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CHAPTER I

llTTRODUCTIon

seven college freshmen llirlere be16\v: ·the· standard for high school

Fifty-five per· c'e;llt: of .a: gr QUp: ·01' :four hundred thirty-
, .'.. .; .:., "'j 1" .p.~ :; ... '.: ..... ..'

, '.J '

ials usually assigned in their courses. A study of the

1 Guiler, W. S., "Background Deficiencies, 11 Journal
.·a.=~2:!::. EdliCatio:q, III. (October, 1932 )p. 369.

Until recent years, students and teachers believed

that just because a student had reached the college level he

gations of the causes of failures of college students of high

had acquired the necessary reading skills; however, investi-

survey made at a southern university; Guiler showed that there

mental ability have shown this assumption to be false. In a

dents.

were great differences ~n the reading .0b:U,ities of college stu-
) .J'\ loU t',., ::: •

seniors when measured by the Shank Reading Test ••• and one-fifth

were unable to read as well as the average pupil in the last

year of the junior high school." 1

Further evidence of the differences in the reading

\
a thousand college freshmen were tested in order to find out

abilities of college students was secured by Pressey. Almost

how well they could read and interpret the different kinds of
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three hundred fifty students who ranked lowest in the test

showed that not more than 10 per cent of them were able to

read paragraphs taken from seventh- and eighth-grade material

well enough "to locate the main idea." 2

Since success in college is so largely dependent

upon reamng ability, it is easy to see how greatly handi-

capped these students were. Retarded readers usually cannot

get the "vork expected of college students, but if they do

succeed in making good grades, or even passing grades, it is

at the expense of time that could be spent profitably in other

activities. Reading is a slow and laborious task for such stu-

dents. Differences in the rate at which students read was

shown by Booker, who found one student read fewer than two words

per second whereas other students read more than seven words per

second. This would mean th~ rapid reader could read 18,000 more

words per hour than the slower'student, or approximately forty-

five pages more per hour. An examination of the comprehension

scores of these students showed that, as a rule, the better

readers were the most rapid readers. 3

2 Pressey, Lue'lla Cole, "College Students and Reading,."
~ournal of Higher Education, II (~anuary, 1931) pp. 30-34.

3 Booker, Ivan A., l'The IlXeasurement and Improvem~nt
0tSil~nt .Reading AtnongCo11egeFreshmen," . (Unpublished troctor f s
dJ.ssertat±on,'The University of Chicago, Chicago, 1934).

<>",;',,"

,"'j
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Most of the reading done by college students is for

the purpo se of obtaining inforl1:B. t ion abo ut problems or for

'finding answers to questions. Certain techniques are useful in

achieving these purposes, and,LIDless students learn to apply

these techniques, they will spend hours in study with little to

show for their efforts. These techniques are: finding the

central thought, recognizing key words and sentences, outlining,

following directions, swmnarizing, reviewing systematically,

4skil11ming, and reproducing in one IS O\Vll language.

J:.lany students have been labeled IIbookworms ll simply

because they have never learned how to read. They have given

up extra-curricuJar activities because they could not partici-

,pate in them and at the srune time maintain their scholastic

standing. Some of these students have become serious personality

problems because they have been forced to withdraw from so many

of the social activities that normally are a part of every college

student ' s life. In spite of the fact that they have spent most

of their tm~e in study, many of these students have had to leave

school because of low scholarship. It is the duty of educational

systems to help students of poor reading ability to improve their

and thus contribute to their self-confidence and feeling,

',~"Harr:i.s,Albert J .,Jlow to.lndrease,ReadiQgAbil.i tl2.
Long;malTs, Green and Company, Inc., 1940) pp.230-296,.



CHi\]? TER I I

HIS1'ORY. OF THE PROBLEM

Investigations into the problem of what colleges

have done to help the s tuden t in need of reading ins truc tion

have shown that the opportunities for college students to im-

prove their reading are meager. One investigator found that

less than one-third of the schools included in his study pro~

vided diagnostic and remedial services. Of the fifty-nine

state universities covered in his survey, twenty-one offered

remedial instruction. Ten of the thirty-nine private or de-

nominational colleges and seven of the twenty-nine state

teachers colleges had reading programs. Three of the fbur

normal schools and jlmior colleges offered remedial in

struction. 1

Further evidence of the lack of remedial reading

classes was found by Charters in a nationwide quick survey of

co'llegesmade for the purpose of determining the number of in- ~

stitutionshaving remedial reading programs. Of the 172

colleges that a.nswered the questionnaire, 106 il1,dicated that

"Practices in Corrective Reading in
II SchO.Oland Society, 52:564-8,



also noted. In 1935-36, the group showed such improvement in·'

cent. Improvement in the comprehension of these students was

following year, 478 freshmen engaged in the same project with

5
J

individuals increased their rate more than one hundred per

comprehension that 80 per cell. t of the students in May read

with greater comprehension than did the class in September.

an average increase of 30 per cent. During each year some

Wise reported that 130 students at the University

of Florida in 1935-36 engaged in a special speed project with

2. . \v~ vI. Charters, "Remedial Reading in College, II

J"oUrnalo£' Higher Education, 12 :117- 21, March, 1941.

Although the number of colleges having remedial

a resultant gain in speed in reading of 32.5 per cent. In

1936-37, 437 freshmen carried out the project with an average

increase of 25.4 per cent in their rate of reading. The

of the programs in schools where they do exist have shown

pating in them.

such courses to be of great value to the students partici-

vIi th the number of colleges needing such programs, studies

reading courses has been sho~1 to be small in comparison

they operated programs in remedial reading, but the activity

was ne\;'" for most .insti tutions. Only twen ty-four colleges

seemed to have buil t se8~soned programs. 2
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In 1936-37 these figures became 75 pe:r cent and 71 per cent,

respectively. The progress Ymde in 1937-38 was not as pro-

nounced as in the t\vO prevlous years, but this was largely

due to the fact, as revealed by psychological and achievement

tests, that the freshmen' of the last year were less able and

mare poorly prepared than those of the' two previous years.

The figures for 1937-38 were 68 per cent and 56 per cent re
3spectively.

A freshmen speed reading experiment as reported by

Elden A. Bond revealed that college students have wide

differences in abilities to read and that reading comprehension

abilities appear to v~ry quite as much as reading speeds.

After thirteen or fourteen hours of training many of the stu-

dents in this experiment were able to double their speed of

reading without lowering their ability to comprehend the

n~terials they were reading. Most students read at an average

rate of frrun sixty to ninety words a minute faster at the end

of the training per iod than they did at the beginning. 4

3 J. Hooper Wise, "A College Reading Program in
Practice,lI Peabod;y Journal of Education, 16:227-34, november,
1938 •.

I

4 Elden A. Bond, It'lllie Yale-Harvard Freshmen Speed
Reading Experiment," School 'and Society, 54:107-11, August 16,
1941.'



Education Clinics at Indiana state for the .student of poor

beneficial to the students taking part in them; however,

in e~tra-curricular activities.

Simpson, "'rhe Reading Laboratory as a Service
SChoolfmd Society, 55 :621.... 3, May 30, 1942.

5 R., G.
unit in College, II

.. 6 FrancesO.Triggs,"Two Years of Remedial Reading,"
Journalof.Higher. Education, 12:371-'7,. octcber, 1941.

the time it was begun up to the time of this study. This

program was established as one of the services of the Special

· ~
Reports of services rendered by'a readinglaborator,Y

at Carnegie Institute of Technology during the school years

1939-40 and 1940-41 showed decisive improvement in the grades

can be evaluated, a study must be made of the programs from

several different collegiate institutions have proven to be

before the reading program of Indiana State Teachers College

clinic at the University of Minnesota found scholastic gains

well worth the effort expended. 6
,:"

The investigations reported in the preceding para-

graphs establish the fact that remedial reading offered at

of students who received remedial instruction over those stu

dents who needed remedial instruction but did not receive it. 5

Frances Triggs in a report of the work done by the reading

reading ability so that he could obtain the fullest value from

his college COlITSeS and at the srone time be able to participate
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students for the remedial reading course were

selected after a careful comparison of the results attained on

the American Council Psychological Ex~nination had been made

with the results attained on the Iowa Silent Reading Test,

Advanced Form. All entering studec1ts were required to take

these examinations. The students were placedin one of three

gr oups according to the ser iousnes:::: of their need for remedial

instruction. The first group was composed of students whose

reading percentile ranks were more. than fifteen points lower

than their psychological percentile ranks; the second, of

students whose reading was below that of eighth grade graduates;

and the third, of students whose reading was below that of

third year high school. These grou~s were overlapping, and a

student listed in Group One might also be listed in Group Two

or Three ..

The first experimental reading class was organized

in December, 1944, as a non-credit course, meeting the S8l11e

number of hours as did credit classes. All studen ts recon:nnended

for the course were required to take the course, if they were~

not registered in another class at the hour the reading clasS

was offered. Students were dismissed from the course when

reading achievement had reached a satisfactory level.

The first wee.k of the course was a diagnostic one.
; .,"

yisual acuity and ocular fusion was made for all
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students enrolled in the COill~se. In order to eliminate

students who had been enrolled in the course due to inaccurate

testing, a second reading test (a second form of the Iowa) and

a second group psychological test were administered. Group

instruction in the nature of the reading process and the

techniques used by efficient readers were explained to the

students during the weeks that followed. Individual assign-

ments of exercises, involving the reading skills in WhlCh

the student had been shown to be deficient, were made so

that each student would have a chance to work on the skills

that he needed to improve. A fre8 reading, or interest-

reading progr81ll 'was set up, but no free reading requirement

was lnade. Students were encouragedto select books from the

library housed in the Clinics and many of them did take ad-

~ vantage of this chance to borrow books because no t~TIe limit

was placed on the return of the bOOKS.

Retests were made each month 8nd personal confer-

ences with individual students were held as needed. Students

were dismissed as soon as they had brought their reading up

to a satisfactory level. Individual case reports were filed

with the Dean of Instruction with a general recoll1ffiendation

that all students enrolled. in the course return to the Clinics
(

annually for.c retests and re-enroll, if their gains in reacting

&ch:i.eve:mEmt were not he irJ.g maintained by a year following

dismissal.
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Improvement in reading scores, gains in scholarship

indices in terms following remedial instruction and reduction

in the number of withdrawals were the c!'iteria used for the

evaluation of reading classes. Changes in scholarship indices

mad.e by a studen t enrolled in the course vrere compared with

changes made by students recommended for instruc tion but never

enrolled. The students used in the comparisons were paired·

according to psychological scores and reading scores.

An analysis of all the remedial cotrrses offered

during the academic year 1944-45 showed the average change in

scholarship index fo!' the students who had received remedial

instruction to be a gain of 12.5 points; the average change

for those who had been recom:neno.ed but not enrolled, was a

loss of 3.5 points. 7

7 ("
. Bernardine G. Schmidt, liThe Function of the

Reading Clinic in Teacher Education,lI Teachers College
,Journal, 17 :.107,..10, May, 1946.



CHAPTER III

I\iJETHODS OF CULlECTION JIl1D TREATI/IEJ.iT OF DATA

In order to evaluate the reading program of Indiana

state Teachers College an examination. was lnade of the scholar

ship indices ~the scholarship points, and the number of wi th

drawals lnade by two groups of students from September, 1944,

till March, 1947. The names of the students in both groups.

were secured from reports filed with the Dean of Instruction

at Indiana State. TI~ese reports listed students who had en-

rolled in the reading course as well as those students who

were recolllmended for remedial instruction. All students

actually enrolled in the course were placed in the first group

(hereafter referred to as Group I), and all students reconmended

~or instruction but not enrolled in the course, were placed in

the second group (hereafter referred to as Group II). Al though

almost five hundred students were recommended for remedial in-

struction, only one nundred and twenty-four were ever enrolle~

in the course. An effort was made to match, person for person,

all.ptudents who t90Kt.he course with those who did not. Date.

o.fentran ce in college, fres:qmen Psycl1ologicalpercen tiles, and

f·resbmen readirlg per cen tiles wer e used as the bases for the

xh~tchin.g.>.Themaximum variation in psychological or in reading
.<.,.,

eqUating bases was five jJointso



With these criteria in mind, a selection of seventy pairs of r

students was made for this study.

It was assumed that if reading ability had any re-

lationship to academic success, the improvement of scholar-

ship indices and scholarship points would be greater, and the

number of'withdrawals would be fewer for the group of students

who took the course. The scholarship index, as used at this

college, is a system of i2cholarship points "established on

the basis of fom, quarter hovrs, using four points for each,

'A' grade, three points for each 'B' grade, two points for

each 'C' grade, one point for each 'D' gra,de, and no points

for each IF'. The ratio of the stUdents' scholarship points

to his prepared credit hours attempted will be his scholarship

index. Thus, a scholarship index of 100 (16 points/16 hours

attempted) would be a record of four 'A's', while a scholar-

ship index of 25 (4 points/16 hours attempted) would represent

the lowest passing grade--4 'D's' .. " 1

TILe permanent record files in the office of the

Registrar furnished the scholarship indices and grades made

bY-students for each semester that they were enrolled in

schOol. Scholarship po ints were secured by assigning a

numerical value to each gradeCthat was earned. 'Withdrawals

;{:I,Indiana sta.te Teachers College Bulletin, Curriculums
For 1946-47 Ca,talog Iss~~:> Vol. 39 , No.2, p. 159.
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and numbers of quarter-hours of work attempted were also

secured from these files.

After these data had been obtained, comparisons

were made of tiLe groups in respect to:

1. total numbers of qyarter-hours

of work attempted

2. total numbers of withdrawals

3. number of withdrawals due to failure

4. total number of scholarship points

5. average schoL::.rship indices during

the three year period

6. average letter grades earned during

the three year period

Clinic records were examined in order to find how

great a~ improvement was made in reading by the students en

rolled ili.tl1.e course. Median rea_ding scores made by students

at the time of enrollment in the cotrrse were compared with

median reading scores made at the time of dismissal from the

course. Tb.e average length of time spent in the course was

also secured from the clinic records.

(



CHAPTER IV

PRESENTATION .AND INTE:RPRE'I'ATIOl'l OF DATA

After the basic data of scholarship indices, grades,

scholarship points, nmnbers of hours attempted, and numbers

of withdrm·Ja,ls had been recorded for each of the one hundred

forty students, group comparisons of' each of these were made.

Al though the s tuden ts of each pair entered school

at the Silllle time, few of them remained in school for the s~ne

number of terms. Some of those who did stay in school carried

less than sixteen quarter homos of work per term, while others

carried more than sixteen; therefore, it semled best to make

group comparisons rather than person to person comparisons.

This great difference in nuxaber of hours attempted was seen

when totals for each group were computed. It was found that
I '

Group I had attempted 2,572 more hours than had Group II.

The actual figures were 6,532 hours attempted by Group I as

compared with 3,960 hours for Group II.

The reason for the great difference in the nuulber

of hours attempted by the groups can be explained by the

DlU11ber of vvithdrawals wi thin the groups. In order to see just

110W many students did withdraw~·-an exact count was ma.de of

thos.e siudents who withdrew during or after their first year,
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second year, or third year of college work. The number of

withdrawals and the cOrTeS1JOnding changes in the size of the

groups can be seen by an. eX8.1l1ina tion of the table that follows.

The change in the size of the groups was fOlmd by subtracting

the number of withdrawals from the original ntIDlber in each

group. Percentages of wi thdravmls' for each group during the

three years covered in this study were also computed and are

shown in Table 10



TABLE I

16

NU.lYCBER. OF \vITHJJ8.AWALS 9 PERCENTAGE OF \vITIIDHil.\vALS 9 .AND CHANGES
IN THE SIZE OF THE HE.ADING GROUP AS Cm:e.ARED WITH THE NON

READJJ\[G GROUP FOR THE ACADE]\iIIC YEARS 1944-47

23
18
18

18

.72

'56
50
48

48

47
5
o

52

Size of new groups
Group Group Group Group

I II I II
=======================

Withdrawals after one year 14
Withdrawals after two years 6
Wi thclrawals after three years 2
Total withdrawals 22
Size of groups at end of study
Percentage of withdravmls for

the three year period
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Table II shows that seventy-four per cent of the

students of Group II withdrew during the three year period

studied, but only thirty-one per cent of Group I withdrew.

It was impossible to determine the exact cause for these

wi thdrawals; however, an exs..mlna t ion of the scholarship

indices at the time that the \'vithdrawals were made, revealed

that twenty-five of the students of Group II were failing at

the time they left schoen as compared with nine failures in

Group I. A definite statement as'to the cause of the large

ntunber of withdrawals and failures made by Group II could not

be made on the basis of this information, but special note

was made of the fact that the students in that group had

comparable abilities with those in Group I. The only known

difference in the two groups was that the students in Group

I received remedial reading instruction, but the students in

Group II did not.

Since the students in the reading group stayed in

school longer than did the students in the non-instructional

group, they earned more scholarship points. Group I earned

3,769 points as compared with the 2,236 earned by Group II.

A clearer picture was secured from an examination of the

~cholarship indices made by the hvo 'groups for each year of

,the remedial program. These averages al~e shown in Table II.



AVERAGE SCHOLAESHIP ThTDICES OF ThTSTRUCTIOlJAL AND
NOU-INSTRUCTIONAL READING GROUPS FOR EACH Will

OF THE REl18D lAL PROGRAlif

TABLE II

Average Scholarship Index

18

43.0
51.1
56.8

Group II

49.1
52.0
57.4

Group I

Year

1944-45
1945-46
1946-47
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An examination of the final average scholarship

indices, as shown in 'J:ableIII, revealed the interesting

fact that although Group .II·had become a more select group,

because of the large number of withdrawals of students

making failing grades, the average sc?olarship index for

that group was lower than that of Group I.

An examination was made of the actual improvement

made by students enrolled in the course. Median reading

scores made by students at tile time of enrollment in the

course were compared with median reading scores made at the

tline of dismissal from the course. The average amotmt of

improvement for the group taking the cotrrse was 39.1 points.

The average length of Lime spent in the course was shown to

be twenty-three clock hours.



CHAPTER V

GENER.A.L llJ1lill.l!.R.ETAT ION AND CONCLUSIONS

An exact way of measlrring the values derived from

any course of study has never been devised, but the cOITwarison

made of students at Indiana state Tec~chers College enrolled in

the remedial reading course with those of similar abilities

but not enrolled reveal~d the following interesting facts:

1. 1I1ore tl1.an twice as many withdrawals were made by

students in the non-instructional group as were

made by students in the instructional group.

2. Twenty-five of the withdrawals of the non-instruct

ional group were attributed to failure as compared

with nine withdrawals due to failure in the

instructional group.

3. The instructional group attempted 2,572 more hours

of work than did the non-instructional group.

4. Students in the inst:ructional group earned 1,533

more scholarship points than did students in the

non-instructional group.

5. The average scholarship index for the instructional

group was higher than that of the non-instructional

group. This was true for all three years covered

this study ..
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Since the instructional group, as shOvJ11 by this

study, attempted more hours of '''lark, sta,,yed in school longer,

earned more scholarship points, and had higher average scholar-

ship indices during the entire study than did the non-instruct

ional group, it seemed fair to conc1ud~ that the remedial reading

program of Indiana state Teacher E: College had been of value to

the students enrolled in it. The author of this study realized

thatit was a limited one 'because only one hvndred and forty

students were used in it, but on the basis of the findings of

this study, as well as studies reported elsewhere, it would

seem that a remedial reading program does have a place in a

college curriculum.
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70
70
70
70
67
67
66
64
64
64
64
62
62
62
61
61
61
60
60
59
58
58
58
'57
57
57
57
5-7
57
57
57
57
57
57
57
57
57
57
57
57
57
56

- 56
55
55
55
54
54
54

Mecllanlfeacflng
Percent,ile___N,

1
1
1
2
2
1
2
1
1
2
1
1

'1
1
7

12
2
2
3
1
2
2
2
1
2
7
3
1
1
3
1
1
1
1
1
1
1
1
4
2
2
6
4
3
4
2
1
2
1

School

Perry TO'iNnship
Potomac (Illinois)
Stewar tsvill e
Tampico
Ham.nond
Slocum (Trenton, Michigan)
Princeton
Community (Pinckneyville, Illinois)
Hunting1mrg
Robinson ToWnship
York Corrmru.ni ty (Elmhul~st, Illinois)
Owensville
Paoli
Soldan (S t. Loui s·, JYIi s sour i)
Concannon (West Terre Haute)
Evansville
Forest Township
Reitz 1l1emo:rial (Evansville)
West Terre Haute
Pine Village
Horace l'Iann (Gary)
J:'1ontezuma
Newcastle
Austin (Chicago, Illinois)
Cathedral
Orawfordsville
Danville
Decker Chapel (Decke:r)
Edmion
Elnfuurst, Illinois
Felt (Oklahoma)
Freelandville
Hayden (Hammond)
Leavenworth (Waterbury, Conn.)
1I1onr 0 e City
PenD TO\VDship (Bloomingdale, Ind.)
Pontiac (Michigan)
Rbosevel t (Ypsilanti, Michigan)
South Bend
Tolleston, (Gary)
Worthington (Jefferson)
Chicago
Dale
Anderson
Fpl,'.t .vfayne

'. p'e:hi'I'ownship
Bowling .•"Green
Haubstadt
Hazleton

. Rank.
'T

I' 41.5
I 41.5

.41.5
41.5
44.5
44.5
46.0
48.5
48.5
48.5
48.5
52.5
52.5
52.5
55.5
55.5
55.5
57.5
57.5
59.0
61.5
61.5
61.5
71.5
71.5
71.5
71.5
71.5
71 .• 5
71.5
71.5
71.5
71.5
71.5
71.5
71.5
71 .. 5
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54
54
54
53
53
52
51
51
51
50
50
50
50
50
50
50 "
50
50
49
48
48
48
48
48
48
48
47
47
46
46
46
.46
46
46
46
45
45
45
45
45
45
45
44
43
43
42
42
42
39
39
39

))T

2
11

8
2
2
1

31
2
3
1
1
1
1
1
1
1
1
1
2
1
1
1
1
3

14
1

17
2
4
1

112
3
5
2
2
1
1
1
1
4

140
1
2
2
6
3
1
1
2
3
5

School

Immaculate Conception
New Albany
otter Creek
George vfashington (Indianapolis)
South Side (Fort Wayne)
st. George (Evanston, Illinois)
Brazil
Columbus
Elston (Michigan City)
Argus
Carl Schurz (Chicago) ,
Central (Dougiac, Michigan)
Coalmont (dasonville)
Escanola (Michigan)
Hirsch (Chicago)
Lyons
Staunton
Tell City
Aurora
Central Catholic (Fort Wayne)
Bloom.ington
Elmhurst (Fort Wayne)
French Lick
HallliIlond
Sullivan
Prairie Creek
Clinton
I,riddleton
Carlisle
Chandler
Garfield (Terre Haute)
Gosport
Marshall
1l1i tchel1
Scott Center (Angola)
Elwood
Fr ichtoll.
Mattoon (Illinois)
IVIeraor ial (Evansville)
lilt. Vernon
Wiley (Terre Haute)
Winslow
Merom. '
Goshen
1'1ar:tinsvill e
Bedford
Lawrensvi11 eTownship 'J ( Ill. )
Roosevelt (1Ylonticiello)
Decatur
Greencastle
Medland

======::::s::=========="--======================= ===:;;:;=::;.:;::::~==;:;::::===Median Reading
PercentiteRank~.;),

It'
It
!I. 88.5
'I 88.5

:r ~~:;
J I 92.5

III' ~::g
Ii i 96.5

!I 15~:~
il 102.5

I Ii 102.5
II 102 .. 5
;1 102.5
:. 102.5
:'1102.5

! 102.5
" 102.5
!,

it 106.5
'i 110.5
I 110.5

,! 110.5
I 110.5

110.5
110.5
110.5
114.5
114.5
119.5
119.5

:' 119.5
119.5
119.5
119,.5

Ii 119.5i
126.5
126.5

i 126.5
I, • 126.5

," Ii,.> 126.5
! 126.5
i'" 126.5
I 130'.0

";j

:JI'13,i" 131,. 5
", Ii 131~5

;";!~" ,132 ••• 5
'.\\i ',,' 1

1
3
3

2
2

••• 5
5r'

1 ~~~:;
i~

I. 138.5
, "



,,"I ===============::::;====~-.,:-

Rank " -=S;..::c;:o::h=o 01 N
Posey Township, 2
Remington 1
Riley 8
Rockford 1
spencer 1
Surmnitt Hill (Pennsylvania) 1
Acton 1
East (Aurora, Illinois) 1
Elletsville 1
Ermnerick Manual Training( IndIlls.) 1
Lane Technic$.l (Chicago, Ill.) 1
l\fevv MidcU eton - 1
Froebel (Gary) -" 2
Laboratory (Terr~ Haute) 30
Oakland City 1
Fayetteville 4
Broad Ripple (Indianapolis) 1
Bruceville 1
Englewood (Chicago) 1
Jolln Adams (South Bend) 2
st. Leo (Chicago, Illinois) - 1
st. Peters (Jefferson City, Mo.) 1
Van Buren 3
Clay City 8
Elkhardt 2
Cannelton 1
Logansport 2
Fairbanks 1
Valley (West Terre Haute) - 2
Arsenal Tech. (Indianapolis) 5
Lincoln (Vincennes) 2
Oxford 3
Cory 3
l<fecca 2
Washington (Washington, Ind.) 2
Bainbridge 1
Bboker T. Washington (Mt. Vernon) 1
Br ooksvill e 1
Cortland (Cortland, New York) 1
Dugger 1
Harrisburg (Illinois) 1
Hymera 4
Napoleon 1
Ne-w iHaven 1
Polkville (North Carolina) 1
Boonville - 2
Gerl:;tmeyer (Terre Haute) 20
Lilit~ -.. 9
Veedersburg 1

27

Median Reading
Percentile

39
39
39
39
39
39
37
37
37
37
37
37
35
34
34
33
32
32
32
32
32
32
32
31
30
30
30
28
28
26
26
26
25
25
25
24
24
24
24
24
24
24
24
24
24
23
23
23
23
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J:.'Iediari Reading
N Percentile'--
2 23
2 22
2 21
5 21
4 21
1 20

13 20
6 20
4 20
1 20
1 20
1 20
1 19
1 19
1 19
1 17
2 17
1 17
1 17
4 17
1 17
1 17
1 16
7 16
4 16
2 16
1 16.
4 14
2 13
1 12
1 12
1 12
1 12
1 12
1 12
2 12
2 10
1 10
6 9
1 9
1 8
6 8
1 7
1 7
1 7
2 6
1 6
2 6
2 5
1 5

School

Waveland
Hillsdale
Brownstown
JYIi shawaka
Petersburg
Fairmount
Glenn
Par is
Shelburn
Trafalgar
Union
West Township (Pl~nouth)
Freeport
Odon Township
Washin~ton (Indiana Harbor)
Alton tIllinois)
Blackhawk
Bloomfield
Elberfield
Linton-Stockton
Manual Laboratory (Miller, Va.)
Rockport
Barton Township
Crispus Attuck (Indianapolis)
Farmersburg
Rosedale
vJhi ting
Jasonville
Lew wallace (Gary)
Dwight Township
George Rogers Clark (Hammond)
Jefferson
Ligonier
Morton J:.lemorial
Stockwell
Sheridan
Colfax
Evalmont (Lewis)
Honey Creek
New Winchester
Roosevelt (Dayton, Ohio)
Covington'
Ashboro
Casey

,N()l~mandy Cst. Louis, Missouri)
, Jasper

I saacElston (J:.1i,ch igan City)
vfueatland
Kinwa,n
JYlor tori (Morton Gap, Ky.)

Rank

:f
i-!i

, I
, I

!i

,I
i,1

;·,1

,"t
I'
I

'/', : I

II

;I
, I

'i I
'!
• I
I, I

: I
;1
, I

I
I I
, ,
11

i !~

~" .,

184.5
187.0
189.5
189.5
189 .. 5
194.5
194.5
194.5
194.5
194.5
194.5
194.5
199.5
199.5
199.5
204.5
204,,5
204.5
204.5
204.5
204.5
204.5
210.5
210.5
210.5
210.5
210.5
211.0
212.0
218.5
218.5
218.5
218.5
218.5
218.5
218.'5

'1222,,5
i" 222.5I,
! 224.5

: I.'l 224.5
I, Ii 226.5

i'. -il" 226.5

.~"•.i:•.!,•.i.!.i'!""';llli.;,.•.·.:.L!n]
.• ......~$2.~5

:.·.•·.'I·~ ',223355 "55.". ',.,',.t

'";!
:1

'I
, i"

I
, I

.;\

1,1
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~edian Re0dIDg-
Percentilel\f

1
1
1
1
1
1
1
1
1

..... -4 ... ..... ' ..
.... of of ...... .. .......

• .j, ' , •••

J " • :'. •• .".' .'~

'" . . "'"
; • '0. '•• '.' •.Of "
j .f • -j' ,

School

st. Joseph (Terre Haute)
Eminence
Fort Branch
1·101'1 terey
Rockville
Roosevelt (Gary}
Nt. Olympus
Central (Goldsboro, N. Co)
Lincoln Institute

235.5
239.5
239.5
239.5
239.5
239.5
239.5
243.5
243.5

···r,...·--,-----------

I
. I:

"
", ,
1

, :' .' ..• . ~: .. ~~ ~:: /". :::" :
" •• .. of ..

.' . .. . .~ . ..

,
i
j<

~ ,
\,.

j'.

,.. -('F

\

i, I

1_'-:R::.;:.;;;.;;an;;.:;;""k _

II
II

i
I

.,.
1
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