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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

The importance of the filing system to the library
is quite obvious. The task of keeping an orderly record
of the lending of the books would be quite impossible
without some system. This lending system and 1its records
are known as the charging system in library usage and will
be so called in this thesis and the particular charging
system described will be called a school charging system, .
This school charging system has Seen particularly adapted
to schools and while it would retein some of its advantages
in any library situation, the writef of this theslis has
been particularly interested in developing a school charging
system that would glve easy access to a record of each

pupii's reading.
I. THE PROBLEM

. Statement of the problem. The purpose of the re-

‘search in this study was (1) to devise a single-unit
eharging system; (2) to establish a charging system that
| itwould of itself become & reading record for the pupil;

(3) to'show the need of a ‘school library charging system,

andkp) o determine the strengths and wealmesses of this
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Importance of the study. Any-library by its very

nature is an important reading tool. It is the library
that furnishes the first‘requisite of elther profitable or
enjoyable reading for the public. The school library is a
particularly vulnerable tool because it 1s being used by
the faculty to teach reading and by the student body to
learn reading and it is hoped that it is used to enjoy
reading. The extent of the succeéess of library usage in

the school forecasts~t§e success of the public library in
a given area, It 1s then importent that the school library
cooperate fully with the faculty to establish good reading
habits. This cooperation requires that the library pro-
fession.examine each function of the library, even one so
seemingly routine as a charging system, to aid both teacher
and student in their search for reading success.

U The importance of the single file system for the
book cards suggested in this thesis is that of simplification,
It has long been felt by the profession that there were too
many places to look for a missing card. This school library
charging system would eliminate this problem. The book
oards would all be filed alphabetically by author with no
regard-being taken as to the date due,

The 1mportance of finding a simple, reliable and
antomatic way ‘of having a reading record for each child 1s

Tahem by s,
:‘63 ouse This accumulative record over a given term of
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months or-years would be even more valuable,

II. PROCEDURE USED IN THE STUDY

Establishment of the value of a reading record.

This study was based upon the sincere belief of the re-
searcher that a pupil's reading record which could be accumu-
lative and easily available would be of great value in the
functioning of a reading program. This belief was confirmed
by the study of several{writings on the different phases of
 the reading problem.

Devising the school charging system. Since this is

an almost completely original work, the writer, through
trial and error, set up e system to give the two things
most desired in the project (1) a single file for book cards,

and (2) an individual reading record maintained on the stu-

dent cards.

'~Designing the student cards and their holders. The

designing of the student cards and their holders was also
original work, This, too, was a system of trial and error

and was continued until the best card and holder possible

were devised,

Testing the practicability of the school charging
szatem _x use. A charging system to be of use must be
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practical. The charging system was tested with one class
in the Central Junior High School of Mattoon, Illinois. '
The test was condﬁcted for the purpose of establishing some
basis for judgment of the value of the individual reading
record and the feasibility of using a single file for 1li-
brary book cards. No attempt was made to establish the
value of these 1ndividual reading records as an educational

tool.

ITI. ORGANIZATION OF THE REMAINDER

OF THE THESIS

- Chapter II of this thesis presents a review of reading
problems and relates them to the use of an individual reading
record, - Chapter III describes the school library charging
system, relating it to the school library and the need of
cooperation with the classroom teacher. The test is also.
dobcriped ‘which the researcher used to establish the
practical use of the system, The advantages and disadvan=-
tages are discussed in Chapter IV. Chapter V includes the

Sutmary-and’ Conélusions;
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CHAPTER II
REVIEW OF READING PROBLEMS

Surely at no time in the brief history of our coun-
try has there been more emphasis oﬁ quality education than
there is today. One has the feeling that most people -
parents, educators, industry, and the profession - looking
to educators are actually on the verge of panic. Teachers,
from kindergarten to college, are urged to do something,
anything--only do something. It would seem to this writer
that each teacher could best serve education by concentrating
on one's own area; and by gathering up any loose ends in
one's own field. There will not be any dynamic progranm
that will suddenly educate our youth overnight nor even
instill in them a huge desire for education for education's
aake."Teaching children must still be a steady, meticulous
Job wi@h the speed varying with the child. It must still be
a classroom teacher's job.

+ It is impossible to think of education, schools, or
teaching without immediately thinking of reading. No other
subjJect is so basic in developing an:individual, Studies
have shown: that.about 90% of all study activities in regular
high schoolnsubjects:inYOIVewreading.l In any field, a 90%

. ";ByggwagneryaﬁToward Better Reading in our High
sgSchoolg;"vEducation, LXXVII (Mey, 1957), 557.
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usage of & given tool-would suggest that that particular
tool was of invaluable importance to the fileld. Schools
are of course tralning students to enter all fields of en-
deavor. It is easily seen then that as our schools encour-
age and develop a vigorous and consistent reading program,
they are endowing their students with a major tool of
11v1ng.2

One of the first and most necessary things for a
teacher to recognize, is that every child is a separate per-
"son in his own right. He 1s not a "pea in a pod"., His
desires, his needs, his interests and his abilities are his
ewn and he must be treated on that basis, It has been
customary of late years to bemoan the child who cannot read.
Few of our students canmnot read, but many of them are not
reading up to their capacity. This difference in reading
aceompiishment 1s as important as the difference in reading
ebllity. This lack of accomplishment can be checked by
knowing;(l) his potential reading ability, and (2) his
pPresent reading habits, It 1s essential that the teacher
know each child's ability, interests, and range of accome~
plishﬁénts';This%could be quickly checked if a reading

»ecord 'of each: child -wers readily available.

}qggmmmmﬁhgwghild's.environment makes an important difference
" -
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in the help and encouragement he needs. While the economic.
status of the home is important, 1t is not always conclusiveé.
The most important aspect of environment is the "reading
climate" which surroundsthe child. Does he have easy access
to booké, magazines and newspapers? Is he encouraged to
read? Does he have time to read? 'Is he too tired - (after
a fuil day of school and an extré two or three hours of
football) ~ 1s he too tired to read? Has he been encour-
aged to buy books - even paper backéd books = instead of
 comic books or cokes? Is the chi}d exposed to good conver-
sation? Douglas Arméur Thom says, "a boy growing up with
adultsland spending much time in wide reading and adult
conversation, may reach sixteen with an intellectual maturity
far beyond that of the average adult while physically and
emotionally he 1s still a child.">

A teacher or a teacher~librarian must be constantly
éware*qf the basic‘needs of all children and then be able
Yo relate those needs to the given child. There is a dif-
ference in the intensity of these needs within each child;
&nd there is a'difference in the amount of satisfaction of
a?baaieaneedawithinreach.child; Some children, even as

Bome -adults; lare mare able to satisfy a basic need from

gatialaridon

3

- Déugiéa'Afmour Thom, Guiding the Adolescent
(Wﬁqhington: Government ?rintIng.ﬁgere, 19337, p. 2.
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within himself. Others will feel a lack of satisfaction
of a need but will hide this lack of satisfaction from
prylng eyes.

In the introduction to. her anthology "Time for True
Tales and Almost True", May Hill Arbuthnot lists some of
the most basic needs of children which books might fulfill
completely or at least augment, (1) The need of security
- physical, material, emotional, spiritual and intellectual
becomes more pressing lp this atomic age. Fairy tales and
biographles each minister to thig need in their own way., -An
even more pressing need than that of security is (2) the
need to achieve - to do something or to be something exciting
and fulfilling. Stories 1like Peter Rabbit, Treasure Island,

The Good Master, and Johnny Tremain help to satisfy vi-

carlously this need to achieve. (3) The need to belong

or to‘be accepted as a member of a definite group - social,
family, school or gang - 1s part of the child's maturing
process. Life is not and should not always be real and
earnest for the child and, because it is not, the child has
&nother need, that of (l) change. The inimitable Tom Sawyer .

and Pecos Bill are good examples of books that satisfy this
need. Finally, the child has (5) the need of aesthetic

Itﬁistaction - the arresting, the beautiful, the rich and

%;5;’. £l
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rewarding experience;h

- It 1s easy to understand how the accomplished reader
can satisfy his needs through books. It is well to remember
that "the basic needs of the non-reading pupil, as a person,
are the same as those of any other pupil of his age and
maturity."s The adolescent or child is not so adept at cov-
ering up his inadequacies as the adult. Often the observant
teacher can spot these needs, and the lack of satisfaction
of them, by checking the student's reading record. While
it 1s certainly not advisable for the classroom teacher to
attempt to be a child psychiatrist, it 1s advisable for her
to be perceptive of a child's problems. Certainly it is
advisable for the teacher to realize that "children like
warmth, sincerity, emotion, personal experience, sympathy,
security, kindliness, humor and the triumph of right over
wrong;"é A,perceﬁtive teacher will check as often as pos-
sible to see that each child is getting a balanced diet of
bookfare, bookfare balanced to suit the individual needs

of . the child and give some measure of basic need fulfillment,

AT e o

hmay Hill Arbuthnot, Time for True Tales and Almost
True (Ghica30°“ Scott, Foresman and Company, 1353), viif-Ix,

e SHarrison Bullock, Helj i " the Non-Readin Pu 11 in
the Secondagx School (New York: Bureau of Pﬁblications,
Teachers 0011935, Columbia University, 1956), 55, .

_ 71, *Phyllis Fenner Something Shared: ‘Children and
'“.Books (New York: John.Day ompany, 1959), p. Ol}
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Interests and their importance.. While it is not

difficult to see that many of the basic needs of children
could be met by books, one still has the problem of getting
the child and the book together. To do a satisfactory job
of this, one must arouse the child's interest. In Good

Reading for Poor Readers, George D. Spache says that the

most important single influence upon children's attitudes
towards reading is their interests. Of course, these in~
terests are a reflection of such matters as age, sex, back~
.ground and psychological matufity{7 This psychological
maturlity 1s very important and closely related to the
interests of the student, Strang, in speaking of interests
aays'"péychologically, interest is a motivating force . o ,
the closer the interest is to the center of the individual's
concerns, the more intense 1t becomes."8
But how can one ascertain the interests of a troubled
child? ;The child who is untroubled usually converses easily.
Miny Béwiideréd teachers have wondered how to get to lmow

these interests. The books that a student reads are & good

irdication of his present interests. When asked "What makes

L 7George D Spache, Good Readi for Poor Readers
‘(Champaign, I11inois: The Garrard Press, 1958J, p. 1.
- 8
B R.. M, Strang, Interest as a Dynamic Force in the
S Improvement of Reading, Elementarx En lish, XXX IV (March,

T e i e
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a book easy to read?" a large proportion of them will say,
"If it's 1nteresting."9 Teachers and parents alike might
well ask, "Interesting in what way?" Does he have an in-
terest in horses and so read Walter Farlej's books? Does he
read nothing but sclence stories? Does he crave companion-

ship, even of a dog, and so read Kjelgaard's wonderful dog

stories?

Relating interests to books. Students' interests
'seem to follow a fairly definite pattern. Third, fourth,
fifth and sixth grades like to li?e in a make-believe world,

thus they find folk and fairy tales appealing. The Sleeping
Beauty and Cinderella appeal to girls because of their

Yearning for beauty and romance, Sinbad, Aladdin and the

wonderful tales of Hans Christian Anderson interest the
boys.lo'

Tgen-agers are a special concern of the high school
teacher‘gnd librarian, In the book field, this one class
qf‘};tgpatu:e, 8o 1mportant and so needed, is the most truly
neglected. "For adolescents in that no-man's land between
gh{ldhqpq an@adq;thood,afﬁew kind of teen-age literature
is needed. Théy ﬁeed books which will interpret teen-age

Vtgg;bidos PO 173- -

105 MR Aeerors |
% #*'Bdss Porter Adams "A-V Activities Help to Insure
IvvyBetter Beading," Instructor, IXVII (January, 19§8), 66.
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experiences realistically and lead out beyond the teen
years."ll However, these young citizens need true realism
not the satistic trivia of many modern authors. It will not
suffice to add a postseript of morality to an otherwise
vicious book. Teen-agers still live in a world of people
who are baslcally good and kind and honest. They need to
know this, too, and not take the ugly, the unkind and the
dishonest as being true reality.

But no one interest should take complete control of

‘a child, The initial interest of a student can be modified,
new interests can be built, Much of this modification
depends on the opportunity for developing the new interest.
Neither an o0ld nor a new interest can completely compensate
for a lack of reading skill.12

- Edward Dolch makes the statement that there are three
kinds of interest which children manifest, "thing-minded-
ness beeause that child 1s interested in objects, materials
and pets; others are people-minded because they are inter-
ested in and need people; still others are verbal-minded

and show an early interest in books and other printed matter.

Too often our plans for the teaching of reading are based

[

1W1111am S Gray ‘and Nancy Larrick (ed.), "Better

Readere -for Our Time," Interndtional Readin Association
Conference Proceedi 8 ew York: cholastic gazlines,




on the verbdle~minded qhild.13 If a student does not read
freely, perhaps finding his interest and placing a book in
his hands will start him on his way. "In practice we try
to transfer interest to reading from other activities far
more interesting. Some of these are games, activities and
experiences, interesting objects, plctures, and hearing and
telling stories."lu Knowing whether a child likes things
or people or just books can help in understanding him.
Knowing a child's interests is not enough. The prob=~
‘lem is still one of teaching the child to read - to read
more fully, to read more accurately, to read more enjoyably.
These reading interests' may be augmented by new interests,
or they may be patiently steered into new paths but interests
are always to be used - used for the teaching of better

readingfhabits and skills,

Value of a reading record. The accumulative reading

record that this writer has devised will be one more aid in
establishing the interests and abllitles of the student.
It must be emphasized here that acceleration in reading is

r

not confined to the student with low potential reading power.

1 .
3Edward wm. Dolch, Ps cholo and Teachi of
Rea 9 Béchampaign, Illinoiss: . arrard Press, 1951),
pp. ~0OU,

AR A o oL 41
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E. H, Witzling makes this point, "English teachers have
erred in planning remedial reading programs primarily for
retarded readers of average or low I, Q. We take it for
granted that if a student is in a 'regular' English class,
his reading ability is up to par . . . ."15 Actually, it is
with the already reading student that a reading record has
such obvious value. It is his record that can be checked
for a clue to unsatisfied basic needs, interests and his
reading accomplishment. The student who is not reading
‘has an obvious problem, that of learning to read. The student
who is reading but on an unvaried line needs guldance to
broaden his outlook. Likewise the student who is reading
far below his ability to read and comprehend needs guidance
that his interest and curiosity should be aroused., How
better can one obtain this information than through an
imperséhal but individual reading record on a card? Ques~ -
tioning'might antagonize; a careful look at a card cannot
antagonize the student.

‘The accumulative reading record could be used in
remedlal classes. With these students, the record could be
used asganvéneouragement and spur to the retarded reader
and, of course, as a guide to the student's progress for

bhe toacher. Witzling conducted a similar class and re-

EXEEE
Sradia
ey

7 — o
o fEstelle Witzling "Johnny Can't Read Because He
s Doean't, High Points, xxxvu:r (January, 1956), 53,
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ports "all term long students delightedly kept reporting

on how they were increasing the number of pages per hour

which they could read."16 Their own personal library record
could be made a source of great pride and satisfaction,
especlally to the student who wanted to read but was in
the throes of overcoming a frustrating handicap.

If an accurate, permanent individual reading record
is kept, it will show that all children learn when taught,
The individual records will show that while some children

" begin late and progress rapidly, others will begin early and

progress slowly. In other words, some children catch up
while others do not succeed in keeping up.17 The remedial
programs have shown clearly that much can be accomplished
for poor readers of all ages, but the problem is more diffi-
cult with the older pupils.18 Therefore, it behooves us
to begih early with a reading progran.

It is not enough to know the general reading ability
of a clﬁas. The time has come when a more satisfactory

approach is needed, one which will allow for the variations

.1161b1d09;Pt 5&-

17W, A. Ketcham and R. G. LaFitte, Jr., "How Well
Ave They Learning?" Educational Leadership, XVI (March,

3 reer ',' LT
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' i aul Witty, *Réading Success and Emotional Adjust-
g;gt. Elementary English Journal, XXVIT (May, 1950),
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in individual status, ;:growth patterns,  physical and mental
endowments, past experiences, hopes, desires and all the
other background factors which are in his background.19
It 1s not enough to place a child in a "group". Grouping
has come into partial disfavor with educators feeling that
it was, in many instances, developiné psychological prob-
lems including emotional blockages.zq It 1s important for
the individual to feel individual ~ not group - success. He
may feel that he has failed if he does not measure up to
lgroup standards. And, why should he be compared to anyone
else? He 1s not someone else. The psychological effect of
indiﬁidual reading guidance is that the slow reader is get-
ting results and the good reader is getting pleasure from
his uninhibited reading pace.21 The accumulative record
of & chlld's reading 1is concrete evidence of what he has
attempted to read, of what he is interested in, and of what
he has gccomplished.

 Reading does not always just come naturally even to
the gifteds Their reading record should be checked not only
for the amount of reading done but for the depth of their
reading. They are apt to become bored and disinterested if

SR R 4

9Fr e
ancia Mait, 'Individualizing Reading " Elementary
English, XXTX' (February, 1952), 8l - ’

.x‘;.

211b1d., pe 87.
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nothing but material which 1s below their interest level is
available.22 However, it would be a mistake to assume that
the so-called gifted child never needs help in understanding
and Iinterpreting difficult material., In general, adult crit-
icism, whether by a teacher or a parent is not 8o successful
as the acceptance and agreement of the peer group. The
changes desired by the adult world will only come with

23

maturity © and that maturity is a very individual problem.

While the emphasis so far in this paper has been on

the teacher, the librarisn 1is very actively involved. If

the librarian were only a clerk, she might question the in-
volvement of the library staff in reading records, but school
librarians are regarded as a definite part of the instruc-
tional staff within the school and, therefore, & part of the
school program. With the rapid widening of our knowledge of
the uni&érse and, as a consequence, the rapid increase in

the number of books avallable, teachers must revise their

teaching methods to include a wider range of reading.2h

2
2Kathryn Clark, "America's School Libraries Provide

for the Gifted," American Librap Association Bulletin

LII (February,’19§8), 99 | ’
23Gladys Gardner Jenkins, These Are Your Children

Qphioagaag.Scott,gForegman‘and'Company, 19537, p. 299,

e 2,""Ea::'lele.'Wiklt'.sek, "Organizing for Secondary Reading
;Egrovement," High School Journal, XXXIX (November, 1955),
[ ] . -
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The librarian can best; serve her school and its students by
cooperating completely with the teacher to bring about the
desired effect. Motivation, whether instilled by the teacher
or the librarian, is Important. If .the student wants to
read and the teacher and the librarian are sensitive to his
problem, individual progress is sure to result.25

Master teachers do not confuse.self-selection of
books with aimless, unguilded and often unfruitful activities.
The child must be made to feel free to select his own books,
'butngood teachers know that students need unobtrusive, com--
petent guidance in book selection. The success of guidance
in identifying individual needs often lies in the adequacy

26 nis tnformal

of systematic use of informal inventories.
inventory could easily be the individual reading record
suggested 1n this school charging system., Some schools
conduct remedial reading clinics during the summer. These
teachers‘do small group work with students who are reading
on or above thelr grade level. Ruth Cates Baird glves an

excellent report of such a class in her article, "Special

25
26, -
Emmett Albert Betts,. Developing Bagic Reading

Skills through Effective Class Organization " Education
Lxxvnx (May, 1958), 566-7.; o L e

Ibid. » po 350.
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Reading Classes in thé Oak Ridge High School,"2! 1In another
report on summer session reading classes, it is recommended
that a report with detalled suggestions he sent to schools
and parents at the close of the session.28 Included in such
a report as suggested above, a book list could be of value.

There are books which are to be read to change atti-
tudes toward other races and causes, to change feelings
about one's own family or friends, to correct self=-pity and

other wrong attitudes.29v Some important objectives to keep

'always in mind when teaching remedial reading are (1) to help

the child improve his reading ability as to speed and com-
prehension; (2) to help him explore the world of fantagy;
(3) to interest the.student in.social problems; (I4) to de-
velop new reading interests; (5) to help the child accept
reading for informetion with pleasure and (6) to aid the
child in enjoying his reading.3° This last, enjoying his

readinglisaof the greatest importance., -

Ruth Cates Baird, "Special Reading Classes in the
Oak: Ridge High School," High. School Journal, XXXIX (January,
1956),.2h5. »

R 28:, Lhonaaedaa dL S e T
H, Alan Robinson and Richard M, Udail, High School
Journal, ‘XXXIX (November, 1955), 9h=95, . :

29Eaward W. Dolch, "What Next in the Teaching of
Reading," Education, LXXXVIII (May, 1958), 528, '

o
. id“ 3 ?10%;9 gge, "zechniques a%d Devicss for Reading

Guidance in e ementary School Librar School Libraries
VII (May, 1956), 9-10. v : ’
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CHAPTER III
SCHOOL CHARGING SYSTEM

A thoughtful teacher or librarian would readily agree
that a reading record for each pupil would be of great value.
In very small classes or libraries attempts have been made
to keep such a record, but this task, added to the other
multitude‘of duties, is one easily forgotten or put aside

for another day. Such a record becomes an important by-

‘product of a new type filing system devised by this writer.

The system has been devised with the needs of the school
librarian in mind since the needs of the school library are
not quite the same as the needs of the publie library.

Time is of first importance in school libraries.
While~pany theories can be advanced on the librarian's

first duty being to the faculty and student body, theory

crashes headlong into the facts~~time does not always allow

the teacher or librarian to do the things she would like to
do. This, unhappily, has proved more than true in other
school. departments, and so the saving of time in one area,
allows;the librarian to do that which truly is her»most
important duty, that of serving her library patrons.

. .While it has been estimated that the circulating of

L - . e
O O I N
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db a8 book takes only 2.6 minutes,”~ nowhere does Miss Crooksten
seem to take into consideration the amount of time lost in
searching for a lost book or card. Any practicing librarian
knows that cards just disappear. One of the main reasons for
this 1s the multiplicity of places for the librarian or her
helpers to file cards. This is especially true in most

school libraries that use amatéur,‘but appreciated and valu-

able, helpers in the library. Hence, if a card is lost,

relocating it takes much more time than just stamping out a
book. And so, since this school charging system has a
single file for all book cards, the chance of misplacing a
card is practically nil, .

- This school charging system has another advantage
= 3 for school librarians in that it prevents the bothersome
z.; practlce of having a student have entirely too many books
! out at‘dne time and keeping them out for an unreasonably
long per;od. This thoughtless student may have one or two
books out but notlsix or elght. The librarian is very
4 ; definitely in control of the situation because the student's
o card must be pulled- before a book is checked out. If the
student‘card‘is not in its place, there is only one answer,

that»studént dlready has at least one book out. It is not

: 31Mhry Evalyn Crooksten, "Unit Costs in a Selected
. - Group of High-School Libraries," Bulletin, XI (1941), 12,
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to be assumed that the multiple checking-out of books is to‘
be summarily discontinued; however, the checking out of more
than one or two books does merit rather close scrutiny.
This is particularly important in the school library when a
class assignment may call for class use of only a few avail-
able books,

This new charging system uées.only one extra piece of
material other than that which is required for the usual school
practice of charging boqks. This éxtra plece of material is
' a student card such as that shown in Figure 1. In this case,
a card of the same width, but of slightly more length, as a/
book card has been recommended. The top of the -card needs
four horigontal lines across it. On these lines should be
(1) student's idéntification number and class number; (2)
student's name (typed); (3) student's home room:or section,
and (h) student's signature. The remainder of the card should
‘be lineg vertically and divided into three columns. The
first column, needing only a small amount of space, would be
for the date due stamp; the second for the author of the book,
and the third and 1argest space«being for the title of the
book, The card should be reversible with an identical reversed
side. This of course allows maximum use of a card as does the

book cafﬁ.

Equipment used. This charging system uses three

“files (1) & book card file in which all book cards are filed
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RECOMMENDED STUDENT CARDS AND PLASTIC HOLDER




e irire

{
¢
3
¥
K
i
¢
f
¢

2l

alphabetically without regard to the date the book 1is due;
(2) an inactive file of students' cards which are not being
used, and (3) an active file of students' cards, or the

ones being used which would be filed behind the "date due"
cards. Figures 2, 3 and l}, respectively, 1llustrate these
supplies. If the librarian wished to mark book cards as
being reserved, etc., she could fasten the designating slips

to either the book card or the students' card. It should be

carefully noted here}ﬁhat while this system uses three files,

so far as the book cards are concerned, one uses only one
flle. It 1s to be hoped that the other two files of students!'
cards will be regarded as a teaching device.

The cards used would be the students'! cards and the
book cards. Overdue slips, statistical sheets, reserve
cardsi‘would be the same as used in the reéular school

charging system and would be handled in the manner prevalent

‘in that school.

Charging routines. Any charge out system must of

necessity place prime consideration on the routine task of

placing the book in the student's possession. The operation
must be performed smoothly at the time and have a minimum
number of unperceived loop-holes through which this smooth
performance can.slip away. In view of this, the writer has

attempted to outline the steps necessary in the various
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ARRANGEMENT USED TO FILE BOOK CARDS
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library routines when this new library charging system is
used.

1. The book or non=book material to be taken from
the library and the student's identification card, 1if neces-
sary are presented to the person at the circulation desk.

2. The student's card is withdrawn from the inactive
file., If the card is not in the inactive file, the bor-
rower already has at least one book out and the librarian

should check his card. At this point it is well to emphasize

this fact - student cards are at all times numerically filed,

whether in the active file, the inactive file or behind
date-due cards. When the student's card is at hand, this
system is followed: (1) the student would sign the author's
name in the column marked "author"; (2) student would write
at least the first word or two of the title in the column

marked "Title". The librarian would take the student card

and the book card; and (3) write the student's identification

number (not his name) on the book card. She would then (L)
stamp book, book card and student's card with the proper
date. TFinally, (5) file the author card in the book-card
file, and (6) file the student's card behind the date due

card., The transaction would be complete.

oy

Discharging routines.' When the book is returned to

the circulation desk, the attendant should check to see if
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it 1s overdue. If it is, the student ‘card is withdrawn from~
the date due file, the amount of the fine written down; the |
book card should then be taken from the alphabetical file
and placed in the book. The amount of the fine could be
written on the card. This suggestion is offered in the be-
lief that the amount of money spent on fines might be a
deterrent to the habitual late-book student. If the book

is not overdue, the card is taken from the alphebetical

file and placed in the book. The corresponding student card

‘1s then taken from the active file and placed in the inactive

file or used again at that time if the student so desires,

The book is now ready to shelve.

Renewals. When the book to be renewed 1is brought

into the library, the new date can be stamped on the book

and on-the student's card, and the cards refiled in the

proper places. If the book 1s not brought 1n, but renewalr
fequested, the new date should be stamped on the two cards.,
Thevbook card would then be replaced in the alphabetical
file and the stﬁdent card filed under the original date.

‘OVerdues. As books become overdue, the student cards
would be withdrawn and these student cards (not the book

cards) filed behind the overdue card. The student card is

8t111 withdrawn from the file and the librarian is in charge
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of the situation. Often a student asks if he has a book

out; this easily accessible student card answers the question,

Reserves. Reserve books are handled in the custom-
ary manner that the library has been using. Clips may be
put on the book card andvon the student card as the librarian

sees fit.

There are several innovations which this researcher

would like to suggest to this basic system. The writer

would like to suggest a plastic holder for the student cards.

This plastic holder, being folded over the body of the
holder at each end, would hold an accumulation of cards.
This would allow a reading record for each child to be accumu-
lated easily. This accumulation of cards could be quickly
checked by a new teacher and the question of "What has
Johnny$fead", answered accurately.

The wrlter also suggests the use of a different col;
ored cards for the classes. For instance, a student could
be issued a pink card for his Freshman year, a gray one for

his Sophomore year, an orange one for his Junior year and

a peach~colored one for his final year, These could be (

accumulated for four years and discarded at his graduation.

;Just this difference in color would speed the checking of

W

the student's reading record, It also allows the student
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himself to check his feading record, not only for the quan-
tity of books read but also for the quality of the material '
read. Since students usually become concerned about col-
lege in their junior or senior year of high school, a guid-
ance director could use this accumulated record as a talking
point for books which still could be read to accumulate a
background of cultural reading and knowledge.

In practice, this charging system would be easily
understood and easily put into use. There 1s nothing com-

‘plicated about 1t. It is also an inexpensive system to put

into practice. The plastic holders for the student cards
would be the largest initial investment, but these could
be re-used for years. The pasteboard student-cards should
not be expensive to buy. They could be cut from stock
materiel in any print shop or bought from library stocks.
The cost would certainly be offset by the advantages to
the libnarian and to the reading teacher.

Test of Library Charging kystem. In testing this

library charging systen, permission was received to conduct
the experiment with the use of only one class. There were

two reasons for this - (1) the expense of setting up this
IR

sysfem for an entire school would be prohibitive for one

S‘\ ”’A [T

person, and (2) it was considered inadvisable to disrupt
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the entire library procedure. Since testing the library
charging with this one class, this writer would no longer
be adverse to testing it with an entire school but the
problem of expense still remains. Since the plastic cards
are hand made and cannot be bought commercially, the
testing on an adequate basis must wait. It is to be hoped
that the library charging éystem will warrant a test by
a library supply house. In a small school cards for all

the students could conceivably be made but this writer

'believes that the value of the project as a library pro-

cedure lies 1n the use of the entire system as it has been
planned. It was found that the use of the plastic con=
tributed much to the speed and eass of handling of the
student cards.

. ;The time element of the separate steps of the library
charging\system'is difficult to estimate and impossible to-
measure accurately. The initial step of charging out a
book-by this new system, that of signing the student card
and the book card, 1is, of necessity, a longer operation
8ince the signing-out process cannot start until the librarian

QQVeaJthe,student,his own individual card, This is important

‘as.that 1s . the-time for checking the card for ‘books already

signed out or overdus.
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charging syétem was not cohsidered to be of prime impor=-
tance. Two years of thought and experimentation were for
the sole purpose of designing a charging system whereby a
single file for book cards could be used and the librarian
still have a record of when the books were out and who had
them ochecked out. For those who file cards under fiction
and non-fiction, the writer suggests that a new appraisal

of the time involved be taken. It might be well to consider
the necessity of this dual step. The only way to get a

book back on the shelf or to locate it while 1t is still

out is to find the card., The simplest way to find that
card is to have only one file for the book cards. If it

is necessary to mark the cards as for "reserve" or for a
"three-day" card, the clips could be put on either the book
cards or the student cards.,

As a preliminary test of the value of the single
file for the book eards, all the cards in the writer's
library card file were placed in a single file. They were
alphabetized accofding to author with no regard to date or
¢all number. It was wonderful; there was only one place
to?look for cards. It is not to be assumed, howeVef, that
a single file does away with the need for careful filing.
G ‘ “ There was no apparent way to check the facility

with which the active and inactive student cards could be

Shﬂf&gd‘from-bﬁﬁ file to the other: This was easily done
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with the twenty=four ¢ards involved in' this test but this
might be more difficult with five or six hundred cards.
These individual student cards provide some needed checks
and balances in the average school library. The librarian
could tell by checking the student's card just how many
books were overdue; the teacher could tell by checking this
card iIf the student was reading up to. the limit of his

capacity. When the student card is replaced in the inactive

file, the librarian knows that his record with the library
is cleared., To any but an ldealist, this clearing of the
record is very important.

This individual reading record was not the original
purpose of thls study but was rather the by-product of it.
It is of primary importance to the classroom teacher; it
is she who would compare this reading record to the abili-
ties of‘each student and then work with the librarian to
help the’student reach his highest potential achievement.,
A sﬁggested chart for use with this individual reading

record is Included in this thesis. The classroom teacher

IR S S A

s

migpt_want other items included for a particular class.

The one‘included was used with the participating class.

NS

e e

%_ Some interesting statistics were compiled from
% the individual records of this class. Table I presents
‘%' this record. The time charted was for the month of April.

he grade levels for the books read were taken from the

r




TABLE I
CHART USED TO DETERMINE THE INDIVIDUAL READING RECORD
DURING A TEST PERICD

Grade Level

Number of
Student Reading Books Read of
Number I. Q. Average (1 month) Books Read
1 121 12,2 1 7-9
2 11 11,8 2 7-9
i 11 11.7 6 9-12
120 12,5 1 7-9
5 122 11,7 0 0
6 116 11.1 2 9-12
7 117 11.8 Iy 7-9
8 110 12.1 0 0
9 125 12.1 2 7-9
10 121 12,0 Iy 9=~12
11 129 11.7 1 9-12
12 125 11,3 0 0
1 116 10,9 3 7-9
1 11 12,2 2 7-9
19 11 11,6 2 7-9
16 12l 11.) 1 7=9
17 122 11.7 0 0
18 11 12.1 1 7-9
19 11§ 11.8 1 7~9
- 20 11 11,7 N 9-12
21 126 12,5 1 7-9
22 111 11,3 3 7=9
2 11l 11.8 3 7=9
) 125 10,7 3 7-9°
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Children's Catalog and the High School Catalog published

by H. W, Wilson Company. All scores for the students were
taken from scores recorded from standard tests are included
in the students'! accumulative record. This chart shows
that four of these top students did not check even one book
out of the school library; five checked out two books; four
checked out three books; three checked out four books and

one student checked out six books during this test month,

Of the forty-seven books read by the class, thirteen were

bilographies, thirteen were non-fiction and twenty-one were
fiction. The grade level of the books read were not up
to their reading ability in nineteen cases. When one
realizes that all of these elghth graders have 10,7 grade
level reading average or better, their reading level seems
low. That point and the number of books read was of great
interesf to the reading teacher.

This writer, as a librarian, was interested in
these statistics because of the questions they aroused
concerning the library. The librarian, as well as the
teacher should study these individual reading records rather
criﬁically. In this case, the writer wonders if the Junior
high school 1llbrary contains the material to interest these
students, According to reading tests, these students were

needing material on a high school level., The library seems

the obvious place for these top students to get the accel=
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erated material for which they are ready.
This writer belleves that even the results of this
admittedly inadéquate test tend to support the value of

the proposed library charging system and the resultant

individual reading record.




. CHAPTER IV
ADVANTAGES AND DISADVANTAGES

The advantages of the school charging system are
(1) the single file that could be used for book cards.
This would make the location of a book as simple asg 1t
could be, even though the book were not available for
checking the date due; (2) because the student card would
have to be pulled before a book could be checked out, the
librarian has control of the number of books checked out
at one time and the length of time which they may be over-
due; (3) the most important aspect of this research is

the accumulative reading record which would be accrued.

Disadvantages. The main disadvantages found to the

system are (1) that it does take one more card, and (2)
multiple check-outs are not handled with complete satis~
faction.‘ In testing this system, the researcher used a

- plain white card with the student's number at the top and
the place where the card could be found., This is not com~
bPletely satisfactory and needs refining,

The results of the test were, this researcher thought,

inconclusive. The class using the system was the top 8th

grade class. On this rather inadequate test, the researcher

‘feels that there would be no appreciable difference in the
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charge-out time and that locating book cards would be much

more quickly done by this method. It is felt that an entire
school would have to use this system for at least a school

year for an adequate test to be made. It is to be recalled

that this experiment was started with the goal of obtaining

8 system whereby a single book card file could be evolved.

The reading record 1s a by-product of  that goal,




CHAPTER V
SUMMARY AND CONCLUSIONS

-As a result of this study, the writer feels that

not -only are the needs, interests and abilities of a

student of primary importance in attempting to understand
him, but a record of the books he reads (which would be a
negative record of the books he does not read), would be of
great value in appraising those needs and Interests. While
‘the study has been conducted in the light of needs of the
reading teacher, this record would be of value to any tea-
cher working with the student. This writer believes that
any small aid in advancing the pleasure of reading 1s worth-
while. The child with a history of reading good books
widens‘his own meagre experience; he learns manners and
morals; he gets an insight into living and so is better
able to understand himself and his problems; he learns what
Albert Schweitzer calls a "reverence for l1ife"; and finally,
he ‘develops a zest for life - a laugh, a smile - beyond his
ownﬁhmallvlife¢32

aw@i'w;While 1t may be premature, still it is to be>hoped

yooeen by oser

2

? . wﬁ%&wwNB‘May Hi1l Arbuthnot, loce cit.
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this new library charging system would help to bring more
ease 1n reading to a greater number of the students. This
may not be done in a direct manner but as indirect aids to
the librarian and teacher. The individual reading record
is a result of the use of the student csrd as a part of
library procedure., This individual reading record will
give the classroom teacher a firm basis for an evaluation

of the student's problems and the progress being made in

correcting these problems. Other records will of necessity
>be used but this library record will help to answer the
questions of whether the student is reading and what he is
reading,

Much of this library charging system, however, con-

O i R e

tributes to the classroom teacher's aid to the student;

the sygtem was designed as a library procedure, As such,

it is félt to be worthy of further experimentation since
the expense of equipping an entire school could not be
borne by the individual researcher. It 1s assumed that a
more complete testing of this library charging system,
preferably in more than one school would bring about changes
dndfrefinements not anticipated at this time. One 6f the
‘problems needing more study is a system of marking by some

57, method, such as the use of plastic c¢lips of different colors,

the student cards on which books due on different dates
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have been ‘recorded. | '

This problem of the multiple signing out of books
can be solved if librarians will stop being slaves to an
honored system. The librérian can file the student book

cards in the active file in numerical order without any

reference to the date-due cards. This would make three
files -~ (1) the book card file arranged in alphabetical
order according to author; (2) the active file of student

cards that have borrowed books charged to them, and (3)

.the inactive file of student cards that are not in use st

that time. Both the active and the inactive files of student

cards would be filed numerically. A periodic check of the

active student cards would keep the overdue book problem

from getting out of hand. When the student wants to sign
out a»?ook, his student card must be pulled from the inactive
file. if the card is not there, it means that the student
already has a book out. Since each student card file 1is
arranged numerically, his card could be found quickly and

the new date recorded. It would make no difference that
there were several dates recorded for books that were out.
Here agéin the librarian would be in control and coﬁld ask

that overdue books be returned before another book was checked

out,
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