese
have learned very quickly how to make the most of their in-
dustrial resources. That was proven by the last war, Mgny

people expected the United States $0 ﬂefeat Japan in a very

‘short time, thinking the Japanese eould not manufacture war
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materials in great enough quantlity to last agalinst the power-

ful United States, We were deceived in that respect, The
Japs fought a long war, from 1941 to 1945, and then would not

have gsurrendered had it not been for the atomic bomb,

Aggignment:
During the next two days we shall see what contributed

most to Japanese power., The assignment in your book for to&ay

ig p. 621-630,

Development:
Sﬁpervised reading followed by discussion, The queév

tions listed below served as a basis for checking progress in
supervisged reading and for the discussion which followed:
‘1. Loecate and name the four ilmportant islands of
Japan, _ |
~'2; What are the principal physical features of
Japan?
3; ‘Déscribe the elimate,
4k, Who opened Japan to world trade?
5. Whet progress have the Jépanese made éince 18532
| 6. What characteristics of the Japanese enabled them
~ to advance so rapldly? h
7. Gompare:and contrast Jepan and Great Britaiﬁ:
80‘ Whatfaré the,principal agricultural products of

© Jepen?




9
10,

»

What are the mineral'resourpes?

What are the chief manufactures?

and Sunbliestsed:

Equipment
‘ .
2,

Wall map of the world,
Sixteen-inch globe,

hé
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SAMPLE LESSON PLAN I-B y

Lecture, Ninth-Grade Geography

Topicé ‘Japen.

Almg?
1. To develop an understandiﬁg and knowledge df the
geographic and climatic features of Japan, |
2, To develop aﬁ understanding of the people of
Japan, ‘
3, To compare and contrast Japan and Great Britain,
L, To develop a knowledge of the industries and
agriculture of Japen,
| Review:
| Queétions and answers to establish facts concerning
Ghinaa'_ |

Introduction:

| China, we found, is still a very,backward country,
'Thé?yelloW‘race in Ghina hag been especially slow %o adopt
Western methods in industry and transportation. The Japanese ,
have lesrned very quickly how to make the most of their in-

dustrial resources, ' That WQS“proven~by the last war, Many

people expected the United States to defeat Japan in a very
i _short time, thinking that the Japanese could not manufacture




powerful United States, We were decelved in that respect,

L8

war materials in great enough quantity to last against the

The Japanese fought a long war, from 1941 to 1945, and then

would not have surrendered had it not been for the atomie

bomb,

Japan,

ful,

During the next two days you will take notes about

I will show you what enabled Japan to become g0 power-

Lecture Outline?

I,

i1,

Location,

A, Island chain off northeastern Asie,

B, Four principal islands are Honshu, Hokkaildo,
Shikoku, and Kyushu,

Physical features,

'AQ Mountainous,

B, Only one sixth of land sultable for farming,

III.

Iv,

C, Rivers run from mountains to sea and are very
short, |

Climate,

A, Monsbon and warm@

B, Nevericold exéept in Hokkaido,

Co. Raihfall ﬁéry dependabie year after year,

D, fSimilarbﬁévGaiifbfnia,

The péopie;
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ii A, Early history. | '
i{ 1, 014 civilization not so advanced as Chinese,
2, Igolated and backward,
B, Present periodo‘
| 1, Commodore Perry first went to Japan in 1853,
2, Treaty signed with Japan in 1854 allowing
Y trade with five Japanese cities,
| 3, Japan advanced rapidly,
g? a, Copied Western methods in industry,
ﬂ? | commerce, education, and warfare,
é, b, Beczme a great world power,
H  | ¢, People are industrious, intelligent,
z' and extremely patriotiec,
ﬁl d, -Last war reduoed Japan to minor power
ﬁ , ‘ again; ,
sf‘_ v, “Qémparison and contrast with Great Britaln,
é‘, . A; Comparison,
ﬁ( - 1, Island empires,

| 2, Honshu equal in size to Great Britaln,

L j 3. Both are great cotton manufacturing nations,

a, British high grade.

| : ‘ v b;v'JapéneSefloW,graae f@f Asigtic markets,

4, Merchant fleets, ‘ o
5 Bfitain*produces faw wool; Japan, raw silk,

6, Population is very dense.




B,

Contrasts, !
1, Food,
a. Eight per cent of Japanese imports are
foodstufrs,
b, Forty-five per cent of British imports
Are foodstuffs,
2, Industry,
a, Japen lacks coal and uses water power,
b, Japan's coal production about one sixth -
of Britain's,
¢, Japan has 1little iron ore,
d, Japan imports most of her iron ore, .
3, OColonial possessions,

a, Brltain widespread; losing much since last
war,

b. Japan lost all since last war,

VI, Farming in Japan occupies half of people,

A,

Ri
1,
2,
3.

by

5,

‘ 6.

ce,
Small farmg of about two acres,
Monsoon rains for flooding.
Good soil plus skillful uge of fertilizer,

. Tempeérature always mild, |

-~ Highest per-acre yield in world, 2500 pouﬁds
per aere, -

"Japan‘importsasmall.amou@ts'of rice because it
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VIiI,

~is the ehief food,

Silk,

1, Mulberry trees grow perfectly,

2. Plenty of lebor to take care of crop,

3. Scientifié care given to growth of trees
and worms,

L, Japan leads world in silk production and
export,

Tea,

1, Good climate,

2, Plenty of labor,

51

3. Exported value seecond to raw silk among farm

produets,
Wheat,and sheep,
1, Grown in cooler regions,
2, Hokkaldo is chief region,
Figh,
1, Principal meat in Japanese diet,
2, Taken mostly from sea,
3. Grown and fed in regions,

L, Crab meat and salmon exported,

Japanese industry.

A,

Textiles,
1, Low grade cottons,

2, High quality silk,
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3. Rayon in large quantity.
B, Minerals,
1. Nagasaki was the center of shipbullding.
2, Electriecal méchinery aﬁd apparatus made
from copper, Japan'sg most abundant mineral,
3., Coal and iron are imported,
Lk, Water is chief source of pOWer,
C. Paper, pottery, matting, novelties, and other
manufactures,

D. Toys and hand-peinted artieles; cheap but pretty,

Becopy of Notes:

Individual problemg clarified in this period,

Equigment‘and Supplies Uged:

1., Wall map of the world,
29 Sixteen~-inch globe,
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SAMPLE LESSON PLAN II-A
Book-Recitation, Ninth-Grade Geography

Tople: Japan, trade and citles.

Aimgs
| 1, To develop an undergtanding and knowledge of
Japan!s pre-war tradeg.
2, To develop an understanding and knowledge of
the main eities of Japan,
3. To develop an understanding of the importance
of foreign trade to Japan,
| Review:

Questlons and answers to establish facts concerning pre-

Vious assignment on Japan,

Introdﬁetion.and agsignment:

Jgpan%produces,most of her own food; namely riée, fish,
and tea, Also, Japan manufactures a great meny producté to
sell outside of the country, To manufecture part of these
goods Japan must import raw materials such as cotton, To
buy and sell profitably, foreign trade is necessary, Today
we shall study the imports and exports of Japan; also the

main eities, The assignment in your book is p. 630~633;

Developments




B

1,
2,
R
b,
5,
6,
7.

o R sk

Supervised reading, The questlons listed below served

as a basis for checking progress in supervised reading,

With whom did Japan trade prior to the last war?
What are the chief importa?
What are the chief exports?

‘Name and locate the capital,

Name and locate the leading seaports,
Who rules Japan today?
What citles were greaﬁlykdamaged by atomie bombs

in the last war?

Reading of Current Magazines:

Gurrent‘magazines were read without specific directions
from the teacher as to what to read, No digeussion of the
material read was held except as students Telt free to ask

questions or to make comments,

Equipment and supplies uged:

1,

2.

Wall map of the world,
S8ixteen-ineh globe, -
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SAMPLE LESSON PLAN II-B !

Lecture, Ninth-Grade Geography

Topnict: Japan, trade and cities,

Almss3

3.

Review:

To develop an un&erstanding'and knowledge

of Japan's pre-war tréde, ﬁ

To dévelop aﬁvunderstanding and knowledge of
the main cities of~Japén°

To develop an understanding of the importance

of foreign trade to Japan,

Quéstions and answers to egtablish facts concerning

previous lecture on Japan,

Introduction:

Japan produces most of her own food; namely rice,

fish, and tea.}_Also Japan manufactures a great many products

to sell outside the country, To manufacture part of these

goods Japan’musp_import raw maﬁgrials sueh as raw cotton, To .

buy and sell profitably, foreign trade is necessary, Today

we shall study the imports and exports of Japan, also‘the,main

cities; so the_topic for your notes today is "Japan, trade and

éities.“
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Lecture Outline:

Trade prior to last war,

I,

IIQ

A, Foreign trade was growing rapidly,

B,

Imports,
1, BSBeventy pér cent raw materials,
a. Gotton to make into cloth,
b, Petroleum, iron ore, rubber, wood pulp,
coal, and fertilizer,
2, Maechinery of many kinds to use in factories,
3. Heavy trade with the United States,
€. Exports,
1, BRaw #ilk greatest single article,
2. Rayon and cotton goods,
3., Electrical goods, chemicals, paper, novelties,
L, The United States was Japan's best customer,
Gities, - |
A; Seaports,
1, Yokohama, seaport for Tokyo.
2, Osaka, population of over three million,
cotton and center of alrfields, |
3., Kobe, center of shipbuilding,
B, Other cities,

1.

Tokyo, capital, over six million‘populatiého

2, Kyoto,,manufacturing of silk, velvet; over

~one million population,
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3. Hiroshima and Nagasaki degtroyed by atomic

| bonbs,

Reading of Current Magagzines:

Current magézines-were read without specific directions
from the teacher as to what to read, No discussion of the
material read was held except as students felt free to agk

questions or to make comments,

Equipment and Supplies Used:

1. Wall mep of the world,
2, Bixteen-ineh globe,
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jf SAMPLE LESSON PLAN III-A ’
fi ' . _

N Book-Recitatlon, Ninth-Grade Geography

i Topic: Australia,

§ Almg: )

g{ 1, To develop an understanding and knowledge of

§~ the geographic features of Australia,

j; 2., To develop aﬁ’understanding of the people of

g{ Augtralia, |

§ 3. To develop an understanding of the lmportance

| of agriculture in Australia,

; b, To gain a knowledge of the minerals and manu-

; , factureslbf Australia,

g 5. To galn a knowledge of the cities and polltieal

U divisions,

E‘ Review?

g?, : Qﬁestions and answers to establish facts concerning

ii previous assignment on Japan, -

Introduction and agsignments

We have now completed our study of the three main

| ‘countries of Asla--India, China, and Japan, All three of
f these have a"predominahtly*mohsbon%climateG They are the
i | ' | |
@ centers of rice, tea, and silk production in the world, Also,
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they are very densely populated; almost half of all the
people in the world live in these three countries, Today
wejare'turning from these Asiatie lands to study a continent
completély~south of the equator, Australia is completely
gouth of the equator and'entire1y difrerent from the Asiatic
counﬁries; It is one of the most interesting continents of |
the %orld,'hés a free and 1ndependént government, and belongs

to the British Commonwealth of Nations, The assignment in

your book is p. 637-646,

Development:

Supervised reading followed by discussion, The quesmy
tions listed below served as a bagis for checking progress in
superviged reading and for the discuésion which .fellowed:

1., Locate Australia, In what respect ls Australia

‘ different from all cther countries? A

2., What are the principal physieal feétureé?

3. Who lives in Australia? |

v - t
b, Compare the elimate north and south; east and west,

5. Wnat are the agricultural orops?
6. What minerals does Australia poésess?
7; How are the manufacturés/connected with agricul-
ture? _ . , B
8, With whéem does Australia trade?

9. VWhere are her exports and impofts?
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10, Locate the principal eities,

Equipment and Supplies Usged:
1, Wall map of the world,
2, Sixteenéinah globe, ‘

60
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Topie:

Almgs
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SAMPLE LESSON PLAN III-B

Lecture, Ninth-Grade Geography

Australiao

5,

Review:

To develop an understanding and knowledge of
the geographic and climatic features of Australia,
To develop an understanding of the people of

Australisa,

To develop an understanding of the importance

- of agrieculture in Australia,

- To gain a knowledge of the minerals and manu-

factures of Australia,

To gain a knowledge of the cities and politiecal

divisions,

Questions and answers to establish facts eoncerning

the previous lecture,

Introductions.

We have now completed our study of the three main

countries of Agia--China, Japan, and India, All three of these

have a predominantly monsoon climate, They are the centers of

- rice, tea, and silk prcduetienxin'tﬁe world, - Also, they are
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very densely populated; almost half of all people in the

world live in these three countries, Today we are turning
from these Asiatic lénds to study a continent completely south
of the equator, Australia is completely south of the equator
and is entirely different from the Asiatic countries, It is
one of the most interesting continents of the world, has a
free and independent gévernment, and belongs to the British

Commonwealth of Nations, The topic for your notes is "Austra-

lia, ¥

Lecture Qutline:

I. Location, A
A, Gbmpletely south of the equator, ten to forty
degrees South Latitude,
B, Directly south of Netherlands Inaiao
1T, Physlcal I‘ea‘tureso '
,Ao Mountain range separates interior from coastal
plains, |
B, Murray River in southeast, .
d,' Deserts aﬁd,high plateaus west of mountains,
III, Glimafe. “
A, 4Northern part 1s very hot and wet in summer,
tr0pica1 B | |
B. Southern portion is temperate,

C, Southeast trade winds bring heavy reinfall %o
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southeagtern part,

West of mountalins arid ceondition develops

into great deserts,

people. |

Bushmen were riative°

1, Dark-skinned,

2. Primitive,

3. Hunting and fishing,

Britain firet used Australia as a penal colony, -
British settled in eastern and southeastern part,
1., Total population about seven million,

2, Execlude Negroes, Chinese, and Japanese,

D, Good gelf-government and educatlon,
E, Belongs to British Commonwealth of Nations,
Agriculture,

Sheep,

L

1, Australla leads world in wool produection,

2, About one billien pounds produced per year,

3. Heavy-fleeced Merino sheep raised,
b, Mutton also valuable,

5o”thief region is west of mountains°

Rabbits,
;;U Grown with sheep in wild state.

2.\ Provide meat chiefly,_

- 3,‘ Destroyed a8 pests and furs sold
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VI,

ViI,

VIII,

- 64
C, Beef and dairy products,
1, South and southeastern sections,
2, More abundgnt.rainfall gives better pasturage,

3, Little exported,

D, VWheat, oats, hay, sugar cane, apples, grapes,

1. Modern farming of wheat allows for surplus
to be export:edo
2, Hay and o;ts used for cattle feeding.
3., Sugar cane grown in warm, moist northeast,
, Fruits ripen during northern winters,
Forests,
A, Not widespread,
B, Eucalyptus tree most important,
C. Wattle bark used for tanning.,
Mineralsg' |
A, Coal and iron,
-1, Found in fair quentity,
a. GCoal in New South Wales,
b, Iron ore in Southern Australia,
2;‘ Exported rether than used in Australias, ,
E; Gold is mined about fifty million dollars annuallyo
Manufactures.' |
A.‘ Iron and steel center 1n Newcastle6
B; Lumber, shoes, furniture, flour, woolen goods,

dairy products,




IX,

C.

D. Agriculture ranks far more important than manu-

»

Forelign @apitalo

faeturing,

Trade and transportation,

A,
B,

Féreign trade,ohiefly with Great Britain,
Imports, | o
1, Automobiles and other machinery,
2, Petroleum-products,
3, Textiles and clothing.,
Exports,
1; Wool and mutton,.
2o ADairy produects,
3. Wheat, floﬁr, and fruits.
L, Small amounts of iron and éoalo
Transportation, |
1. Railroads,
a, Government owned,
b. Not adequate,
2, Réad and river traffic limited,

Political divisions &nd eities,

A,

Vietoria, New South Wales, Queensland, South
Australia, Western Australia, Northern Territory;

and Tasmenia, the 1sland to the south of Australia,

Cities,

1. ‘Sydney'has a fine harbor and is leading wéol
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exporting eity; population of over one
million, |
Melbourne in Viectoria exports hides, wool,
meat; also over one million population,
Adelaide in South Australia is outlet for
Darling-Murray Basin.

Brigbane is near coal fields,
Canberra isg the capital of the whole country.
Above five cities lqeatéd in east and south- -

east reglon,

Recopy of Notes:

 Individual probleme clarified in this period,

Equipment and Supplies Usged:

1, Wall map of the world,

2, BSixteen-inch globe,
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RS SAMPLE LESSON PLAN IV-A -’
j }- Bookaecitafion, Ninth-Grade Geography
igl Topie: The growing of sheép and Neﬁ Zealand,
j%ﬁi Aimg:
;fj 1. To develop én uhderstanding of the importance
E}‘ of sheep from Bibliecal ﬁimeso
55 2, To develop an understanding of the character-
?E‘ igtlies of sheep; |
~E 3o To learn the important sheep and wool producers
~of the world,
ig b, To develap an understanding and knowledge of the
f? geographic and elimatic features of New Zealand0
f% , 5°v‘To develop an understanding of the people of New
 § - Zealand, ‘ A )
i@ | 6; To note the importance of agriculture and gragzing
E% in‘NeW Zealand, |
i Reviews
i ' Questions and answers to establish facts concerning
? previous assignmento
f;? - Introduction and Agsignment:
é  ‘ We have no%ed the importance of sheep to Australiéo
: g New Zealand is snother of the countries in the British Common-

wealth of Nations wheré‘sheep are very important.,. Without
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sheep neither Australia nor New Zealand would have reached

their present status of falrly well established and progress-

ive nations, The asgignment in your book 18 p, 1l42-145 and

647-650,

Development s

Snpervised reading followed by discussion, The ques-

tions listed below served as a basis for checking progress

in supervised reading and for the discussion which followed:

1,
2.
3.
b,

e

Equibment

How long have men raised sheep?

Why ean sheep grow well in dry'hilly regions?
What are the two main kinds of sheep?

Which countries lead the world in sheep produc-
tion?

Locate New Zealand,

What kind of climate does New Zealand have?
What are the important products of New Zealand?
- Locate the two most important cities. |
With whom does New Zealand trade?

-and Suppliesg Uged:

1.

»Wall»map'of the world,

5‘Sixteen~inch globe,

¥




By
& ! [
s

- SAMPLE LESSON PLAN IV-B
Lecture, Ninth-Grade Geography

Tople: The growing of sheep and New Zealand,

Alimsgs
1, To develop an understanding of the impbrtance
of sheep from Biblical times,
2, To develop andunderstanding of the character-
istics of sheep. | |
3s To learn the important sheep and wool producers
of the world,
4, To develop an understanding and knowledge of the
geographic and climatic features of New Zealand,
5,‘ To develop an understanding of the people of New
. Zealand, |
6. To note the importance of agriculture aﬁd grazing
in New Zealand, |
Review: -

Questlons and answers to establish faets concerning
previous lecture,

Introduc%ionz

We have noted the importance of sheep to Australia,

New Zéalandgis another country in the British Commonwealth of
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Nations where sheep are very ilmportant, Without sheep neither
Australia nor New Zealand would have reached their present
status of fairiy well established and progressive natlons,
Your notes today will be'inftwovpartss (1) the growing of

gsheep and (2) the country of New Zealand,

Lecture Outlines

I, Sheep were among thé first animals domesticated,
A, Biblical times,
1. Meagure of wealth. |
2, Sacrificed in réligiono
3, Wool used in cloth-making,
L, Meat eaten,
B, Eagily raised in Biblical lands,
1,  Dry énd hilly regions of Egypt and Palestine,
2. Gan*élimb well and eat close to ground,
II, Kinds of sheep,
A, Wbol,producing;
1, Merino of Spanish origin,
, 2;‘,Wrinkly gkin and long wool,
B, Mutton type. |
l;w,Séuthdown of English -origin,
2,  Large and fat with short wool,
III, Gountries leading in sheep produetlon,

A, Australia and New'Zealand, -




B

I,

II.

ITII,

_ o
1, Export both wool and mutton in large quantity.’
2., Few other countries export so much,
B. Argentina, United States, Russla, Uruguay, and

South Africa,

New Zealand

Lodationd
A, About twelve hundred miles east of Australla,
‘1,. In south temperate gone,
2, Latitude compares tb central United Stateg--
| Indianapolis,
3, Consists of two islands--North Island and
Séuth Igland,
B, Latitude compares to Tasmania in Southern Hem-
isphere; | |
Physical feaﬁures;
A, High mountalns, snow-capped,
B, Area about one and one half times that of

Colorado,

G, Valleys are fertile,

Climate,

‘CMA, ,Temperate but winters are warmer than in central

Iv,

"”Unlted States due to South Pacific,

B‘ »Rainfall is adequate.
The people are progressive and largely of English desgcent,




V. Agricultural products.

72

¥

New Zealand ranks next to Australia in wool export,

A,
B, Ranks next to Netherlands in cheese production,
G, Sheep and dairy products are principal products,
D, Rabbits, a peét, produce valuable furs,
VI, The Kauri pine is New Zealand's most valuable tree,
A, Good for lumber,
B, BResinous gunm, -
VII. Trede.
A, Exports are wool, frozen meats, hides, and dairy
products,
B, Imports are automobliles, petroleum, clothing, and
tea,
C, England, chief trading nation,
D. BRallroads are state owned,

VIII. Cities.

A, VWellington is the capital and chief seaport.,
B, Auckland,vsecond most important eity.
Recopy of notes: ~ -

' Individual problems clarified in this period,

and Supplies Used:

Equipment,
, ) .
,,,Nmzi

Wall map of the world,

‘°Sixteen~ineh globe,
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- SAMPLE LESSON PLAN V-A

JBodk-Recitation,'Ninth;Grade Geography

Tople: Africa, Egypt, anﬂ,Anglangyptian Sudan,

Almg: - |
B 1, To deveiop an understanding of the geogréphic
and elimatic features which contribute to the
lack of progress in Afriea,

2o To develop an understanding of the relation be-
tween the laek of progress and'European coloni;‘
zatlon of Afrieca, |

3; To develop an undergtanding of the geographié

 and climatic features of Egypt and Anglo-Egyptian
Budan, o .
"%; To agscertain why Britain is vitally interested in
 fhese reglons,
15§» To develop 8 knowledge of the principal products
" of these regions, '
Review:
‘~Questionsuand‘answers~to establish facts,conéerning

previous assignment,

Introductional‘

Our next study of a reglon will be that of the entire




i‘,
|

further discourage advancement.,

' 7

continent of Africa, Although it is next to Asia in esigze,
its importance in world affairs is not nearly so great as
that of Great Britain or even Japan, The total populetion of
the entire continent is eStimated at one hundred sixty million,
Of these, the greater percentage are very backward people,
mostly of the black race, who contribute little towards world
progress; ' |
B Many geographic factors have contributed to the lack
of progress, First, the greater part of Africa is located in
the tropiecs where the climate is extremely hot and very wet,
entirely unsuitable for habitation by white men, The colored
people also cannot accomplish much in such a climate, Second,
the great Sahara Desert covers most of the northern regilon
from the tfopics to the Medliterranean Sea so that area is too
dry for the growlng of food, Thus the reglons of the tropics
and the Sahara Desert are both unsuitable for production of
food, and thereby progress is very slow, The lack of good
harbors along the sea and very steep falls in the rivers

"Ag a result of unfévOrable living conditions, the people
of Africa have not been able to develop good stable governmenté

etrong enough to keep out European powers, So Africa today is

~ largely divided among the countries of Europe, The Union of
~ South Africa, Egypt, Liberia, and Ethiopila today are politi-

eally independent; butiEuropeanS'still have wide influence over




the economie 1life of these nations,

s . o : s

‘Assignmentz‘

In studying the lands of Africa, our main interest will

be in locating the countries, finding the interesting and im-

portant\charaeteristics of each, and seeing how they contribute

towards a better'Europe; The assignment in your text concern-

ing Egypt and Anglo-Egyptian Sudan is p, 652<657,

Development:

Supervised reading followed by disecussion, The ques-

tions listed below served as a basis for checking progress in

superviged reading and for the discussion which followeds

1.

26

3

How do the elimate of Africa and its physical
features make 1t a backward continent?

What race of people largely inhabits Africa?
How_has the backwardness of the people led to

European conquest?

‘Loeate Egypt.

Upon what is life dependent? | -
List the chief crops, | |

How does the Suez Canal figure in Egyptian indee

pendence?
Name and locate three important clties,

Explain the meaning of each word in Anglo-Egyptian

~ Sudan,




10,

llo

"With whom 18 most of the trade of Egypt and

Anglo-Egyptian Sudan?

‘Why is Anglo-Egyptian Sudan important to both

Britain and Egypt?

Equipment and Supplies Uged:

1.
20
3

Wall map of Africa,
Wall map of the world,
Sixteen-inch globe,

76
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SAMPLE LESSON' PLAN V-B
Leeture, Ninth-Grade Geography

Topics Africa, Egypt, and Aﬁglangyptian Sudan,

Almgs )

| 1, To develop an understanding of the geographic and
climatic features which contribute to the lack of
progress in Africao‘

2, To develop an understanding of the relation be-
tween the lack of progress and European eoloni-
zation of Africa,

| 3. To develop an understanding of the geographle and
elimatic features of Egypt and Anglo-Egyptian Sudan,

h, To ascertain why Britain 1s\vitally interested in
these regions,

5, To develop a knowledge of the prineipal products

- of these regionso

Review: -

Questions and answers to establish facts eoncerning
‘previous~assignment,_

Introduction.
Our next study of a region Will be that of ‘the entire

continent of Africac‘ Although it 1s next to Asia in size,
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1ts importance in world affaire is not nearly so great as ’
that of Great Britain or even Japan, The total population
of the entire continént is egtimated at one hundred sixty
million, Of thesge, the gfeafer percentage are very backward
people, mostly of the black race, who contribute little to-
wards world progress.

| Many geographlic factors have)contributed to the lack
of progress, Flrst, the greater part of Africa is located
in the tropics'where the climate 1s extremely hot and very
wet, entirely unsulitable for habitation by white men., The
colored peoplé also cannot accomplish muech in such a climate,
Second, the great Sahara Deéert covers most of the northern
region’from the trépies fo the Medliterranean Sea so that area
is too dry for the grbwing of food, Thus, the regions of the
tropies and the Sahera Degert are both unsuitable for produc-
tlon of‘food;(therefore ﬁrogress ig very slow. Third, the
lack of gopd harbqrs along the sea and very steep falls in
the rivérs further discouraée a&vancemento |

As a result of unfavorable living conditionsg, the

people of Africa have not been able to develop good stable
governments strong enough to keep out European powers. So
Africa today 1s largely diviﬂed among the countries of Europeo
The Union of South Africa, Egypt, Liberia, and EthiOpia today
are politioally independent' but Europeans still have wide

‘influence over the economic 1ife of_thase nations,




|
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; In studying the lands of Africa, our main interest will
be in locating the countries, finding the interesting and ime
portant characteristies of each, and seelng how they contribute
towards a better Europe. ‘Egypt and Anglo-Egyptian Sudan are

the two countries I sghall give you today,

Lecture Outline:’

I, Egypt.

A.
B.

c.

D.

Located in northeastern Africa,

AIs part of the Sahara Désert, hot and with little

rainfall,
Life dependent upon Nile Rlver,

1. Home of Egyptians for over six thousand years,

2, HéaVy rainfall along upper Nile,

3. Floods teo enrich soll,
b, Oonstént source of water for irrigation and

 fertilization,

- 5, Dams and canals control waters for irrigationo

Chief crops are dependent Upon water from Nile,
1; Gotton; sugarycane, tobacco,

2, Gereais; Eeans, lentils, and vegetables,

3; Warm climate With controlled water allows two
N or three erops annually° o

Trade 15 chiefly with England

«.1. Imports are cotton goods and foodstuff‘so
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2, Exports are raw cotton (long staple), cotton-
seed cake, and cotbtonseed olil,
3, No manufacturing of importance,
British still have troops in Egypt after World
War II,
1, Bgypt desires complete "independence,
2, Britieh vitally intefested in protecting Suesz
’ Canal,
3., British station tfoops permanently along Suez,
4, Alexandria and Port Sald as naval bases,
Cities, ‘
1, Cairo is the capital, population about one
million four hundred thousand.
2; Alexandria, founded by Alexandef the Great in
332 B, C., ie leading seaport.
3;‘ Port Said guards Mediherranéan entrance to

Suez Canal,

‘Anglo;Egyptian Sudaﬁ°

A,

Located south of Egypt,.
,1; ‘Northern part of desert
2;7lSouﬁh 18 equatorial ’
3;'aMiddle is part of Sudan reglon of Ai‘ricao |

L, Union of Nile River tributaries in southern

part
5, Important o Egypt and Britain due to eontrol
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B,
c.

- of upper reaches of Nile,

Jointly controlled by Egypt and Britain,

Farming and grazing are important,

1. Oattle in the Sudan or grasslands,

20 Long-staplé cotton in the north along the
Nile, |

Southern forests provide gum arabie,

l., Exudeg from bark of tree,

2, Used in finishing paper and textliles, in
medical prescriptions, and in making of
candy, muclilage, and ink,

3, Dates are a second forest product,

Most trade is wlth England,

1, England can use the cotton to good advantage,

2, England supplies the money for irrigation and

development,

of Notes:

~ Individual problems clarified in this perioed,

Equipment and Supplies Uged:

1,
s 20

Wall map of Afriea,
Wall map of the world.
WSiﬁteénsineh'gidbe, |
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SAMPLE LESSON PLAN VI-A
'Bookaecitation,‘NinthyGrade Geography

Topie: Other British possessions in Africa,

Aims: | b
| i, To dévelép a knowledge of the locatlon of
| other British areas of control in Africa°

2, Té develop an undersgtanding §f the potentialities
of these regions, |

'3, To develop an underatanding of the geographic and
climatic features of the Unlon of South Afrieca,

b, To develop a knowledge of the importance of
.agriculture and minlng in fhe Union of South
Africao

5. To develop an understanding of the progressive

inhabltante of the Union of South Afriea,

Review:

Quegtions and answers to establish facts concerning
previous assignment, |

Introductionfgpd»Assignment;

,Besiaes:Egyptgandyﬁhglo~EgyptiangSudan, Great Britain
hags many other interests in Africa, Her colonles and mandates

extend all through Africa to the very.southern tip. For many
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years, the region which is now called the Union of South

Africa was a colony of Great Britain also., This last coun-
try is now free and independent and belongs to the British
Commonwealth of Nations,  In‘the first part of this lesson
you will note the less important colonies of Great Britain,
mainly to fix their locations and rgmémber the names, Later

we shall study the Union of South Africa in detail because

it ise the most important region of all the continent, The

assignment in your text is p. 657-663,

Developments

Supervised reading followed by discussion,

The queg-

tions listed below served ag a basis for checking progress

in superviged reading and for the discussion which followed:

1,

2,

.30' |

What are the British coloﬁies and the mandates
in East Africa? |

Deéeribe the péoPle of thls region.

How eould the interior plateau be used to betﬁer
advantage?

For what ishTanganyika noted?

Why may Zahzibar and Zemba be deseribed as eplce
islande?

‘Lécate.ﬁhe Union of South Africa.

Describe the climate of South Africa.
" Whet are the veld: and the bush?




9.
10,
11,
12,

. . Lo . 84
Name three animals of South Afriea, |
Where are the centers of diamond and gold mining?

List the exports in order of value,

What type of government does the country have?

e, - v

Eguipment and Supplles Used:

1,
2,
3.

Wall map of Africa.
Wall map of the world,
Sixteen-inch globe,
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SAMPLE LESSON PLAN VI-B .
Leeture, Ninth-Grade Geography

Topic: Other British possessiong in Africa,

Atns:
| ‘1, To develop a knowledge of the location of other
- British areas of control in Africa,
2, To develop an ﬁnderstanding of the potentialities
of these regions., '
3. To develop an understanding of the geographic and
climatic features of the Union of South Afrieca,
L, To develop a knowledge of the importance of agri-
eulture and mining in the Union of South Afrieca,
5. To develop an understanding of the progressive
inhabitants of the Union of South Afrieca,
Review:’

Queétions and answers to establish facts goncerning

previous leecture,

Introduetion:

Besides Egypt and Anglo-Egyptian Suden, Great Britain

has many other interests in Africa. Her colonies and mandates
extend all through Africa to the very'sQuthern tip. For many
years, the reglon which is now called the Union of South Africa
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was a colony of Great Britain, too., This lagt country is

now free and independent and belongs to the British Common-

wealth of Nations, In the first part of this legson you

will note the less important.colenies of Great Britain,

mainly to fix their locations and to remember their names,

Later we shall study the Union of South Africa in detall be-

cause 1% is the most lmportant regilon of all the continent,

Lecture Outlinez

I. British East Africa,

A,

Comprised of Uganda, Kenya, Tanganyikae; firs%

two are colonlies, last is mandate from Germany,

'1l, Indian Ocean eash,

2, Eguator euts directly through reglon,
3. Source of Nile; Lake Victoria or Vietoria
Nyaﬁzao /

People are native colored or Aslatics,

1, Shiftless,

2 Women do most work,

Agricﬁlture°

1, Léwiands of ‘coast,

| aO: Sugar and ooeonuta, copra is exported
b,’ Very hot and meist

Big»game eountry,_

- B Tanganyika has many gorilla, elephants, and
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others,
a2, Formerly German; mandated to British

after World War I,
b, Hunters from all parts of the world,
Ivory is the chief produect,
a, Elephants killed to~pretéct settlement,
b, Ivory used in toilet fixtures, chessmen,

billliard balls, and pilano keys,

Zenzibar and Zemba; islands of Britain,

1.
2

Just off coast in Indian Ocean,
Produce ninety per cent of world!s supply of

cloves,

Unlon of South Africa,

1.

3e

The

Belongs to British Commonwealth of Nations,

Four provinces: Orange Free State, Transvaal,
Natal, and Capé of Good Hope,

Southwest Africa is a mandate taken from Ger-
many.

Lie in temperate gzone and have many white
people; |

veld and the bush,

Vagt plateau of over five thousand feet
gfadually»rising from coast,

‘a,' Rolling;grassland called the veld,

b. Particovered»with‘sorubby trees called




the bush,

2, Plateau is higher in eagt than west,

8o

Southeast trade winds bring heavy
reinfall to eastern plateau,

b, Western portlion becomes desgert,

Agrieultural produets.

1,

2,

3.

fheep and wool; South Afriea ranks very high

in wool export,

Angora goats provide. long, glossy hair for

export,

Ostrich farming is widespread,

Karroo, a scrubby plant; provides good pas-

turage in semi-arid regions for above three,

Tropical produets in eastern lowlands,

a

.bo

Sugar cane, cotton, tobacco, fruits,

Hot, molst, and free from frost, -

diamond industry,

Diamonds found by Boers in 1867,

For many years South Africa led world,

8,

b

Cullinen diamond found in 1905 largest
© in-the world, . |

‘Stonesgare;of»exceptional'beauty~and value,

Mining~diamands;-'

8¢

b

Dry diggings,into-old;volcanic pasaagesb

Blue -earth crushed and weathered,




5.

, 89
8, Washed after softening to get diamonds,
d, About ten pounds of diamonds from seventy
thousand tons of blue earth,
e, Thievery of diamonds rare due to precau-
tionsﬁ'
Centers of dlamond prod.uctioxi°
a, Kimberly, Johannésburg, Pretoria,
b, Centers of political influence as well,
Uses of diamonds,
a, Adornment and decoration, Jjewelry,
b, Cutting implements for hard substances,
1.. Rock drills,
2, Abrasive or sharpening wheels,
3. Wear out rapidly,
¢, Valued at close to twenty million dollars
annually,
Centers of diamond cutting,
a, Amsterdam and Antwerp,
b, United States is the greatest importer,

E. Gold mining,

i

1,

Discovered by Duteh in Tfansvaal in 1886,

a, Very rich deposits; produces about one-
~othird of worlid supply., f

b, ' Employs about one-quarter million people,

¢, Johennesburg is the center of gold mining
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and refining.
F, Trade i1s largely with Great Britain,
1, Exports in order of value are gold, wool,
diamonds, fruits, hldes, and skins,
2, Imports inélude automobiles, petroleum,
cotton goode, clothing, - |
G, OCities, |
1; Capetown, Port Elizabeth, East London, and
Durban are the chief seaports,
2. The capital is Pretorie,
Rhodesia and Bechuanaland,
A, Colonies of Great Britain,
B, Olimate and agricultural crops of tropical nature,
Other British possessions,
A, Nigeria,
l, Hot, swampy but highest popuiation for Africa;
‘about tﬁenty million,
2, Agricultural products are palm products, cacao,
 and livestoek,
B. The Gold Coast,
1, Produces some gold, more‘diamonds°
2, Renks next to Belgian Congo in diamond export.
3, OClimate tropical and unsuited to white menQ"

L, Exports are cacao, gold, diamonds,

| Recopy of Notes:
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Individual problems clarified in this period,

Equipment and Supplies Used:

1, Wall map of Africa.
20 Wall mep of the world,
3. Bixteen-ineh globe,
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' SAMPLE LESSON PLAN VII-A

Book-Recitation, Ninth-Grade Geography

Topic: French and other possessions in Africa,

5

Reviews

To develop a knowledge and understanding of

the locatlon of French possessiong in Africea,

To develop an understanding of the importance

of thege reglons to France,
To develop an understanding of the importance

of the Belgian Congo,

To locate Spanish and Portugese territories in

Afriea,
To develop an understanding and knowledge of

the relative importance of these areas in world

affairs,

Questions and answers to éStablish facts concerning

previous assignment, . |

introductiohkénd Assignment:

During the pest two daye 1t has become evident that

Great Britain ie the most influential of European countries

‘in Africa, The British have used their influence and control
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very well, though, to advance the backward peoples and %o
make these reglons of greater value to the world., France is
the second most important nation in controlling African ter
ritory, The French have a better record in governing their
possessions.than the BritiSh; that is because France allows
her colonies a'greater meagure of self-government, Today we
are going ﬁo study the Frenech posseésions first and then locate
all the other small territories and reglons to complete the

study of Africa, The assignment in your book is p, 663-668,

Development:
Supervised reading followed by discussion, The ques-

tions listed below served as a basls for checking progress in
superviged reading and for the discussion whieh followed:

1. List the three French territories in Northwest

- Africa.

2, How do the Atlas Mountains affect the cliﬁate?

3.  What are the prineipal products of this region?

L, Neme and locate four important cities,

5. Where is Taﬁgiers? Controlled by whom? -

6. List possessions of France in Western and

Equatorial Africa, V
;i7¢ Whet are the chief products?
8, What is Belgium's colony called}
9¢’ What is the mqst valuab1e,export’of the Belgian Congo?




i
i;

10, Name and locate territories of Spain and Portugal, '

1

Equipment and Supplies Uged:

1, Wall map of Africa.
2, Wall map of the world,
3., Sixteen-inch globe,
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SAMPLE LESSON PLAN VII-B

Lecture; NinthéGrade Geography'

Topic: French and other possessions in Afrieca,

Aimg? “
N lo‘ To develop & knowledge and undersgtanding of the
location of French possessgions in Afrieca,

2, To develop an ﬁnderstanding of the 1mporténce
of thege regions to Franéeo
3. To develop an understanding of the importance
of the Belgian Congo.
Lk, To locate Spanish and Portugese territories in
Africa,
5. To develop an understanding and knowledge of

the relative importance of these areas in world

affairs,

Review:

Questions and answers to establish facts coneerning

previous lecture,

Introduction: 4 “
. During the past two days it has become evident that:
Greathritaip is the most. influential of European countries

~in Afriea, The British have used their influence and control
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very well, though; to advance the baekwérd peoples and to
make these reglons of greater value to the world, France is
the second most important nation in controlling African ter—
ritory. The Freneh have a‘bétter record in governing their
possessions than the British; that is because France allows

her colonies a greater measure of self-government, Today we

are going to study the French possessions first and then locate

all the other emsll territories and regions %o complete the

study of Afriéao

Lecture Outlinee

I. Northwest Africa formerly called the Barbary Coast.
A, Morocco, Algeria, Tunisia,

1. Atlas Mountalns run east and wesgt; keep outb
Sehara winds and help increase rainfall from
Mediterranean, | |

. 2, ‘Pirates, known as Corsairs, dominated seas

111 1815,

3 Arabs‘and Berbers, chief inhabitants, meke

| livelihood by farming. /

L, CrOps are wheat, barley, olives, 1inseed,
fruit, nuts, and dates. |

§;f France has attempted to forward civilization,

T§$w‘Many French have moved;to these countries dur~

ing the past war.
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7. Algiers, Tunis, and Casablanca are the lead-

ing cities,
Tangiers, on Strailts of Gibralter, is an inter-
netional city with population of about two hun-
dred fifty thousand,

IT, Franece in West Africa,

e

Senegal, Ivory Coast, Dahomey, Freneh Edquatorial
Afrieca, French-West Afrieca,
1, Tropical climate or desert,
2, Tropleal products,
a, Mahogany, ebony, wild rubber,
b, 0il palm,
éo Cacao,
d, Rice, cotton, sugar cane on emall scale,

France and Britaln Jointly have a mandate over

' the Cameroons and Togoland,

" Sahara Degert mostly controlled by France,

1. Extremely ary,

2;4‘Féw ocases make caravan routes possibie§

3. Laek of watér prevents growth of plant and
‘animal life, | ? .

L, Northeast trade winds Bring no rain,

- 5. During last war, Allies found desert trying;

Médagaécaf'is an important island east of Africa.

1, French are having trouble there now due to the




A,
B,
C.
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riots of the natlves,
2, Important crops of livestock, grain, and

vegetables,

3, Graphite is found in good quantity,

III. The Belglan Congo,

Colony of Belgium,
Rubber, cacso, palm nuts, coffee, ivory,

Goppér and dismonds; leads world in diamond

production,

IV, Ethiopila.

A,
B.o
C,

Taken by Italy,
Regainea independence after World War II,
Italian Bomaliland given to Ethiopia,

V. Spain and Portugal in Afries,

Spain controls Rie De Oro,

- Portugal controls Mozambique,

I

A,

] B,

% ‘o o
i Recopy of Notes:

 Individusl problems elarified in this period,

~and Supplieg Useds:

Equipment
oL
26

_Wallxmap;of‘Afrieae
¢ Wall m&p;@f the world,
- 8ixteen-ineh globe,.




| 99
SAMPLE LESSON PLAN VIII-A

Book-Recitation, Eleventh-Grade History

Topic: Internal problems following World War I,

| 1; To develop an understanding and knowledge of
the great internal problems following World
Wer I. ’ |
| 2, To develop!an appreciation of the complexity
of the problems,
3; :To 1earn how the party in power reacted to
the situation@ 7
&. To analyze government action in terms of accom-
plishments and'results,fﬁ'?ix?f’
Introduction.

The period following World War I is very 1mportant

because much of what happened then eonecerns us today and will

influence very directly our llves in the next years. During

the 1ast few days we studied the elections in the l900°s° A

knOWledge of the Presidents and parties in power will serve

ag an excellent basis upon which to build our gtudy of the

problems between the world wars,

Since the people elect the law makers in this country,

we shall be able to see how the will of the people was reflected
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in legislation, Do not forget that in order to win elections,
public officials and would-be public offielals generally try
to please the majority of the'veters; They represent no one
officlially until elected, When elected, they attempt to pass
lawé whieh will gain votes for the party. To gain votes they
rely upon the intelligence and commén sense of the voters,
Usually the majority expréss themselves elearly in voting,
disapprove the bad and select the good. The record of the
party or of the candidate is the best eriterion the voter has
of choosing candidates, As a general rule, the dishonest
politician and the officlals with little faith in the sound-
ness and the Judgment of the ecommon man do not last long nor
accomplish much; they are quickly forgotten, You know this

from our previous studies of the Presidents,

Agsionment:

_‘Today'we shall study*the readjustments immedliately:
foliowing‘Wofld Wer I. Farm relief, the beginnings of thé\’
last depfession, the federal debt, and retﬁrning to a peace-
time basis nationaiiyrwereAthe méin problems, The assign-

ment in your text is p. 907-915,

Develoﬁment:***
Supervised‘reading followed by diséuésion, The ques-

tions 1listed below served as a basie for checking progress

¥




in supervised reading and for the discussion which followed:

1.
2.

3

- 9{_i

10,

BT

12,
L '“1from 1913 to 1934 h

101
What was the Republican theme from 1920 to 1932

go far as internal conditions were concerned?

How great was the debt incurred by World War I?

How was 1% paid? 1 |
What war-time provisions were made to care for
soldiers and their dependents? _

Whet did the Soldlers' Bonus Bill of 1924 give
veterans?

How was this act modified in 1931 and 19367

Do you think it was a good bill?

.How wag the farm problem met during the adminis-

trations of Wilson, Harding, Coolidge, and Hoover?
Were the Republicans Jjustified in thelr fallure to

support farm prices?
Whet part did the farm problem play in hminging
about the depression?

Was repeal of national prohibition good or bad for

the nation? Why?

Gontrast Republican and Democratic action on tariff

How did national prohibition figure in the elections
of 1928 and 1932?




SAMPLE LESSON PLAN VIII-B ' !
Lecture, Eleventh-Grade History

Topie: Internal problems following World War I,

Aims:
1, To develop an understanding and knowledge of
the great internal problems following World
War I,
2, To develop an appreclatlion of the complexity
of the problems,
| 3. To learn how the party in power reacted to the
situation,
L, To analyze government action in terms of accom-
plishments and results,
Introduetiono

The period following World War I is very important

because much of what happened then directly concerns us today

’and will 1nf1uence very directly our lives in the next years.

: During the last days we studied the electlons in the 1900“3°

A~knowledge of the Presidents and parties in power will serve
as an excellent basis upon which to build our gtudiesg of the

problems between the world wars°

Since the people- elect the law mekers in this country,

J,wé~shall be abIE«to“SEevhow the will of the people was reflected
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| Leeture Outline.
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in legislation, Do not forget that in order to win elec- !
tions, publiec officlale and would-be public officials generally
try to please the majority of the voters, They represent no
one offieially until elected, When elected, they attempt to
pass laws which wlll gain votes for the party, To gain votes
they rely upon the intelligence and common sense of the voteré°
Ugually the majority expregs themselves clearly in voting, dis-
approve the bad and select the good, The record of the party
and the candidate is the best eriterion the voter has of choos-
ing candidates, AsS a general rule, the dishonest politician
and thé official with little faith in the soundness and judg-
ment of the common man do not last long nor accomplish much;
they are quickly forgotten., You know this from our previous
gtudies of the Presidents, o]
Today we are going to study the resdjustments immediately
following World War i. Farm relief; the beginning of the last
depregsion, ﬁhé federal.debt, the tariff, and returning to a

peacetime basgisg nationally were the main problems, I shall

give you these in detai}“nowo

Ib‘ Immediate post—war problems°
A, Paying for the war° L '
‘ 1, Total cost of about thirty-five billion

dollars.u”
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2, Total debt at end of war néar twenty;five> !
billion dollars,

3., Government reduced income taxes, éspecially'
in the top brackets, on the theory it would
aid business and prevent depression,

L, Many special taxes were completely abolished,

5. By 1929, the debt had been reduced to sixteen
billion dollars, .

6. Panic commencing in October, 1929, started
debt rise again which had not been stopped
until 1946, |

7. Natlonal debt rose five billion dollars from
1929 to 1932,

8., Preseﬁt debt about two hundred and sixty-seven
billion, and again Republican Congress favors

drastic tax reductions,

Providing for veterans.,

1. War measures,

a., Care of soldiers! dependents provided,
b. Provisions made for wounded and disabled,

¢, Education and training of disabled soldiers, °

‘2. Demobilization,

a, ‘caghﬁbonus7of sixty dollars upon discharée
. from service, | |

fﬁ_b;’-Lanijl925 extended hospitalization to
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3.

5,

6,
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many vetérans for specified diseases
regardless of how incurred,

¢, Allowance for disabilities was increasged,

Soldiers' Bonus Bill of 1924,

a, Pasged over Coolidge's veto,

b, Allowed service men $1,25 per day for
overseas and $1,00 per day for duty in
the United States, This was not a casgh
bonus; the amount to an individual soldier
was to apply on an insurance poliecy, Vet
erans could borrow a small amount on the
paid-up policy,

In 1931 another bill was passed affecting the

one of 1924,

a, Passed over Hoover's veto,

b, Permitted veterans to bdrrow fifty per
cent of value of insurance policy.

Law of 1936 further extended borrowing,

a, Passed over Roogseveltls veto.

b, Allowed veterans to collect full amount -
due on policies which matured in 1945,

Bonug laws with vetoeg illustrate how Gongress

reacts under preéssure,

The farm problemg . - -

A,

Wilson adminigtration,
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Federal Farm Loan Banks aﬁd Joint-Stock !
Bgnks,

Enabled farmers to borrow more money at

lower interest rates,

Herding administration,

1.
2,

Intermediate Credit Banks,
Provided further borrowing and contracting

of debts,

Coolidge administration,

1.
2o

3.

b,

50
6,

MeNary-Haugen Bill twice passed by Congress.
Coolidge vetoed blll twice,

Would raise farm prices to pay debts through
government subsidy,

Goolidge thought farmers should take care of
thelr own problems without federal action, -
Bills were not passed over.Coolidgeﬂs veto,
Coolidge typified Republican attitude, "Back

to normaley," without government interference,

Hoover adminigtration,

1.

Agricultural Marketing Law,

»

8., Oreated Federal Farm Board to purchase

‘surpluses and sell later to increase prices, .

" by Five hundred million dollars allocated %o

FPederal Farm Board,

¢, Constant surpluses defeated program,
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d, High tariff lawe of 192035 resulted in
- other countries not buying American
farm produets,
2, Government relief to farmers delayed,

2, Hoover believed it good psychology to
advocate "Prosperity 13 Just around the
corner,

b, Farmers! plight constantly grew worse,

Prohibition,

A,

Eighteenth Amendment in 1920 ratified and in effect,
1, Widespread disobedienece to law,
2, Smith deelared for repeal in 1928; Hoover

against.

kjo Democratic platform of 1932 inecluded repeal,

Tx};enty—fim Amendment ratified in 1933,

1, Outright repeal of nationai prohibition,

2; Enabled government agencies to collect taxes,
3. Ended era of lawlessness due to prohibition,
L, Ended enforcement of a difficult and expen-

sive law,

Tariff is both an internal and an international problem,

Underwood Tariff Act of 1913 had lowered tariffs,

Fordney-McCumber Act of 1922 doubled Underwood

'fates.

- Hawley-Smoot Aet of 1930 carried average tarliff
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rates still higher, |

1. Ofther countries retaliated,

2, American goods boyecotted,

3. Led to decreased sale of American goods
abroad,

D, Reeiprocal trade agreements of 1934,

1, Allowed President to reduce rates up to
Tifty per cent,

2, Many treaties conclgded with other cooperat-.
ing nations,

3; Prices in the United States had risen; there-

fore, exports did not suddenly rise,

Recopy,o;“Notes:

Individuael probleme clarified in this period,
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SAMPLE LESSON PLAN IXwA

Book-Recitation, Eleventh-~Grade History

Topiec: International relations between the wars,

Aimss
1. To develop an understanding of our foreign
policy following World War I,
2. To show how our fallure to enter the League
of Nations affected international fela‘cions°
3. To develop a knowledge of our efforts to
maintain peace,
b, To develop an understanding of how foreign debts
were repudiated,
5. To learn how Latin-American relations were im-
proved,
Introduction:

‘Wegnoted yesterday that internal and foreign affalrs
cannot be separated; neither can they be studied in one day,
Both of these are great problems which affect our lives in
many ways,. Bbth'the last two great wars have cost us heavily
in logs of lifé}ahd in money, If we could conduct our inter-
national affairs in such a way as to eliminste wars, the world

would be in“é°ﬁuch happier*étate NOW,
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Agsignment:

Today your lesson is concerned with international

affairs,

Try to figure out how our failure to enter the

League of Nations affected world peace, and also how our

other attempts at maintaining peace failed, The agsignment

in your book lis p., 915-923,

Development:

Superviged reading'° The questions listed below

served as a bagis for checking progress in supervised read-

ing:
1.

2o

3.,

How did our fallure to enter the League of
Nations affect world peace?

What did the United States contribute to world
peace through the World Court and the Hague
Tribunal?

What was the chief aim of the Washington‘Gon—

»ference in 1921%

What nations signed the Kellogg-Briand Pact?

What were its provisions?

‘How were World-War I loans %o European countries

settled?
Trace the improvements in Latin-American affairs

from 1920 to 1940,

ff Reading of Current Magazines:
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Current magegzines were read withous specific directions

from the teacher as to what to read; No discussion of the

material read was held except as students felt free to agk

guestions or to make comments,
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SAMPLE LESSON PLAN IX-B :
Lecture, Eleventh-Grade History

Topic: International relations between the wars,

Almss
1. To develop an understanding of our foreign
policy following World War I.
2. To show how our failure to enter the League of
Nations affected international relations,
3. To develop a knowledge of our efforts to maintain
peace,
b, To develop an understanding of how foreign debts
~ were repudiated,
5. To learn how Latin-Amerlcan relations were improved,
Introduction:

We noted yesterday that internal and foreigﬁ affairs
cannot;be.separéted; neither can they be studied in one’dayq
Both of these are great problems which affecﬁ our lives in
many wayé. The léét two great warskhave cost us heavily in
1ess of life and in money° If we could conduct our inter-
national affairs in such a way as %o eliminate wars, the
world would be in a much happier state now, Today I am going
to give you the facts concerning our international relations

after the first war, ..

3
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Lecture Outline: o :
I, The League of Nations,

11,

I1I,

A,

M U Q W
° ° °

-&

The United Btates Senate and apparently the people
of this country rejected the Leaguekof Nations.

The United States sent observers to League meetings,
The League weakened rapldly after 1935, |
It might have worked had we entered in 1920,

The isolation“policy of the United States follow-
ing World War I did not contribute to the economie
stablility of the world and thereby peace,

The refusal of the United States after World War I,
World Court,

The United States was not a member of the World

Court,
Purpose was to hear world disputes and offer

sdvigory opinions,

" Operated with the League of Nations,
Elihu Root's dream,

One judge from the United States was always selected

" ag a member,

Hague Tribunal,

Founded in 1899; called first by the Czar of Russia,
Purposg,chiefly'to profect neutrals and adopt regu-
lations for "ecivilized warfare,®

Aimed to seftle disputes submitted by affected
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o R o1
nations. |
World Conferences.
A, Washington Conference called by Harding in 1921,
l. To promote peéace by reducing navies,
2, Formulated agreements regarding international
| relations in the Pacific, |
3. United States, Britain, France, Italy, and
Japan agreed to reduce navies according to a
definite schedule,
B, Conference at Geneva in 1927,
1. Purpose was to limit all types of armaments,
2., United States, Britain, and Japan agreed,
C. Kellogg-Briand Pact of 1928,
1. BSigned by practically every nation of the
world,
a, Condemned. recourse to wér for solution
fofvinternational controversy,
b. Sought pacific means to settle all dis-
putes,
¢, All nations signing agreed to such action,
2, Thought to. be a good means of ending wars,
D, Failure of conferences, pacts, and treaties,
1, Japan attacked China es early as 1932; full
© aeale, 1937, |
2. Italy attacked Ethiopia in 1935,
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3. Germany started her grabbiﬁg campaign in 1938,
‘§$ L, World War II demonstrated failure of treaties.
5, Oountries can exist without war to general
ég } ‘advantage.

V. Repaying of World-War I debts,

A, United States lent ten billion dollars of citi-
ﬁ. zens® money, '
J 1. England was to repay with interest at 3.3
) per cent,
2, France would pay at 1.6 per cent,
'3, Italy's loan was fixed with interest at

0.4 per cent,

;@o Payments would be made over a long period
of yéars°
2 B, Europesn countries, except Finlend, refused to
gt o . make payments after Germany ceaéed reparation
payments,
1, Claimed the United States had too muech

profit out of war,

g}‘ | | 2., The United States would not accept goods in
~ payment of debts, | |
. ¢. Johnson Act of 1934 prohibited loans by citigzens

to any government in arrears,

g
>

In 1939 all countries were required to pay cash

for gooda.
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E, Later acts gave Allied governments huge sums to

win World War II.

VI, Latin-American relations.,

L

General improvement since World War I,

1., Mexican trouble in 1938 over Mexlcen appro-
priation of foreign oll investments,

Marines withdrawn from Nicaragua in 1924 and 1932,

Marines withdpawn from Halti in 1934,

In 1934 Cuba granted freedom from United States -

military intervention.

Roosevelt attended Pan-American Congress in 1936

~ at Buenos Alres,

Pan-American Congress of 1939 and of 1940 pledged

nutual cooperation,
In 1941 at Rio de Janiero, nineteen governments -
agreed to declare war or %to break relations with

Axis countries; Argentina and Chile refused,

Re?@ingiof Gﬁrrent Magazines:
' Current magazines were read without specific directions
from the teacher as to whet to read, No discussion of the
materialfrea&fwas"hela except‘aé gtudents felt free to agk

questiong or to make comments,
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SAMPLE LESSON PIAN X-A ,

Book-Recitation, Eleventh-Grade History

Topic: Introduction to the New Deal,

Aimg:
1, To develop an understaﬁding of economie condi-
tions leading to the New Deal,
2, To develop an appreciation of the need for
federal action in alleviating effects of the
‘depression, ’
3. To develop an understaﬁding of the nature of
the New Deal,
4, To aseertain whether the New Deal wag legal,
5, To understand Whvaranklin D, Roosevelt symbo-
lizes the New Dealg. '
Review:

. Questions and answers to establish facts from the

previous day,

Introductions

' The panic of 1929 led to the greatest depression in
our history, From October of 1929 until President Roosevelt

took over the‘PreSideﬁcy"in 1935, economic conditions constant-

‘lj”déteriéréted; 'in previous depressions, very little wae
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done by the federal government directly to relieve the dig. -

\tress and suffering of the poor, And the poor are the ones

who suffer most in times of depression, The people of low
incomé, whether owners of farms, small bneinesses, or laborers,
usually do not have sufficient savings or earning power to
carry them through extended months of. depression, Since the‘
poor ugually suffer more‘than‘the wealthy, class-conscious—
ness arises, | ‘

The New Deal of Roosevelt led the government into ald-
ing the poor primarily, and a new concept of government came
into American life., From 1933 %111l 1940 many 1ans were en-
acted, the purpose of which was to relieve the suffering of
the poor and to prevent future depressions, Under the New
Desl the federal government accepted the responsibility of
providing employment and of providing direct relief to those
citigzens who could not live decently due to the fallure of
pri&ate enterprise and capitalism, Starvation and threat of
rebellion‘Were’halted and prosperity very elowly returned

The means ‘employed by the government are not accepted

by all the citizens of this country alil:e° Some believe that

the government has gone too far in 1its 1egislatlon, has de-

stroyed initiative and enterprise in many ci'blzenso OtherS'
think the New Deal did not go far enough' that there is still
further need for the government to supervise and eontrol our

capitalistic system in order that depressions do not reoccur,
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At the present time, practically everyone in the United

States agrees that the greatest.threat to America is communism,

Further, they are of the oplnion that another great depreasion
would aid communism, Yet a recession and a depression are
commonly predicted; they'are accepted by many ag a certalnty.
Are we still too ignorant to prevent sueh an occurrence? De;
pressions can be prevente& through'intelligent action of all
the people, Too many in. this country still are not willing

to cooperate:for the mutual good of all and the survivél of"
our republic., Selfish interests and greed constantly wreck
intelligent'programs for prevention of depressions, No one
can predict the future accurately; everyone hopés Tor the
continued success of our "American way of life." We shall be
Sucbessfﬁl only if we intelligently cooperate and work together

to make Amerieca strong.

Assigggént; 

, Forrthé\neXt days we shall‘study the New Deal. We
shall attempt té 1earn_(l) the nature of the New Deal, (2)
what the N.ew Deal did to relieve the effects of the aepréssiori,,
(3) what action and reforms were inaugurated by the New Deal
to prevent future depressions, and (4) to meke a study of wha'

remains of New Deal legislation, The’assignment in your ftext

, eoncerning events leading to the New Deal and the nature of i%

is found 6n'p. 9294935°Qz
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Supervised reading followed by discussion, The ques-

tions listed below served as a basis for cheeking progress

in superviged reading and for the discussion which followed:

1.
26
3.
b,

Se

What are the characteristics of the New Deal?

Why was the New Deal started?

Why are New Deal measures controversial?

List depregslon conditions from 1929 to 1933
leading to the New Deal,
Give three ways by which legality of the New

' Deal is determined,

Give three pla¢es, wlth examples, where precedents
for action and laws were found for establishing
the New Deal,

Whose name is synonymous with the spirit of the-
New Deal?

Write a brief déscription of Franklin D. Roosgevelt,
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SAMPLE LESSON PLAN X-B

Lecture, Eleventh-Grade History

Topies. Introduction to the New Deal,

1, To develop an understanding of economic condi-
tions leading to the New Deal,
2, To develop an appreclation of the need for federal
action in alleviating effects of the depression,
3e _To develop an understanding of the nature of the
New Deal, |
4, To ascertain whether the New Deal was legal
?5¢ To understand why Franklin D, Roosevelt symbo~
lizee the New Deal,

Reviews
~Questions and answers to establish facts from the

previous:day,

Introductione

. T panic Qf 1929 led to the greatest depression in
our history. From October of 1929 until President Roosevelt
took over the Presidency in 1933, economic conditions con-
stantly deteriorated, In previous depressions, very 1stle

was done by the federsl government directly to relieve the
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distress and suffering of the poor., And fhe poor are the '
ones who suffer most in times of depression, The people of
low income, whether owners of farms, small businesses, or
laborers, usually do not have sufficient savings or earning power
to carry them through extended months of depression, Since the |
poor usually suffer more than the wealthy, elass«consciousneés
arises,

The New Deal of Roosevelt led the government into aide
ing the poor primarily, and a new concept of government came
into American life, From 1933 till 1940 many laws were enacted,
the purpose of which was to relieve the suffering of the poor
and to prevent future depressions, Under the New Deal the
federal'government accepted the responsibility of providingv
employmeht~and of providing direct relief to those citizens
who ceould not live decently because of the fallure of private
enterprige and capitalism, Starvation and threat of rebellion
were halted and progperity very slowly returned, |

The means employed by the government are not accepted
by-all the eitizens of this country alike, Some Eelieve that -
the -government has gone too far in its 1egislation,-has de-
stroyed 1nitiative‘ana enterprise in many citizens, Others
think ‘the New Deal did not go far enough; that there ig st111
further need for the government to supervise and control our
eapitalistic system in oraer that depressions do not reoccuro

At the present time, practically everyone in the Unlited




i
|

123

States agrees that the greatest threat'to:America is com-
munism, Further, they are of the opinion that another great
depresslon would ald communism, Yet a recession and a de-
pression are commonly predicted; they are accepted by many as
a certainty, Are we still oo ignorant to prevent such an
occurrence? Depressions can be prevented through intelligent.
action of all the people., Too many in this country still are
not willing to cooperate .for the mutual good of all and the
survival of our republic, 8Selfish interests and greed constantly
wreck intelligent programs for prevention of depressions, No
one can prédict the future accurately; everyone hopes for the
continued success of our "American way of life." We shall be
successful only‘if we intelllgently cooperate and work together
to make America strong,

For the next days we shall study the New Deal, First,
we shall attempt to learn the nature of the New Deal; second,
what the New Deal did to relieve the effects of the depression;
third, what actlon and reforms were inaugurated by the New
Deal to prevent future depressions; and 1a3t, to make a study -
of what remalins of New Deal legislation,

The topie for today is "The nature of the New Deal,®

Lecture Outline°

I, Nature of 'bhe New Deal

A, Gharacterized by many 1aws°
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D,

- Experiments were widely tried,

Bitter controversy arcused,

1. Majorlty believed reforms were necessary
for preservation of our republiec,

2, Minority,Aespecially wealthy, believed
effective functioning of democracy was
destroyed, |

Reforme of permanency adopted which are good

and accepted by the leaders of both parties,

Events leading to the New Deal,

A,
B,

Panic and crash»of 1929 in stock market,

124

Failure of federal government and private enter-

prise to alleviate conditions by 1933

1., Ten million to fifteen million men unemployed,

2, Other millions of workers on bare subsistence

level,
3. Farmers losing possession of land,
4, Extremely low farm prices,
5 Rallroads on verge of bankruptéyG
6, Banks closing by thousandg,
7. 8tock market losses"in billions,

9, Foreign trade half of normal,"

: 8; Thirty-two ‘thousand business failures in 1932;

10, Practically no construction work in progress.

”VZli;"fGénefél*deSpaiffhad set in,
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IV,

125

Legality of the New Deal, » | | | f

A, Acts were within the framework of the Constitution,

B, Followed methods of American political systenm,

C. Batisfied public opinion and sustained publiec

confidence,

Precedents for New Deal,

A, Federal legislation of preceding years,

1,

26

3o

b,

Regulation of rallroads and business started
in 1880'e, o

Agricultural relief began during Wilson's
adminigtration,

Labor leglslation of Theodore Roosevelt and
Woodrow Wilson, |

Manipulation of monetary system from Washing-

ton's time,

B, State leglislation,

1,

2,

Progressive legislation of Wisconsin, Massa-
chugetts, Oregon, and Kansag,

Old-age peﬁsions and labor leglslation partic- .

ularly strong in Wisconsgin,

C. Business and labor organizations,

1,
26

Codes and agreements on wages and hours,

Control of production and distribution,

Preéi@enb Boosevelt gymbolized the,"N'ew‘DealQ

A. Political background,
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2.

3

126
Long training.,
Great skill in choosing issues and assist-

ants,

. Strong leadership,

B, Personal qualities,

1.
Ze
3.
b,
5
6.

Open and flexible mind,

Willingness to experiment,

Took responsibility for action.
Immense courage,

Friendly manner and excellent voice,

A leader not a follower,

Recopy of Notes:
| Individual problems clarified in this period,
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SAMPLE LESSON PLAN XI-A '

Book—Recitation, Eleventh-Grade History

Topic: New Deal attempts to relieve effects of depression,

Aimsg:
1, Tb develop an understandiné of the measures
taken to get the country back to normal,
2. To develop an’understanding of the complexity
of the problem, |
3o Tb evaluate the effects of early New Deal actlon,
L, To note what remains of the early measures,
Review:

‘Questions and answers covering previous assignment,

Introduction and Assignment:

Today I would like for you to give serious consldera-
tion to specific New Deal measures; how the New Deal attempted

to relieve suffering caused by the depression, The problems

- for today concern reopening the banksg, providing relief for

the unemployed, aiding the farmers, asslsting business in
getting started again, and helping home owners in clties,

The assignment in your book is p, 935-943,

Development:
‘ Supervised reading followed by discussion, The




.
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questlons listed below served as a basis for checking prog-

ress in supervised reading and for the discussion which fol-

lowed:

1.

26
3.
L,

56
6.
7e
8.

How did the New Deal meet the banking crisia?

How did the New Deal provide for the unemployed?
What laws were enacted to ald the farmer?

What law was designed especially to aid the recov-
ery of businesgs?

How was the monétary sygtem handled?

How were home owners assisted?

Which measures do you think were good?

Which measures were declared unconstitutional?
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SAMPLE LESSON PLAN XI-B !

Leeture, Eleventh-Grade History

Topie: Early action of the New Deal in relieving depression,

Aims:
1, To develop an understandiné of the measures taken
| to get the country back to normal,
2. To develop an'understanding of the complexity of
the problem, N |
3. To evaluate the effects?éf early New Deal action,
L, To note what remaihs of the early measures.
Introduction:

Today I would like for you to give serilous considera-
tion to specific New Deal‘measures; how the New Deal attempted
to relieve suffering ceaused by the depression° The problens
for today‘concern reopening the banks, providing relief for
the unemployed, alding the farmers, assisting business in
getting started'again,~and helping home owners in cltiles,

The main toplic for today is "Early action éf the New Deal in

relieving the depression.'

Lecture Outline.

I. The banking sl@uation. -
A, Roosevelt 1naugurated March Ag 1933°




I
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i
1

B.

C.
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Banks were closing,

1, Michigan and many other states closed banks
prior to March 4,

2, Fallures of banks were of panie nature,

Roosevelt ordered national banks closed for

inspeetion on March 6,

1, All national banks closed,

2, Mosgt state banks closed,

Emergency Banking Act pasgsed on Mareh 9,

1, Gave the President power to prevent shipping
and hoarding of gold,

2, Sound banks could borrow more from Federal
Reserve Banks,

3. Conservitors were appointed to wind up
‘affairs of closed banks,

Thirteen thousand banks reopened after two weeks,

1, Confidence in banks restored,

2, 0Closed banks eventually paid most depositors.

II, Relief for the unemployed,

A,

Civilian Conservation Corps,

1, Employment for youths aged seventeen to .
twenty-three,

2. During first seven years employed over two

million five hundred thousand men,

'3, 'Reclamation and conservation type work,




B, Federal Emergency Relief Administration,

1.
2,
3
l,

131 3

Distributed over three billion dollars.
Abolished in 1938,
Works Progress Administration succeeded it,

Criticiged widely,

0. National Industrial Recovery Act of 1933,

1,

2

3

56

Administered by National Recovery Administra-
tion,

Provided for relief through system of public -
works,

Public Workse Administration employed about
four million under provisions of N.I.R.A.
Security wages ranging from thirty to ninety
dollars pald per month to individuals depend-
ing on type of work,

Other provisions of N.I.R.4, to relieve unem-

lploymente

a. Reduced hours of labor,
b, Provided minimum wages,
¢, Practically abolished child labor,

d, Spread employment and increased wages,

‘e, Allowed for less competition to raise

© prices,

‘£, Deeclared unconstitutional in 1936,

III, Alding the farmer, . "~ oo




A? Agricultural Adjustment Aect of 1933,

D,
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l? Reduced production,

2, Subsidized farmers for reﬁuction,‘

3, Farm prices went up,

4k, City people paid more for food,

5. Declared unconstitutional in 1936,

Emergency Farm Mortgage Act of May, 1933,

1. Lent money on liberal terms,

2, Greatly decreased interest rates,

3. Till 1937 about three billion, five hundred
- million dollars was lent.,

Farm Baﬁkruptéy Act of 1934,

1. Halted foreclosures on farm mortgages.

2. At least ten per cent of all farmers loet

farms through foreclosures from 1927 to 1932,
3. Supreme Court declared unconétitutional in

1935,

Mortgage Moratorium Act of 1936,

1, Gave farmers additional three years to make
payment without foreqlosures;

2, Baved many;farms@

IV, Other emergency meagures,

A,

Reducing value of money,
1, 'Gold standard forsaken,

2, Decreased value of gold in the dellar from
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one dollar to fifty-nine cents.
Silver purchased in quantity,
Put more money in cireculation,
Did not increase prices materially as expected,
Did not produce 111 effects as widely pre-
dicted,

B. Reconstruction Finance Corporation,

1,
2,
3o
.,
50

Oreated in 1932 under Hoover.

Lent to businessmen,

Saved many sound businesses,

8till in operation, |

Funde for lending greatly inereased under

New Deal,

C, Home Owners! Loan Corporation of 1933,

1.
2,

,."'3‘0

Tobfinance mortgages at lower interest rates,
From 1933 to 1936 over three billion dollars
lent to over one million home owners,

Saved meny homee in citles for private owners,

Recopy of notes:

Individual problems clarified in this period,
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SAMPLE LESSON PLAN XIT-A

Book-~Recitation, Eleventh-Grade History

Topic: Permanent reforms attempted by the New Deal,

Alms:
| 1. To develop an understandiné of the reform
measures attempted under the New Deal,
2, To develop an understanding of how these
measureé would prevent depressions,
3. .To develop an understanding of the wide scope
ofkthe New Deal measures,
L, To analyze the controversial nature of the
measures,
5. To note what remains of the reforms attempted,
Review: -
Qﬁestiohs and answers to establish facts from previous
“asggignment, | |

Introduction and Assignment:

Part of the measures intended to relieve the effects
of the dépression were algo intended as permanent reforms;
others stayed in*éffect;for several years longer than‘orig«"
1#&11& planned, There were meny criticlsms of the New Deal

in the late 1930's for not taking the federal government out
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of many activities Jjust as there were 1asﬁ year over continu-’
ing price controls, However, the majority of the people
apparently were in favor of the New Deal measures both in
respect to temporary measures and permanent reforms because
they eontinued electing the Democrats and Roosevelt to office,
Today we shall study the permanent reforms wherein efforts |
were madé to better conditions in farming, congervation, busle

ness, and banking, The assignment in your text is p. 943-950,

Development:

Supervised reading followed by discussion, The ques-
tions ligted below served as a basis for checking progress
in supervised reading and for the discussion which followed:

1, Why dld Roosevelt seek permanent reforms?

2. What changes were made in the Agricultural Act
of 1938 to give stability compared to the acts
of 1933 and 19362 |

3. What was accomplished through the Resettlement
‘Administration of 1935%

L, How can the O, C, C, be clagsified as a conger-
vation measure?

5, No precedent can be found in the higtory of the
‘Unitea;States/for creation of the Tennessee
Valley Authority, Why?_‘

’.6.. What afe‘the main featdres of the T, V, A,%
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Was Roosevelt succesgful in enécting permanent
reforme to regulate business?
The Glass-Steagall Banking Act of 1933 will help

to prevent future depressions, How?

¥

The Federal Securities Act of 1933 should prevent

wild speculations on the stock market, How?
List the measures which you think are good as

permanent safeguards againgt depréssiono
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SAMPLE LESSON PLAN XII-B

Lecture, Eleventh-Grade History

Topie: Permanent reforms attempted by the New Deal,

Aims:
| l. To develop an understandiné of the reform
| measures attempted under the New Deal,
2, To develop an”understanding of how these
measures wouid prevent depressions.
3. To develop an understanding of the wide scope
of the New Deal measures,
L, To analyée the controversial nature of the
measures,
5. To note what remains of the reforms attempted,
Review: -
Questions and answers to establish facts from previous
lecture,
Introduetion:

Part of the measures lntended %o relieve the effects

of the depresslon were also 1ntendedias permanent reforms;

others stayed in,effect for several years longer than origl-

nally planned, There were many eriticisms of the New Deal

in the 1ate‘l930isgforgnpt takingithe federal government oub

of many activities Just as there Weréglast_Year over continu-
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ing price controls, However, the majJority of the people
apparently were in favor of the New Deal measures both in
respect to temporary measures and permanent reforms because
they continued eleecting the Democrats and Roosevelt to office,
Today we shall study the permanent reforms wherein effort was
made to better conditions in farming, conservatlon, busi-
ness, and banking, Entitle your netes for today "Permanent -

reforms attempted by the New Deal,"

Leeture Outline:

I. Reforms in agriculture,
A. Agricultural Adjustment Aet of 1933,
1, Ralsed prices,
2, Declared unconstitutional in 1936,
B, B8oil Conservation Act of 1936,
1. Permitted Secretary of Agriculture %o
contract with farmers to reduce acreage,
. 2, To prevent water and wind erosion,
3, Restore fertility and control production,
C. Agricultural Adjustment Act of 1938 replaced
act of 1936,
1, Ooﬁtihued go1l eenservatibn.
2, Subsidized fefming. “
3, P}evided¥fer’goverhmenﬁélvregulation of ferm

production; both for reduction and increasing.
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D, Resettlement Administration (later called Farm

Security Administration).

1.
2o
3

b,

Took poor goil out of production,

Assisted "marginal® farmers in reloeation,
About ten million acres of land retired from
production,

8ix hundred thousand familles were moved,

E, Tenancy.,

1.

2

By 1935, forty-two per cent of all farmers
were tenants,
Act in 1937 authorized government to subsi-

digze purchase of farms from tenants,

Consgervation,

A, OCivilian Consgervation Corps,

B. Departments and bureaus increased for creation of

fish and game preserves, conservation of oil, coal,

gag resourcesg, and additions to natural forests

‘and parks,

C. Ténnessee Valley Authority of 1933,

1.
2o
3.

Noipréoedont in United States history,
Government ownership and operationo

Purpose to build and operate dams in the Ten-“
nessee Valley for generating electric power’
making feruilizer, controlling floods, and
advancing well—being of people in the valloy,.




7,
8.
9,

: . 1ko -
Three million‘peOpleylived in valley,
Cheapened elecérie rates and made electrieity
available over a widé area,

Forced private companles to close and others
to lower rates,

Bullt up entire valley,

Sustained by Supreme Court, '
Attacked most by privéte utility companiés but

also by many others,

III, Business and Banking,

A, The National Industrial Recovery Act of 1933,

1,
2

3o

5.

,70

Attempted to reduce cut-throat competitionQ
Conflieted with previous governmental poliey
of déstroying monopolies,

Purpose was to get induétry started again to
increase employment, .

Law provided for organizations of 1ndustries
through codes of fair trade practices, Mono-
polieé forbidden, but at the game time anti-

- trust laws were suspended,

Ideal of N. R, A, was industrial self;govern»
ment with eooperative buslness codes acting as
1aws° .

Dia not work Well

Supreme G?ﬂ?ﬁ,@39¥%r3@ 1aw‘unqonstitutional0
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Law was very unpopular after a short time;

even New Dealers objected to its operation,

Guffey Coal Act of 1935,

1,

20

3e

Attempted to bring coal industry out of

depresgsion permanently,

Organized soft-coal industry as a unlt to
conserve coal, to régulate prices, wages,
and labor -conditions,

Supreme Court declared it unconstitutional,

Glass-Steagall Banking Act of 1933,

1.

3.

1.

2,

Required banks to maintain a fund, supported

by the federal government, for guaranteeing
bank deposits up to five thousand dollars,
Restricted banks in using funds (deposits)
for speculation, | |

A good act for the small depositor; still

exists,

Federal Securities Act of 1933,

Attempted to control unregulated speculation
which started the penle of 1929,
Provided that all securlties must be approved

by Pederal Securities and Exchange Commission.

e, Prevented sale of fraudulent stocks and
bohds,'

b. True statements required for sale,
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¢, Provided for amount of cash to be for-
warded when buying,
Je Present stock market probably will not crash

so rapidly,

Recopy of Notes:

Individual problems clarified in this period.
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SAMPLE LESSON PLAN XIII-A !
Book-Reecitation, Eleventh-Grade History

Topic?: Other permanent reforms attempted by the New Deal,

Aimg:
1. To develop an undergtanding of other refornms
attempted by the New Deal,
2, To develop an understanding of how these measures
would prevent depressions,
3. To develop an understanding of the wide seopeyof
the New Deal measures,
L, To analyze the controversial nature of the
measures,
5. To note what remains of the reforms attempted,
Review:

Questions and answers covering previous assignment,

Introduction and Aggignment:

Now that we underatand the refo?m measures adopted by
the New Deal in regard to farming, banking,.and business we
gshall eoﬁtinue’our study ofvreforms in labor, general gecurity
and welfare, and in judiclial and administrative operation,
,Finaily; a study of financing the New Deal will be made, The

asslgnment in your book ise p, 950-955, =




|
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Development:

Superviged reading followed by discussion, The ques-

tions listed below served as a basis for checking progress in

superviged readlng and for the discussion which followed:

1.

50

1o,

11.

What attitude did the New Deal take toward
labor organizations?

How is this eXpresséd in the Wagner Act of 19352
Up to the present time what has the National |
Labor Relations Board done?

Name the three main provisions of the Fair Labor
Standards Act of 1938, sometimes called the
Wages and Hour Law?

Discuss the far-reaching effects of the Soeial
Securify Aet of 1935,

How will these act to cushion effects of unem-
plqyment and thereby prevent depression? -

Why d4id Roosevelt want to change the members of

 the Supreme Court?

Was he successful?

How 18 the Civil Service Commission alded by the
Hatch Act? o

Do you think that lsbor organizations are too
strong today? Why? |

List the New Deal measures which you appro#e and

'tell‘ﬁhy‘YOﬁ‘épﬁréVe them,
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SAMPLE LESSON PLAN XTTI-B

Lecture, Eleventh-Grade History

Topie: Other permanent réforms attempted by the New Deal.

Aimg:
| 1, To develop an understanding of reform measures
attempted by the New Deal,
2. To develop an understanding of how these measures
wouid prevent depressions,
3. To develop an understanding of the wide scope of
the New Deal measures;
4, To analyze the controversial nature of the measures,
5; To note what remains of the reforms attempted,
- Revlew: ' » . &
Questions and answers coverling previous lecture,
Introduction:

Now that we understand the reform measures adopted by

the New Deal in regard to farming, benking, and buginess we

- ghall continue our study of reforms in'labor, general securlty

and welfare, and 1nfjudicial and administrative operation.
Finally, I intend té,give you total figures concerning the
cost of all‘the'meaéﬁfés;”fTﬁé tbpio;for today is "Other

permanent reforms aﬁﬁéﬁpféafby'the'Néw Deal,"
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Lecture Outline:

I. Labor legislation;

A,

National Industrial Recovery Act.

1.

2.

3.
&,

5e

Recognizedvright of workers to organize

and strike,

Outlawed company unions.

Created board to arbitrate disputes,

Limited hours to forty per week, fixed mini-
mum wages; and practically abolished child
labor., | |

Declared unconstitutional by Supreme Court in

1935.

Wagner Labor Relations Act of 1935,

1.

Set up a new National Labor Relations Board,

a, Authorized to investigate labor complaints
and prohlibit unfair practices on part of
employers, | | _

b. 1From 1935 to 1939, nineteen thousand dis-
putes heard; ten thousand settled by agree-
ment, five thousand withdrawn entirely, \
seven hundred strikes averted, and many

» elections held

Under attaok Dresently in Congress°

a. Div1sion between A F, of L. and G, I 0,

v b; Jurisdictional strikes common,
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0, Fair Labor Standards Act of 1938, .

L.

2o

Called Wage and Hour Law,

2. Provided minimum of twenty-five cente
an hour; later raised to forty cents,

b. Loweréd hours from forty-four to forty
per week,

c,k Effectively ended child labor,

Also under attack presently in Gongress;

Provision of above acts to prohibit courts from -

issuing injunctions to break strikes is greatly

opposed by industry.

IT. General security and welfare legislation.

A,

Social Security Act of 1935,

1.
2,
3o

_’ b,

(&

Provided pensions for aged,

Insurance for retired workers,
Unemployment insurance, |

Assistance to blind, dependent mothers and
children, large appropriations for public
health,

States cooperate in\raising;}funds°
GQllections from workers and employers intended '

to meet greater part of costs.

‘A form of compulsory insurance,

Law enacted in 1939 greatly widened scope.

1. Added many workers eligible for participation.,
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2, Inereased appropriations, '
C. Social security accepted by both partles as good,
1. Will help to cushion depression through unem-
ployment insurance,
2. Will help to prevent sudden loss of income,
Administrative and Judieial reform,
A. Reorganization of Executive Department.
1. To relieve President of responsibilities,
2 TO’give greater efficiency,
B, The Hateh Act of 1939. |
1, To further separate politics from govern-
ment operation,
a, Made 1t illegal for government employees
to participate acti#ely in party politiecs,
b, Illegal to promise Jobs.
C, illegal to solicit campéign funds from
éivil gervice workers,
»2; Contributed to cleaner politics,
C. Supreme Court,
1. Roosevelt digsatisfied because Supreme Court
nullified New Deal acts,
a. Fifteen Judges in case of not retiring at
7 seventy. |
b. unld‘give Roosevelt enough appointeeces to

secure liberal interpretations,
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’ ¢, Oongress failed to uphold Roosevelt, X
d, Five Judges died and appointments by

Roosevelt were from liberal group,

e. Supreme Court thereafter declared fewer

laws unconstitutional,

D. Lower courts reorganized fqr greater efficlency,

| Iv, Financiné the New Deal,

A, Debt rose,

L 1. From 1929kto 1932 from sixteen billion to
twenty-three billion dollars.

2, From 1933 to 1940 from twenty-three billion

5 to forty;three billion dollars,

3. Money financed New Deal was largely borrowed

i ’ to be paid back when times were better,

f B. War debts, 4

h ' 1, Addedkabout twe hundred twenty billion dollars,
2., In terms of war debt, cost of New Deal not so
o ; great compared to accomplishments,

3. Present Republican Congress avowed to halt

rise of debt,

3 Recopy of notes:

ﬁ; Individual problems clarified in this period,




APPENDIX
SAMPLE STENOGRAPHIC REPORTS

The stenographic reports are pfesented in the follow-
ing order: (1) For Class A, ninth-grade geography, which
was taught on this day by the textbook-recitation method;

(2) For Class B, ninth-grade geography, which was taught
by means of the. lecture on this day; (3) For Class 0, elev-
enth-grade United States history, which was taught by lec-
turing on this day; and (4) For Class D, which was taught
by the textbook-recitation method on this day..

These lessong may be consldered typlcal of all lessons
in the experiment° However; the review periodvin all clagses

was slightly longer than average,
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Lois:
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PART I o -

Sample Stenographic Report of Class A
Book-Recitation, Ninth-Grade Geography

Today we will review what we studied yesterday about
Australia, What is unusual about Australia's
location? Mary Ellen?

It's an island continent and 1t's completely south
of the equator,

What are the main physical features of Australia,
Loisg?

Mogtly desert and there are mountains,

All right, Lols, now will you please polnt out this
mountain range on the map? (Loie went to the map
and did this,) |

How does the mountain range affect the climate?

~ On the east side most of the people live and on the

west side is the desert,

How does the mountain range affect this?

The wind and rains fall from the southeast. The
sqqtheast trade winds come across the ocean; and
aswthey rise to come across the mountains, they cool
off and rain falls slightly and then there are cool

winds and no rain but. just deserts,




Teacher:

Marilyn:

Teacher:

Class:

Teacher:
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That's right, Lols, you may take'your seat now, '
Thank you. The goutheast trade winds bring raihfall
east of the mountains; after passing over the

mountains they warm and very little rain falls so

- that most of western Australia is a degert, Now

what else affects the climate to make the North
different from the South? Marilyn?

Northern Australia isn't far from the equator and the
northern part is in the torrid zone so that the
north has tropical raing in the summer and it does
not get very cold.

That's right, and the South 1s more temperate. What
kind of people were living in Australia when the
English first came?

Busghmen,
Yes, these Bushmen mostly lived by fishing and

hunting., They were small primitive people with derk

skin, They are now dying out and the English have
taken over Australia, For what was Australia first.-
used by the English, Kay? | |

Used as a penal colony, but I don't know what that
means, - -

A penal colony is a prison cblony. Ingtead of .
keeping thelr prisoners in England, the British sent
them to Australia, The people of Australia today
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ere mostly of English descent, :Who is kept 6uﬁ of ,
Australia? |
Colored people and.Chinese and Japanese,
Yes, that is correct; therefore, Australia is a
continent for white people only. What kind of
government does Ausgtralia have? |
It's a colony of England and the same kind of
government. as Canada,
No, it ien't a colony of England; i1t's a Dominion .and
belongs to the Commonwealth of Nations, It is not
connected with Great Britain as a colony but belongs
to the British Commonwealth of Nations., I%t has its
own free independent government as has Canada, What
are the main animals raised in Australia?
Sheep and dairy cattle,

What is the main product obtained from sheep?

"Wool,

What animal was brought to Australia as a pet and
later became a pest which they are now trying to
get rid of so they don't destroy the frult trees?
Rabbits. |

The .rabbits are still being destroyed, but they do.
provide furs which are sold, What unusual animal.

ig a native of Australia?
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Kangaroo, |
Begides the raising of sheep and dalry cattle, what
ére gome other crops grown in Australia? Ruth?
Grains,
And what are the most important grains, Ruth?
Wheat and oats, |
(volunteered) Sugar eane and fruits of different
kinds,
Yes, tropical frults are grown especially in the
North, What are the principal minerals of
Australia?
Coal, iron, and gold.
Would you say that Australia is a manufacturing or
agricultural nation?

Agriculture,

Yes, agriculture, and the most important product

of course is the wool from the ralsing of sheep,

Which elt%y then 1s most important for exporting
this wool? Harold? |
Sydney. |

Sydney is the chief seaport and it is also the third
largest city in the British Empire as well as the
largest‘gity‘in Australia&‘gls Sy@ney the éapital»
of Austféliagwalofia? M o
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No, Canberra 1s'the capital of Australia, I“‘bhink°
That's right, Canberra, What are some of the
other large cities in Australia®
Melbourne is one,
Right; Melbourné, Adelalde, and Brisbane are fairly
large cities; they are all located along the
southeastern coast, Toda& we are first going to
study’about sheep and then the country of New
Zealand, New Zealand, like Australia, is a great
wool-producing country, The agsignment in your
book for sheep is on pages 142-145; New Zealand
is discussed on pages 647-650, (Page numbers
were put on the board,) Use the following quegtions
to gulde your study, (Questions were put on the
blackboard) : |

1. How long have men raised sheep?

2., Why can sheep live in dry hilly

countries?
3, What are the two main kinde of sheep?
4, What countries lead the world in sheép
production? N
" 5. ‘Locate New Zealand, |
6. What kind of climate does New Zealand

have?
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7. What are the 1mportant producte of' :
New Zealand?
8, Name and locate the two most important
cities,
9. With whom does New Zealand trade?
How many of you have finisghed reading the lesson
and answering the questions? (Most of the students
held up their hands.,) All right, we will start
our discussion then, You who haven't quite
finished may be able to finish answering the
questlons AGuring the discussion, How long have
men raised sheep?
Since early history; ever since men were on the
earth,
(volunteered) As far back as man's records go,.
sheep have been a domesticated énimal°
Where do we read most about sheep that far back?

Bible,

' Yes, in the Bible we read that sheep were used

as sacrifices in the early Jewlish religion and
also used as a form of wealth, There are meny
Bible_Sﬁories about sheep. Shepherds are often
referred to., Now, question 2, Why can sheep

live ‘in dry hilly countries?
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They can eat close grass and éhrubso . ’
They have sharp feet and can walk on steep hill-
gides,

What are the two main kinds of sgheep,

Merino and Southdown,

That!s true; Merino is begt sulted for wool and
Southdown are mutton sheep,

The book said Merino were bred to give more wool;
they have vefy long fleece and the skin isg
wrinkly,

And what did you read about the Southdown?

The fleece is short and they grow fat,

What countries lead the world in the production
of sheep? Alfred?

Australia and New Zealand,

What cthér countries produce shéep?

Argeﬁtina9 United States, Uruguay, and the Union

- of South Africa.

All of these countries produce wool, New Zealand
ranks next to Australia in the exporting of wool,
Most countries besides Australia use their wool
at home, .Now, do any of you have any questions
about the growingﬁof‘sheep? Let's turn then to
New Zealend, Melvin, will you please go to the

map and point out New Zealand for the clags?
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| (Melvin d4id this and when<askéd, named and péinted
out the two islands, North Island and South Island.)
About what degree of latitude are they, Melvin?

Melvin: Forty degrees south,

Teacher: Will you find Indianapolis on the map now pleage?
What is its latitude?

Melvin: Forty degrees north,

Teacher: You may take your seat, Melvin, thank you,
Indlangpolis 1s about as far north as New Zealand

} is south of the equator., They have about the

f same climate; both have temperate climates,

New Zealand is surrounded by water and Indianapolis

) by land, Whieh would have the colder winters,
! | Loie?

ﬁ\ Lois: Indlanapolis,
. Teacher: . That is correct, Lois, the winters are more

temperate in New Zealand, What are the physical
features of New Zealand?
Student: Neﬁ Zeaiand is mountainous; they sre so high that -
the year around snow stays on the mountain topss
I think they are called the Southern Alps,
?k Teacher: Yes, they are, Now what are the most important
products of New Zealand, Gloria? |

Gloria: + Wool, mutton, dairy products,
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They have rabblits there, too, | '
All right, in summarizing weld say that the maln
products are wool, frozen meats, and dairy
products; also rabblt fur, hldes, and skins,
The Kauri piné tree supplies both lumber and
resin used in the making of commercial gum°
Where are the frozen meat producte of New
Zealand sent, James?
I don't know. |
To England,
Yes, and what 1s necessary for the transportation
of these frozen meats to Great Britain? Bill?
Ships like refrigersted boxcars, |
Correct, What are the two main cities of New

Zealand?

(The bell rang ending the period.)
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Bample Stenographic Report of Class B

Lecture, Ninth-Grade Geography

Yesterday we studled the continent of Australia,
What did we find that wasmunusual about the
continent?

That 1t is completely south of the equator,

That is unusual because it is the only continenf
that is completely south of the equator, (Pointing
to map) Which of those iglande algo belongs to
Australia?

That 1little island south, 1t starts with a "T®,
Tasmanla, 1t is called, Where are the mountain
ranges in Australia that affect the climate a |
great deal? Where are they located, Laﬁrence?
Go to the map and show us, please, Which way do
they run?

North and south,

 Right, they are north-south mountains not far

from the east coast, The Darling and Murray Rivers
are on the east slde of the mountains, How does

the mountain renge affect the rainfall?

The southeast trade winde bring the rain,
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That's right, Lawrence, you ma& take your seat !
.now, The mountains cause the winds to rise and
cool so rain falls on the eastern slopes, After
the winds are over the mountains they lower and
bring very little rain so it starts getting dry
immediately west of the mountains, and not far
from thére Australia isimostly desert, Most of
the people live where there is plenty of rain-
fall, Delane, what were the natives of Australila
called?

Bushmeri°

and that sort of thing?

By hunting and fishing; They were very baokwafd
people,

What country first settled Australia, Charles?
Britisho

Chinese and Negroes? . 7 -
They wouldn't let aﬁy Ghinese‘ahd‘Negroés come -
there, | |

That!s correct, Australia is today a conﬁinent ‘
where white people live almost exclusively. What

18 the relation of the government of Australia to
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Commonwealth, : | - ;
Yes, Australla is one of the Commonwealth of
Nations, Does that mean that Austraiia has free,
gelf-government?
Yes, | |
Are the people of today progressive or backward?
Progressive,
Yesg, they are definitely progressive and make
their living mostly by agriculture, Now, what -
is the chief agricultural product?
Sheep,
What kind of sheep are raised? What are they
called? |
I don't know (started to spell Merino, but
couldn't remember),
How.do you pronounce it? Do jou know, Norma
Jean? |
Merino,
That's right, Merino,~ They are good sheep for
wool, Does any country in the world produce more
wool than Australia? |
No, |
Where are most of Australla's sheep grown,

Charles? -
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West of the mountains but not very far west§ :
well, they are grown everywhere west of the moun~
tains except where it is too dry seo that they
cannot get any water, _
That's right., They cannot live in the desert but
can live on the plateaus immediately west of the
mountains where grass grows, Do the Australians
use these sheep for anything besides wool?
I think they'!re used for mutton, but mutton isn't
so important,

Yes, Australia is a great mutton producing nation

‘but the chief disadvantage of this is that they

have to send it half way across the world which
is a very long and expensive trip. They there-
fore ship wool, and that 1s why mutton isn’t so
important, What else besides'sheep is grown in
Australia, Genevieve?

Wheat, oats, hay, apples, and troplcal fruits,
Yes, the troplcal fruits are grown in the
northern hot region along the coast, Now then,

what other animals besides sheep do we find in

~Australia?

‘Rabbits.,

“(volunteered) Beef and dairy cattle in the south-

“east gection where there is rainfall and pasture,
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Teacher: Are there great manufacturing cities in.
Australie where iron and steel goods are produced?

Daniel: Not that I know of,

e e i e e L

Teacher: The Australians do not have much industry and
manufacturing, They import most of their things

such ag farm implements, automobiles, and other

machinery, They do pack meat and wool; those
are their mein industries, The capital of
£ - Australia 1s Canberra where the central government

| is located, Name one of the other seaports‘of

z ‘ : Ausgtralia.
Clagss: Sydney,
Teacher:? Is Sydney noted for anything in‘particular, Betty?

I Betty: Center for the exporting of wool,

“, Teacher: All right, and it ig also the third largest city

| in the British Empire. Melbourne is also a

great city; it has a population of over a million,
! It is a city for exporting hides and meat, ‘Most
of the large citles are located in the Southeast,
‘Do you have any questione now about Augtralia?

Did you find that you had the answers to most of

the questions I asked~ih‘your notes from yesterday?

Class: Yes, ¢
Teacher: Today we are going to talk first aboubt one of the

most important'animals'found in Australia. That
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ig, sheep. That isn't going‘ko take very‘ldng .
and after we finish discussing sheep we shall
thén gpend a 1little time on anotﬁer great
sheep country, New‘Zealand. As far as early
history ig concerned, sheep were the first animalg
domesticated, Have you ever read of sheep in
Bible stories?
Yes,
In those stofies from the Bible which coneern life
thousands of years ago; we read that sheep were
used ag a form of wealth, That was before our
monetary system, Sheep were also used as sacri-
fices. Do you know what is meant as a sacrifice?
Well, it is a form of offering for the forgiveneés
of sins, People thought that by offering thelir
sheep the blood from them would help thgm to have
théir’sins forgiven., Algo, in the Bible we resd
where sheep!s wool ﬁas used for clothing and'that
the meat of the sheep was eaten. One of the )
reasons why sheep were,important in Biblical times
15 that they\were raised in dry climates and hilly .
s¢il.,‘Doiyou,remember where the Christian religion
startéd?

P@lestine,
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Is it flat or hilly? | )
Hilly.
Yes, aﬁd the climate is dry. That old region
grew sheep in very early times, The sheep can
live on 11ttle grass, They do not require
nearly as much grass as.cattle, Also they have
very sharp teeth and they can eat shrubs and
grass close to the ground, Have you seen any
sheep thig spring?
Yes., I've seen quite a few sheep,
Where did you see them, on hilly places or in
the river bottoms?
Mostly on the hills,
Yes, that's where most of our sheep are grown
here, too, in the hilly regions. Now there are

two mein kinds of sheep, the wool-producing Merino

and the mutton Southdown. (Teacher put "Merino"

and "Southdown® on the blackboard,) The Merino
hag a fairly large body and a wrinkled skin., This
wrinkled skin allows more wool on the same sheep

and the wool is long. The mutton type sheep is

called Southdown, It's completely different from
~the Merino, being much larger, It gets fatfénd
‘haS»very gshor?t wool° ‘Those are the two main types

of Sheep‘and of those types the Merino or wool-




167 .
produeing is perhaps the mosﬁ‘important because )

wool is much more valuable in clothing manu-

| facturing than mutton is as a food, The leading

country which produces sheepyis the one we have
Just studied} Australia, Other-countries which
also produce sheep are New Zealand, Argentina,
the United States, Uruguéy, and the Union of
South Africa; in fact most countries of the
world produce sheep, The ones I have mentioned
are the leaders, *

Now we have finished studying one country
which ig chlefly a sheep and dairy country, The
rest of the period we wlll use in studying New
Zealand, New Zealand belongs to the British
Commonwealth of Nations, <t has a free and
independent government like Australia and Ganada,
New Zealand is located about twelve hundred miles
east of Australia. The latitude south of the
equator is equal %o that of Indianapolis north of
the equator., In other words, New Zealand is'as mﬁéh
south of the equator as Indianapolis is north of
the equator, New Zeaian& is composed of two

islends, North Island snd South Island, Both

iglands have very high mountains. (Pointed out

islandsfon«m&po) _Théum¢untains‘are‘high'enough so
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that some of them are covered with snow thrdugh~,
out the year, Between the mountains are very
fertile valleys and all along the seashore there
are coastal plaing. Thekclimate is temperate,
It's a whole lot like Indiana except the winters
do not get as cold, The people speak English,
Many of them are of English descent, and they
are progressive people, mostly farmers. New
Zealand produces agricultural products almost
exclusively, (Studenf asked for repetition,)
Another way of saying that is that agriculture
is most important in New Zealand and there isn't
much else, Yew Zealand ranks next to Australia
in wool exports., Many dairy cattle are grown
and New Zealand ranks very high in cheese and butter
production, The rabbitsbin New Zealand are a
pest the same as in Australia, but their furs afe
valuable, |

Modern methods of agriculture are carriedlk
out in New Zealand. 8o, if you were %o go %o
NewHZealand what kind of animalg would you expect

to see?

: Sheephand;dairy‘cattleb

Yes, sheep on'mountain sides and dairy cattle in

the lowlands. - The forests in New Zealand‘have
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mogtly been cut off, There is'one important.treef
though, called the Kauri pine. (Teacher wrote
"Kauri pine" on the blackboard). It is very
good for making lumber, and also the resin taken
from the trees has many uses,

The trade of New Zealand is mostly with
England; Exports are wool, frozen meat, and
dairy products. The imports are auvtomobiles,
petroleum, clothing, and tea, The railroads by
which these things are moved inside the country
are state owned, The government owns the rail-
roads in New Zealand, I am going to give you two
citles and that will finish our study of New
Zealand, The largest city and capital is
Wellington; The second largest city is Auckland,
(Teacher put "Wellington" and "Auckland" on
the blackboard). Both of these cities are seaports.
Wellington is on the southern %tip of North islaﬁd
and Auckland on the northern coast of the same
island. Do you have any questions now about the
growing of sgheep, or the country of New Zealand?

Then you may use the rest of the period to recopy

your notes. (Teacher answered individual questions

”wconcefniﬁg notes and helped some gstudents.)
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PART III

Sample Stenographic Report of Class C
Lecture, Eleventh-Grade Hlstory

Todey we will.feview very briefly the background
for the New Deal. What were the events leading
to the New Deal? "

The depreésion.

When did the depression start and how long did it
last, Devonna? ' | ‘

It started in 1929 and lasted until the stock

market craghed and the banks closed and thirty-two

thousand businesses went broke,

Besides those things Devonna has mentioned, what
were some of the other notable factors that were
very common? Betty? |
Farm pfices went down. People were out 6f work,
about one third to one half. Those that did have
Jobs could har&iy get along,

You should'all remember thig: first, farm prices
were very low; second, 6ne third %o one half of the
people wefe unemployed and many of those who were
emplojed @aswoply enoqgh to just get by and that/
vérybpoor}j.H th wagVpreéident from 1929 toyl933?

Hoover,
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What did he do to relieve’the.effect of the depreég-
slon, Robert?
Not mueh, |

Didn't he buy up all of the surpluses?

. He tried %o help the farmers,

We were referring to what has been done %o bring}
the country out of the depression. Hoover
attempted to relieve the farmers, The Surplus
Commodity Corporation was created to buy surpluses
in hopes that farm prices would go up. This did
not help because there were new surpluses every
year, and prices contlnued to go down, Do you
think the majority of the people in 1932 wanted a
change in government and a New Deal?

Yes,

Why?

Because so many of them didn't have enough food to
eat and they were losing too much money. The poor
and.the rich alike,

So muech for events leading to the New Deal, Was the
New Deal legal?

Yes, - f

It was within the bonds of the constitution, = The
laws would-have to be passed by the Supreme Court,
A1l right,  Besides, they“fo1IOWed\the‘usual
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methods of our two-party sysfem, and they‘mét ,
with the~appfoval of the majority of the
people. L1t was not something forced on the
people, ﬁidlthe New Deai gtart its laws on a
completely new set of ideas or were there
precedents for enacting many of the laws?
Sherman Anti~-Trust Act of 1890,
What kind of an act was 1t? Who passed the law?
Kenneth?
I don't know who passéd it, but it was supposed
to regulate bilg busginess,
It was passed in the administration of Harrison
and that was its aim - to control big business.
Now what had been done previously to aid the
farmer? Joanne?
In Wilson's time Farm Loan Banks were started to
lend money at lower interest rates.
All right, These banks did give farmers 1ower
interest rates, but they didn't help to raise prices,
Now thesé acts you have mentioned were federal
laws. To what state did the New Deal turn for
other ideas?
Wisconsin, |
And what hed Wisconsin done, Gloria?

Pagsed laws for old age pensions and other forms
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of relief: _ :
Right, now ls there any place besides the federal
and state governments where the New Deal went to
get some of;their ldeas?

Businesg and labor gave some ieas,

Yes, invbusiness and labor organlzations codesg

and practices has been»sef up to control production
and distribution, Had induetry been producing
more goods than they could sell at a profit?
Usgually business orgaﬂizations cloged ddwn because
they could not do it at a loss,

They had a good system to control production,

The labor organizations had codeg set up which
they followed also, All of these served as

guldes for New Deal laws, What man is connected
with the New Deal more than any other?

Roosevelt, |

What kind of a background did Roosevelt have
before he became President? Richard?

He had a good political badkgrouna¢

Had been Governor of New York,

Was Assistant Secretary of the Navy once.

He had run for Vice President,

What were hls personal characteristies? Frank?

He had an open mind; he accepted responsibilities,




;
i
.
A
1
i
!
j

‘F
!
B
]
|
g

Volunteer:

Teacher:

174
He had a good volce for radio; | s
How many of you éver heard some of hig speeches
that you remember? (Several students said they
had,) Mr, Roosevelt was a very capable speaker;
his radio voice was much better than that of
Pregident Truman., Also, he had bigger and better
ldeag of his own, He sgsurrounded himself with
very capable and intellectuasl men. He could go
to them for advice,
That's 21l we are going to say about the back-
ground of the New Deal, Today we are going to |
find out how the New Deal attempted to overcome the
depression, In today's lesson I am going to give you
the emergency measgures only. They were of two
types. First, to overcome the depressgion and
gsecond as permanent reforms,‘.Now, you can take
this és a topic for today, "Early Action of the
New Deal in Relieving the Depreseion." First,
the banking situation. When Roosevelt %ook offlce
on Mareh 4, 1933, banks wére closing rapidly., A
panic existed; people had lost faith in the banks -
and in great numbers they went to the banks to get
their money. Since the banks had loaned meney
that they could not pay, theyhclosed.f Various
states had called "banking holidays.® In other
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words, the Governors of the stateg closed‘the )
banks and several were closed when Roosevelt
took over, One of the first things he did was
on March 6 to order all national banks closed and
that was within the President's power, He agked
all state banks to close also, Why d4id he want
all the state banks to close, Lillian?

To stop thedpanic.

Yes, 1f the panic were not stopped the banks would
be forced to close anyhow. The purpose was to save
the remaining bankg that were still open., Three
days later, on March 9th, the Emergency Banking
Act was passed. The provisions of thig act were.
that they allowed the sound or good banks to
borrow more money from the Federal Reserve Banks,
That pfovision, of course, enabled these smaller
banks to borrow more money from Federal Reserve
Banks, Also, 1t gave the Presgident power té
prevent the ghipping and hoarding of gold, A
third provision of the‘act was to provide inspec-
tors to wind up the affalrs of previously closed
'banks,. Now, from the time the bank holiday was
called on March 6 about two weeks passed; during
that time this Emergency Banking Act was passed,
Then banks‘rebpened.,,Allvthebsafe‘banksvopened,
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about 13,000 altogether;'and the closed banks,
those previously closed, gradually pald off
mogt of what they owed, Some of course never did
pay off. To summarize the banking situation,
confidence was restored and they never cloged again
and went about their business. Later, we'll |
study the Glass-Steagall Act, That'ls the act by
which the deposits are insured up to $5,000, It
i1s a good act and one that will help to keep
depressions from getting bad,

We will now take up our second topie, relieving
the unemployed or relief for the unemployed,

How was the housing situation then?

Not as bad as it 1s now., There were plenty of
vacancies, but the people then did not have the
money to buy or rent. There.was no housing
éhortage ag we know it today, Here in Evansville
in the best sections of the city there were
plenty of houses to rent at twenty-five or thirty-
five dollars a month, One of the first acts %o
relieve the unemployed was the Civilian Conser-
vation Corps., (Teacher put thig on the board
and the letters C.0.C.) The purpose of the C¢.CG.C,
wag.to employ young men on conservation projects.

The men' taken were between the ages of seventeen
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and twenty-three; and during the first seven '
years of the C.C.C., about two and one half
million young men were employed, That is one
means the New Deal used for relleving the un-
employed, ’That is how 1t took care of many
unemployed, The next act, which more directly.
helped and which cost the people more than
what they got,; was the Federal Emergency Relief
Administration, It finanelally provided for -
direct relief, By that we mean that the federal
government took money and gave it to people to
buy groceries and pay rent with and things like
that. During the years, 1933-1938, about three
billion dollars was spent in administering this

aet, .None of this money, of course, came baeck,

It was money the government spent to help people

from starving and assisting the unemployed.

A third act which helped to relieve unemployment
was the National Industrial Recovery Act, commonly
known as the NRA, We are nof goling to dlscuss
much about 1t because it was mainly designed to
help businessmen and thereby ald employment. We
will study that later, There was one part which
préﬁi:d'e‘a.ffori‘a Public Works Administration, P.W.A.
Thié7P;W;A;;”iniitS‘1ifeﬁime,'provided employment
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for about four million men, and those peépie )
were paid about an average of thirty to ninety
dollars‘a month depending on the kind of work
they did, Do you have any questions thus far?
(None were asked,)

These three acts did a considerable amount of

good to relieve unemployment., However, they were
very expensive and cost the federal gdvernment a
lot of money to administer and pay. They borrowed
money to pay for this and thereby they created
more purchasing power and factories were reopened,
These were the first things done to relieve
poverty and (did not understand),

Are.any of these acts still in effect?

No, the N, R, A, was declared uncongtitutional; the

¢.C.C, went out of existencelprior to the last

fworld war;'and the Federal Emergency Rellef Act,

of course, was temporary., Those three acts put
the federal government in debt by at least ten
billlon dollars,A Do you think it was worth it?
Yes. |
Well," the last war put ug in debt another two
hundred and Tifty billion dollars so now ten billion
dollgrsudoesn!t»lookAso big., At that time it was

a big sum, and it still hasn't been completely pald
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off, When you work and pay income taxeslyou will
help pay this national debt, The next point, if
you have no questions about unemployment, 1is
aiding the farmers, I will put the four acts on
the board which were intended to aid the farmer:

1. Emergency Farm_MortgagekAct of 1933,
2, Farm Bankruptcy Act of 1934,
3. Mortgage Moratorium Act of 1936, |
4, Agriculture Adjustment Act of 1933, A.A.A, |
These acts were passed to relieve the farmers from
effects of the depression, The first of these, the
Emergency Farm Mortgage Act of 1933, provided for
more money on easier terms at lower interest rates
and enabled farmers to borrow more money, By
borrowing more money, they could save their farms,
From 1933 to 1937 about three and one half
billion dollars of money was lent to farmers under
this act, This was enough to save a congiderable
number of farmers. Any questlons so far? (No re-
sponse from students,) The second act, the Farm
Bankruptey Acﬁ‘of 1934, was passed to help farmers’
not provided for in the act of 1933, In spite of

the Farm Emergency Act of 1933,'farmérs were gtlll

loeing their farms; a lot of them etill could not

borrow the necessary money to save thelr farms;
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therefore; the Federal Bénkrdbtcy Act made it |
illegal to foreclose farm mortgages under certain
conditions, There was a good reason for this

law bhecause in\five years, from 1927 to 1932, about

one tenth of all the farmers in the United States

had lost’their farms due to foreclosures. This

act was declared unconstitutional in 1935, As’
soon as the Supreme Court declared the act
unéonstitutional, the federal Congress passed

the Mortgage Moratoriﬁm Act., Thig Act gave farmers
an additional three years to make payments on
mortgages held by the Federal Land Banks, This |
Act saved many Tarmers., The farmers even this late
could not make enough money to meet their“

payments when they came due, and now they were
given an additlionsl thrée years to pay. Do you
have any questiong about the farm problem? Do

you see'hqw these acts helped the farmers? '(No
questions,) The next act is the Agricultural

Ad justment Act which was passed in 1933, The
purpose of this act wasvto pay the farmers for
decreasing production., With less production
pr1688~wou1@v80\ups» That is what happened., -
Farmers were paid to produce less. The féderal

government: gave farmers. money for producling lessg,
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and this helped the farmers in two ways., Firsit,’
they received money for producing less; and
second, prices went up, What happened as far as
clty people were concerned?

They had to‘pay more, |

True, Money was given to farmers %o produce
less and therefore the prices of food went up,
That helped-the farmer, but it made the city
person pay more for what he ate. The act was -
declared uneonstitutlional in 1936,

Wasn't that because they killed the pigs and
plowed up the cotton and stuff?

That's part of it. The real reason was that the
law was pasgsed for the benefit of a speclal
group, and such laws are unconstitutional, Now
I am going to glve you two other acts, and that
will finish the msain emergency acts of the New
Deal., One is not a New Deal measure; it is the
Reconstruction Finance Corporation., The R.F.C.
is a Hoover measure and et111 exists today. It

was a goverhmental agency set up to lend money %o °

~ businessmen, It is supposed to lend money to

small businessmen primarily. A lot of additional

- money wag granted during the New Deal for loans,

As o result of the R.F.C., thousands of small




182
businesses were saved from ‘bankruptcyo
A New Deal measure designed especlially to ald
home owners in cities was the Home Ownersg Loan
Corporation of 1933. This act gave lower interest
rates to péople who had home mortgages, From 1933
to 1936, over three billion dollars was lent %o
approximately one million home owners, The act
did save the homes of many people,
This completes today's work. Do you have any.

guestions? Use the rest of the perliod %o recopy

your notes,
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PART IV
Sample Stenographic Report of Class D

Book-Recitation, Eleventh-Grade History

We are now dlscussing a very important part of
American history because i1t concerns ué directly,
Yesterday I gave you a brief introduction leading
up to the New Deal., I tried to tell you what

the New Deal is. You should be able to decide
for yourselves what parts were good and what
parts were bad, and there were both, As a review,
what brought on the New Deal, Jack?

The depression,

And when did the depression start in such a way
that everyone knew that it had started?

1929, | |

What happenea in 1929, Lyndel?

" The stock market crashed,

All right,‘ﬁhe crash of 1929 caused the people

to lose millions of dollars over nighﬁ,‘ What did
President Hoover do to relieve the effects of the
panic of 19297 ‘

‘He‘didﬁ‘t do very much,

In other words, what happened so far as our

economic system was concerned?
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It wasn't anything, There wasn't very muchAbﬁsiness
or trade and the stock market crashed, |
What did our federal government do?
Practically nothing, |
As a result, from 1929 to 1933 the depression
continually worsened., Conditions were bad in 1933,
What were the conditiong of the American farmer?
Prices were very low, about one sixth of what they
are now, ' |
That's right; farm prices had gone lower than they
had ever been in the 1900's. What then was
happening to farm owners, Tommy?
The banks were mortgaging farms, and farmers were
losing their farms,
What other people in thirty-three were in a bad .
way? |

Lots of businesses closed down.

" Was there unemployment?

Most of the businesses had closed down, One-third .
of the people were not‘working,'

Beglides the farmers and wage earners, the banks
Qlosed, By qlosing, what did they do to small
sav;ngs of the lower income‘group and the moderately

wealthy?
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They couldn't get any money,
The people, even though they did have a thousand
or two in the banks, couldn't get their money because
the banks had closed, Thus you have three situations:
the farmers with no earning power, the wage earners |
with still less, and the banks closing, In what
condltion were the country's rallroads? J, C,?
Most of them were close to being‘bénkrupt because

goods were not moving,

Yes, the railroads® finances were in a very critical

state gsince they were not hauling anything to get
paid, | ”

What 4id the banks do with the money they had?
They had lent it to farmers, home owners, and
busginessmen at interest rates from four to six per
cent, When the crash came in 1929 the banks

couldn't pay the money to those who wanted it; that

| is, the depositors, The banks had made loang which

in ordinary times would have been good, but now they
douldnft get their money in wheﬁ it was‘due° Panilec
iééized'ﬁhé American peopleo People who didn't need
their money went to get 1t, and soon the available
money was gone,‘ Those were the economic eonditiona
leading to the New Deal, "The”next'point is the
legallity of the New Deal, Is it legal?
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Yes, - ‘ | ,
And how can we determine that the New Deal is
legal? | |
(Answer not heard,)
If it had not. been legal the constitution would not
have let it stay in the United States. It was
constifutional,‘ The acts of the New Deal were under
the constitution and subject to our federal courts
and they could be declared elther way, constitutional
or unoonstitutional° Besides belng subject to the
congtitution, 4id they meet the requirements of our
two-party system?
Itﬁhkso. |
Yes, the two parties functioned during New Deal
times just as they do at the present, and it didn't
weaken elther of them, As an example, you know

yourself today that both the Democratic and Republican

‘parties are still strong. Was the New Deal something

that was entlrely new or had parts of what the

New Deal embodied previously been tried? Do you have
any opinion about that, Barbara? |

No, but I would imagine tha£ (not heard), It might
have been in what President Wilson (not heard),

‘All right, that‘s true, many things which were

enlarged in the New Deal had been tried previously.
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In}the 1800's the government had attempted to. '
regulate railroads and big business, How had the
Tederal government previously tried to control big
business?
The AntiQTrust'Laws.
The Inter-State Commerce Commission,
Yes, that was the commission set up to control the
railroads more than anything else. What had Wilson
set up to.help the farmers?
The Farmers! Loan Banks, It would give the farmers
loans at lower interest rates,
These banks actually did not help the farmers a
great deal because all they did was lend more money,
What the farmers needed wasg higher prices to repay
their loans. However, the Farm Loan Banks of

Wilson's administration were precedents for Ney

 Deal laws to aid the farmer, What did the New Deal

copy from state administrations? Earnegt?

I'm not sure, but I think labor laws, |

And what stete led all others in this country in
labor laws, unemployment ingurance, and things of
that kind?

WiSGOnsinQ ‘

The New Deal could study the laws of Wisconsin and

meke them work on a national basis. What was a




Student:

Teacher:

Johne

Teacher:

Jack:

Teacher:

Clasgs:

- Teacher:

Tommy: :

Teacher:
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third place where the New Deal looked for information

as a bagls for laws?

I don't know,

American business and labor organizations. What

had American business done to éontrol production

and distribution? John?

Organized to keep prices up. They would not gell
anything unless they could make money, They closed
their places, | |

Yes, they did, They didn't do like the farmers, keep
railsing more for less and less at a loss; they simply
cloged down. Now how did the New Deal apply this prinei-
ple to farming? Jack?

The New Deal paid the farmers to kill their little
pigs and_things like that to bring prices up.

All right, }They paid farmers to'decrease

production, but we won't talk about that now, we'll

‘discuss the farm problem in detail later, What man

is connected'with the New Deal more than any other
person?

Roosevelt°

Yes,,Mr, Roosevelt. He 1s very closely connected.
with,yhe New Deal, What kind of a men was he? -

A good man, a Democrat, . | |

What were his qualities?
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Student: He had been Governor of New Yofk and had had a '
long background of law experiences, He believed
in 1etting the poor man live,
Teacher: What were his personal qualities, Ann?

Ann: He was unusuai in wanting to get things done,

i Student: He spoke well., He put words together so that

g | everyone could understand him.,

| Student: He liked the common people and worked for them and
hed great faith in them, |

| Don: He was free to do things., He had great courage and

was willing to experiment, He came from a very

i wealthy family in New York and had lots of friends

| in polities.

Student: He was a victim of infantile baralysiso He started

the March of Dimes,

Bl Teacher: He was not exactly a vietim of infantile-paralysis;

v | ﬁe overcame it, Bill, dld you have something else

?  to 2d4f |

Bill: Yes, he believed in the President leading Congress -

i instead of Congress leading thevPresideht,' Like

‘%f Wilson, |

| Téacheﬁx Do you have any other questions or comments? If not,
| I would like for you today to give serious consgldera-

tion to New Deal meagures, The first is the depres-

sion problem, How the New Deal attempted to relieve
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surfering cauged by the depressibn° The Speéific ;
probleme for today are first, getting the banks
reopened; gecond, relieving the unemployed; and
third, the farm. glituation, We will study the acts
of the New Deal immediately after President Roosevelt:
took office in 1933, Use the questions I am going to
put on the board as guides for your study. The
assignment in your book is called "Meeting the
Emergency,® and the pages are 935-943, (Questions
put on the board):

1, How did the New Deal meet the banking

crisis?

2., How did the New Deal provide for the

unemployed?

3. What laws were enacted to ald the farmer?
What law wes designated especially to aid
the recovery of businessg?

5. How was the monetary system handled?
6, How were home owners assisted?
7. Whieh measures do you think were good?

8, What measures were declared unconstitutional?.

(The following questions were overheard during this study

‘Btudent: What is the difference between P.W.A, and W.P.A.?




Teacher:

Student:
Teacher:

Teacher:
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. The W.P.A. was the Works Progress Administration

and provided for direet rellief. P.W.A. means
Publiec Works Administration; and, in this set-up,
people were employed on public projects and paid
from thirty to ninety dollars a month for their
work depending upon the ter\of work they did,

Is the dollar still worth fifty-nine cents today?

Yes, about sixty cents; it's still very low,

Have all of you finished reading now?

(Most students had finished,)

Student:
Teacher:
Katie:

Teacher:

. Glenda:

Teacher:

Helens

Teacher:

We are going to have time to discuss only one of
the problems in meeting the emergency, How the New
Deal met the banking erisis, When did President
Roosevelt take office?

Mareh, 1933,

What was’the condition of banks at that time, Katie?

They were mostly closed.

- What did Roosevelt do two days after he took office?

Glenda?

Told all federal banks to close and asked that the
gstates close banks until they could be examined,
Then what was the next thing done, Helen?

He passed the Emergeney Banking Act on March 9.
That-was five days after Roosevelt took office,
And,!{«rhat 314 that act provide? Catherine?




Catherine:

Student:

Teacher:

Tom?
Teacher:
Toms

Teacher:

Student:

Teacher:’

Student:

Teachers:

Clasgs:

Stopped the hoarding of gold, A ;
Prevented the shipping of gold to foreign

countries,

Yes, and it also provided inspectors or examiners for

banks, When banks were found sgound they could
borrow money from Federa% Regerve Banks and
members of the Federal Reserve System, That

way 1t met thelr needs., As a result of this act;
what-happenéd? Tom?

Some banks redpened;

How many?

I think thirteen thousand°

That's correct; and shortly after the banking

act was passed, what happened to the other banks
that didn‘tropen?

They stayed closed,

Yes, they stayed closed and the federal inspectors
went to these banks, took care of their booké,

and gradually some of them paid off to the
depositoré when they were reopened,

Did the Franklin Bank ever pay off? (Note: a local
bank., ) |

I don't think so, at leaét it never reopened. Did

the Emergency Banking Act stop bank failures?

. Yes,
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Teachers Yes, it regtored confidence in banks,agaiﬁe’ )
Banks started over performing most of the
functiong as before. Would you say the
Emergency Banking Act was good or bad?
Clasgs: Good, | |

(The bell rang ending the period,)
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APPENDIX D
SAMPLE STUDENT NOTES

The notes which follow are those of a ninth-grade
gstudent in the geography class and an eleventh-grade student
in the United States higtory class. These notes were chosen
from several sets which were considered best and are, there-
fore, samples of the highest standard of achievément in noté—
taking in the lecture groups for the lasgt period,

The notes are for two consécutive days, They are re-
produced from students® papers without change in any respect

except for double spacing and margins,
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Ninth-Grade Geography, First Day -

IX Auvstralia

A Location 10 to 40° South.

1 Almost directly South of Duteh East Indies

2

Only continent wholly south of the equator

B Physical Teatures -

Lowlands, coastal plains along BB,

1
2 Mt, range run'N and 5.
3 Dry plateau land,‘Z/B degsert in Western part
L Darling Murray, these two Jjoin together.,
5 Balt Lakes are in the ilnterior
C Climate
1 Northern part 1ls very hot, |
2 Southern part temperate
3 BSoutheast trade winds bring rain from ocean
to Eastern part,
b Equatorial winds bring rain to the North,

D Native People

N W N e

Bﬁshman, very dark skinned

Very‘short

Live by hunting and fishing
Véry‘béckward when British found them
Population 7,000,000

British firet settled Australia
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7. Part of British Commonwealth | )
8 Chinese, Japanese, and Negroes are not allowed
to live there |
9 Are very progressive now,
10 Important nation of British Commonwealth,
11 BSeasons are reversed to ours,
Farminglmost important occupation
Very little Man, done,
Wheat and sheep raised

Leads world in wool produection

woE W N

1,000,000,000 1bs of wool exported every
year, |
6 Marino Sheep have very long hair and produce
more woocl
7 Chief sheep raising sectlions West of the Moun-
talns |
8 Rabbits are sold for fur
9 Beef and Dalry products sold
10 Most of beef eaten in Australla
11 VWheat, 6ats, hay; sugar cane, apples and
tropical fruits are grown also,
F Methods of growing Wheat.

1 Very modern
2 Done much the same as United States

3 Anples and trOpical fruit grown in N, section




G Forests

1 Very few trees

2

Chief tree Eucaly used to make furniture

3 Wattle tree bark used in btanning

H Minersals

1 Good deposits of iron and coal in Southeast

2

$50,000,000 worth of gold mined

I Manufacturing

Iron and steel goods are manufactured,

1

2 Newcastle center of iron and steel

3 Leather and woolen goods man,

L Flour, furniture and lumber

5 Men, not so important

6 Manufacturing by foreigners

J Trede

1 Chiefly With Great Britain

2 Imports B Export
Automobiles Wool, Mutton
Machinery Dairy Products
Petroleum or oil Wheat, Flour

Textiles and clothing Truits

K Erovinoes

1

2
3
L
5

Victoria

New South Wales
Queénsland

South Australia =
Wé;t noon

197
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Northern Territory : '

6

Tasmania an Igland
L Cities

1 Sydney pop. 1,000,000, Wool Exporting city
3rd largest city of Empire

2 Melbourne Hide, Wool, mea%t..

3 Adelaide on Murry R

L Brisbane Near coal fields. Sugar, wool, gold

5 Perth on West Coast

6 Newcastle center of Iron and steel

7 Capltal Canberra

M Things wrong with Australia

Lack good railroads

1
2 Not enough labor
3 Will become more important
Ninth-Grade Geography, Second Day
N Sheep
1 First animal domesticated
2 Wool was used as cloth
3 Meat was eaben also,
4 Easily raised in dry climate, hilly soil
5 Can eat small shrubs and very close to the ground
6 Two kinds of sheep | |
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Spain - Merino

(7
Merino-(
| (9
1thdown =
‘ (10
11
12

Wool producing

: 199

Mutton type
Eng - Southdown

Fairly large body, wrinkled skin allows more wool

Wool is very long:

Much larger and fatter

Very short Wool

Merino mogt important

Wool important in cloth making

0 Leading countries producing sheep

1

2
3
b
5

Australia

New Zealand

Argentina

Uraguay

Union of South Africa

X New Zealand
1

T~ oy W T W

Belongs to British Commonwealth of Nations
Free and independent nation

Located 1200 mileg E, of Australia

Latitude South of Equator equal to Indianapolis

North Tsland and South Island

Both have very high Mountains

Between the Mt, are very fertile valleys

'“Aiéﬁthhé seaghore are coastal plains
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Wool producing Mutton type

Spain Z Merino Eng - Southdown
(7 Fairly large body, wrinkled skin allows more wool
Merino-(

(9
Jouthdown =(

(10

11

12

Wool is very'lohg
Mueh larger énd fatter
Very short Wool

Merino mogt important'

Wool important in cloth making

0 Leading countries producing sheep

1

2
3
b
5

Augtralia

New Zealand
Argentina

Uraguay

Union of South Africa

X Néw Zealand

N JES R N T S '

1 Belongs to British Commonwealth of Natlons

Free and independent nation

Located 1200 miles E, ofiAustralia )
Lotitude South of Equator equal to Indianepolis
‘North Island and South Island

Bdfh_have very high Mountains |

‘BétWeenffhe Mt. are very fertile valleys

'Aioﬁgyﬁhé seashore are coastal plains
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Climate
1 Temperate
People ‘
1 Speak and are English
2 Very proéreésive, mostly farmers
‘Products m
1 Agricultural most important
2 Next to Australia Wool export second
3 Many Dairy cattle are grown
4 Ranks high in Cheese and butter products
5 Rabbits are a pest
6 Furs are very valuable
7 Useymodern methods of farmlng
Foregts
1 Have mostly been cut off,
‘Kauri Pine most important
3 Very good for lumber
4 Resin has many good uses
Trade mostly with England
Exports Impbrts
Wool Autos
" Frozen meat Petroleunm
dairy pfoducts Clothing & Tea
Railroads v

1 Are State Owned,




F Cities
(1 Wellington  Capital

Seaports—(
(2 Auekland

Eleventh-Grade History, First Day

The New Deal
I Events Leading to the New Deal
A,Panic of 1929

| 1.High tariff prevented foreign trade,

2,Republican "hande off policy" did nothing to help,
B.Conditions became worser
1.1/3 to 1/2 of industrial workers in U.S. were unemployed,
2.,Farm prices extremely low.
3,Farmers lost possesslon of their land,
L, Wages in general were low,
h ' 5,Railroads on the verge of bankruptey
6°Banks closed.
7;32,000 businegses falled in 1932,
8,Foreign trade was cut in half,
9,8tock markets dropped swiftly -and desPair wag nation-
wide, -
II Nature of the New Deal
A, Characterized by many laws.
‘1.,Many experiments trled

2.Firset actioné were bto relieve depression,
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3.Then reforms to prevent depressions
BoNeﬁ Deal aroused much coniroversy,
1.,Ma jority believed that it was good and netessary,
2.Minority thought New Deal was destroylng democracy.
C.Legality of the New Deal

1., Wag within bounds of the Constitution

2.Followed the political syétem of America
3,1t had public approval.
III Forerunners of New Deal

A,Federal government legislation
1.Sherman Anti-Trust Act of 1890
2.Agricultural relief of Wilson's terms
3.Labor laws passed during the administration
I Money had always been controlled by the federal

government.

B.State legislation

1.Wisconsin was the most progressive state.
a.Had passed old age pensions, social security
b,Had passed progressive labor laws
C.Business and labor organizations |
1.Had codes and agreements concerning production,
/ Distrlbutlon, wages and hours
IV Pres1dent Roosevelt symbolized the New Deal
! A He had an Open mind

B Was Willing to experimenu
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C.Accepted responsibility
D.Was a leader and possesgsed great personal courage,
E,Had served as Asst, Becretary of the Navy and
‘Govenor of New York

F.He had a good radio voice and personality,

Bleventh-Grade Higtory, Second Day

Early Action of the Neﬁ Deal to Lift Depression
I The Banking situation |
A.Banke were closing in 1933 when Roosevelt took over,
1.,People lost faith in banks,
2;Some states ordered banks closed,
B.March 6, '33 FDR ordered all national banks closed and
asked state banks to elose,
C.Emergency Banking Act was passed March 9,
"1,This allowed sound banks to borrow more honey from
. Federal Reserve Banks,
2.1t also gave the president power to stop shipping
and hoarding of gold, | '
3,1t appointed federal inspectors to finish up affairs
of‘banks previously cloged,
 D.Safe banks reopened in two weeks,
'E.Closed banks pald off part of what they owed,

F,Confidence was restored in the banking system,
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IT. Relief for the unemployed
| A,Civilian Conservation Corps
1,To employ young men from 16-23
2. Employed 2% miliion men in its first seven years
B,Federal Emergency Relief Administration (FERA)
l.Gave direct relief
2.$3,000,000,000 weré spént from 1933 to !38,
C.National Industrial Recovery Act
1. To stimulate business~
2. Provided for the Public Works Administration
a,Employed four million people at a wage of $30
to $90 a month |
III Aiding the farmer
A.Emergency Farm Moritgage Act-1933
1.Provided more money for farmers on easier terms,
2.8aved many farms
73,Helped 3% million,
B,Fafﬁ Bankruptey Act-1934
i,Made it illegal to foreclose farm morigages under -
certain conditions
2,1/10 of all farms losp by foreclosures after 1927
3.,Act was declared unconstitutional in '35,
'G,Mortgage Moratorium Act-*36
1.Gave farmersg more years to make mortgage payments
~on those Héld by federal banks |

Z.Saved many Tarms
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D,Agricultural Adjustment Act-!33 '
1, Paid farmers for reducing prices
2, This plan to make prices go up worked,
3. This act was declared unconstitutional.
IV Reconstruction Finénce Corporation was passed in 1932

during Hoover's administration, -

1. This was a governmental'agency to lend money to small

businessmen,
V Homeowner'!s Loan Corporation-1933

A.Established lower interest rates on moritgages




]

APPENDIX E
OBSERVATION OF TEACHING METHODS BY CRITIC

An evaluation of the two teaching methods was made
by the head of the soclal studies depariment at Francls
Joseph Reitsz High}Schoolo In this'évaluation, the four
clagses were obgerved on the same day, The eritic spent
the entire period in each class and observed each class from
start to finiého “

The eritie was given a copy of the lesson plan for
each class and was asked (1) to give the number of minutes
devoted to each part of the plan, (2) to list the number of
pupils inattentive during each part of the plan, (3) to make
applicable notes at any time during the lesson whéréby COom-
parisons might be mede, and (4) to tell which lesson was
bettén and why. '

The notes of the critic, a record of the lesson plan
in minutes, and the measure of attention follow:

Ninth-Grade Geography, Class A, Lecture

Length in  Number In- Part of

ninutes attentive Plan Notes of Critic
3 0 Roll None
8 0 Review "Apttention good, No

atudente observed who
were not attentive,®

Iy o Introduction WNone
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Length in  Number In- Part of
minutes attentive Plan Notegs of Critic

24 0 Lecture "Students spent most of
) ‘ time taking notes, so

attention directed to-
ward note taking nearly
all the time, Facts
given in lecture were
introduced and present-
ed in an interesting way,

11 0 Recopy "It is surprising how
well students learn from
lecture only."

Ninth-grade Geography, Class B, Book-Reeitatlon

Length in  Number In- Part of

minutes attentive Plan Notes of Critic
2 0 Roll None
12 2 Review "Attention good, In the

review students used maps
in their books well,

Some students were -inat-
i tentive (2), but one came
i+ ' in late., One seemed to
be unable to concentrate
on any one thing for long.
There was a general ex-
cellent teacher-pupil
situation., There were

no digturbances whaetse-

1 ever,"
5 3 Introduction None.
2 0 . Agsignment "Questions put on board

S are good learning guldes,
i : ' Questions well stated;
§ ' DR o o _ also pivotal,"

- 20 . , o . Supervised "Students gtudlied well.
R o '~ Reading Much of this due to good
‘ o - training, The only un-
favorable situation was
late entries (students
coming in late) "
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Length in  Number In- Part of

minutes attentive plan Notes of Critie
9 0 Discussion "Discussion indicated

that students had done
well with questions put
on board,"

Eleventh-Grade History, Class C, Book-Recitation

Length in Number In- Part of

minutes attentive plan : Noteg of Critic
2 0 A Roll None
11 2 Review "Attentlion good, Group

seated nesrer instructor;
this may be good, This
group, since 1t did not
take notes, seemed to
direct its attention to-
ward instructor; but less
resgponse and fewer con-
tributions and questions
from thisg group."

2 0 Introduction None
& Asgsignment

22 0 Supervised "Students went to work
Reading on preparation at once.

At about 12:23 they seemed
to have lost interest in
the study. All except two
had finished reading as-
gignment at 12:24,Y

13 3 Disgcussion ¥9tudents had more inter-

o est in the discussion
than in the study., Per-
l1od ended and discussion
wags not complete,"

‘Eleventh-Grade History, Class D, Lecture
Length in  Number In- Part of
Minutes = _attentive _Plan ~ Notes of Critic

2 0 Roll -~ None




Length in  Number In- Part of
minutes attentive _Plan
11 0 Review
1 0 - Introduction
29 0 . Lecture
7 Ly Recopy
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Notes of Critic
None
None

"Attention good.

Students seemed to be
taking notes with good
attention being given
the significant facts.
Subject or toplc ones
that all interesgted in,
Instructor's presenta=
tion was carefully .
planned, Students felt
free to ask questions,
They asked good dquestions
and made good contributions,"

"Agsignment was completed,”

In the final summary of the two lessons in geogrephy;

the eritic referred to the book-reclitation method as “Lessoh

1," and the lecture method as "Lesson 2."

He wrote:

"TLeggon 2 was slightly better than Lesson 1.

F”In the class discussion some of the little points that

make & lesson complete were omitted in Lesson 1. There was

better attention in the lecture class.

taking notes and listening bto the discussion,

Students were busy .

A few students

geemed to be unable to concentrate during the study period in

Lesson 1.

In the final gummary of the two lessons in higtory, the

ecritic referred to the lecture method as "Lesson 1,% and the

book-recitation method‘asv“Lesson 2,0




He wrote: "Lesson No, 1 was the better,

- #The ingtructor, by giving information, was able %o
accomplish more, Students seemed to grasp the facts more
readily than they did when reading it, Many facts were omit-
ted in lesson 2 that wére included in lesgon 1, They were
esgentlial to the development of the-lesson in its'entiretyoﬁ

The eritic concluded that'the lecture-type of lesson
was better in each case, His maln reasons as given in the
notes were: (1) that attentlon was better, (2) that the
gtudents seemed to grasp the facts more readlly, and (3)
many points were omitted in the lessons taught by the book-
recitation method, This third reason i1s considered as
especially penetratihg; for, by the very nature of lecturing
and.of superviged reading followed by discussion, the teacher
can present many more faets orally in a gilven period of time
by lecturing. The teacher assumes that the students galn
many facts through their supervised reading which time does
not alldw for in recitation; otherwise he would not use

supervised reading.




APPENDIX F

SAMPLE TESTS IN NINTH-GRADE GEOGRAPHY
AND ELEVENTH-GRADE UNITED STATES HISTORY

Test Two, Ninth-Grade Geography

Select the correct answer and place the corresponding letter

1h the space at the left,

1.
2.
— 3.
— b
— D

6.

— o
8.

9.

ooy

10¢

North and South Afrieca a.

Tea and Silk b.
Seaport of Indla 6,
Philippine Capital a,
Yokohama | €.
Fish and Rice T,
China | g.
Capital of India h,
Africa .
“Japan Jo
; .
-

m,

n,

¥ 0.

Ps

Delhi

Capital of China

Capital of Japan

Cash crops of Japen
Caleoutta

Seaport for Tokyo

Closed country before 1800

Lies largely in troplcs

‘Manila

Ungulted for colonizaetion
Mindanao |

An inventive country
Coloniged by Europeans
Food of the Japanesge
Cairo o

Lacks coal

__11, Ohina's greatest trade is (a) foreign, (b) domestic,

‘(c),import;‘,




13,

__1h,

15,

__16,

17.

18,

19,
__20.

21,

India's greatest trade is (a) export, (b) import,
(e) on credit, |

The country whieh quickly took Western ways was (a)
China, (b) Japan_; (¢) India. “

The Sudan lies south of the (a) Sahare, (D) Nile,

(¢) forests, -

Osaeka, Kobe, Kyoto, and Nagoya are in (a) China, (b)
Korea, (¢) Japan, o

Most labor in China is done by (a) ehildren, (b)
machinery, (e¢) hand,

A continent chiefly of colonles is (a) Asia, (b) Africa,
{c) Australia. .

The chief crop of China, Indls, and Japan is (a) rice,
(b) tea, (c) silk,

Egypt imports large amounte of (a) cigarettes, (b)
foodstuffs, (e) raw cotton, ' l
Chinals most common transport method is (a) wéterwaysg
(b) air, (ec) roads.

Hydro-electric power is used most in (a) Gréat Britain,
(p) Japan, (e¢) India. ,

To Britain the most strategie part of Africa is (a) the
Sphinx, (b) the Nile River, (e¢) the Suez Canal, .
Mukden is a westernized cityﬁih (a) Manchukuo, (B)
Tibet, (e) Japan, | .
The Nile River flows (a) Ndﬁth, (b)'South, (e) West.
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__26,
27
.28,
29

30,
3L

320

-',-36"
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The "New York of China" is (a) Yangtze, (b) Shanghai,
(e¢) Hong Kong. | |
The country producing most rice per acre is (a) Asia,
(b) India, (e) Jépan0
Gold, diamonde, and ostrich farms are found in (2)
North Africa, (b) South Africa, (¢) Sahara,

The Northweet colonies in Africa are (a) French, (b)
British, (e¢) Belgilan,

The grain that feeds the most people is (a) corn, (b)
rice, (c¢) wheat,

Monsoons are warm (a) winds, (b) rains, (e) both.

The population of the monsoon countries is {(a) dense,
(b) 1light, (e) average, .

The production of rice per acre is (a) great, (b) emall,

(e) average,

Rice grows in soil that is (a) dry, (b) damp, (c) flooded.

Railroad mileage is extensive in (a) Tibet, (b) China,

(e) India.

'The begt food rice is (a) polished, (b) unpolished,

(¢) eracked,

American rice is produced by (a) machine, (b) hand, (c)

. water buffalooc

37,

._38

To harvest rice, the field muet be (a) molst, (b) ary,
(e) flooded | o “
The chief use for cotton is for (a) clothlng, (b) sheets,
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__ o,

L1,
b2,

L3,

bk,

b5,

16,

W7,

(e) tires.
Raw cotton is the name glven to the (a) seeds, (b)
stalks, (e¢) fibers,

In anecilent days,lcotton was (a) unknown, (b) cheap,

(e¢) expensive,

Cotton seed is sown in (a) spring, (b) summer, (c) fall,
The "Cotton Belt" needs much (a) boll weevil, (b) fer-
tilizer, (e) rainfall,

The cotton gin was inventéd by (a) Elihu Root, (b)
John Whittier, (e) Eli Whitney.

The cotton gin was invented in the (a) 1600's, (D)
1700%s, (ec) 1800's,

The boll weevil is a (a) moth, (b) worm, (e¢) beetle.

A bale of cotton weighs almost (a) 300 1lbs,, (b) 400
1bs,, (¢) 500 lbs, o ‘

The chief worry of the cobttongrower 1is (a) overproduce
tion, (b) cotton gin, (e) boll weevil,

Cottonseed oil, cake, and meal are called (a) burlap,
(b) by-products, (e) lintere,

Thig nation's cotton mills are located in (a) New Eng-

land, (b) Piedmont, (e) both,

. A gurplus of cotton causes (a) overproduction, (b) high

. prices, (c) low prices.

_ 51,

A91a‘ahdqtropical countries (a) China, Ceylon, and

France
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.—..530
.

__56.
Y
__58.
_59.
__60.

America and temperate countries (b)

Monsoon rlee growing areas

Rice fields - N (c)
Chief mineral of India (a)
Ganges, Indus, Brahmaputra (e)
Large buyers of rice .
Seed pod of cotton (1)
Cotton gin | | (g)
Caleium arsenate |

(h)
(1)

(3
(k)
(1)

(m)

(n)
(o)

(p)
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¥

Japan, Korea, and

. Mongolia

Boll

Boll weevil poison
Wheat, chief food
orop ‘
Are get out by hand
India, S.E. Asla,
E, Indies. ‘
Grown from sgeed
Rice, chief food
erop

Coal

Rivers of India
Reduced cost of
cotton
fertilizef
kindergarten

Are harvested when
flooded

Machine to plek

cotton

_ 61, A fibef whose culture was kept a secret is (a) linen,

(p) cotton, (¢) silk.




__62,
63,
__6h,
_ 656
66,
67,
_ 68,

. 69.

30

___75 °

‘.7__...760‘
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A fiber made from spruce and cotton is (a) flax, (b)
raybn, (e) nylon,

The most popular and practicel fabric today is (a)
cotton, (b) silk; (c¢) rayon.

The country which has produced the most silk is (a)
China, (b) Japan, (c) Indiacv

The culture of sllk began in (a) China, (b) Japan,

(e) India, ‘

The oldest known textile fiber is (a) silk, (b) wool,
(e¢) linen.

Early farmers grew wool for (a) factories, (b) home-
spun, (¢) cotton mills,

Fine domestic and forelgn rugs are made of (a) matting,
(b) linoleum, (e) wool,

Durability of a fiber means its (a) strength, (b) length,

(e) fineness.

The chief characteristic of wool is its (a) warmth,

(p) durability, (e) fineness.,

Consume most tea (a) Crude and unsanitary
Leading tea producer (b) Cutting away branches
Used for the tea erop (c) Berries

Black tea (4) Leaves

Picking tea (e} British people

Green tea ' = - (f) Americans




(b) Merino, (e¢) Southdown,
ford, (e¢) Southdown,
83, The Southdown sheep is from

(e) Greece,

(¢) Persia,

85, To get wool, a sheep is (a)

shaved,
(e) colony.

i colonies, (o) mandates,

- __77, Tea tree . (g) Not fermented

__78, Pruning (h) India

79, India's methods (1) Fermented

__80, China's methods | (1) Once a season
(k) By hand

(1) Sheds 1ts leaves

(m) Evergreen

(n) More modern, sanitary
(o) China

(p) By machines

81, The chief wool producing sheep is the (a) Madeira,

82, The sheep best for meat is the (a) Merino, (b) Here-

(a) England, (b) Spain,

__ 84, The Merino sheep is from (a) England, (b) Spain,

branded, (b) sheared, (c)

__86, The Philippines are (a) a free nation, (Db) dependency,

87, Alagka and Hawall are called (a) territories, (b)




88,

-89,

.20,

ok,

97,

__99;
100
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The chief crop of the Philippines is (a) sugar, (b)

rice, {(c) pineapples.

The important industry of Manila is (a) cigar-making,

(b) rice-growing, (e) woolen mills,

Glycerine is made from (a) coconut oil, (b) sugar,

(e¢) petroleum,

Alaska cost
Fighing is
Reindeer were
Pribilof Islands
Philippines cost
Copra 18

Abaca is

Hawall is

Sugar 1is

Puerto Rico has

(2)
(b)
(e)
(a)
(e)
(1)
(g)
(n)

(o)
(p)

Crossroads of the Pacifiec
Small area, dense population
Native of Alaska

$7,200,000

Manila hemp

Imported to Alaska
$45,000,000

Seal fishing

Dried coconut meatd

| $20,000,000

Chief indugtry of Alaska

Chief product of Hawall

8slmon cenneries

3/L4 Negro population

49th state in the United States

Means "Rieh Coast!

;;i01. A great leader of early China was (a) Marco Polo,

(b) Gonfueius, (c) Chiang Kai-Shek
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i __102, Hong Kong belongs to (a) Great Britain, (b) China,

(e) Japan,

] 103, The country of greatest contrast is (a) Japan, (b)

China, (ec) Indié.o

k 104, In China lumber is (a) plentiful, (b) searce, (c)

| exported, - ‘ o f

__105, The great agricultural area of China is (a) Manchukuo,
(b) Tivet, (c)wﬁhina,Pmper°

106, Indis and China are separated by the (a) Himalayaé,
(b) Yellow River, (e¢) Atlas Mountains,
107, The majority of the Chinese are (a) farmers, (b)
factory workers, (c¢) rickshaw men, ‘
__108, Chinese farms are very (a) small, (b) few, (e) large.
;_;1.09o The Chinese raise much (a) citrus fruit, (b) catile,
(c) poultry. v | ’ “
_mlléu The "Caste Systenm" ie peéuliar to (a) China, (b) Japan,
(c) India, | o
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Test Two, Eleventh-Grade United States History

Select
;i in the
. .

Gz

— 3o

— D

e (o

the correct answer and place the corresponding letter
space at the left. |

Continued public demands during the period of 1896-
1917 made the government leaders more (1) sbcial
minded, (2) politieal minded, (3) economic minded,

Of the three great liberals listed which one was
never President? (1) Ligcoln, (2) Bryan, (3)
Theodore Roosevelt; |

Which of our political parties has produced most
great liberal Presidents? (1) Democratic, (2) Popu-
lisf, (3) Republican, | o
What terrible calamity occurred in 18937 (1) ear€h~
quake, (2) panic, kB) geries of étrikeso |

People from the western part of the country desired

' that the government should (1) support the unlimited

coinage of sllver, (2) support the limited coinage of
gold, (3) remain on both a gold and silver standard,
Advocates of free gilver desired (1) more money in
circulation, (2) less money in cifculation, (3) un-
limitéd ‘colnage of gold, believing that 1t would
make times bettero |
Cheapening of money 19 called (1) deflation, (2)

rationalizing, (3) inflation.
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13,
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15,
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The party that advocated monetary reform in 1896 waé

the (1) Progressive, (2) Republican, (3) Democratic.
The government finally set the ratio of gold to sile
ver at (1) 23 to 1, (2) 16 to 1, (3) 15 to 1.

The Republican party nominated (1) McKinley; (2)

Bryan, (3) Reed for the Predgident in 1896,

In the campaign of 1896 the Democrats demanded (1)
free colnage of silver, (2) a high protective tariff,
(3) free coinage of golds

The famousg "cross-—of-gold!" gspeech won the nomination

of the Presidency for (1) McKinley, (2) Hanna, (3)
Bryan,

The Dingley Tariff Act (1) raised, (2) lowered, (3)

did not change the tariff rates.

The candidate who conducted his campaign from hisg
Tront poreh was (1) Bryan, (2) Theodore Roosevelt,

(3) McKinley. - |

The Gold Standard Act (1) established the silver dollar
a8 the measure of money value, (2) establighed the gold
dollar as the méasure of ‘money value, (3)Apermitted
the unlimited coinage of silver, ‘

Distant territories were added to the United States
by the (l) Givil War, (2) Spanish»Ameriean War, (3)
Worl& War I k . ‘

In the election of 1900 the two- parties nominated (1)



18,

19.

20.

21,

22

—23
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Bryan and Parker, (2) MeKinley and Taft, (3) Bryen
and McKinley for the Presidency. o

The Republicans nominated for the Vice-Presidency in
1900 (1) Theodore Roosevelt, (2) Parker, (3) Taft,
McKinley did not 1ive out his term of office since he
(1) died a natural death, (2) was shot, (3) was fatally
injured in a fall, o ‘

Thé Seeretary of 8tate in McKinley's cabinet wasg (1)
John Hay, (2) Elihu Root; (3) Williem H, Taft,

The Democrats fought the campaign of 1900 chiefly over
the issue of (1) imperialism, (2) gold and silver, (3)
tariff., | o
Theodore Roosevelt is regarded as a (1) ccnservative,
(2) reactionary, (3) liberal,

Theodore Roosevelt (1) had no preparation for the Pres-

' idency, (2) had served in several publie offices,

24,
ST

26,

(3) was a college President,

Théodére Roogevelt was (1) inactive, (2) active, (3)
silent in regards to foreign affairs, o
Roosevelt is glven credit with ending the (1) Russo-
Japanese, (2) Russo-Chinese, (3) Spanish-American War.
Roosevelt aided in an effective supervision and regu-
lation of truste by enforeing the (1) Civil Sef%ice
Act, (2) Interstate Gommerce Act, (3) Sherman Law,

Theodore Roosevelt is given credit with the building




28,

29.

0

3L

20
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of the (1) Erie, (2) Wellington, (3) Panama Canal. j
In 1904 the Democrats nominated for the Presidency

(1) Bryan, (2) Parker, (3) Hearst.

Theodore Roosevélf‘s platform was based chiefly on

(1) reform, (2) a high protective tariff, (3) impe-
rialism, ' v |
Dishonesgst patent medicine manufacturers and food packe
ers are controlled by the (1) Sherman Anti-trust Law,
(2) Pure Food and Drug Aet, (3) Inter-state Commerce
Aet, |

Theodore Roogevelt may be termed the (1) war Presi-
dent, (2) silver President, (3) trust buster,
Anti-social and irregular practices of the raillroads.

are curbed by the (1) Inter-state Commerce Act, (2)
Sherman Anti-trust Act, (3) Edmonson Act, o

Following the passage of the Homestead Act, the national

domain (1) passed into private hands, (2) remained in

. the possession of the government, (3) passed into public

--“34"

hands,
In order %6 save our forest,;mineral, and land resgources,

President Theodore Roosevels urged (1) a conservation.

law, (2) a restoration law, (3) an arbitration of this

~ problem, .

35

The,administration~of~Theodpre-Roosevelt‘marked,our

entrance into (1) the battle between gold and silver,
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(2) world politics and world conferences, (3) the-
final settlement of a tarifs problem,

Presgident  Theodore Roosgevelt, when reviewing his ad-

- ministration, considered his work on (1) regulation

of the trusts, (2) conservation of the natural re--

sources; (3) international relations, as his most

- lmportant services.

—

38.

39

50,

b1,

Theodore Roosevelt was succeeded by (1) Bryan, (2)
Parker, (3) Taft. ‘
The (1) tariff, (2) eurrency, (3) imperialism issue
cauged the beginning of the split in the Republiecan
party.

The Payne~Aldrich Tariff Act (1) decreased, (2) in-
creased, (3) continued the rates of the‘precéding‘
tariff lawe. A
President Taft had trouble with (1) Gifford Pinchot,

(2) Salmon Chase, (3) William J, Bryan, who complained

that R. A, Ballinger had violated the conservation
laws o’

In the fight for control of the Republican party the

»

. Progressive Republicans were led by (1) Parker, (2)

L2,

Johnson; (3) LaFollette, :
The Progressive Republicans in 1912 nominated (1)

. Wilsen, (2) Theodore Roosevelt, (3) Taft for the

Presidencys
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Woodrow Wilson had been a (1) college president, ]
(2) farmer, (3) lawyer,

Woodrow Wilgon is regarded as a (1) great, (2) aver-
age, (3) poor President.,

Woodrow Wilson had supreme faith in the intelligence

and integrity of the (1) rich, (2) educated, (3) com-

mon people,
Of all the Presidents since 1890, the one who was the

ereatest politician was (1) Theodore Roosevelt, (2)

. Woodrow Wilson, (3) Franklin D. Roosevelt,

b7,

L8,

49,

—50.

___a__ﬂ520

The Underwood Tariff Law (1) increased, (2) reduced,
(3) did not affect the tariff rates.

Our banking system wes improved and strengthened by
the (1) Federal Farm Loan Act, (2) Federal Reserve
System, (3) Federal Banking Authority, '
The Sherman Antl-Trust Law was strengthened by the
(1) Patman, (2) Morse, (3) Clayton Act. |
To‘supervise'the enforcement of the anti-trust laws,
the (1) Federal Trade Commission, (2) Federal Reserve
System, (3) Federal Trust Commission was created,

The work day of railroad workers was sebt at eight

hours by the (1) Hatch;.(2) Adamson, (3) McGuffey Act.

In 1913 a board was established for the settlement of
labor disputeés: and contests by the (1) Newlands; (2)

Adamson, (3) Smith Act,
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In 1916, (1) Hughes, (2) Theodore Roosevelt, (3) |
Wilson was elected President,

The slogan of the 1916 campaign was (1) reduce the
tariff, (2) he kepf ug out of war, (3) a full dinner
pall,

The principal problem of the administration from 1916-
1920 was (1) tariff, (2) ﬁar, (3) conservation,
Popular election of United States Senators is provided
for in the (1) 17th, (2) 18th, (3) 19th Amendment,

In 1913 the Income Tax Amendment was ratified, It

is the (1) 15th, (2) 16th, (3) 17th Amendment,

The period from 1896 to 1916 was one of (1) reform of
our social and economic conditions, (2) an extremely
warlike period, (3) controversy over currency,

The outestanding American in the part he played in

 world affairs was (1) Bryan, (2) Hughes, (3) Wilson,

60,

In world affairs our foreign policy by 1920 wae that

~of (1) splendid isolationism, (2) working with European

61,

nations in maintaining world peace, (3) the Monroe
Doectrine,

For the first ten years followling World War I, the
United States experienced (1) a depression, (2) a

_ period of apparent prosperity, (3) a recession,

62.

In 1919'an attempt to maintain world peace was made

at the Versailles Peace Conference by creating the




—63.

64,
65,

66.

67,

68,

69,

70.
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(1) Hague Tribunal, (2) Algeciras Peace'Gommission,j
(3) League'of Nations.
The goal of the Republican leaders from 1920 to 1932
was that of (1) the return to normaley, (2) a new
deal for all the people, (3) a full dinner pail,
Warren Harding, a (1) Democrat, (2) Socialist, (3)
Republican, was elected President in 1920, |
Harding's administration was characterized by (1) un-
employment, (2) scandals; (3) good government., V
Harding was saved from much trouble by (1) his death,
(2) his ability as a good administrator, (3) the
country's being very prosperous.
In 1924, (1) Hoover, (2) Coolidge, (3) LaFollette was
elected President, |
The only Republican.oandidate for President to receive
electoral votes from more thén,one state in the Solid
South was (1) Coolidge, (2) Wilson, (3) Hoover,
President Hoover had made quite a name for himself as
(1) Seeretary of War, (2) Secretary of Commerce, (3)°
Secretary of State, )
The Democrétic'candidate:for~the Presidency in 1928

lost because he was a "wet" and a Catholic, He was

. (1) Cox, (2) Davis, (3) Smith.

—7te

The most important event occurring during President
Hoover!s administration was (1) the depression, (2)

& high tariff law, (3) a perioa o‘fprosperity°
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A business panic occurred in 1929 due to (1) losses)
on the stock exchange, (2) unemployment, (3) specu-
lations in the railroads°

The (1) Democrats, (2) Republicans, (3) Socialists
were blamed wlth causing the business panic of 1929,
The election of 1932 broughﬁ the (1) Democrats, (2)
Republicans, (3) Socialists into power. ‘

The chief reason for this change from one party to

snother was (1) repeal of 18th Amendment, (2) a deeire

for a New Deal, (3) desirable results of the depression.
76, By 1936 there (1) wae a reduction in the number of fthe
unemployed, (2) was a considerable increase in the num-

ber of the unemployed, (3) a booming prosperous period.

—l9 e

80,

President Franklin D. Roogevelt was elected for the
third time over (1) Willkie, (2) Landon, (3) Farley.

The greatest problem facing the country following

World War I was that of (1) unemployment, (2) return-

ing the country to a peacetime footing, (3) handling
the depression, ; i
Following the war, the govérnment decided on the
policy of (1) increasing, (2) decreasing, (3) nei ther
raisinganof*lowering the rates of income taxes.

During the period from 1920 to 1930, the (1) indus-

" trial-laborers, (2) farmers, (3) manufacturers had

the hardest time to meke a profit from their work,
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A law-passed during Hoover‘sbadministration to aid ’
the farmers was known as the (1) Agricultural Adjust-
ment Act, (2) Soil Conservation Act, (3) Agricultural
Marketing Act, '

In order to ald the borrowing power of the country,.
President Hoover encouraged passage of the (1) Recon-
struction Finance Corporation Act, (2) Glass-Steagall
Act, (3) Farm Loan Act, |

The Hawley-Smoot Tariff Law of 1930 (1) raised, (2)
lowered, (3) did not change the tariff rates,

The Democratic party in 1932 was pledged to (1) reduce
the number of federal government employees, (2) to
balance the budget, (3) railse the tariff rates.

In 1932, the Democratic party advocated the (1) en-

forcement of prohibition, (2) gradual repeal of pro-

_ hibition, (3) outright repeal of prohibition.

86.

87.

The Democrats under Franklin D, Roosevelt (1) held
steady the tariff rates, (2) increased the tariff
rates, (3) made reciprocal trade agreements with
foreign .countries,

The principal aim of our. foreign policy from 1920 to ‘
1940 wésa(l)'imperialistic, (2) to maintain world

 peace, (3) to build a huge army and. navy.

88,

The Washington Conferénce met for the purpose of (1)

alding the finances of several countries, (2) solving
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social problems in the countries, (3) reducing the
navies of the sgeveral nations.

An attempt to outlaw war waé made by the (1) Dawes
Plan, (2) Young Plan, (3) Kellogg-Briand Pact,
Efforts to eliminate all wars were (1) successful,
(2) unsuccessful, (3) of great accomplishment,

Only (1) France, (2) England, (3) Finland continued
to pay its war debis,

(1) Germany and Rﬁssia, (2) England and France, (3)
Italy and Japan were the heaviest borrowers from the
United States following World War I.

Our relations with the Latin-Amerlcan countries im-
proved as a result of the (1) Monroe Doctrine, (2)
open-door policy, (3) good nelghbor poliey,

The i1deals of the New Deal were symbolized by (1)

' Charles Dawes, (2) Franklin D, Roogevelt, (3) Harry

. Truman.,

.95,

A precedent for New Deal reforms was based on (1)
preceding federal legislation, (2) a desire to wipe -

the slate clean and to start over agaln, (3) ldeas

., completely beyond the Constitution,

96.,

The greatest problem confronting Franklin D, Roosevelt .

was (1) reform of our out of date laws, (2) recovery

'&;‘frOm:thé.depressioﬁ,‘(3)Hcreating the Givilian Cone-

servabion Laws,
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The (1) bank holiday, (2) Federal Banking Act, (3) ’
Farm Loan Act was forwarded by President Franklin

D, Roosevelt %o close all banks and thus avert a

run on them, ‘

Of those banks that were closed (1) a majority never
reopened, (2) a greaf ma jority did open, (3) all were
under the closest restriétion and supervision for |
years.

The young men of our country were given aid and relief
primarily by the (1) W.P.A., (2) P.W.A., (3) 0.C.C.

Of the three relief agencies listed the one that re-
ceived the most cfiticism and abuse was the (1) W.P.A.,
(2) p.w.A., (3) C.C.C,

The farm situation was aided by the (1) Agricultural
Marketing Act, (2) Agricultural Adjustment Act, (3)

' Farm Loan Act, in early New Deal days.

__102,

: 103

104,

The currency changes of the New Deal (1) immediately
brought the country out of the depression, (2) made .
the economic problem of the country all the more acute,
(3) neither hurt nor helped the situation.

In order to prevent (1) foreclosures, (2) indemnities,
(3) mortgages of farms, the Mortgage Moratorium Act
was passed, v
Business and the railroads were greatly alded by a.

law_passed-in‘1932¢"It.was the~(l) FParm Bankruptey

-
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Act, (2) Reconstruction Finance Corporation, (73) }
National Recovery Act.

Homeowners were assisted in saving their homes by the
(1) Home Ownersﬁ ﬁoan Corporation, (2) Home Loan Banks,
(3) Federal Housing Administration,

In order to obtain permagenﬁ recovery (1) relief was
the most important item, (2) long range reforms were
neceggary, (3) "the Democrate had to be kept in power,
Historieally, the most imporbtant part of the New Deal
ig (1) the program of reform, (2) the attempts at re-
lief, (3) the attempt to remove all vestiges of Repub-
lican rule from the statutes,

Wiﬁh higher prices obtained for farm products because\
of reduced production, (1) the surplus wae increased,

(2) more farmers had to go on relief, (3) the cost of

- living increased,

The Agricultural Adjustment Act was declared unconsti-

tutional by the'Supreme Court and was replaced by the
(1) Farm Marketing Act, (2) Soil Conservation Act,

(3) Surplus Commodity Act. '

Under the Farm Security Administration, (1) submarginél
farms were bought up by the government, (2) the posiulon

of the farmers was made mnore secure, (3) tenant farm~

“ing was abol;shed;

__111, Flood control as well as cheaper electricity was ob-




11z,

113,

11k,

_115.

116,

117,

 geveral of his New Deal laws unconstitutional, (2)

__118,

tained by oreation of the (1) T.V.A., (2) N,R.A.,

(3) ¢.0.0. |

Several reforms in business such as the N,R,A., and
Guffey Coal Act were (1) declared unconstitutional,
(2) of great help to business, (3) widely approved
by businessmen.

Complaints of labor were’investigated chiefly through
provisiong of ther(l) N.R.A,, (2) Wage and Hour Law,
(3) Wagner Labor Relations Act.

Child labor in indﬁstry finally was ended by the (1)
Wagner Labor Relations Act, (2) Guffey Coal Act, (3)
Fair Labor Standards Act.

In order to provide aid for the unemployed, aged, and
infirm, the (1) Wage and Hour Law, (2) Social Security
Act, (3)’Secﬁrities’and Exchange Act was passed, -

In an attempt to divorece polities from many administra-
tive offices the (1) Hatch Act, (2) Randall Act, (3)
Sander Act wae passed, o |

The greatest defeat that President Franklin D. Roose-
velt had to take was the (1) Supreme Court's declaring

defeat of his court-packing plan, (3) defeat in 194k

electionS.

From 1920 to 1930 our foreign poliey was that of (1)
isolation, (2) internationaliem, (3) working with other |

233
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nationg on all problems, j
The United States liberated the Philippine Iglands

by thé‘(l) Gufrey, (2) Wagner, (3) Tydings-McDuffie
Act of 1934,

The United States obtained islands in the Atlantic
chiefly for (1) air bases, (2) coaling stations, (3)
recreational activities, '
The threat of European war increased the (1) war
splrit of a majority of our people, (2) desire for

an enlarged program of naval construction, (3) desire
to ally with some Ibreign ﬂ&tion fOT defensive PUr~
poses., . AT

The interests of the United States were more closely
tled up with (1) England, (2) France, (3) Germeny,
than with any other nation, ' 4

The United States was forced into World Wer II Dby

(1) Germany, (2) Italy, (3) Japan,

Our selective service laws were established (1) before
(2) after, (3) at the time, of our entry into the war,
The United States in 1940 (1) was prepared for war,
(2) was not prepared for war, (3) had been secretly

preparing for war for a long time,
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