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CHAPTER I

THE PROBLEM AND DEFINITION OF TERMS USED

Within the last few years more and more individuals

have begun to question the methods and prooedures of giving

instruotion in the sohools. Teaohers are looking widely and

searohing deeply to find what methods best bring the desired

results. studies have been made to try to determine whether

anyone method should have a predominanoe over the other.

Future studies will undoubtedly be made in an effort to find

the answer.

Sinoe sooial studies leads easily to the three most

oommonly used methods, leoture, question-and-answer, and

sooialized reoitation, this experiment was oonduoted in the

sooial studies field, with the thought that more evidence

might be had to help teachers in their work.

I. THE PROBLEM

Statement 2t lh! Rroblem. It was the purpose of this

stUdy (1) to determine which was the most effective method

of teaohing ninth grade oommunity living, the lecture, the

question-and-answer, or the socialized recitation method, as

determined by tests given betore and atter the unit's work;

(2) to compare the achievement ot these ninth grade pupils

taught in units a'ooording to the textbook, with other ninth
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grade pupils of equal mental ability in the same sohool

system taught by a fusion ot methods; and (3) to determine

the pupils t reactions to the different methods of instruo

tion by means of a questionnaire.

Importance 2! !a! study. The ninth grade ohild is at

an impressionable age. His unbiased thought has not yet been

trammeled by adults, thus it is highly important that his

sooial studies training be at a high level and be given in

such a way that growth toward good will be the result in

eaoh ohildts life. It is at this age and in these olasses

that opinions are being formed, often in direct contrast to

the childts past knowledge. He is ready to listen; the

sohools must be ready likewise to give him the best education

in the best way.

In todayts world the teaohing of sooial studies is

vitally important in order to pass on to future generations

the heritage ot the past as well as to educate for a more

enlightened citizenry tor tomorrow. In our complex sooiety

today this becomes quite a oomplex task. The big question

arises: How oan this best be done? To answer this question

the writer has undertaken this experiment.

II. DEFINITIONS OF TERMS USED

Ninth seade oommunity living. A course in active



citizenship.

The lecture method. Throughout the report of this

experiment the term "leoture method" shall be interpreted to

mean that procedure 1n which the teacher talks, as it is

stated in ! Handbook ~ Soolal Studies Teaching by the

Association of Social Studies, Teachers of the City of New

York, "It is easier to tell than to teach."l In this proce

dure the pupils listen passively and take notes on what is

being said.

!h! question-~-answermethod. In this report "ques

tion-and-answer method" shall be oonstrued to mean that pro

cedure in whioh a discussion shall ensue, using as a basis

for that discussion, questions which have previously been

given to the pupil as well as questions whioh are motivated

by the discussion itself.

!h! socialized recitation method. The writer of this

report has used the term "socialized recitation method" in

its broadest sense. It has been interpreted to mean any

method not classified as a lecture or question-and-answer.

Many devices of learning were used suoh as forums, panel dis-

1 A Handbook for Social Studies Teaohins, by the Asso
ciation or SocIal Stuares Teachers ot the city ot New York,
Republic Book Company, 1953, p. 22.
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oussions, debates, speoial reports, oommittee reports,

dramatizations, and many others adaptable to the partioular

situation.

Aohievement soore. The term "achievement score"

shall be interpreted to mean the difference between the

soares of the initial tests and the final tests for eaoh

six-week period as well as the differenoe between the soares

of the initial tests for the term and the final tests for

the term.

III. METHOD OF PROCEDURE

The cooperation of the awnlnistration of the School

City of Elkhart was obtained and the pupils were informed

concerning the experiment, although the exaot prooedure was

unknown to the pupils. Gratitude is due the pupils in their

expressed enthusiasm, willingness, and ready cooperation in

the experiment.

The basic text used in the experiment was Aotive Citi--
zenship, written by Harry Bard and Harold S. Manakee. 2 This

text is divided into four major units. A pre-test covering

the entire text was given at the very first of the school

term, and the same test was administered at the end of the

2 Bard, Harry and Harold S. Manakee, Aotive Citizen
. ship (Chicago: The John C. Winston Company, 1951T.
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school term to determine the net gain in aohievement. A,pre

test was given before eaoh major unit was presented in olass,

then the same test was given after the unit had been oovered

to determine the net gain by eaoh of the three different

methods. Eaoh unit was taught by the leoture, question-and

answer, and sooialized reoitation method at least onoe.

A oomparison was made with an equal number of pupils

of equal ability who had been taught by a fusion of methods

at the end of the school term by giving them the same final

test.

A questionnaire was given at the end of the term main

ly to determine whioh method was preferred by the pupils,

and also to gain other pertinent data.

IV. LIMITATIONS OF THE EXPERIMENT

Certain limitations had to be oonsidered in evaluating

the worth of this experiment. SUbjeot matter was taught with

little regard to attitudes and everyday living. New and dif

ferent material was taught in each of the four units; there

fore, pupil interest varied greatly with the varied material.

The writer, who taught all five classes, might have been mor~

efficient in one of the three methods. The classes were not

evenly matched in mental ability. There was also, probably,

a certain amount of carryover in the testing, sinoe the same

test was given as a final as was given as a pre-test, and
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this oarry over would vary with the methods and olasses. ,The

experiment was limited in soope and area.

V. ORGANIZATION OF THE REMAINDER OF THE THESIS

Chapter II will be devoted to a brief review of related

literature and researoh projeots oonduoted with similar pur

poses in mind. Chapter III will give a detailed presentation

of data, prooedures, and analysis of data. Chapter IV will

give the summary, oonolusions, and reoommendations.



CHAPTER II

REVIEW OF RELATED LITERATURE

Since studies have been made and are being made con

cerning procedures and methods of instruction, the conclusion

may be drawn that a weakness is recognized and that attempts

are being made to seek a satisfaotory oorrection for that

weakness. The writer of this report is mainly interested in

those researohes whioh have been made in methods of ins truc-

tion in the sooial studies field. Four of these studies will

be reviewed briefly. Avery D. Gabbard in his thesis, "An Ex

periment to Show Comparative Value of Teaching by the Lecture,

~uestion-andAnswer and Socialized Methods," oame to the follow

ing conolusions and made the following reoommendations:

1. Differenoe of achievement in the use of the three
methods does not oonstitute a valid reason for using any
one method of instruotion.

2. Students preferred to be taught by the question
and-answer method.

3. Attention and interest were more easily stimu
lated during the periods taught by the question-and
answer method.

4. Government seemed Vital, real, and more life
like during periods taught by the sooialized method.

S. The urge for students to want to look into the
future and set a goal for life seemed the greatest
during the periods taught by the lecture method.

6. The writer would not recommend the use ot any
one method exclusively in the teaching of sooial studies.
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7. The writer would':ladvise the experimentation
with different methods. J

Darrell Gabbard in his thesis stated:

A oareful examination of the research does not
reveal evidenoe that there is any best pattern of
instruotion for every teaoher in every situationo
The consistency with which the proJeot and labora
tory methods have been shown superior to the reci
tation method and the encouraging results obtained
through the use of teacher-pupil planning suggest
that a method which provides for adaptation to in
dividual differences, encourages student initiative,
and stimulates individual and group responsibility
and oooperative partioipation in a social climate
which is Oharacteristioally democratic is llk~ly to
be more effective than met~od which does not. 4

Herbert J. Klausmeir5 in his thesis revealed that at

both the ninth and eleventh grade levels the lecture method

resulted in higher achievement. The differenoe was so small,

though, that it did not oonstitute a valid reason for using

this method. A majority of pupils at both grade levels pre

ferred the leoture method of instruotion. Attention and

interest seemed to be more easily stimulated and sustained

during lecturing; however, he did not approve the use of the

3 Avery D. Gabbard, "An Experiment To Show the Com
parative Values of Teaohing by the Leoture, Question-and
Answer, and Sooialized Methods," UnpUblished Thesis, Indiana
state Teaohers College, Terre Haute, 1950, pp. 36-7.

4 Darrel Gabbard, "An Experiment With Three Methods of
Teaching Sooial StUdies," Unpublished Thesis, Indiana state
Teaohers College, Terre Haute, 1950, p. 10.

5 Herbert J. Klausmeir, "An Experiment With Two Methods
ot Teaching Sooial Studies in High School," Unpublished-Thesis,
Indiana State Teaohers Oollege, Terre Haute, 1947, pp. 35-6.
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lecture method exclusively in the teaching of social studies.

He recommended that those teachers of social studies who are

not positive of their methods in terms of objectives and

pupil aOhievement experiment with different methods of teach

ing.

The conclusions on this sUbject reached by Alva Allen6

was that the achievement of the experimental group was slight

ly higher under the textbook question-and-answer method of

teaehing than it was under the panel discussion and group

activity method. The median score was nearly the same on

tests given at the end of eaoh six weeks of teaching during

the experimental period. However, the higher soore was made

during the first six weeks of the experiment whioh was taught

by the textbook question-and-answer method.

The pupil questionnaire used to determine pupil pre

ference was decidedly in favor of the textbook question-and

answer method.

This study expressed the thought that a sincere and

consoientious sooial studies teaoher could make either method

of instruotion effeotive, that much of the sucoess of any

teaohing method depended upon the ability of the teaoher.

These were the reoommendations given by Allen:

6 Alve F. Allen, "The Effectiveness of Two Methods ot
Teaching Social Studies in High School," Unpublished Thesis,
Indiana state Teachers College, Terre Haute, 1952, p. 46.

,;lI-.. _
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The writer would reoommend a very careful and
detailed study ot the group to be taught before
the adoption of anyone method. The type ot oom
munity from which the students come, the economio
status ot the family, the generally recognized
attitude ot the students and their intellectual
ability would be some of the determining factors.
The writer felt that possibly with a class ot low
ability the textbook question-and-answer method
could be used advantageously. The writer felt
that the method which was used effectively with
one group would not neoessa~ily work with equal
success with another group.1

He reoommended the consideration of a number of pos

sible methods ot teaohing social studies and, with some pre

liminary testing, adoption of the plan that appeared to be

most effective tor the course and lesson to be taught. More

extensive research and stUdy should be made before any method

oould be labeled as the most effeotive.

Apparently, from studies made concerning the different

methods of teaohing sooial stUdies, the conolusion has been

reached that no one method oan be listed as definitely better

than another. All methods must vary as the situation and

needs vary, and any teaoher that confines his teaching to a

certain pattern is limiting not only the pupils he is teaoh-
"

~ ing but himself as well.

Avery D. Gabbard in his researoh on this sUbject has

this summary from Walter S. Monroe:
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It has been found, through research in methods
of teaching the sooial studies, that no method
alone insures good teaching, but that oertain
methods are more flexible and more adaptable to
various school systems. It cannot be said that
there oan be any set pattern for every teacher in
every situation. Many eduoators have found that
the laboratory and projeot methods are better than
the reoitation method. The former methods tend to
enoourage student initiative an% stimulate more
responsibility and oooperation.

In teach~ng sooial studies, as in any field, it is

helpful to stop and reiterate the objeotives, then, in

aooordance with these, plan and use methods towa'rd this end.

The objeotives may be stated in many different ways of oourse,

but after summarization all have the same goal, to develop a

better citizenry. Aldrioh lists two objectives of junior

high sohool social studies as being:

1. To assist the individual in developing into
a wholesome, well adjusted and oontributing citizen.

2. To preserve and extend the values and ideals
of a demooratic sooiety.Y

Then, with these objeotives in mind, the task of seleo

ting the method of instruotion beoomes less diffioult.

Aooording to James J. Hogan:

The sooial studies classroom in a demooracy
should be the student's most realistic, practical
experiment in democratio liVing, since the core

8
Avery G8 bbard, .2.2. ill., p. 7.

9 Julian·C. Aldrich, "Social Studies For Young Adoles
,oents," Currioulum Seri•• Number 6, National Counoil For The
Social StudIes, September,l95X: :P. 43.
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ot sooial studies is the promotion ot ideals to
make more worthy, responsible oitizens. Reoogni
zing that, in this ohanging world suoh demooratio
experienoe should be enoouraged.10

10 James J. Hogan, "The Group-Unit Method--An Apporaoh
to the Teaohing ot History," ~ Sooial Studies, 45:15, Jan-

, uary, 1954.



CHAPTER III

PRESENTATION AND ANALYSIS OF DATA

Approximately 140 pupils or five ninth grade community

living classes of Central Junior High School of Elkhart,

Indiana, participated in this experiment. Four of these

classes were of approximately the same mental ability, the

median I ~ts ranging from 105 to 110. (See Graphs 1, 2"J,

and 5, pages 14, 15, 16, and 18.)11 The fourth class had a

median I ~ of 90 or thereabouts. (See Graph 4, page 17.)

This group of low mental ability was taught exclusively by

the sooialized recitation method. The other classes were

taught by all three methods, using one method to each unit.

Since there were four large units of work in the basic text,

it was necessary to use one method twice. The writer elected

to use the socialized recitation method, so in each of the

four classes there are two units taught by the t method.

A pre-test was given over the entire textbook at the

beginning of the year. At the end of the course the same

test was administered to determine the over-all net gain. A

pre-test was given at the beginning of each unit and the same.

test administered at the end of the unit to determine the net

gain of a class when taught by a particular method. These

11 In all graPnl' pres.nted throuP01it tala, .,bapt.JO"
'pupils are indicated by number.
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tests were made by the teacher and were objeotive in natur~,

since it was impossible to obtain desirable standardized ones.

Then too, it seemed that teacher-made tests might acoomplish

the purpose better than standardized tests. The experiment

oovered an entire term's work in ninth grade community liv

ing.

In order to expedite the presentation and analysis ot

data eaoh olass is treated separately in so tar as the pre

book tests are conoerned. The median I ~ tor Class I was 110.

(See Graph 1, pa ge 14.) The median net gain tor the year was

plus 10. (See Graph 6 page 20.) The greatest net gain was'

plus 18. This gain was made by a pupil with an I ~ rating ot

106. At the other extreme there was one pupil that tailed to

gain aocording to the aChievement test. This pupil's I ~

rating was 86.

The findings in Class II show a median net gain of plus

8. (See Graph 7. page 21.) The highest net gain was plus 17

made by a pupil with an I Q rating ,ot 130. There was one

pupil who showed a minus 8 aChievement. This pupil's I ~

rating was 82, and his negative aohievement unexplainable.

The median I ~ for Class II was 105. (See Graph 2, page 15.) .

The median net gain for Class III was plus 10. (See

Graph 8, page 22.) The highest ne~ gain was plus 20, made by

a pupil with an I Q rating ot 110. The pupil who had minus 2

,achievement had an I ~ rating ot 82. The median I~ for Class

',;'
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III was 107. (See Graph 3, page 16.)

The median I Q for Class IV was 90. (See Graph 4,

page 17.) The median net gain was plus 9. (See Graph 9,

page 24.) The highest net gain was plus 18 made by a pupil

with an I Q rating of 115. The pupil with the lowest aOhieve

ment, or minus 3, had the same mental ability as the pupil

with the highest aohievement. The only explanation that oan

be offered for this is that the pupil with no aohievement

may have been sUffering from some physioal or emotional prob

lem.

The median mental ability for Class V was 107. (See

Graph 5, page 18.) The median net gain for the year was plus

11. (See Graph 10, page 25.) The highest net gain was plus

18. The highest gain was made by a pupil with an I Q rating

of 109. There were two pupils who failed to gain aooording

to the aohievement test. These two pupils ranked in the

nineties in mental ability. Their failure to gain oould have

been aooredited to several faotors, i. e., laziness, illness,

or teaoher-pupil personality oonfliot o

The experimental group ranked higher on the final test

than did a similar group of equal mental ability, who were

taught by another instruotor using a fusion of methods. This

might be explained by the faot that there was probably a

oarry over in the experimental group from the pre-test. (See

Table I, page 26.)
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TABLE I

DISTRIBUTION OF THE SCORES OF
AN EXPERIMENTAL GROUP AND CONVENTIONAL GROUP OF PUPILS

IN COMMUNITY LIVING

Score Experimental Fusion Soore Experimental Fusion
group group group group

44 2 27 12 13

43 2 26 3 7
42 3 25 7 8

41 7 24 3 6

40 5 23 2 7
39 10 22 5 5
38 11 1 21 2

37 6 2 20 3 1

36 11 2 19

35 5 18

34 5 3 17

33, 6 8 16 1

32 6 15

31 4 9 14 1

30 10 16 13

29 12 9 12 1
28 9 16
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The results of the applioation of the different pro-,

oedures of teaohing as shown by aohievement soores are as

follows:

In Unit I the net gains made by the thre~ olasses

.using the sooialized reoitation method were plus 13. plus

10.5, and plus 10. The net gain made by the olass using

question-and-answer method was plus 11, and by the olass

using the leoture method plus 12. (See Graphs 11, 12, 13,

14, and 15, pages 28, 29, 30, 31, and 32.)

The net gain made by the three olasses in Unit II using

the sooialized reoitation method were plus 9, plus 7. and

plus 9. The net gain made by the olass using the question

and-answer method was plus 6. The olass using the leoture

method made a net gain of plus 5. (See Graphs 16, 17, 18,

19, and 20, pages 33, 34, 35, 36, and 37.) This indioates a

slight advantage in favor of the sooialized reoitation method.

The soores ran quite low throughout this test. This might be

an indioation that the test was too diffioult.

In Unit III the three olasses using the sooialized

reoitation method made median net gains ot plus 9. plus 10,

and plus 6. The olass using the question-and-answer method

had'a median gain of plus 8, and the olass using the leoture

method had a median net gain of plus 6. (See Graphs 21, 22,

23, 24, and 25, pages 38, 39, 40, 41, and 42.) There was no

marked indioation of a best method to be used with this unit;
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however, the unit did not lend itselt well to the lecture

method ot procedure.

In Unit IV the aohievement results show that the three

classes using the socialized reoitation prooedure had median

net gains ot plus 14, plus 12, and plus 8. The class using

the question-and-answer method had a.median net gain of plus

17, and the class using the lecture method had plus 11. (See
\

Graphs 26, 27, 28, 29, and 30, pages 44, 45, 46, 47"and 48.)

It the aohievement test results can be used as criteria

tor judgment, then the question-and-answer method is definitely

the best method for this unit.

A questionnaire was given to the pupils at the end of

the term's work, to obtain certain pertinent data. In answer~

ing this questionnaire 96 of the 140 pupils preferred to at

tend class when the lecture method of presentation was being

used. Ninety-eight pupils made higher grades in those units

which were taught by the question-and-answer method, but 71

seemed to think they received or gained more actual helpful

knowledge during the use of the sooialized reoitation method •.

Interest, too, was greatest during the use of the socialized

recitation method. (See Table II, page 49.)
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TABLE II

QUESTIONNAIRE - GIVING DISTRIBUTION OF THE REACTIONS
TO THE DIFFERENT PROCEDURES OF TEACHING

SOOIAL STUDIES

Ciues€Ion-
Socialized Lecture Answer

1. During the use of
whioh method would
you rather attend
class? 14. 96 30

2. During the use of
whioh method did you
receive the highest
grade? 24 18 98

3. During the use of
which method did you
gain the most actual,
helpful knowledge? 71 27 42

4. During the use of
whioh method were you
the most interested? 81 11 48
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CHAPTER IV

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary. Much thought has been given to the various

methods of teaching social studies. It was the purpose of

this experiment to attempt to evaluate the merits of three

methods of teaching social studies, the lecture, the question

and-answer, and the socialized recitation methods. The ex

periment was conducted in Central Junior High School of

Elkhart, Indiana, during the school year of 1952-1953. Five

classes in ninth grade community living were used in the ex

perimental study. Four of the classes were of approximately

the same mental ability, having median I Q's ranging from

105 to 110; the median I Q for the other class was 90. The

net achievement using each method was determined by pre-test

and final test. Active Citizenship written by Harry Bard and

Harold S. Manakee, was used as a basic text. This text is

divided into four major units. The group with the low mental

ability was taught by the socialized recitation method ex

clusively. The main reason for this was that the attention

and interest of the retarded pupil could be gained and held

more easily by this method. Another reason was to get a com

parison of the achievement of this class with the achievement

of the other classes and to determine just how effective the

socialized recitation method was when used with the slow
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learner.

The other olasses alternated in procedure in suoh a

manner that eaoh olass used the leoture and question-and-

answer method onoe and the sooialized recitation method twioe,

each unit being treated differently by each olass o

The faotors which were kept oonstant in the experimental

study were:

1. All students used the same text.

2. Grading periods were uniform.

3. The same tests were used for all classes.

4. The environmental factors were nearly the same.

5. Absenteeism was so trivial that it did not affect

the results of the experiment.

Conclusions o A thorough study of the results of the

experiment show that there is no best method for teaching

social studieso The procedure to be used should be determined

by the Situation, the class, and the kind of lesson to be

presented. In the experimental study there was no marked

difference in results. The average net gain in scores as

computed from the median gains made in each of the three

methods are as follows:

1. ~uestion-and-answer---------- plua 10.5

20 Socialized recitation -------- plus 9.8

3. Lecture ---------------------- plus 8.5
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Although the gain made when using the question-and

answer method was slightly greater. there is still not con

clusive evidence that this method is the best method.

The average net gain in scores as computed from the

median gains made by each class in the tour units of work are

as tollows:

1. Class I
-------------------~----~- plus 9.75

2. Class II ------------------------- plus 9.5

3. Class III ------------------------ plus 10.0

4. Class IV
-----------~-------------

plus 9.37

5. Class V
-------------------------~ plus 10.2

This tends to show that, it mental ability scores can

be used as a criteria for judging. Class IV accomplished more

using the socialized recitation method exclusively.

There was very little correlation, however, in the ex-

perimental study, between mental ability scores and individual

achievement scores. There was a high oorrelation between

final book test scores and mental ability scores.

Attention and interest were stimulated to a greater

degree and initiative developed more when using the socialized

reoitation method than when using the other methods. Pupils

preferred the lecture method. This preferenoe may have been

due to the passive role they played in it. Pup~ls reoeived

higher grades when using the question-and-answer methods than

the other methods beoause questions whioh are stressed in
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olass are the most likely to be asked on the test or vioe

versa.

Conolusions may be reaohed that there is a plaoe for

all three methods in the teaching of sooial studies.

Recommendations:

1. It is reoommended that no one method be used in

teaching sooial studies at the expense of the others.

2: The teaoher should take stook of his abillties

and oapabilities in determining the method to use.

3. A thorough study of the olass as a whole as to

mental ability. attitude, and interest should be made before

deciding upon the method to be used.

4. The kind of sUbject material constitutes a major

factor in determining the prooedure to be used.
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TEST - ACTIVE CITIZENSHIP

_____ 1. We all act or behave in similar ways because we

all possess oertain urges. What are these urges?

a. hereditary traits

b. experiences

c. basic drives

d. enviromental factors

2. We are different from other people because of:

a. our experiences in life

b. we learn different things in school

c. we grow at different rates.

d. we want to be different

3. You can develop your personality by:

a. using all your personality

b. putting your desirable oharacteristics to

their best use

c. developing physically

d. oonstant practice

4. An important point to remember in budget making is----
to:

a. make your bUdget. then cut it in half

b. allow twice as much for food as you do for

clothes

c. make one person liable for the whole bUdget
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d. form a general plan then fit it to your

own special needs

5. Substandard homes are those which are:

a. in a slum district

b. mortgaged

c. so unsanitary that health may sutter

d. in a community that is below standard.

6. The main object of curfew laws is to:

a. improve school work

b. decrease juvenile delinquency

c. safeguard the health of boys and girls

d. safeguard the community

7. statistics show that the less schooling a person

has:

;:1
'j

':1
\

:1

1

a. the lower his salary is likely to be

b. the higher his salary is likely to be

c. the less likely he is to succeed in life

d. the happier he will be in living

8. Many people say that the most valuable skill you---
can get from school is:

a. to learn mathematios

b. to learn how to talk

c. to learn how to act

d. to learn how to learn

9. Our enrollment in school is about:
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a. 500

b. 1000

c. 1500

d. 2000

10. A major problem which our schools are facing today

is:

a. ourriculum revision

b. orookedness in athletics

c. inoreased enrollment

d. better transportation

_____ 11. Interdependenoe means:

a. independenoe

b. dependence of one oommunity on another

o. one community is independent of all others

d. a community has an independent government

12. A faotor whioh is important in influenoing the

ways in which people behave in community living

is:

13. In forming an opinion on a controversia 1 issue we

should base our opinion on:

a. facts

b. souroes of information

c. opin\t.on of the majority

d • opinion of the authorities

.. \

~

a. heredity

b. the laws

o. fear of punishment

d. public opinion
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In seouring reliable information it is important'

that we elimina te:

a. irrelevant faats

b. propaganda

o. advertising

d. opinions

15. In 1943 health offioials disoovered that 45% of

the people did not eat enough:

a. meats

b. vegetables

o. dairy'produots

d. grain produots

16. The most important way to solve the problems of

dirty streets is to provide:

a. more trash oontainers

b. stronger enforoement

o. more eduoation

d. more men to olean the streets

17. In 1948 about how many died from aooidents?

a. 10.000

b. 50.000

o. 100.000

d. 200.000

18. At what age grouping does most automobile aooidents

ooour?

a. 8 - 15

b. 15 - 24

00 24 - 42

d. 42 - 60

19. What probably is the greatest hazard around Central?



a. stairways and halls

b. shops

o. automobiles to and from sohool

d. bioyoles to and from sohool

20. How oan we help to deorease aooidents'

a. by obeying all laws

b. by oooperating with government agenoies

o. by taking the advioe of our parents

d. by learning first aid

21. What is the most important faotor in safety?

a. law enforoement o. engineering

b. eduoation d. first aid

22. In 1948 about how many people lost their lives in

fires?

a. 1000 o. 10,000

b. 5000 d. 25,000

23. What usually oauses fires?

a. lightning 00 explosions

b. fireplaoes d. oarelessness

24. The most important faotor in eliminating orime is

what?

a. eduoation

b. striot enforoement of the laws

o. good environment

d. more patrolmen'~
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25. What is the Amerioan national sport?

a. tennis

b. football

o. basketball

d. baseball

26. How does the standard of living in the United states

oompare to that in other countries?

a. below that of mas t countries

b. above that of most countries

c. on an average with tha t of most countries

d. far below that of most countries

27. Our standard of living is a result of what?

a. hard work

b. more money

o. our economic system

d. our thriftiness

28. The policy of enoouraging individual persons to

own and manage the distribution of goods is known

as what?

a. interdependenoe

b. socialism

c. oapitalism

d. conservation

29. What has been a oommunity problem for a long time?

a. assisting the needy

b. providing banks

c. produoing food
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d. providing olothes

30. The Sooial Seourity Aot provides for what?

a. federal housing

b. sale of E Bonds

o. old age and survivor insuranoe

d. aid to agrioulture

31. What is one of the most serious problems of this

nation today?

a. preventing orime

b. using our natural resouroes wisely

o. oontrolling our imports

d. oontrolling railroad rates

32. Sinoe 1900 how many aores of good farm land have

beoome unsuited to farming?

a. 500,000 A. o. 2,000,000 A.

b. 1,000,000 A. d. 3,000,000 A.

33. What is our annual inorease in population?

a. 100,000 o. 1,000,000

b. 500,000 d. 2,000,000

34. Our rights as freemen are guaranteed us in what

part of the oonstitution?

a. the first ten amendments

b. the fourteenth amendment

o. eighteenth amendment

d. twenty-first and twenty-seoond amendment
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35. What percent of our population is rural?

a. 40%

b. 52%

c. 57%

d. 63%

36. What religion has been foremost in Amerioan his

tory?

a. Protestant

b. Catholio

37. What are "delegated powers"?

c. Jewish

d. none or all

a. powers delegated to national government

b. powers delegated to state government

o. powers delegated to people

d. powers delegated to the supreme oourt

38. What are "reserved powers"?

a. powers reserved by national government

b. powers reserved by state government

o. powers reserved by people

d. powers reserved by courts

390 Our national government is divided into what three

parts?

a. supreme oourt, governor, general assembly

b. exeoutive, general assembly, legislative

c. exeoutive, legislative, judioial

d. judioial, governor, supreme court

_____ 40. What ty-pe of local government do we have in this

state?
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a. town meeting

b. oounty - township

o. oounty

d. township-- town meeting

_____ 41. What types of government serve most oities?

a. mayor - oounoi1

b. oity manager

o. oommission

d. township

_____ 42. When was Indiana admitted to the union as a state?

a. 1806

b. 1816

o. 1860

d. 1916

43. Who is the ohief exeoutive of Indiana?

a. Crumpaoher o. ·;renner

b. Capehart d. Craig

44. Who puts the national laws into effeot?

a. Senate o. House of Representatives

b. President d. the people

45. What three are assistants to the president?

a. Seoretary of state, Seoretary of Treasury,

~,

Seoretary of Agriou1 ture

f~ b. Seoretary of state, speaker of the House,

~i
President of Senate pro tempore

o. Vioe President, Seoretary of state and

Speaker of the House
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d. Senate, House of Representatives, Supreme

Court

_____ 46. Where was the United Nations Charter drawn up?

a1 the Hague

b. London

o. San Fransisoo

d. New York

_____ 47. How does the government. borrow money from its

oitizens?

a. by selling stook

b. by selling bonds

o. by borrowing from the banks

d. by borrowing direotly from the people

_____ 48. What determines the amount of taxes we pay?

a. the governments budgets

b. the war aotivities

o. the amount of unemployment

d. the amount of our national inoome

49. What is the publio debt per person at the present

time? (approximately)

a. $500

b. $1,000

o. $1,500

d. $2,500

50. What will determine whether or not our looal, sta~e

and national governments oontinue as governments

of the people, by the people and for the people?

a. how muoh our national debt inoreases

b. how far oommunism spreads
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o. How muoh longer the war oontinues

d. How aotive we all are as oitizens
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