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. CHAPTER T

i : .
= ' THE PROBLEM AND DEFTNTTIONS OF TERMS USED :

an & v:The importance of remedisl reading in the language

arts-prégram-is;beeaming-morewapparent each year, for

y students achieve and develop in proportion to their ebility
to read and comprehend@ Remedial reading pupils may b@

defined as those who fail to. maet standards based on their “

own potentialities any pupil who is not working up to his

ability is 8 remedial pupil, Remedial nelp for most pupils

_can be given in the regular class work, but special reading
'classes should be organized for pupils who are retarded two
or more years below their grade 1eve1 and who have aversge
§~ Vor above intelligenee° To teach these classes the teachers
kneed a variety of 1ntereating reading activities of gradm
\ually increasing difficulty, and speeific suggestions on
:reading tools and tschniques@

‘I, THE PROBLEM

Statement of. the Epoblemof The purpose: of the

 researcher~ n this study was:(l)~todconsult th@ ninth- . . "

ggrade remed,mh reading teacherSnin‘the five high schools

‘of the Evansville School Corporatien and detenmine the

:problems common to 811‘1(2) to mak@ a study of tbs remedial

problems of many other school systems throughout the country;




. Read (New York' The Ronald Press'Company,, <

2

(B)Tto;rquagutstangingaegthoritiess&nd:ée@@re their solu-

/]

 tions to tbesevpr9Qléms;§and, from the conclusions drawn,

(4) to determine what available tools and@taebniques;arm
most .valuable for the Evansville School‘Corporation's

nintﬂegmgdqyremedial,reading\program@

'Importance of the studyo ‘"Scores mad@ on reading

tests show that from 25 to hO per cent of the pupils wno
enter high sehool are r@ading below the ninth grade level, nt
In the averege modern school syst@m, probably 10 to 15 per
eent of bhe pupils are deficient anough in reading to warrant

2 .
help in special reeding classes.,_ To tea@h reading in the

Jsecondary school has beeome a neeessity because suecess in

‘practically all areas of school 1ife is highly dependent
upen skillfu reéding habits, which constitute about 85 per
cent of “ability %o studyﬂ3 Reading is an integral part
of everyday llving sinee the printeé word is ona of thm o

chief means of communicationag However, the teacbing af

ad

= - .
‘ William S, Gray, "Ia You an Effective Reading Program?™
Univar81ty @f Kansas Bulletin of:Education, 12: ¢47, Februsry, 1958,

David Ho Russell end Etta E. Karp, Reading Aids Through
the‘Gradea, NeWw York: Bureau of Publications, Teachers'
olumble University, 1951),9ps 3o - ... = . -

Lillian“s “Grey an

eese,cTeachin“‘Children to



reaiing;in¢thegsecondaryvsebo®1'is~fairlj new, and few:
teachers,feel comquént in this endeavoﬁ@ , | :

: *-It3isnmot true that all eﬁildren learn to resd at
the saméwtime,.in:the:same-way,;er at the seme rste., The
very .complexity of the reading process indicetes that
different approaeheavaré necessary for different children..
Some - never will read, but some merely need engouragement,
indiyidual.attqntion,‘and‘the~pr0peﬁ environment for reading;

++In 1880 only: 3 per cent of the youth entered high
school,  The compulsory education laws of teday demsnd -
thatgpupilévstay in school who formerly would never have .
entered high school; ;:Consequently, more and7more'pupilsa~
enter high:school with g very low. r@ading proficiency. By |
the time reterded readers enter high sehool, however, perhapsg
for;themfirst«timowinvthe;pvsehoolgcareer»they.are feeling- .

theanéed;to:lag?n;tOmraadpbeeausensocialwpr@ssuraﬁis becoming

VkeénaawAs;Faynhasxaaidovreadingnraadiness is & prectical -
5

- part: of: all :phases: of: reading instruetion st all: levelso

: Skill must be developed to a given level and background

R T W
S

1y L‘I‘b‘id; 5P 27200
5

‘Leo C. Fay, "Reading in the High School," What
Research Says to the Tescher, No, 11 (Washington, D.G.:
Na: 10na Education ESsociati’ September9~1956)’ Pe 12, .




infp?matiQp,must;be'§trength®ned~be£§reianpupilris resdy -

tq_aévangg to a higher skill in readings  Resding instruction |
mustybgianrorganized;proeedureo o

.. Meny.-erities say that the secondsry schools should

not: be.concerned with,thegnonnreadingxpupilﬁg but few

would sdvocate that they be kept back indefiniteély, During
his early teens, the interests and needs. of the pupilware
guite differentafrom{those:theTelementary school is organized
to.meet. “Thefbasicvneeds of the non-reading pupil, as

a person, . are the. same.. as those .of eny other pupil of his

age . and: maturity.“6 Secondary schools should be organized

-to meet,ﬁha;needsaoﬂ;allwthe pupils, for in today's soclety
.;t,isﬁofﬁupmesp,importance«tofeducatewnot.only,thé superior
andfnopmalnstudénts,sbut-alsa the handicapped.snd the retarded,
In- 8- few. years these. ‘young peopla Will .vote, pay taxes, serve
in the. military, .eperate . autamobilea, -marry end raise childreno |
How can-this nation . hope .to:survive if.sn education is not

PR | afﬁgpdq@;@yeﬁchhild;tthrepara&him>t03beﬂa worthwhile

‘citizen94W3THQWww?wx;fw:,

Speﬁialgcla3538¢u,lt.is,evident that the majority of the
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remedial teachers in the larger school systems are relatively

untrainaﬁg althaugh most. @f them are axpart teacharae Their
knowladge of how to taach Paading9 in most cases, haa been
gained antiraly through axperiancam Few. universities offer

training in remedial reading taahniques, end few states

rpravide any typa of certification in this speeislized field0

Dever has stated that remedial raading should be a field in
which mastar teachara qualiry only when they have had several
yaara of teaching exparience9 a specified. numbar of hours of

formal training, and certification in the field of raading ;

-1natructiona

| Hawevar, until spaaialized peraonnal are availabla
in this growing fialdp there is drastic need for axiating
taachers to raceive practical suggestions that can be usad
affactively in tha avaraga remadial elaasx'ooma Mueh can be
1earned about tha mos t desirable tools and techniques from

recent 1nvestigationsw experiments, and & survey of the

. opinions of ‘authorities, “'Any phase of 1life thet has such

"ai%‘Fprofbiun'a’u‘inflﬁ“elﬁé“ei5‘ on the total growth of the child. éaﬁnat
wait for” specialists, it merits ‘the careful attenti@n of

v all taaehers “HOW, "

7Kathryn Dever, Pesitions in the Fiald of" Raading

(New York' Bureau of Publicat[ons, Teachers Collaga,”;v,” .
Golumbia Universitya 1956), PP 17@1?, S " EmEeEen ek




' II.  PROCEDURE USED IN THE‘“STUDY

Construction of questionnairoo This study was base&

uoon the problems common to tbe teach@rs of ninth»grad@ l
remodial reading in the Evansville School Corporationo The
‘problems most frequently submitted by the fivo high schools
were concernad with the following. (1) teacher training,

(2) diagnosis,; (3) ‘student selectioﬁ,,(h).motivationg (5) bho
wide varistions of interest, poteht1319 and reading level
within'a elass, (6) materials with high interest and low
_reading#levelsg'(7) éffective.teacbing techniques, (8) audioc=-
yisusl sids snd meohanieal;aids,;(9).room<and.storage'facilim
ties, (10) clinical and‘psycbologicél services, (11) time
fOr*ooﬁnséling‘and preparation, (12) grading, (13) size of
01a55633~(lhyldommunidat10ﬁ:withﬂpafents, and (155 coopera~

;tionﬁﬂrém;otﬁéfwteaehersland the eadministration.

: Source of data. Questionnaires were sent to fifty of

the country's largor scbool systems, thirtynseven replied,

‘representing thirtywthree different states, Not only did

the schools complete the questionnaire, but many sent helpful.

materials, 1lists of 'methods, | booklets, -courses:of .study, ete,
Of extremo valuo Were two days spent by the resoarcher

in the St Louls Public Sehools, observing onemhalf day at

the South Grand Reading Clinic,’visiting remedial classes in

~‘three of the regular high schools«—Roosevelt Central, amd




’

Beaumont@ééndoobserving;the_remedialggrgénizatiQM~andv

claSBeSuin:Hadley~Teehnical_High,Schgolglwher@~the~méjdrity,'
éfatﬁé:studénts were retarded. The most valuable part of
this experience was seeing Dr, Kottmeyer in action, for he
developed*the:systemiasfit_operates today and has written

many: of the materials used there,

‘:R65ﬁ1t312275tudje”‘Upén wsighing the findings of this

study, the researcher made recpmméndations a8 to the orgsniza-
tion of remedisl programs, the tools, snd the techniquas that
seemed.most sultable for the remedial classes of the five-

‘Evansville high schools, After a series of meetings with

'three other remedial tesachers, during the month of June the

reseggqher;wrotg a Course Guide for English IA end IIA to
Becom@ effective as of September,'1959@ -

Since the Evansville community seems to be about
everage as to needs, facilities, and problems in the teaching
of remedial reading, this study and the resulting recommen-
dations should be of benefit e} other sehool systems of

similap sxructgre end size,
CUITIL ORGAI\TIZATION OF THE REMAINDER OF THE THESTS

Chapter Two presents data and findings from the
various authorities coneerning solutions to the previously

mentioned problems An the teaching of remedial reading to




N4

ninth=-grade pupils, 'Data,and,findings of the r@turned

gquestionnaires from sehool systems throughout the c@untry '
are discussed in Chaptar Thma0

Th@mresultseof‘this‘study appear in Chapter Four,in
the form of. reeommendabions ‘mede by the ressarcher snd a
general ecourse -guids.: for remedlael reesding which ceuld be

incorporated in most remedial systems,




... CHAPTER II.
_ REVIEW OF THE LITERATURE

Never befors has interest in reading been so intense
as it is' today; there hss been a spectaculsr development of

e ot a e e RN , 1 -
world=wide efforts to eliminate illiterscy, The reading

‘field hésdéiwéaltbl6f“oﬁtstan&ing“authmrities who have

written numerous books and articles on the resding problem

“in the modern high school although only & minority of the
high sehools provide épééializédfreéding”cl@SSesa” Seldom
‘does the individual eclassroom teacher provide for wide

differences in resding levels within @ specific class, and

in an eleventh grade history'class”s reading range of ten

to eleven grade” levels ‘ean be 'expected, 'Reading reterdation

is a world«wideg ‘not- just an American’ prmblem° for ramedial

freading-servicesrare~available'in N@rwayg~8wed@n, and England,

which are coumtries with excéeptionslly high literscy stande
2,

Tapdsl, s Ln e banding toohiiuesn sl Boadey

1W11liam S. Gray, The Teaching of Reading: An

w'Imte'r=nza1:.:n.«:mzal‘Visw (Cambridge' Harvard University Press,

)g Po de

2Leo Co Fay, "Reading 18 the. High Sehool,™

‘,Researeh Says to the. Teacher; No," 11 (Washington,'““"“
:  NationéI'Educat1®n Associatibn'ns




greatly faeilitated through appropriate guidanceo

e dls“"“swd 1a’°91‘» it may be”wel:s, to' 1ook bx”"

I.. THE HISTORY OF READING INSTRUCTION

Although readlng has bean taught ‘more than 4 coo
the last few years hae haen th@ axtensioa of aystemati@ o
guidanoe in reading into the high schools.3 No 1ong®r -
do the secondary te&chers ‘feel that it is enﬁiraly gne

Velemantary teachers* reaponaibility to teaoh r@adinge

Three reoently accepted facts axe m@sponaibl@ for this

‘changa.‘(l) growth in reading lS a oont inuous proaagg o

/1ast1ng a lifatlme, (2) @ach succeasxve period of developw

ment demands a new and hlgher competence in reading, anﬂ

(3) acquixemﬁnt of the ‘more mature aspeet& of” r@ading is

e

‘T Several auth°r95 haV@ 8iV  'int@resting accounts

of the drastic changea that have ocourred through the

years 1n tha teaching of reading. For a bett@r underm o

standing of the readlng techniqu@s used today, whloh w111

’ﬁam th@

3Gray, 9B cit,,qﬁfﬁ

: BLillian Gray and Dora Re@ae, Teachiqg Ghildr@n to
Read (New York: The Ronald Press Company, 1957), DD. BQZE
Nila Banton Smith, Historicel Turning Points in the T Qﬁ
of Reading,, Teachersl Service,Publlca$10n3,4Na, imTO 1@&@@*
Bilver Burde ‘ dwaxd Willlam
Dolch, :Methodsg

Beading (Champaign: |
1955)’ e 11%25 g (Champaigns T




/histoiﬁféfﬂinaﬁrﬁﬁtibﬁ’invre&ding.“'“ Sl RN, che
A% the ‘beginning of the teaching of redding in this

gountry, the New 'England Primer was "the book" and was full

'of religious“amphasia- the last thing that was gained from
readlng\in thismday was“thoughtyfﬂThe alphabet-gpelling .
method-thrived for over two-hundred years while the gtudents.
‘spelled out “theixr: legaons orally.’ During revolutionary
times~themblua&back@d~spellar:contaiﬂedﬂa&meVrules;vand
. phonstics wers being introduced,  Horace Mann broke this -
spellQWithwthefiﬁtradudﬁiOngéf”théiwcrd%method,ﬁa'grea%%
imprévement, and the condemnation of oral reading,

| However, ‘Mannts methodmlackad?indepeﬂdentvamtaGKQW”
on new words; -and:the pendulunidnce:more: swung too far in
thé*@iméetioﬁﬁofnnothing%butfrugged;phonicsa*ucensistent
memoiigamianioﬂwisolaxed*lmstﬁ ofﬁphonetiaffamilies"WaBMQ
completélyisepératéd from true ﬁeaﬂimg;formmeanihg;awSﬂch -
Poor ‘Tesults were-yielded by this last method.that educators
dno@ agéin“shied awawarbm aﬁwaérm of word analyeig, i
& AR 1nteresu1ng descxlption was made by DriJoseph-

6
Bxee! in aummlng up e typical T@&dlng legson taught about

;892,fgﬂe_gtated that he h&ard the lessoniand. Bo Hhe e

e ‘ : : |
: Nanoy Larriak (ed ), adin in gction Intere
natxonal Reading As&mclatloﬁ @anferenc@ Pruca@élngs

(New Yark Bcholastie Mag&21nea, 1957), p. 15,




i

zing ideas.

”phrase‘sentenoe methods have all been‘employed in th@

studen't;s : headssmnging ag ﬁfhey' ‘were taking Tequired
exercisea during %heir readlng inetruction. This wag

routlne work whieh had no connection W1th sounds and actual

readlng for maanlng - Por the next forty years ‘the study

gi réédlng 1nv01ved;meraly the skills employed in reading
texte aloud»that~hadsbeen practiced, practiced and practiced,
Defioiancies in silent readlng and comprehension found in

testing World War I veterans resulted in Thorndike's

Reading as Reasoning, whlch urged sllent reading skills as

"the maJor object1ve~ readlng, flnding answera, and aummariz«

EE
¥

There have been many turning poin$s in the progress

pr reading 1natruction, and eV1dence revaals that another

preadlng ravolution ia underwayo" Experienc@ Warna that

5% i;\’:;.‘ v iﬂ "1

'teachers must not go overboard again on any one technique,

e iy s L8R g BEY Tay

"for that mlstake has baen made too m&ny times. Badical

 programs of readlngylnstruction are dangerous.

d s

In reoent years the teach1ng of readlng‘has been on

the upswing:ﬂ Oral and sllent reading, phanetic and word«
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/zation of this ideal is as yet far in the futur@a Sehool

: lower 1eve1 student is not being reached@ Thara is @ mu@h

,Most of the drepm@uts surveyed in Pentyﬂs study 1ndicated

;A o | "
‘but that ths Same method doss not work for every child,

No one method 18 considered best Many and eontrasting
teehniquos are needeé to start the child on differant

roads to mature reading,‘methods which empl@y bota

contextual meaning and the skills of WGrd rscognitiono‘
IT. ,UNDERSTANDING»THExRETARBED READER -

"Educatiem rox» aall the children of all the people!
2 P 8 .
is one of the impertant idaals Of American d@moaraeyo“

Although progress is steadily being mad@ toward it, realim‘

people are now seeking te provids suitable training t@

eneourage all pupils te continue seh001@ H@Wever9 the o

1arger percentage of dr@pmouts among the poer read@rs and

9
a mueh 1arger pereentage of good readers amang tha graduateso

that the subjects tbey disliked most 1nvelved r@adingg and

in most cases no. special help had been giv&n to tbe reading

B .
Harrison Bull@ck, Helain~

lelping tha N@nmReadind Pupil in
The Secondary. School (New York: Buresu.of Tublicstions, ——
Teae=ers Co

‘ ege Eolumbia University, 1956), po 1&

. Ruth Ce Penty9 Readin Abilit and Hig School
D op~Quts (New York: Bureau 6f Pub eatIons, Teachers
ege, C@lumbia University, 1956), Po




. o A 1k
L VL.
vproblems>bfﬁthe“slowe@?studentss o

The slew»learning child,A A clear distinction sh@uld

be made between slownlearning children and pupils wha are

: only retarded, for in too many remedial reading classes both

of these types of pupils are found@ - The first typ@ is th@
slow»learning pupil of low petential who raads poorly im
relation to other children but, in a good scbool situation9

will read as well as can be expeet@do Thare is a limit ta

‘what can be done for him, and he d@es not belong in a

regular remedial reading elass,. Th@ second typ@ belongs

in the remedial reading elass, hs is the retarded read&r

‘whe has the potential t@ rsad up to his age but has failed

te do seo“ This study 1s mainly concerned with the s&cond
type, who have the petential for learning to r@ad but for
some reason or another are retardad and neeﬂ special helpe
Low grades and poor achiavement do not always indicate a
slow 1earner, and high sch001 is not toe 1ate for them te.
be helpeds | 1 ) |

) Although the slow learner of limited patentlal doesb
not belong in the remedial reading program to whiah tbis

study 1is: devote&,the will not be whall'gignor@d99 T@ make

remedial reading,classes whatxthey areﬁsupposeé toﬂben’a

4., p. 29,




. | S 15
place must:be found for:the slow 1earn§r;{thisais therefore
énef@frthe preblems~thatwconcerns~theqremedialvpragraﬁ,
ion “Manycauthorities: defined the slow - leasrner as one -
whosewI;Q;pis;betWeené75?and 90, which. is the mein -
difference betwsen the slow learner end the retarded
reader, whose L1.Qe 18 90 eor:aboves; The outwsrd characters
isties,ar@,Verywsimilar‘andwthe différencesAean~be
distinguishe&;only;through1painstakiné testing and diagnosing.

A common:misconception about the slow ledrner is compen=

‘sation: he will excel in something end counteract his .-

slowneéss»uHewever,fhe.isquuallyvélgw;eraaverage”at most
«things;and;hot»exceptiOnalrat anything, 'Kough hass stated
that the slowwiearner isxbﬁlewwaverage:in'praetically'all
QSpegtSMOf;develbpmenté}%ﬂfrvf‘~ |

©opso ALY pupils, veven: the slowglearners,umust¢be;taught,‘
to?reaa@awrite;#spell5nsolveeproblems,aandvspeakxag_fluently‘
fasrﬁheyfareueapable, limited though they may be, -"The slow
learninéachildﬂneeds.a curriculum that is reduced ih scope,

’ 12
end needs more time to learn,™

SRR R A

A specisl program adjusted

R P el sl N 0 Donterw e iy, Bgre voh G smas . e -
.. . Jack Kough and Robert Dehoan, "Helping Students with
Specialgﬂeegs;RmsacondanngchoolyEducation;¢2&lul,§May541957¢
"Leo C.. Fay, Improving the Teaching

o 80 0 aching of Eﬂgﬁi%g b
: ;TeeeheryExpeﬁimentEtion,aBu11§tinLo;,the.~ehool_o ‘BEduesation

at Indlans University (Bloomington: Divi ien-of Research ..
?nd*Field;SenviceS§?l958"l~ : PR T U

o




to thelr ﬁegds”aint@nests,:and,1imitationswshou1d~be-offered@
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s

Until this is asccomplished; many schools will dump inte the

remedial reading c¢lasses these slow learners without poten=

tisl who dafnoﬁ;fittin!ﬁitb»the»purpOS@ of the remedial

programs: .-
~\?Featherstone*presentea;tbese.éammentsf@oncerningwthis
problemi (1) there is no way an ascademie curriculum, which

iSwallmthétfis*offeredﬁin:manyismaller schools, can be made

to suilt the needs of the slow lesrnery (2) 1t is impossible
Vtchhangéuthénexistingxcurriéulum'en@ughﬂto meet the needs
>of_the«slow:learnersswithdutwchanging‘stendardswofamarkings

;grading;mpromqtion,fand.graduation;’and (3) it is mot

pdssibléfto;gevelopmawourriculum1for~sloWziearnerg,after

the pattern of the subject-organized curriculum, S.HIf;

@ progrem’ to - sult:the: needs and interestSHQExtheaslmﬁnmaﬁy

~léafneerere=setenps*they"eouldfbe‘salvagedcénd made more

worthwhile citizens, even though. they could not: be. @xpeeted

te: excele Srpsbnno BelUasm Bhon oMeresdar anid aihow o

's"

| The retarded reader Qr nonmraadere: Retar@ed read@rs,

e

sometimes referred to as nonmreaders, heve not 1earned to

; readfafpgruyeara.of_?eading 1nstruction,1.casua1 observatlion

*?NWilliamﬂBh Featherstone, Teachlng the Slow Learner
(New York “Bureasu of Publicatlions, Teachers” College,

. Columbig University, 1951), pp. 99-100,
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willan0$nsﬁggestaany ressong.why they have nob learmed to
read, for: they. have. average or: above I.Q."8, 8 normasl

mental,age,‘and«often a highuarithmeti@wséor@o“*They do

- have the potential to- learn to reade

.. Tesching non=readers is regarded as one of the most
importantxand;most»troublesome problems in the secondary

s¢hodls@‘:Nonareadersxlearn~in quite the same way aas other

“students. They imitate, experilence, experiment, generslize,

tbink;~and~feasenb‘transferring~from past experience to

1 ,
QKTThese;unfortunatesahave~ e

i

meet: anlmmediate situstion,
Witnesﬂedaeonsﬁant.defsat,:Sremcdnsidered nulssnces by

many:teachers, are rejected by their femililies, and suffer
a bewildering-assortment of maladjustments by the ‘time they

raach;high;schoolo,wAucommon‘visiblé;evidéncefof“this is-

,symptomatie;antisocialkbehavior in the form @fudaydr@amihgg

. 1~
stealing,;cheating,rfightingb;truaney,‘etca sl;

-With the exception oflrebellion5~therefisfbaﬁicélly
little”difﬂenenceabetweenwthe.nonwr®adér‘and“other students,

They frequently appear lazyy . thelr: 1aziness, hOWeVGPs mey

'be -the result of redueational ‘maledjustment, of" their

ARl R ol

Mbta., pp. 7-8.

1

SHarry J. Baker end Bernice Leland, In Behalf of
Non-Readers (Bloomington Illinois. Public S"Eb T F ublIshing
CompEﬁ?j"I?hO )s P i




inability to do whet ig expected of them. Often the

pf&bléﬁéiof'ﬁhb hdnéreader”arise~fromﬁhis'being-judgedlby ,

everage stendards and being glven no rewards, only

punishment@_ “Mueh.more emphasis must be placad on what

he can do . than what be cann@t deoflé | | I
e Often the nonmread@r is hoétile to school and t@

teachers, and it is not uncemmon for him to display such

behavior as withdrawal or loud agr@ssivenesso Helping him

to relax and forget the frustratians end t@nsions that have

‘built up over the yeers helps him o belonge Success helps

the defeated more than anything else9 for thsy meeﬁ 8 balan@@

,between success and failure:o

S Tb@re are undoubtedly connections betweenmjuV@nllﬁ
delinqueney and nonureadersolz; Pupils with potential who
are retardad in reading seemvtd rebel m@rea In many esges
it is impessible fer pupils who are continually en the
defensive and .suffer from inferierity eemplexes to dev@lop
wellmbalanced personalities and g@od citiz@nshipola

If pupils do n@t learn because of lack of native

capacity,ksuch as. the previously mentioned slew laarnarsy

then it  assume bthat they will ever cateh up.

i "Ko ughxand Dehoan, mg. sedbe, ipondllys

ker dnd’ Leland’ 10e6 Oit.la




kInstruction (Chicago“

| NatIonaI Edu a"Ibn Associationa September, 1956)9 Po, 276 .
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Howoverg 1f their failure to 1earn is eaused simply by lack
of skill or by somo sensory dofect tboy may cateh up if

¥

given proper environment motivation and guidance,

Causes' of reading dissbility, Although it has been _

convenient to' dub retarded readers as dullerds, the facts
revesl that from 60 to 80 per cent of these pupils have
normal or*superior»intelligenooglgi'Thoy hové the capacity
to learn, but“desirable.loarning conditions havoknot besen
developad;for‘tbem@MuWhy;pupils of normél'intelligenoo are
retsrdodfis<not»eaSily;determined,.for.there are ne two cases
/oxaotly elike and no two ceses are caused. by the ssme set of
ciﬁoﬁméﬁancéso Faetoﬁé‘oaUsing‘Péading'disability may be
witﬁinfthevchildjhiﬁﬁdlfg”or“thethme, school Or‘cohmunity
méy;éll bo”feéoonéiolé;""If every child sould have the
benefit. 'of & good: developmental pvogram throughout his
schooling, the ‘Aumber of - difficulties would be drostically
reduood v

Causes ‘of" reading disabilltles might be broadly
classified as physioal, emotional intellootuals ‘end

lgEmmott Albeft'Bo”"‘QIFoundations of_Boadin"

: jcan Book ﬁ_mpany, i6), Po 33@

20 Loo C Fay,.“Reading in the. High Sehool," What
Research Says to ‘the Teacher, No, 11 (Washington, .D,G.z.
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educational, One of the over~sll causes of low reading
skill is low méntal'eapacity;'but it is assumed in this

study that to be eligible for remedisl reading, the pupil

'should have oapacity to achievea Only through keen

observationy standardized testinggland physicaluexaminam
tionajcanﬁreadingjdifficnltieslbe detected, Emotional and
educational causes ‘are often more difficult to determine.,

£ Prominent among physical causes are visual deficienoiesy
auditory defects, lack of muscular coordination, glandular
dlsturbances,}speech defects, and poor general health.
Some physical traits that probably contribute to reading
disability but whose effect on reading hes been overe
estimated are 1eft~handedness, mixed domlnance, snd lack
of dominanoeoall The muohnblamed reverssl error, instaad

of béiﬁg\a“bfiﬁéibai“éeuée of reading disability as it was

'once thought is only respon51ble for 10 per cent of reading

22 .
difficultiesw;EM .

SR S

“The emotional development of ‘the individual continues

from birth to death." 23 Good environment at home and in school

2L, ﬂ RN TR R :
Guy . Bond snd Miles A, Tinker, ‘Réading Difficulties,

.Their Diagnosis. and Correction. (New York: AppIleton~Centuryn=
‘Crofts, Inc,, 195 5,‘p,‘101Q o E

22
Betts, loc. Clto

23Emmett A, Betts, "Social end Emotional Readiness for
Reading " Educational Administration and Supervision, 30:67,
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is. extremely influentigl in achieving desirable emotional
development. Closely- correlated with emotional development
is reading readiness, which includes the emotional, physieal,
and mental readiness of the student to learn to read., Lack
of readiness is ceaused by lack of maturity and experience
andebyeundeveleped‘pbysicel skills. Lack of poise and of
the desire to succeed along with mervous instebility are
signs of :emotional immaturity. . Otnerjenvironmental diffi-
culties may include unhappy sssociations in the home ,
»ipregular,echpel attendance, and an uncultured background.

»W;M"Secial~and emotional edjustment loom large smong the
meny«internelated;fectons,in.readiness~in;readingt“ag

qutienelginetabiliﬁyJandlsociallmalqdjustment ere both the

. eausesgendnthelresulteyoflneedingidoficieney@‘achildren live

byltheir,attitudesﬁ.whieb,result.frem experiences and

constitute their state of readineset If a child bas had

'unfavorable reading experiencesg his dislike for reading is

natural and is to be expectedo‘ It is the school's jeb te

<l\

‘‘‘‘‘

‘develop social and emotional adjustment and desirable

,attitudee,A Parental understandlng is alse necessaryo

: "Other tbings being equal, children develop interests

and social competency to. the degree that they are givem ;

intelligent guidance;"f? Therefore, the schoel is partly

' ”Ibid., Do 68 251bid., p. 156.




responsible: for.. social.misfits end s.f?é:;iﬂllizv acceptable.
individualso _"The commonest explanation for reeding prob=-
lems 1s Ipoor teaehlng,,u"z6 - Poor teaching involves lack of
individuel instruotion, lack of sufficlent reading meterisls,
ineﬁfegtiva;methpds,jfaiiur@;ﬁo‘promptly diagnosg;and treat
symptoms. of . reading difﬂiguities,_and.faiiureAto tesach. the
bgsig‘skillsgrqr.independentjréadinguhabitsoaj Boys comprise
from 60.te 80 perucenb\of*the.retardeé,readsrsog, Boys are
more.often retarded for several reasons: books used'in‘
teaching reading in the grades do.not challenge the - interasts
‘of boys as:-much as girls; girls use raading as recreation
more than boyss and since. few men teach Iin grade school, some
'boys are inclined to consider resding "sissy" and are not. .
ag easgily. convinced by a woman teacherfthat feading.is_‘

Importente v o Loni

B Needa of tho ad@leseent® Reading is closaly int@ra

related with tha pers@nal development of the adolescenta
: Sinee reading is n@t an 1solated skill and is &oncerned ;

“1'-”:“: R 'J, g
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Mauriea Do Woelf and Jeanna A wgolf, Remedial
Raading (New York: MeGrew-Hill Book Company, l9§7$, Pe Llo
2
7David He Russell and Etta B. .Karp,- Reading Aldsg
Through the Grades. (New-York: Buresu.of.: Publi@ationsp Teachers .
C ~ege, Celumbia Uniwarsity, 1951), ppsw8~ .

o L 7F@undation,M of Reading
~,Instruct on (Ghieago"Ameriean Book Company, 19467,
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with the whole child, this studykmust~be~ccnesrned with the
needs and interests of the adolescent.

DeBeer hes ssid thst although the adolescent csnnot
contral>his physical development, his sttitude towerd 1t
is &n Imporitant faetorezg( Appearsnce is extremely important
during adolescence for, above 8ll slse, comss his accepbtance
by his psrents and his peer group. Asguming an aaceptabie
sex role iIn the edult world reguires msture judgment end
chargeter, Durirg this psriod the sdolescent is salso
struggling to develop & set of values snd & faith in living
’while, at the ssme time, building confidence by working to
measurs up b0 sdult standsrds,

The needs of the edolescent have been listed in this
order by Witty: (1) sdjustment to peers, (2) schievement of
"~ independence from family, (3) selection end prepaeration for
"oceupa%ien, (4) schievement of social responsibility and
‘leyélty,'andv(S) develepment of selfoso Only when these
- needs. aré ressonably met is the adolascent happy.

” Endarstanding the needs of -the sdolescent helps in

? understen&zng ﬂby the retarded reader is s0 eften.maladjusto&a

> _
~ gJehn DsBoer, "About Resding snd the High School
‘Stuaent9“ The English Journsl, h7:271-73, May, 1958,

30
L Peul Witty, "Resding Success snd Emotional Adjuste
f;ment,“ Elementery English, 27:281, May, 1950,
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Russell hés*foﬁndiin&éféurvéy'thaﬁAeﬁbtfbhalﬁdiffiéﬁlties;
aré frequently reported améng youth who have experienced o
fallure oriextrems rétardstion iﬁ'réadingosl ’RﬂSsell also
sald when reviewing ‘anothér study that ﬁhe main difference
between'retarded readers-and normal readers is their

: .32
personality adjugtmeht¢3
v’lIIQ TRAINED 3ERSONNEL

o Who should tesch reading in the high school?
Accbrdingwto Causey:everybteacher should be g teacher of
reading, = In a study he found that the following teachers
were:most ‘frequently responsible for specialized reading
instructionxin?96560135?fhé’Ehglishlteécher, the reading
teacher; the counselor,” the director of reading'programs,x
and:‘the: regulap-classroom ‘tescher, > In & study Smith
foﬁndaté$t378>per cent: of the teachers contacted could

notarefrainﬁfrom“eXpreééinévtheir annoyeance at slow students,Bu

1Howard McClusky "Mental Health in School and’ College,"

) Review of Educational Research 19 h05~12 December, l9u9a -

e - o
3 David Russell 'Reedlng Dlsabllity ‘and Mental Health,"

A Understandlng the Childp 16:24%32, January, 1947

33.

'Oscar S. Causeyw(ed~?§;

) | The Reading%Teacher's Reader
s’Company, ;k. ¥ =

3l

Nila Banton Smith ‘"Classroom Teacner's Responsim

May, 195)4a

bilities to: Retarded Readers," Education, T Su8~h 9,
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,1n,g;survey‘madélby‘DeverBS it was found that most

,watha_fea@iag.teach@rs-weré.empl@yedhby.cna speclal school

pq perfqrmﬂfu11mt1m§ reading instruetion in that school,

Extra time was alloted im meny cases for them to work with

other teachers, to disgnose, and to do individual‘eeunselinga

In classes they usually worked with small groups or individuals,
~i@,ygs the opinion of most of those interviewed imn this

éurveyktnat,thelremedial teacher's-job is to cooperate with

the whole .school progrem andkthaﬁ the principal should do
his utmoest to protect . the Iintegrity of the remedial program,

. Remedial teachers perform & specialized service and

dx&ra-s¢b901,duties,sheuld not be assigned to them. Most

;authénities,say»that~n®t more than four periods a‘dayrshould
;ba,dgvoted,tg,aetqal,classroom teaching, It is of question-

.able value to continue the assignmemt,of‘rémedial teachers

e

in & school where the teachers' time 1s going to duties

. 6
outside the reading field, ]

.. -Since high school reading is. & new field, -educationsl

preparation and certification are yet to be set up end

required in most cases, The personsl qualifieations nesdesd

SKathryn Daver, Positions .in . tne Field-of Reading

y.0f P A ons. -aaeﬁers ColT“ge, . ;
'7"*‘."),‘1956)9 Ppe 11""1140 SR el

riversih T
; “Secondary School Leaflet," Philadelphia Publie
School System. T = .
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by -en outstanding remedial teacher are patience, good
personal appearance, plessentness, enthusiasm, good health,

R c 3T S
sympathy, and btact.  In Dever's study it was found thet

‘most teschers of remedisl féadiﬁg had completed advanced

38

degrees, nine=tenths having & Master's Degree. However,
few had taken sny specialized instruection in the reading
fleld, ) | | “

' gustafson's report ? on the Oskland, California,

pléﬁ“dfitbéiﬁingﬁteacners seems to be an acceptsble plan

. for many systems. A resding consultant has demonstration

classes for téacheré‘to”é%imﬁlata interest in the tesching

 of reading, Workshops are conducted in the high schools

with teachers actuslly working, under the guidence of the
régdiﬁg“éénéhltanb;‘with'studénts who appear to have
conside?éblémbbﬁéhtiaig ‘It is reported thet under this
ﬁ%ﬁiﬁiﬁéﬂﬁigh‘fééﬁhéfs'éfé“éraduélly*bécbming'well prepared

tb €eédhjféﬁéﬁiéi“reédfﬁg,'énd“tﬁét‘ﬁh@*@tbér‘teachers in

“fﬁéUﬁiﬁtEﬁ"ﬁéiéfbédché”ﬁﬁﬁé”bwaré"df“their’féSpchsibility

fb?fﬁéééhiﬁéﬁféédiﬁéﬁiﬁ*ﬁﬁéiﬁ‘@akticuléf‘Sﬁbﬁeét;“

BT 38 _
o Dev@rg - ,?,E“’ citovg ) Pe 170 Ibi&c s Pe 150

39 S O Ty SN R i L - LSS R . i T

‘ 7 Myrtle Gustafson, "Practical 'Plan for Helping <
Retarded Readers in Secondary Schools,” California Journal

of Secondary Education, 30:196-99, April; I955,




~:eGroumeeetings,?f remedial~readipgvteacnersfand
igupepvisorscwithin‘a”sﬁbOOl system &re~the'most‘populaf
;meanq,ﬁsad for in-service training., "Group meetings once
qr,twigg.akweek have, in our experienéeg been more success-
ful then those which meetlleSSqutenm“MG

Teachefs:shonldnbe;sansitivs~téﬂthe symptoms and

causesféfupoor;reading‘and>sh®uld‘not hesltets to asklfor*A
professional. help from the séhoolmnurs:e‘,‘counseler9 and
psychologist, who _should be &s much & part of the reading
prégramgasmthejlibrarian;.7"0ne of the important gosls in
/counseling is to: help: the disturbed: client to like, accept9
and: respect himself.," 1 ~Auvdio=-visusl persennel are
indispensable to the pr@gram because of the tremandoug
’effeetiveness of reeordsg films, projactors, et@,»‘;'

;he majority of the schoels offering remedial

reading elp amploy a. regular remedial teachera Sem@
schools are fortunate enough to have a highly trained
remedial supervisor, mowever, several 1etters r@@eived
from the. schoola contaeted by the researchar stateé that
they had been trying to find & qualified suparvisor but
had.notgbggngsuceessfglog'&Hy s b gt

“,:imﬂ»féwqsehool§wntilizﬁdfth@;gervieesfof'ahcoerﬂinatorv

o | o oy
- Woolf .and Woolf, .op:: eit., p. 363 h Ibid., p. 273,
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- who worked with a.faculty reading committes, snd the resding -

committee -trained the teaschers in thelr sehool in t@chﬁiQUes}
of ‘reading instruetion. In these schools there was mno full-
time.remedial,readingnteadher. Secondary school teachers

cen learn;mueb‘from,the procedures snd techniqgues used in
teaching reading in the elementary schools., Meny principals
pointed out that their best possibilipies for good remedial
teachers were intermedlate grade teachers,

~In spite of the importance of the resding program

ﬁlto the total school system, it 1is shoeking that very few

celleges offer courses to educate,teachers in the techniques

kéfpteacbing»readingar A quotation from Fay ssid:.

A discussion concerned with highmschool r@ading :
could hardly be complete without pointing out the
- -serious need for more adequately prepsring teschers
in this skill area, Until teachers can approach ‘
+instruction with insight into. the 'reading problem' .
and with a degree of confidence as.to how to proceed,
~ higheschool reading. progrems will probably remain
relatively ineffective., Is it not time to stop
»+ playing ostrich?. .Colleges.and universitlies can no
longer pretend that no §ob1am exists by the 81mple
© iprocess of. ignoring it o :

1V, ‘PﬁOéRAﬁSjIVl\T 'Rﬂ?v'iﬁbiAL" R’EADﬂIG

| Only a minority of . the schools @ffer remedial reading

help im special classesa\gBeadLng;pnegrams»vary,aeaopdimg to

% Fay, OB C.‘;_i_gt,' oy Po 29,
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the sizezofvtbefsehoélgﬂth@’type;of eommunityg the ebilities

of -the pupils, the curriculum offered, the attitudes end ,
skill of the teachers, the size of the staff, sand the
consultant help available,

.o Russell has-stated that the remedial pregramvsimplj~
applies the procedures of each of the following at lower
levels then theiindicated grade placement, using materisls
and esctivities to suit the ebild: (1) Ene.develepmental
pnogramzwith:directed“and_independent;reading; (2) the
functionalmprognam:wifhtthe-dailyareading Of‘neﬁspapars,
hagazinés,aet@;;:(B) the work-type study program with 1ibra§y
aﬁd.studyﬁskill,iﬁstruetion; end (4) the enrichment pregram@h3

'1xAccordingnto;anotber.authefiﬁy9aevery;reading program

- should include-developmentalireading for all students,

corrective reading for students with minor reading problems,
and reméaialwreading-forwstudentsth@<arewéevefely retard@dguh
Blair«séidﬂthat:"remedialuteaehing,.@f course, has as one ‘

of ‘its chief functions the remedying or removal of the effeots

of: origlnally ‘poor. teaching :and  poor . 1earninga

uBRussellw nd Karp, _gaAcit,, pp,f1a2

' ‘»'ray and- Nancy Larrick: (edo), Better
Readers for Qurp: Times, ‘International Reeding AssocIation
Uonference Proceedings (New York' Scholastic Magazines,
1956) 9 po 310 A AL L S

hSGlenn,Myers Blair, Diagnostic end ‘Remedial Teaching
(New York"The Macmillan Company, 1956), Po I3, .
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?ReebmmendétiénéﬂfOr\tne secondéry‘r§ading“pr®gram

presented by Fay are: (1) direct teacting of reading in .

ni‘gn school 1s veluable; (2) teschers should glve reasding

guideance in ell subjects; (3) two different approaches are

ﬁneedédﬂforfpupils~With”severéVIimitatioh in reeding--adjust-

ment ‘of ‘schoel programs for those without potential for doing

better and ‘e remedial progrem for those with potential;
(4) other language skills other then reading should be
emphasizedg and (5) teachers’ readiness should be achieved.

A@cording to: most authorities, there are several typ@a

fof%ramedialupregrams under wayrinwsche@lsg not only in rea&ingg

but in other subjeect areas, It is impossible to discuss all
the different reasding plans réported,’nor would it be profit-

tableﬂﬂthérefors;uohly~30me§@fithe?mostffrequéhtly»uSed‘blams

will be ‘deseribed,

Follewing the ‘theory of thé St., Louis plan, Bullock
stated in effect that upper grades md high school is @
little 1ate ‘to be worrying ebout resding problems for many

| 7.
‘.students@h_ Reading problems ‘are usually noticesble at the

A uéLeo C. “Fay," Improving the" Teaching of ‘Reading by
Teacber Experimentation, Bulletin of the Scho ol of Educsa ion

gt-Indiana University (Bloomington: Division of Reseéerch’
end Field Servicas, 1958), Ps 50,
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third grade  level whep:the non-readers are beginning te

seem_iiké‘misfitégf'TOO many schools believe in "passing

 on" the pupils. If they were retained in the third or

fourth grades, meny of the problems that erise later weuld
neveribeGOmé/severe; Fewiretarded readers r@ach'high sehool
W1thout baving been exposed to remedisl help of seme kind,
with metheds varying according te the training end judgment
of the teacher., Phonetic enalysis seems to be one of the
thipgs.stress§d iﬁ most remedial help in the grades¢

j‘ }: Several frequently used remedial plens have been
diseussed by Deleh.  The readingvclass,plan, according to “
Delgp%_halgg_only.a_smail number of students}and does not
éqlveithg réading,préblemé,of‘tha schoolg As s rulapb
membership in these classes is voluntary. The second plan
he discussed was the 1ndividual plan or small group plan
where students are tak@n from study halls for special help.
A third plan consists of a special section of Engllsn where
students with raading difficulties ere plaaed to get some
extra remedial help along with their regular worko

The fourth plan deseribed by Delch, the avery teaoher

plan, has ‘been encouragad ‘by “several ether authoritiea and

seems tQ,b° most«v&luablemtega~greaterxnumber of studentss -

18
Edward William. Dmloh¢ Methods in Readin ng

(Champaign' .The Garrsasrd Press,uI9§§$, T




content meterials,"

room reading materials, and differentiated assignments,

32

It 18 clesr that. special effort should be msasde to
improve reading in the various subject aress of the
high school ‘and college, and that renewed emphasis
should be placed upon certain problems which are
‘cormon to most subjects . . . o

A significant beginning hes been made in attacking
these problems by classroom teachers who stress the
‘special vocabulary of their subjects snd who provide
diversified rﬁsding materials to. meet individusal
needs »

" "Classroom teachers in all subjeects involving resding

and et all levels say that words and concepts are the biggest

vsingle'prbblém they face in helping their students read

50

’Every‘teachef can improve resding in

his subject aréa~uéing'homogeneous grouplng, veried classs-

51

MPgachers in the content fields in the high school are also
‘providing a variety of resding experiences at different
31evelé*0f*difficu1tyg"52

A criticism sometimes given 1s "high cost for few

pupils“”in'the remedial clesses. However, the Oregon State

19
Nelson B. Henry (ed.) ‘Reading in the High School
“ ook of

and College, Forty-Seventy Yearb the National Sociéty

for the Study of Education, Part II (Chicage: The University

of Chicago Press, 1948), p. 25,

50 51
Gray and Larrick,_opo cit,, p.. 90° Ibid,, p. 141,
52 S

Henry, 1oc. cit,'
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Depertment of Education is behind remedial reading to the
eXtentjthaﬁ5it”reimbursés the schools for mueh of the excess '
cost, paying half the salary of remedial teachdrs@SB The
University of Oregon is one of the few that certify remedial
teaschers, ‘and the state of Oregon requires that remedisl
teachers be especislly trained. Tn the Eugene reading
- progrem only pupils of normal mental age sre sllowed in
reriedial work, which is en -elective course, and the clssses
ére‘keptfdown‘to’twantY‘s?ﬂdantsesh

| Many systems~at-present have enacted & compromise
program of reading, setting up“two’ér three remedial
classes for severely handicapped readers. These classes

e "f11ling in" .tem'p'ex?ariliy:,w end they leave much to be

d981§eﬁ;170ffheﬁrs@,“thlskiSLthe.firSt‘sﬁsp‘to'instigating
aigdoagreﬁedialvpfogfam;‘ It is the general comsensus that
a?rémediélVﬁr@éramffoffretérdedfréadeTs'is'not enough in
éfthérhg#éaeforﬂhigthbhmblg”bﬁt”ahdévelopmental progrem is
- needed fér“§1173fﬁﬁeﬁts‘tﬁfdﬁghéut“their1yeéﬁé“of‘80hdbling;55
U Per retarded vesders wWho do n@t respmnd to remedial

techniques as" they should, cliniesal” help is needed. In only "

,, 3 | |
LT Ryth Beacon and’ Lloyd Gillett, "The Eugene Reading
PrOgram," The High School. Journsl, 39:185-86, December, 1955,

: 5thid., Ppo 186 88 S?Benryﬁ-loca eit,
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a few systems is there a clinie for this purposeo Besides
providing specialized pers@nnel and equipment, a clinical
system also provides an excellent proving ground for traine
ing new remedial teachers for tne system. In St. Louis,
for instanca, teach@rs may sign up to spend one year in
one of the five reading clinies, aft@r which time they
return to their schools and. work with otner teachers to
improve the over»ali reading programe It is interesting to
ﬁtta that 8 prerequisite for becoming a principal is spend-

ing a year in the reading clini@so

Ancther system that. seems effective has & faeulty

,reading committee that works with 8 r@ading specialist t@ N
,plany put into eperationg and oversee a remedial pr@gram

‘involving all the taachers in the subjectmmetter fields@

The commlttee members, since they are b@tter trained than -
otber teacbers, are. respemsible for reeommending au@iam
visual aids” eqUipment materials, etcayw

There is little doubt of the effectivemess @f t@achimg

'remedial reading in the seeondary seh@els@ “Wherevar 2

deliberate and wellmplanned attampt has been made ta 1mprove

kthe raading abilities of pupils, definite and permanent

'results have been obtainedo,

56131?:air.;?‘° o7eibey Po 10,
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Brink57 hasg desoribed ‘Some practices.that are general

“throughout the" oountry. "He pointed out” that onewhalf the '
 existing remedial programs were started the six years previous

%0 1949 with the responsibility for the programs centered

on the English departmenta. ‘Oredit is usually given for
the classes, and they are distinguished From the r@gular
classes simply by llstlng ‘on’ the aehedule, As' a Tule,
remedial reading ig offered fo ninth or tenth grades, and
the medlan number 1n the olasses is twenty.}

e Wolhaupter has found in a study that (1) there develops

a desmre to learn to read for ‘the first time among many high

‘i'f( school students~ (2) there ig & great ‘néed for trained teacherm°

i graduatlng, for they flnd it imPOBBible and feel out Of pl&ae°

;57 "60»66 June, 19#9"

(3) all ‘teachers muat accept ‘the raSponsibillty %o ‘teach more
than subJBOt matter° and (4) there are many Teasons why
secondaxy school students need a planned readxng program.58
The“feading deficlency is probably one “of the main reasons

that 50 per cent of the hlgh sqhool etudenta drop out befora
59

'QEYW.G. Brink'and P.A. Wltty,‘"current Practides in

Ramedial ‘Reading.in: 8econdaxy Sahoola,” School Revi&w,

Sgﬂazel L Walhampter, “You Da Teach Hﬁadlng»alf ;'.”

e ﬂThe ngh School Journal, 39’131"32 December, 1955.

59Bulloek” ;E."git., pp, 55~56
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ﬁConseQUéntlygiit=iswclegf»that more” widespread provision

of remedial reading programs is an immediste need,

V. 'biAGNOSI‘NG READING PROBLEMS

Reading is: not an isolated skill but a complex

abllity closely interrelated with the over»all persanal

development of the individualo‘“"Physical well-being,
em@tion9 thought, mood, experienoe, rete of general
maturation, and similer factors are all involved in
reading growth "61 ’ |

o Pupils differ widely in readlng abilitys but few

teachers realize the astonishing renge of differ@ncas that

'may exist in one class.v Since the schools group pupils

.aceording to ohronological age, there are 1ikely to be

eight or nine reading 1@vels in the ninth grade6 Even
though shudonts ‘score at tha same grade level they will
vary in the nature of tbeir difficulties and needs, The

~purpose of education shauld not be te bring every pupil up

to the norm but to help aach ene to read up to his full '
capacity° Individual differences will be increased, not

diminished, by quality teaching;i

‘ Diagnosing is no doubt the most important and th®

‘ 60 S A LA
. Henry, op, ¢lbe, po 26,

*'beBosr, op. sit., p. 271,




o
b
|
{
j,

most ‘difficult job in remedial teschings.

~ Unfortunately, complete date on the progress of
youth in reading have never besen secursd., The most
.+ objectlive evidence avallable consists of indlvidual
& scores on reading tests and the average scores of
- groups.at successlive grade levelsys To & large extent
these records indicete sttainments et specific times
and not trends in progress over e period of years.
The need iz urgent for records of sequentisl develop-
: 2 ment of reading ebility as measured botnégy tests and
o ‘ other valid measures of pr@gress o ®

“ The remedial prOgram has received generous h@lp£

‘;gé f héwever, in the form of tests whicb are available to meet

; three needs. (l) selecting individuals for remedial work,
(2) seleeting reading a@tivities sulted to the individual’s'
reading difficulties, an& (3) evaluating reading improvamente
Although authorities agre@ that testing materials have be@n
plentiful, there is a need for @ better testing'prngram to
measure reading eapacity. The level which stud@nts can b@
expected to achieve has been a perplexing problem@63‘

[ﬁ : o Since the grade equivalent of a student“s mental ag@

| has been accepted by many as an indi@ati@n of roading
expactancy9 tne administration by 8. comp@tent tester of an
“V“qéf the most reliable means of estimating a pupilﬁs Patn of
*“”H‘%J : mental growth@v The Revised StanfordeBinet Measur@ @f

‘«r; ‘ ‘ ! \ 62 ‘ i Voo E R el
B L éwlprenry, _Q. cit., po 38 6%Larrickg OPo eite, pPo 1206




Intelligence’ is probably the best available measure of the

échébiﬁchiid?S‘mentalfabilityy‘but only a speeislly traiméd
ééfs&h‘één‘éﬁocéssfully~give this test; however, it does have
b  %heTathntéga”bf.yielding‘a mental age, or an M.A. score.
Since this test is not practicel for the average high
tééhobEQSi%ﬁatibnﬁbecauée‘©f4costfand’personnel requirements,
the" common practice is to use group tests, which have been
known. to” underestimate é‘child’s”I*Q@ as ‘much as twenty

ol

points, Because & wrlttan test presupposes s eommon
*1avel of r@ading ability emong the students, the poor

~reader s penalized on a'groupuintelligenee test, There-
fore, the T.Q. Is:of value only wheh it is compared to former
‘/f’é:“éébﬁéé*éhd*uésa“eldng*Withfother observations to help
Find the causes féf”reading beheviors, NoO ‘one test score
ican befusedﬂentirely'aa a measure‘of‘potentialb" In deter~
*ﬁiﬁiﬂgﬁéﬁs*éppfapriaté4eurrieulumxmateridls~foz the remedial

e e A G a e o _ , 6
“student,_tﬁQ”MaAasShould*befu3®d¥rather than“thezI@Qsa5

7Tﬁé*§fadé*édﬁi€aléﬁt*asHdetermined~b¥fth®1DU?P91143U111V8m 

'Readlng Capacity Test i preferred by many.
b Whan the reading ‘expéctancy level hss been resched, &

| "é%éﬁdardizéd%reading*best7§houldfbexgiVénﬂto<d®t@rmine the =

. 6 - *
hSherriek Fisher "Significance ‘ofithe I Qegw:w gl

l-Pbi Delta Kappan, 4o 258 March, 1959,
: S

Kough and Dehoan, loc,;citd i T
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student*s actual reading level, How much his . present:
reading level is below.his. r@ading expectancy determines ;
the - hendicap,- There are numerous standardized resding tests
thatuare»satisféctoryQ‘,?Ameng«thefmosﬁ uséful for: high

- schooel and eollege classes, we believeg ére the Diagnostic

Reading Tests published by the committee on Diagn@stie

66 -
Readlng Tests, Incorparated," wrote WQolfo The Iowa

Silent Reading Test is. beyond a doubt a muchmused test in

the secendery schools, its one disadvantage is thet it take&
two periods to complete it HOWBV@P, it does test more
phases of rsading than do other tests, |

The criteri@n for eligibillty for remediel instruection
is;usuallytthaﬁdiﬁferqnce,petween,the.rqading ege and the
mental sage, for.a pupil with a'high.M@Ao and low R,A, needs

help.and can profit from remedial work, The M.A, is anm

‘“,indieaticnﬁogmwbatkawstudentgcan@do,;and it should be .

realized that with poor. readers the I.Qs is unrelisble.,.
Taagh@r;rj'udgm;eﬂnt..ha 8.to.be employed here, but if the student
'51591@¥$,aﬁwillingnQQSJtowwqua«anQI,stbelowﬂ9Otis-sometimea

e aqgoodtrlsk;wwItais not. unusual to-obtain a much higher-I,Q,

:scere fr@m a student after a year's remedial work, This dGe$

8 been raised, but 1t

n@t necessarily mean. that his T, Qo“

dees inhieate that an improvementﬁin reading ebility has givan

66WOeifiand Woo1f, gg; cit,., bb 85,
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bimgan‘advantage~in takipg ajwritten“Ing tést@ ‘Hearris
suggested5tbat more then one year's differsﬁcehbetween the
mental age end reading age.at theihigh,schoolklevel,is
indieative. of reterdetion ingreading°67,MStrang,has written:

; A sbudent .is commonly deseribed ss retarded if he is
’one yesr or more below the grade "norm" as messured by s
standardized resding test. This view of retardstion is

based on the false notion that all the students in a
~<jclass should be reading at or above the grade average

or "norm," Such uniformity is impossible., A variation
- of seversl. years in reasding asge within any grade 1s
normale

The truly retarded readers are those whose r@ading
~.responses and learning potentialities show & marked
: disparity. Their reading development is out of lins
<+ with their .total development.  Their possibilities for.
personsal development througgereading exeeeé thelr
present performence . ...

1. Most aubhoritieg follow. the recommendation theat @

remedial -8budent: should have.an I.Qs of 90 or above and be

~retarded two or mere years.

R¢m961811t@aghena;needathe:helpxofwspecialized sehool
serviQ981inpobtaining.moﬁe=g@mpleteginformation'onfand under-

sténding»bf,thair“remedial pupils.. It is frequently neeessary

‘to refer certain pupils..to.medical, . psychol@gical, or. .

couns elinga«:scrnvi ces: for. speeial -‘di agnosis and help. - ‘Tm

LY T L S

o : , . v
Albert T Herris, How.to. Ineresse. -Reading: Abilitf*
(New York' Longmansg Green and Company, 1956), PPo

68 ; ,
Henry, op, cit.9 p, 225. L
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cumulatistreéordsniﬁ‘t@e school officeg,wnich should
containﬁaxeampleteﬂsehooi>recarddona@ach’studentblar@ -
of . great:value in revesling troubles that might be hamper-
ing the resding process, ' The use of these records does’
not eliminate.thewneed:forfanspocial testing progrem.

¢ it Reviewlng' former: test results which appear on the
cumulative records 1s valuable, ~Consi§tent1y low scorss
in reading comprehension aend arithmetic ressoning are
especially significant, If several I.Q. tests heve been
taken;over a:periedmof‘tiﬁe, a falr ides of the true T.Q,
eahwbefdeteﬁminedaivag over:a‘periédsof time, stendardized
teStasaeres:in»reading.comprehensionfshow a reasonably
econsistent relation to the pupil's chronologicel age, such
SQOresrmay»beataken~asuanfindieaﬁion of-the pupil's mental
69 :
BB e i L
aa&k,w*ﬁérriS'has:presentedHSQMe:faots»r@voaled through
research that might be helpful in.diagnosis: (1) the
‘ COrrelatiOniiashigh:betwéenJgOOd;prOblemusaiving and good
‘reading%ébility;f(2)wtha4ra¢0gnit16ﬂ?ef‘wbrds4is=nacessary
tg_pqu;pgaéggg_ahdispelling; (3) reading and penmenship are

closelyféilied;-@u)wread;ng.aﬁﬁ;éempasitibn sre esch dependentﬁ

‘upen the other; and (5) meaningful response isthe core of
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the ‘reading process. = =

71 ) '
[ iThe ‘Monreoe Ihdéx?“ of reading ability consists of

the average of the chronological and mentel ages snd the
arithmetic~computation ege which in 'turn is compsred with
the pupll's resding sge., Presumably the measurement of
érithmetiéécamputation<égé is not influenced by reading
§kill, a8 mental tests usually sre,
”‘;In,diagnpsing“a~reading case, it is a good procedure
to administer a test of oral reading ability to observe
Wéaknesﬁes~and‘bad“habitsfinwth@_pup1193'reading9 suech. 2§
reversals; finger pointing, tensi@n; sﬁbstituti@ne, poor
pﬁraéing@ﬂemissiénsg‘lackxof word asttack, etec., In recent
rQSearch*a%moderateiyYhighfrelatiOnship~hasfbeen)found‘
between reasding compréhension: end the ability to pick out
key Words in selections,7? and ' orsl ‘reading reveals eny
laek ef quick understanding, Other weaknesses that should be
6b$érﬁed—arefléék ofitréining in‘phonics,rpoor‘sightWVOe@bu?

lary, ‘and visual end euditory deficiencies,

Visual deficienecies can be tested by the: Keyston@‘

L 7 Albert Harris, op. cit., pp. 5-8.

Marion M@nreeg Cbildren Who Cannot Read (Chicago:
E University of Chicago Pressg 932)9.pp, 14w1§. o ) .

i M 72Theodore LL Harris mpl cetions f ‘the Teach@r
) g1 of Beeent Research in High. School . Reading," The High Scheol
’ | Journsl, 39 195-96, January, 1956 - ,
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VisualeSurveyQTe1ebiﬁocnlar Test and by §h6>U8® of the

Ophthalmographlxo.photographfeye_movements5,;Inexpensivé

ﬁasts;hbat:tbentaacher,may use sare the peephole test, look=

ing through a. hole in cardboard to note student's eye move=
ments, or the mirror test, leoocking from behindkﬁne‘student
"into a mirror lying on the sbtudent's. book to count fixatiens

- and regressions,. Forga@bearing teét the Audiometer is used,

WbipplaisfManual,géyM@ntalwand,Phgsieal,Teats,deseribed two

ﬁegpswfér hearingyuthe¢Watch—tiék,testmand the~Whisp@rﬁtest°
A-few authorities have.indiceted that they belleve .
4&hétnleftphandedneSs@andupeﬁr speech development are traits
;ci‘gslqu@readers..’i:sl However;. the.extent to whieh hsnd and
gyg;ggm%gggegscqntributeito reading hendiceps' is mot clear,
itk :Intprest:inventoriOSsarepsometimeS'used’t@ locate
stndentéawhogdofn@tg1ika;t@freaé;and_wh@;seld@m read, for
they&ar;‘seldomrefficienttraaders,in spite of the resding
scores, - By:using.e greded set of books for oral reading and
farneompféhensiongebecks,;thewteaeher can doublekoheek on

the»readingglevel,w;Making few fixations end regressions

.@uringmsi;entgread;nggisgagfindieatign:gfgprep@riéya»m@V@mentﬁ

7BBlair, _g.,cit., PPo . 61»62 Taa U G55
7hArthur Is: Gates; .The: Improvement. of Reading
(New York' The Macmillan //// Company9 19&7)9 pa o 107,




\ waever, Harris' -How..to-Increase Readlng Abllity

S bl
and good readinge‘ If the eye movements grQ m0t proper, it
does not mean that,training the ey@‘movemepta should b@‘ ’
1ﬁéiﬁ&§d.in‘rémedial work, for they are only & symptom.
Bﬁiiéck suggééﬁéd that 1t is better to sample the reading

ability of nonmreaders‘witb,Readerﬁs\Digest Skill Builders

_then to use & stendardized test unless s grade-level scere

is needed for. the records. ‘

‘Since teacher judgment is thenfpoor; Blair hes
éﬁéées%édithat'é‘listening comprehension. test administered
by the, tescher provides the best pogsible means of measuring
the potential reading ability of the student976 Harris
has suggested using the Durrell and Sulliven Rea_w_g
Achievement Test along with the Readingrcapacity Test9

which are psrellel in conbent and difficulty.. .

Making case studies.ié:ﬁét’practieal for the average
;éééaiéiﬁtégéhérEbééause of the time it involves. However,
every remedial .teacher would find it profitable to make one
case study when time 1s availableQ

The tests available are tog numerous to mention herao

78

~and Gateg!?

75Bullock ops eltsyipe 12, 76Blair9 ops cit,, po 120,

77A1bert Harris, op, 01t°, pp° 301n2

78Ib1d., PPo 577-91




JPABLE I

DEAGNOSIS FOR TREATMENT#*

Does the student possess'

‘, Visusl skills
© | amastory aiamie.
Vccab@iari;' |

orsl reading -

Speclfic comprehension
< skills ©

Word atteck skills

| -Speed snd flexibility
- of reading

m;ﬁ«, Spelling abillty
el Attitudes

(such as acuity, fusion; muscular:
imbalance, etc, )

”(sucb as acuityﬂ memory spang

‘discrimination, etc.)

(sight or recognition; hearing
_or understanding)

(words, phrases, sentencasg

“larger units) -

(accuracy, fluency, end
comprehension)

(such es the ability to predict

~outcomes, to organize, to evaluate,
to get the main thought, etc.)

(8bility to use contextusl,
structurael, phonetic, and
configurational clues)

"uCespeeially toward himself,
ﬂsqhogl,

and reading)

skills to be- evaluatede

HighkSchool Journal,,

before remediation is attemptedo

NOTE Infonmation for th

wOnce it has’ been determined that a- pupil is :retarded
in: reading,,the next step dis toranalyse:his:reading: -gkills

Above are presented bthose

table was taken from'w

Doneld Cleland, "The Seriously Retapded Reader," Theibh
39: 2h0, January, 1956, )
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The Improvement g{iﬁeadgng have excellent chapters on

testing, listing verious tests and describing their advenw
teges and disadvantages, It is importent %o keep in mind
the aaVéﬁtage of the test which meassures non-verbal areas,

guch as‘fhe'Minnesota Paper Form Board, the California

Tntelligence Test, the Pintner Genersl Ability Test Series,

'reading is an efficient compromise ™

the Durrell-Sullivan Capacity Test, etc.
| ' Testing helps decide whether a child really belongs

in remediel work and measures his progress after remedisl

‘training, but perhaps most important, testing helps the

teacher determine the disabilities and prescribe the proper

treatment.,
VI. ORGANIZATION;QF‘CLASSES

The main purpose of remedisl classes 1is to give the

‘pupil individual help. "The present common practice of

puttlng chlldren into smell groups for instruction in
8o

Burton has emphasized ‘that the’ grouping of an individ-

“ual class must flrst of all depend upon the particular

81
~eleass and its needs, Some autborities believe that

. 2 G s Dagen I
79Gates, op. cit., pp. ul—52 Fay, op. cit., p. 2o
BIWilliam H., Burton, Readin in Child Development
(Indianepolie"The BobbséMerri ompany, IncCs, 1956), p. 512,
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grouping within a class according to ability does not solve
any problem for enyone except in the elementary school and
thet all remedial instructiom in the sscondary school should
be administered in regular classes, ‘ Ideally, the subject=
matter teachers should provide a veriety of reading materials
in thelr subjects and teachlthe reading techniques and voca-
bulary related to their subjects, Harris hes noted that some
of the msin problems of group instrﬁetién Wwithin classes are
those of scheduling activities, finding teascher helpers,
handling 8 wide variety and s large quantity of materisls,
and ‘making allowances for flexibility in grouping°83

For yesrs there has been controversy over whether
grqupgjghquld;be heterogeneous or homogeneous, Bullock has
indicated‘that;ityis generally agreed that having & class of
pupils wbo -are homogeneous in .all respects is impossible,
but that “there must be a bractical 1limit to the range of
abilities if pupils are to wWork together prof1tab1y¢8uk~

l‘In tbe -me jority. of the remedisl classes .grouping is done

.according to reading levels for most of the -work, At times

- regrouping should. be.done temporarily.to: satisfy specifie

Ruth E, Reeves, "An Experiment in Improving Reading

Con b inggunigr High S@hool "’ The English Journal h? 15, Januaryo
L1988, T e e

’ Albert Harrisp op.lcit,,_p» 122,
8
hBull@ck, 0P eite, Pe 59o




| | 48
needs; for ékamplc,~studenté might be grouped by thelr
interests in recredtionsl resding or phonio games, chérdw ;
less‘of’ﬁoﬁ éroopihg is done, the students must be socially
compétaolc éﬁdbbcéconably homogencous in. physiccl maturity°
Individual instruction to pcnmit each pupil to master skills
at his own rate should also be providcdo |
| o Harris has rccommendcd that there be not just one
possible grouping within a class, but 8 combination of
several organizational possibilities to fit different
situationSQBS‘ Harris also said that on the secondary levcl
the most effective procedure is to bave only two groups in
one class' both groups may work simultaneously, one working
indcpcndcntly whilc the teacher works orally with the otbcr¢86
. For remedial teaching to be most effective, therc nus t
bc wholeuclass activities, individual r@ading groups, interest
grcups, and any otbcr groupings for which thcrc is a need,
Gray said ﬂaat thc most succcssful reading programs are thosc
with the combination of heterOgcneous and homogencons groupe
ing planSQBYJ Thcrc is cvidcncc tbat progrcss in rcading a8

is accclsrated by practice and,instruction in spcclal groupso

ﬁa“'85Albert Harris, OPo oit., p. 113. Bélbid., pa 128
| 7Gray and Larrick ;g;kcito, pg 320 ’

;‘ chry, opo citM p. 231e .




g ’\'rn-; | G‘RADmG AND CREDIT PROCEDURES

In most cases the authorities indicated that remedial
ciesses meet one period each day five days per weeke Since
these classes tare‘9 in most cases, required of the retarded
readers instead of the regular Engllsh, full eredit for each
semester's work is given and the credit counts as a required
English credit touard graduation. Mere and more eehools
are dividing their classes inte at 1east three levels, The
Ste Leuis system may be eited as an exemple,' Students |
usuelly stay in ‘one level during their feur years of high
scheol for most of their work; a ninthwgrade remedlal pupll
remains in remedial Englisn threughout high soheol 7 Gf
couree9 this elways brings up the question of whether the
remedial students deserve e high sehool diplema or nete |

Some schoel systems, including the Indianapelie systemg

issue several different types of diplomas, depending on
the course ef study ﬁ:llowede ,

e Generallygrthe remediel students are greded under

the snme system‘as other students,.hewever, same schoels
do net permit them to receive more tnen a8 C grade because

of the netwre ef the eourseg A few authcrities heve said

that they should not be graded, that e written report should
instead be sent to the parents periodically. Anotner system

calls.fer a double standard for gradlng: & regular grade
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based on what the student. has accomplished as compared t@
his espability is sent home on his grade card, snd a 1ower '
grade based on school-wide standards is put on the permanent
school record@ Featherstone thinks that the slovwer students
should be graded according to ebility and promoted in requ1red
courses if ‘they have done their besto8

- "Grading procedures should be eonsistent with the
’goal of trylng to give these youngsters some success

0
experien3939 stat@s Kougho9

If graded with the average
students, no deubt many remedial students would fail miserablya
How can 8 teacher justify giving a remadial student a D or

an F when he has workad up to his capacity, perheps working
much barder than the straight A student? The censensus

15 that they should be graded a8 to their individusl effort
and capacity, and that thev should be enc@uraged to compar@
their progress only With their past recorda Although 80mo

argue that this is unrealistic since these students will

' compete with everyene after scb@ol yearsy others feel that

xa degree of suceess is needed to give these studants some

security and a better 1earning climateoy

9Featherstone, _Eo cit., PPe 29~30¢

,‘,»7,.11;0’ Pt 152a

0. ek
9 Kough and Dehoem,;‘




kreading process°

' fundamentalsm9

9
‘ process is that it is learned,”" 3

: VIIIe"THE FDNDAMENTALS OF KBADING

| Fortunately a better understanding of human gr@wth
and development has led to an increased knowledge of the
More sound theory is used today in teach-
ing reading, for 1t is known that learning to read is a
continuous, gradual procass end thet certain basic skills
must be learned before the student can ‘successfully proceed
to highermlevel SklllS. No 1onger is learning to read the
haphazard precess that it used to be.,

To better understand just what is invelved in learning
to read, it should be helpful to summarize Gray's explanae
tion of why reading is difficult for some childreno First,
the reading process is a "complex perceptual task"9 which
requires 8 left to right eye movement, keen visual discrim1nm

ation, and clear focus° Second, since reading requires the

*ability to think abstractly, many children with normal

intelligence need continuously repeated instructlon in its
2"

"Another characteriatie of the reading
and last, "reeding is en

interpergpual gxperience whiah<requires ahrelationship

[

- gray and Larrick, op. eit., p. 120.

92
L Ibido’ po 1210 93

| Ibide
'ghlbid., p. 122,
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. readingmassa tool then the schools of yesterdsys

52
between thevfeader‘and the suthor,
The modern school has plsced. less emphasis on reading

for its own sake, however, it mekes far greater use of

Evidence

‘also exists that retardation emong pupils who achieve ét or

above  their grade level is as great as emong those who
achleve below that leve1¢96 3ince high school tesachers -
have recently begun to accept the féct that resding must )
be: 8 part.of their responsibility, emphasis is beginning to
change from subject matter to.a consideration of the pupil.
"As  described by Harris, the principal stages of read-
ihg are (l)«neadiﬁg readiness, (2) learning to reasd, (3) rapid
developmént;of<reading skills, (4) wide reading, and (8) re-
finement of reading. By ‘high school age students should

be ready for-the fifth stage; however, the growth of the

' indlvidual ‘is an dirreguler end continuous process and reading

is a functlon . of total growth, There is a certain development

o in each”éhiid;beforonwhieh:it.isfﬂutil@“to’try tobteach_bim

B S boireads ot e

O P

=5 R
SAlbert Harris,‘op. cit.g Polys

6.
9 Emmett Albert Betts, Foundatlons of ‘Reading
Igggy;&

Instructlon (Chicago* American‘Book Company,
B |

.9,

lbertﬁﬁappis5ngpw¢it;@%ppo lu»15@
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.. As Bulleck has pointed out:

i - .As a coneept, reading readiness ls mnot only recogni- ,
{ tion of the fect that children lesrn to read at different
f - rates end times, butbt also an attempt to discover and to
' cataleg the varlous factors which gpe necessary to &
ehild before he can learn to read, ~ R :

The retarded reader,isvoften poorly adjusted, difficult

}‘“i ﬂ to»m@tivatagnand\Very&limitad in the powers of concentrastion

and retention., The attitude of both teecher snd pupil 1s
extremely‘impertant@, Reading has usually been an unpleasant
eXperience;for the non-reader; he has had little practice in

reading; . and he not.only reads poorly, but he feels & fallw

ures:: Harris has suggested the following motivating fectorss
(1) thé“pupil‘needs;to'feel‘liked,uappreeiat@d and unders.
culm | stoody (2) success experiences are needed ss & basis to

| ovércema\inferibrityxcompiexes; (3) interesting reading
| materials should be used;?and{(uﬁ-thevlearner:should undere

wﬁ%ﬁj  stend his own reading problem end help plen his sctivities

andprecord his ownfpregressgggw‘

- Robinson has . given these three fundamentel principles
for helping retarded readers‘“(l) utilization of @Xisting
information and establishing proper environment for learning
:to read, (2) determination of methods and mat@rials best

SN suited te tme pupils, and (3) maintainenee of contacts with

98? B ii‘i“,:“i e )
Bulloek, op. eit., p. 37s.

99Albert ‘J4 Harris, "Motivating ‘the Poor Reader,
Education, 73: 566»67, May, 1953, :
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e 101
for good resding, -
that it is
finding is

: o e 10
were retarded in reading, -

‘there is 1ittle leisure-time reading on the part.of youth,

1 other teaChefs*ahd parents, s

IX.

100

READING INTERESTS OF THE ADOLESCENT

" A frequent crilticism of reasding in high schools is

One- faet asbout reading disability is
mors prominent in boys then in girls, A typical

that among 1,130 pupils eged twelve to thirteen

‘yéars, 20 per cent of the boys and 10 per cent of the girls

2 .
- Some studles have revesled that

A principal problem in remedisl clesses 1s securing

fifteeﬁ“éhd éixteen»yeér old boys.,

‘interest ‘1 the key to reading retardation,

Gompensate

‘enough material on & ‘low reading level that will interest

‘Schubert has stated that

10
u "Tt should -

ibbifééégﬁiied,aﬁowévefg that interest~cannotmcombletely

for s lack of reading skills." 0

1 00 : ,
“Helen M, Robinson, "Eunctional ‘Prirciples for, .

l@l

”ﬁ;log
University
wphe 1 3
IOM
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i Helping Retarded Readers,? Edueation, 72 597, May, 1952o

Henry, op. cit., p, 190

MbDo Vernon, Backwardness in Readlng (Gambridge°

PPSSS, 1957), pe 110°”aV‘

HenI‘Yz’OPo cit.’ pp0 19’5200 A

Causey,‘ope cit., p. 135e
Gray and Larrlck,‘opo cit., Po 82Q

‘their feilure to cultivate lasting interests in and preferences

103




reading.

| | 55
 ;F§9?9r5,WbiGh detérminé pupils' preferences for books
apg;maip;yitbe‘envinonmantal and psyohological_conditions bf
the qpi;dfs;age, sex, cultural background, and motives fer

k ;;Of great importence, also, is the téacherks attitude,
Supporting the above statement by Schubert, "Dr@,Bidgway

foﬁnd that“books‘which‘were,scored.high.in«ihﬁerest by retarded
readers were frequently judged as sbout right in difficulty by
them, even though the books were rated ‘as two or more grades

106 If a book is of low

abovelthe:pupilsﬁyreading }evels@
iﬁterégﬁ;,stn tﬁbugb¥iﬁHis éasy,\itbméy frequently be‘rated ‘
as "t66'ﬂéﬁa"‘ﬁy fbelpﬁpil3 ¢bnseQueﬁtly; attempts to messure
the reading eas& of a book for a particular stuéent without N
cencern about the interest are rather ineff@ctivag
Howmfreeishpuld "free reading"” in remedisl classes
bqgwyﬁgyfoppon;eppoqﬁmaag iphdiscussipg reading Interests is
ko ﬂiméimﬁ thet children's interests sre fixed and ineviteble,® !
Agtuq&lg,iigggpegpgicgﬁbbemtaugbtﬁgnd cultivat@dg‘progressiné
ﬁnder guid@n@ew,nétfdeminanceojsnThe~adultmselected book, like

a..spanking, may .actuslly . harm the child, causing him to develop

, 108
a distaste for, .and an antagonism.towsrd, reading.”. Pupils
ﬁibéuy -

Anthony Tevatt and Arno Jewett (ed, ), "The Read=
abillty of ‘& Book," The English Journal, 45: 153»5&, March, 1956, °

1 ot

IOBBUPth’ Opo Git., po 3‘0

Gray and Larrick, op, eit,9 po 83.
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ghould be7guided to boeké“aléng the lines of their strongest
-intereést, Teachers should familiarize themselves with several
4reédabilitwaormulésa‘ Also important to the "free reading"

' progrsm:are seversal graded bookligts which gi%é both the
raadingﬂleve1~and'inﬁerest<1eVel, & belpful librarisn, and

~an abundance of -comuon sense on the part of the tescher.

. ‘Because it is especielly importent for & retarded
reader to have the experience of enjoeying books, his

. free reading should generally be at or & little below

his present resding level, If his first choice does

cnotb appeal to him, he should feel free to return it.

The aim of the recreational resding period is to oveps

. oicome - 8tudentst unfavoreable sttitudes toward books and ,
- to interest them in reading 2s & pleassure and as & mesns
soiwof personal development, They may also become aware of
- thelr need for instruction and practice in specific reade-

ing skills.: Their discussien of the books they have resd
should be regarded as soeii%gsituations in which frlendg

-en oy -talking about books,

S Rormal book ‘reports should not be required of remedial

\readers, fer doing 'so ‘1§ 1ikaly to kill the plessure of
Areersatlonal resding, If ‘they went to discuss with~each'otn®r‘

‘the books: they -hsve liked," that ‘is to be encouraged.

“ooAuthorities egree that there 1s & great quantity of

materials:suitable and.intéresting for rifteen and sixteen

year old.boys' and :girls! reading from fourth grade up: howe

;evér,wthéséﬁwﬁéﬁéremneédingxbeldthhistlevelwprésénﬁ a

Aiffi GU RE: -8 prob 1em,, 110 Itis difficult to: flnd a dequate

109“
“Henry, op. cit,, PPo 239~h00,

110Russell, op.* cit., ppa 88 89,
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“interest in 'the book is high,"

’
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matérials for"adelescents’who‘read below the fourth grade
{evel that ere not childish or "bgbyish," for the limited

‘vocabulary at that level makes it difficult to weave a story

to interest & sixteen year old,

When checking for high interest, meny things other tham
\éanﬁéﬁﬁﬁéré*important"hOWaverg "Smell print mskes & book seem
;ﬁBfé¢ﬁétﬁfé;:which is importent for high school youngsters
who are touchy sbout reading "babyish" stories. Such things
’égffhe*éééér of the book, the colors used, end the kinds of
’piétﬁrés"éﬁ&”illﬁstrations appearing in books are alse‘impdrw”

" 'Since recreational reading is for pleasure, it is better

 not tétﬁéke°tﬁé“stﬁdehﬁs“conécioﬁs*éf the reading levels of

the books they are reading. "The readsbility of & book (s

 measured by & resdsbility formula) assumes & minor role when

If the book is interesting

iéﬁdugh,ﬁiﬁ*ﬁill‘bé“readiTAwaév&rguétudentsfshouldsbe told

their ‘Feading level as far as their regulsr workbook lessons

“are concerned,

Y gome 6f) the dislike for reading cen be’traced to &

‘lack of ‘sufficient resding experiences:end the lsck of &
“fééaiﬁgﬁétmééphéféﬁa%«hbmé;w How wWell the pupil reads depends

finQawlarge”mgaSUBe‘Upon‘how mﬁch‘h@.brings to the printed

E $9yapp and Jeygtt,«loc. tha;}  B
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| Engllsh Jburnal, 43 7
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page in attitude, experienoe» and. language skills.‘ % is
‘the sohool‘s jdb to help overcome thia deficiency by making
available books, encouragement, gquiet and attention.;f

o, Varloua 1ﬁvestigationa hawe offered some ef the chief

' oi_the adolescent however, some of these are

, WUSLVG or eonuradlctorya‘ CGarlsen claims that during

\\\\\

vsubstantially tha~world over, and, tha$ Ahe. tea@her has the

i1z

] DaBoer disagrees'{lnﬁeresta have, changed with: eadh generation;
‘only three books _have continued. at the head of: the list the

| past thirty years, Which axe Tom SaWyer, ‘Huckleberry: Finn 5

113

P Whlle at. the Junlor high level the themes of

 1adventure and humor have universal appeal rand. romanti@

) love 13 galnlng populaxlty, boys gen@rally prefer exploram

'nflict trlumph and surprise» girla prefar

o romantlc love, homa, mystery, ‘caTeeT and: aentimentallty.llu'
5~EAMagazines, newspapers,»and comic:books should: mnot “be ignored,

;“for the ma;nwgoal of. remedial reading-ig: 40 ‘help the- youngm

:‘sters learn to enjoy readlng. The Tr“g et and Olasgsic

llgRobert Oarlsen, ”Behlnd Rsadlng Int&rests,“ The
Ji uary, l95h . :

L&I‘l‘ick, _Bo f__i.go, p." 280 llu‘Ibid., po 290

. ﬁ, 'l/,

113
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cbmiGS'are Véiuable, for-some students will learn 2 sight
vdéabulafy more quickly from them then from any other

materisl., Numerous studies have revealed that over half

 of the magezine resding is econfined to such magszines as

Reader's Digest, Life, Time, Saturday Evening Post, end

Goed Homsek@eping, ‘the tsstes of high»seh@@é students are
11

simiiar to those of jumi@rmeellega level,  "Curiously,

the factors of intelligence and socio-economic status do

, 116
not ‘markedly affect young people's interests,"  One

authority has summarized the need in adolescent roading
ﬁét@riéis by saying, "For aéolese&nﬁé in that nOQmanﬂsw
land between childhood an@ adulthoo&s & new kind of taenm
age literature is n@ededo 11? They sheuld not be pinned ta
one type of material sinca their 1nt®r@st wanders, but
"they need books which will interpret teenmage &xperi@nc@s

a1l
realistically and lead out beyand teen years 8

B SO VALUAﬁLE«MA“Tﬁ:RiALs FOR'RETARDED READERS
e Without prolonged and consistant @xp@ri@nces in
reading, it is impossible to beeome an accamplishad readm:‘o

“The supply_pf mayprialrﬁgr usewwith retarded readers has

Henry, _g, Gitos Pe Zho o

145_\ Larrick, 100°‘ci, @y‘w;\:;;“ By T
*Gray'andearridkg.gg@ cite, pPo 85, - Ibid,




 f‘be¢nvax@$$é1ﬁg1y limited-in the past and still is muech t@e
ﬁeager;"}}g;Recantlys‘howevar,vseverél publishers have beeﬁ
freléasiﬁg books especiglly for ret@rdéd readers, wbieh are of
"ahigheintarest~butilow reading level, . |

It was the authorities?' consensus that a wide variety
iofwintefestihg r@ading‘matarialé~with purposeful aectivities
‘must be. provided at all grade levels in order to give pupils
the satisfectory sxperiences in which skills In reading are
devel@pedg meintained, andqimprovedal‘ In this section =
number of such materials will be presantéde One authority
- ‘hag: saids:

A resding program that 1ls limited to the materials of

@ ‘basal reading system, good as it might be, and which

ignores the rich tressure of ell the other materisls

available for .children is simply & thief robbing children
iof the many bene%éis to be derived from contact with
jthese materialse : :

. Material should serve the child's needs end not the
convenience of the school or the teachor, & greded book 1s
.potesaeredyabutthaughildgisglgz Learning. to read cannot be
Hstanaardizad,m«Tme;graded4reader.and:th@\standardized,tast,

ahelpfalgasxtheyfmqy,be,;Willﬁnevernproduce standardized

hiim,
9Nile Banton. Smich -Helpfwul Books to Use with
'Retardad Readers, Teachers! "service Publicetions, No. 3
(Chicago: Silver Burdett Company, 1952), po 1.
120
' “Helen Hanlon, "About Materials for Teaching
Reading9“ .The English- Journal QT 283, May, 1958

1123
1220004, , po 35.

Fﬂy, ._!.1?..' citoy p@ 426




61
123 | .
resultss . oo v g

e MIn a~fiéld;in~WEich there are as meny programs of

.readingiéswthere=are‘people carrying them on, it is fool=

~ 12l
. hardy to atbtempt an inventory of materials," 4 Beyond a

doubt, there are some equally valuable materials that have

'been¢cmittad9 but the ones:listed in this section sre

materials that have been mentioned time and again by
suthorities as being outstanding.

7o Major eriterisa tba? msy be used for appraising and
éeleétingtnonaﬂietional books for the handicapped resder in
high.seheolawere listed by Hunt: |

cowne (1) -high interest level, especielly for boys since
they have & disproportionate shere of resding problems;
cue(2) low. diffilculty level charscterized by controlled
voecabulary, simple style, and good illustrations;
~:(3). high instruectional value, i.e,, accuracy snd rela-
tion to currieulum; (4) availability, as indicated by
c+n inclusion 'in current catalogs; end (5) atiggctive
appesarance snd withqut grade designation,™
Most of these non-fictionel meteriels will have their
gféatéétfﬁéé ééﬂiﬂétrﬁétional}ﬁateriéls‘forrth@ poor raadér
éﬁé‘braétiéé”météfiéls f6r themfemééiélvrééder.‘ Th@y may

be sdapted for these

ERNaE

énd other groups for‘enrichmént and

supplementery resding,

123 é By R
3'D]:b:ld,,,, p. 34, ;Zh.anlon, loc. cite

””f”””fl?ﬁﬁ;@;ﬂﬁung, "Basy Non-Fietional Materisls for the
Handicapped Reader,” The High School Journal, 39:322,
Mareh, 1956, . .. T S - ; :




62
"Tn groups witnln & class, or in entire classes

devoted to building skills in reading, workbeoks hava baan

used successfullye When teachers make use of workbooks

and special reading materials for the improvement of readingg

it is important for them.te follow the directions carefullye

Menuals which'accompany the various reading maeteriasls, such

8s the msnuel to the SRA Réading Labératcry9 are valuable o

the teacher, Teacher judgment should come first, however,
ih dééiding‘whéﬁ and uﬁaer what circumstances procedures
éheuid be’médified@ |

fWofkbOoks, if properly usedslmey be valuable instru-
ments as instructionsl devices., They should be used as
éﬁégééﬁéd“by‘ﬁhé euthors but adapted to fit the needs of
é“paftiéulér\groupg for workbooks that are improperly used

cen actually hinder differentiated instruction rather then

meking & positive contribution to the reading program.

Carefui.cﬁéckiﬁg31§ importent so that students can be made

. aware of their orrors. and so. that reteaching can be done

where 1t 1s needed@ R N A S .
» , The most fraquantly menti@ned workbook for plotting
tbe 1ndividual progress 1n speei and comprehension is

Standard Test Lessons in Readlng by McCall and Crabbso .

TS
‘ . Hanlon, 1oc¢gcita-




Ty g

; fAnotheI r&adlng improvemsnt eeriea, sometimes used fox ”

develepmantal x@ading,‘ls SRA Better R@adlng by Simpson.‘\:
Frequently reoammended also,‘were Guiler and Golemanﬂa v‘
‘Gettlng the Msaning and Gray, Hormman and Menroe‘& B&sic -
Readlng Skills for High Sohool Usee

- A aet of readlng lassonm whlch range from third to
twelfth grade 1evele, tha$ hawe been mentloned frequently

by authoritles 13 the sHA Readigg Labora&ozy, Thisg 1s a

portable klt of cards whlch ccntaln 1nd1v1dual reading
leaaena practioe lesaons, comprahenslon tests and llstanm
‘1ng t@sts, all geaxed for ind1v1dua1¢zed work . Several
authorities haye emphaalzed the value of sets of lesaons
and Work kits‘ . et me _ _ ,
P The great usefulnesg of seta or klts of bocks on &
" “{heme‘las been demonstrated in many classrooms,  When
 the themes are vital, and the books selected ars of

- many” readzng levels, it 18 possible to provide adaquately

~fox thf garlous reading abilmtlea reprasentad in ‘the

“olans, 12

;%'”Sﬁﬁpféméﬁfﬁrﬁﬁﬁafériai fé‘ﬁééawéo*gi§é“iﬁ%é§éé£ing and

*7-new material %o be used indapendenmly by ohildren fox fre@

5 ;reading experxence. ”Relaxed contident reading is & step

f fforward to loving ETX read¢r ﬁupplementary maﬁeriala Bhould

sed for dlrected t@achlng, only for fxee r@adlng.
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: to answer questions and sell reading for pleasurse

6ly
authorities. '“Magazines designed for. schael use have pro=

vided many classes with some good reading on current affairs

@t the children's level as well as with.the impetus for good

, : 28
speaking anduwritinghaetivitieso"l One=fourth of the magee

. -129
zines read today are comle books, This should not be

ignored by the remedisl tescher, for an occasional use of
some  of the better comie books for . free reading cen be 8

great motivatien., To counterbalance a possible blas oen

politicsl and other‘issues§ it is well be provide more than
one(peri@dical_or,papab in the elassreomQIBO

| Adaptationsvaf novels have been populsr in recent
yesrs for use with slower readers at the secondary school
age@13lwfﬁéy'a§e:offeﬁ'usad as & class project, and every
éﬁbiiﬁrééds:én:aﬁaptéd~nOVel:qf'his choice, A book fair
is valuable where appealing books suited to retsrded r@adm
ers are displayed@. Enthusiastie teachers should b@ available
"The
rigbt kind of. book ean. maka a reader of a nonmreadaraw 39

| Several companies have begun publlshing 11teratur@

t@xts especially intended for retarded readers oalled

"track two ‘beokse A,ﬁﬁw,of”tb95®"00m99916§7&r9 American

29Gray and Reesa, ug, elt., Po 271,

2000.331

128
Ibid., zauaﬁ_

130,
~",k3 Wchf and- Weolf, _ge Oibog P

88 Spiegle

‘:4)47’2‘859 Maya 19580

The Right. ind of B@ok,"wNEA
Journal,, ; : -

5ﬁ,Han1®n” loc.x cito




Gainsburg, JsCe 8nd’ S I Spector,_
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Book Company, Heath Cempany, Ginn Company, Houghton Mifflin
Company, Row, Peterson Company, etc,

Booklists have always been of value to the classroom

teaoher, however, according to Woolf, "most book~list books

are too difficult end too long for retarded P®8d6r80"133

There are numerous booklists for retarded readere now
available, some of which the researcher has compiled and
included in the appendix.,

- On- the: folloW1ng pages are listed several tLypes of
remedial materials that have been most frequently recome

mended by the authoritieso"

Remedial work materials for class use,.

Bennett Dorothy. The Golden Enoyclopediao
Simon and Shuster Company.,

New York:

Bessey,-Mabel, and Isabelle Coffin.
ke etandinga

Broening, Angela Mo, and otherso
New York, Noble Publisherso

Reading for Under=
New York' D. AppletonmCentury Company, Inc.

Readlng for Skill,

Burtony William,' Readin for Living Series,

- The Bobbs~MerriTT Gompanyo__ B , ;

Carter, ‘Hémer' L., and Dorothy I McGinniea'
and Workbook

Indisnapolis:

Reading Menual
New York Prentice—Hall Inc0

Experiences 1in Readin
New York De Appleton~0entury @—mpanye

Center, Stella’ and Gladys Persons.w
h‘ and Thinking@_

Better Readingo New

York. Globe Publishing Companyo

Gates, Arthur, and Celeste Peardono PracﬁicevExercises in
Reading. New York: Buresu of Publications, Teachers
Co Ilege, Columbia University, ‘ S ’ :




‘Mccall, w Ao, and L. M° Crabbs.

‘Parker, Donald

'Goldberg and Brumber. R@chester Occupational Reading
Serieso New York Syracuse University Press.

@ray, W1lliam S., Gwen Horsmen, snd Merion Monroes, Basic
" ‘Resding Skills for High School Use, Chicago: Se¢GTtE,
Foresman and Company.,

1»Guiler', We 8., and J.Ns Colemen, Getting the Meaning.
Chicege: J.B, Lippincott Company.

‘Johnson," Eleanor, Modern Reading Skillltexts snd Dia
Reading Workbooky

ostic
Columbus: Charles K. Merrill Company.

Kelleyg Victor H., and Harry A, Graene@

Better Reading snd
Study Habits.,

‘New York: World Book Company,

Knight, Pearle, and Arthur Traxlero
New York: D.C. Heath end Company.,

Read and Comprehend,

-New

McCall Wohs, and others. Experiments. in Reading.
York ;Harcourt Brace and Company.

Standard Test Lessons in
““'Reading. ‘New York: Buresu of Publicaﬁicna9 Teachers
%u,iﬁegeg Columbia University.

Murphyg George., Readlng for,Funo‘
e and Companya Lﬁﬁ:¢“, ’

.New York: Hanry Holt

Murphy, Geqrge, Helen Miller, and Nell Murphy.,

Let's
Read"jNew York Henry Holt ‘and. Company. o

Neal Elma 4,, end Inez FOStGPo
Developing Readlng Skills0
Ineceiin

.Study Exercises for
New York Laidlow Brotbers,

“and” others. "SRA - Reading,Laboratorye
- Chicago' Science Research ASsociates, Ino.

Salisbury, Racheél, Better Work Habits,
Foresman and Companye

Chicego: Scobt,

u!_’ Elizabeth A SRA Better Readin§°
| ‘,Hch Assoeiates, Inco =

Qﬁiqagéé,,¥

Be A Better Readero

Smith Nila B,
Hall Incaw

New Yorkz Prentice~
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‘?‘Strang, Ruth9 “and others@ Study Type Resding Exercises,

New York: Bureau of Publicetions, Teachers College,
ColumbiarUniversity@ . '

;sulliVQn and Leavell., Presctice Book in Phrase Reading.

Austin: The Steck Gompany0

Welpole, Ellen W, The Golden Dictionary., New York: Simon
end Schuster. o ‘ '

w1tty, Psul, . How bto Become A Better Resder. Chicago:
Science Research Associa?ésg Inc,

Wood, Evelyn, and Merjorie Barrows, Reading Skills,
New York: Henry Holt end Company. _

‘”Textbmeksvfor claSé“useo

Grayg William S., and others. Paths and Pathfinders and
Wonders and Workers. ' Chicago: Scott, Foresman and

G"mpanys

Hefferman, Helen, Irmagarda Riehards, and Alice Salisburyv
_ Desert Treasure, Sen Francisco: Harr Wagner Publishing
‘ Cbmpanyo

Hevieus, Carol° Fl 1n the. Printwsys and Wings for Reading.
Boston' Do Ce ﬁ EE ana Company@

Herng Ernest MM and others, Progress in Raading Series@
) Boston' Ginn and Gompanye

Knollo, Dorethy N., and Dora Es Palmer. ‘Exﬁlorétién end
Treasuresawv Columbus° Charles E. Merrill Company@

Robertss Holland, ‘and others, Let's Resd Series, New York:
~Henry Holt end Compsny. - .

Treasur”*'f?Literatur@ Series. Columbus. Gharles E M@rrill e

. ompany;

Wagenhelm, H., E. Brattigs and M@ Dolkingo Exﬁloriﬁgﬁtife
/027 and:Qurselves and Others. Our Rsading Heritage S8ries,
New York' Henry Holt and C@mpenye[ ' ,

w~“"i,._,;“,Supplexmae;m:e:rﬂy materia stfor class usea,;wiﬁﬁi;g b

America 1n Acti@n Series0 Ghicago Beckley»Cardy Companye




aBote“‘

s Witty; Paul, ‘gnd ’ others,'fBéadiﬁgﬁRéuﬂdub;*VGH&Cé@b:xD;bkf
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3\Blbdh, Mérieg Everyday Scianee Serieso' NéﬁfYOrk; Julian

Messner, Ince ;

: worton.f Interesting Reading Serieso State Colleg99
Pennsylvania"Penn Valley Publishing Company.,

. Childhood Series of Famous Americans, adapted biographies

{80 titles). IndianapoliSa BostéMerrill Companya o

Dale, Edgars :Stories for Todaz and Stories Worth Knowingo
‘ Washington Doﬁo. Go 5 Government Printing foicee

Gray ﬂw‘sa, Marion Monroe,‘and A Se Artley. Just lmaglne,f
Chlcago' Scott, TForesmari and Company.

Kottmeyer, William,
Webster P‘blis

‘Gases -of Sherlock Holmes. StgtLouis;
ngomPany?‘gﬁ‘w , e o

5 5 dgétheréa, Six” Great Short Storlesa
5 @_oresman and Companyb ‘~ﬁ'\

Reader's Digest Secrets for Successful Living and Readln '
+Skill ‘Builders, - PIeasantville Reeder?s Digest Educational

Service,: Inc,.w

;smeenﬁAgeWTales;fiBosﬁpn;-D,d§;;~

United States Navy. Navy Life Reader, Book I, Washington,
, 1D,CQggUﬁSﬁmGovernment'Printlng Office,

¢ From Barth to Moon, ' New York: Globe Book
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Dutton,‘ ‘Wheeler and Deucher's Musical Blographies, Young
People in Other Lands. Series, Hall end Quest's Historical
Novels, Aot Rod, Rough Road to. Glory, snd simpl
vers%onsmuf'ET“ﬁle Women, The CoraL Island@ All Men Are
Broth@rs and Prudence Crendall, ‘

'Franklin Watts. Tbe First of the Automobiles,, 'I‘he Firgt of

the Bu s, The FIrst In Baseball, The First ol the Rskimos,
The First Books AbouE-Nature Series9 and The First Books
Kbout People Series.. , .

Garrard. PleasunezReadigg‘Séries:-Famous Stories, 0ld World
Stories, Animal Storles, Dog Storles, Mar hast Stories,
Greek Stories, Gospel otories, bibie Stories, etc.

Glebeel Simplified Classics: Black Arrow, Black Beauty, David
Copperfield, From Larth to Moon, Hudkleberrv‘Finn, The
Tast of the Mohicans, Men of lron, MOby Dick, Oregon
- Treily The Prince and the Pauper, Robin Hood, Hobinson
Crusoe,“Tom Sawyer, Treasure Island, Twenty Thousand
Eeagues ﬁ”ﬁbr the Sea, and Two ‘Yesrs Beiore the Mest.

Grossett and Dunlapo Signeture “Books (33 titles about
famous people), and WeJWere-There Series,

Harr«Wagner. ReadlngéMotivated Series: The Secret of Lone-
c.gome: Valley, The‘Mysterious Swamp. Rider, Desert Lreasure,
etc.‘"f ‘ o . »

Hart,‘ Activitx_Booksg §

Hesths Flying the. Printways, New Trails in Beading, and
Wings for Reading,gw 3¢;1‘ , g

Laidlow.‘ Basic Readers and Classics for Engoyment S@ries@

thtle’ Brown,. American Folkwavs Series (19 titles), and
Travel and Adventure Seriesawsw

(David) McKay.ﬁ'Picture Stories of Other Countries@l

Macmlllan.-‘InteroAmerican Series, ‘The Democracv»Series,,
Sports Readers and Aviation Readers SR iy B

Shelf eff;iographies (111 titles)o

Noble‘and Noble,‘ Our America, Short Stories:of'Famous Men
14c£in*Histor > and Sbort Stories of'Fémous*Women 1n Historyo
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~Random House, Tne., A1l About Books: All About Femous
... Inventors snd Their Inventions, All About the Ses, @tcog ,
" .Gateway Books Series and Landmark Books Series: Cattle
. Dog, By Space Ship to the Moon, Davy Crockett, Ethean
"KT%en and the (reen Mountain BOysS, The FeBel.s GYPSY

- MeTlody, The West Point Stor s The Wright Brothers,
W5att Earp: U.%. Marshal, The Sants Fe Trall, Crash
.. .Glub, Kare n, The Pony Embr9889 The Story of the Tede

. ‘Marines, 1o Callfornim by Covered Wagon, War chief of

the Semin—Tes9 Wild BIiiT Hickock Tames the WesSE, ©6C..

Rew, Peterson,' Real People Series (48 titles), and Basic
Sc1ence ‘Education Series (0L titles),

Sanbarn. Beal's simplified claasies. The Story of the _
Deersla er, The Story of the Three u sEeEeersm The
:“tory ot Moby ¥ Dick, etc. ‘ .

Scott “Foresman, Adapted versions: . The Ysars Between, In
Gther Daeys, Capteins Courageous, When washington Danced,
Gall of the WIild, Adventures with Animals, bight Treasured

Stories, Femous Mysteries, Tom sawyer, Hucklieberry Finn,
. Moby Dick Robinson Crusoe, Around the World in Highty
v Days., David Copperfield, Twenty Thousend Leagues under
‘The Sea, The Last oi the Mohicans, Tr@asure Islend, etce

‘Simon. end Schuster, Inc., The Golden Books .

f(Th@) Te@n Age Book Club (sponsore@ by the Scholastiec Magazineséo

Collection of sportg animal9 and myst@ry storiesg

'Trumpet Books, Mystery of Stony Cave, Diving for Sunken

Treasure, Famoug Plioneers, hHorses, bBaseball, etcC,

' 'Webster._ Simplified versions. King Arthur and His Knightay

. Casés of Sherlock Holmes, Men of lron, The Count ol
~Fonte 6—1sto, STmon Bolivar, The Flemingo Feather, The

| GoTd buE tnd ofher SEorTsr efor, snd The TinTos %%92%
OI’Q

.U:Hwﬁeaae erieS° Robin‘Hood Stories9 Old T stemen
S T _ : A

Wheeleroﬁ The. Americaﬁ Adventure Ssries (17 titles) ‘Alee - ,
. Msjors, Buffalo BI1T, Chief Black Hawk, Cowboys and .

- Tattie Trails, . Daniel Boone, :Davy Grockett, Pur Trappers
of the 0Id West, Jonn Paul "Jones, Pilot Jack Knight,
“The Ru Rus""?b “Gold, Squanto and The PIlgrims, 6te.

(John C ) Winsten. “Adventure Series (15 ‘titles), Land of
% the Free Series (15 titles), and Petershem and I kals
Story Books™ (18 titles)u

©




are @X_Weekly Reader, Every Week and Our Times0

| ‘reterded readers,- Superman'WOrk Boek published by the

‘ mendedo, Classice Illustrated is found on. the newsstands and 3?

"War " and “Action,V'

] ) 7L
Megezines. Laura K. Martin's Magazines for School
Librariesg published by the H Wo Wilson Cempany9 is useful

when ch0031ng suitable magazines for retarded resders. Some
recommended magaz1nes for retarded readers are American

Girl Bev’s Life, Calling All Girls, Open Rosad for Boys,

Worldeoutq?uFlying,?ModeleAirplane Newsg Naetional Geographic,

Populef‘Mechanics; Reeder's'Digest? Llfe;HLook; Populer

Séiéncé,lMééallfe,~Good’Heusekeepingg Saturday Evening Post,

,American Home, WOrld Nows of the Week, Popular Photographv,

Field and Stream, ete,

*ﬂNéﬁs,Wéékliese Helpful neWs weekliee are:

Current Events, National Schelestic Newspaper, Columbus:
Americen hducetional Publications, .

Junior”Scbelastlee New York ‘Scholastic Corporation.,

Reedo4~Columbus- American Educetion Publicetiens.,

Other Weeklies that ‘Were recommended by some euthere

: 3"‘»:

Comie ‘books, Comic books can be ueeful in motivating

Juvenile Group Foundetion 1n New York Cityg .has been recome

’

is published by Gilberton Compenyg Inco, of New York. Cityg

tbe m”&tfpopular of theee_;;l;f§7“'i"peteotlve " "Ace ..

"Wings " “Jungle,";"True " "Adventureg" "Mystery t "Magic,
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Games,»ﬁecreational materials, etc.

Coolidge, Ann. - Go Fish and Vowel Dominos. Washington
D,CQ: Remedi"f Edueation CenteT, | ’

:Cordts, Anna D. Menuel for anctional Phonetics. Chicago:
Beckley=-Cardy Companyo 7

tCrOss Word Puzzlesn Chicego: Primary Educastional Service.

,Dolch, Edward W, Consonant: Lotte, Go Pish, Group Sounding

Game, Grou Word Teaching Geme, 1he Basic Sight Word
Test, Vowe% Lotto, ete. - Champaign' Garrard Press,

lThe) Embeco Word Building. Springfield: Milton Bradley
Go:mpanyo ,

'HandbOQK on Word Perceptiono Hagerstown, Maryland Board
S . ducafion.,

Kottmeyer, William. Basic Reading Chart snd Word Analysis
‘ Chartse St, Louls: ? bIE Sc%o I System.

‘Kottmeyer, Williame R@m@dial Reading Manualo St. Louis:

st Public Sehool System.

Manual.for Séund.Blending .in Reading and Sgellin;@ St.
‘ LouIé' P blic School System's Reading 5]

: 039

Phonics Key Cards° Columbus McCormickaMethers Companya

.PhOnicspSkilltext85MAeD, Columbus: Charles E. Merrill Company.

- Phono Word Wheels and Webster Word Whealso St. Louisz

"Webster Publishing. Company.

'Phono Word Wheelsgg Austin: The Steck Company. :

‘ReadaO,. Morristown, Tennessae. Augsbury Publishing Companyﬁw

Scraybleo; (May be purchases from numerous companies and ster@s)a

Stone, G,r Eye and Ear Funb St, LQUiS‘”W@bStﬁP_Publlshing
Gompa nye. g - ‘

Sulliven end. Leavellg Practice. Boek in Pbrase R&adinga
Austin- ~The -Steck C@mpanyo‘«~ S i el
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Films and filmstripso Coronet filﬁStrips useful

for remedial reading ere Hearing Sounds in Words, Consonant

Seunds, end Tricky Censonsnt Sounds, A series of filmstrips

end a book entitled Talking Time is avellable from the Websber

Puﬁlisﬁing'CQmpany in StQ Loﬁis; there are asctually sixteen
filmstripg_in these two sets which are geared toward speech
improveméﬁt‘and sounding, The following Corcnet fllms are

vaiﬁébié in remedisl reading: A Book for You, Library Organiw

-zétion,iﬁow;EgkRead~g.Newspaper, Improve Your Spellingj

'Build;YbﬁfﬁVocabtlari9 Making Sense with Santences, Why

é ?ﬁﬁﬁfﬁéﬁég Sométhing,327Write About, Do Words Ever Fool You?,

Look EEkQE,NPunctuation; Mark Your Mesning, Gremmar: Verbs

andﬂﬂéwqgg;USQ.Them, How to Remember, Know Your Library,

and Hgﬁvéguﬁééd'g Bdéko Several authorities recommended the

ﬁ&?GQEﬁ?ﬁééaihg_Fiims'from Herverd Unlversity at Cembridge.

fSpeliingnaidso

Disgnostic and Remedial Spelling Manual.,  New York: Bureau
‘ of*PuBIications, Teachers College, Columbia Universityo

Diagnostic Spellin& Test, I and IIo St Louis, Public‘
-5ehool . Systemo

Kottmeyer, William, and May B. Lembeader, Spelling Magico
- St Louis- WGbster Publlshing Companyo

Techmdcel High Sehool Drill Booko; Indianapolis. Public
~School. Systemo'w .

Grammar work booksm; Practicel. Englis& WOrkbomks from

Schelastic Magazine Cempany in Columbusg Ohio, and Shafter“s




English the Eagy Way from tne,Soutthestérn Publishing

Company in'Chiéago ére excellent for reterded readers.

VMeehaniealﬂaidso

AVR e-3pan Trainer with slides. Chioagd: Audlo Visuel
T Research.

»AVRsRateometer Reading Accelerator., Chicago: Audie Visual
Research.

Contfolled Reader, Huntington, New York: Educational
Developmental Laboratories.

: Keystone Overhead Tachistoscope. M@advilla, Pennsylvania:
'Reystone View Companyo

Keyston@ Vision Survey Tests WIth Telebinocular Tests.
Meadville, Penmsylvanla: Keystone View (Company.

Reading,ﬁate;Contreller.» Chicago: Three Dimension Company.

SRA Rééding;Accelerator.with Calculator, 'Chicago: Science
- Resesrch Assoclates, Inc.

zTachistoscope@ Chicago: Three Dimension Compsany.

1The opaque projector 15 a useful mechanical device for drill
;workg and all visual aid companies sell these prejectors.
iThe Ophthalmwomgraph is useful in resesrch and in clinics, bub
{schools gain und@rstanding of reasding difficulty more quickly

fand cbeaply by using reading tests.

-Teachor rGSOurce aidso ‘George. Spach@lg Resources in

Teaohigg,ﬁeading, publlshed by the author in Geinesville,

Floride9 is 1nva1uable, Other valuable bocks are McEethronts

Your Child Can Read from the Kenworthy Edueational Service

%éhqﬂ}‘ Strong's Building Reading Skills from the McCormicku

Mathers Companyom T
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 XI. TECHWIGUES OF REMEDIAL READING ~

#Retarded readers are not a disbinct group except in
that after’ several years of instruction, they are not yet
reading., YIn general, the best remedial instruction ism
simply’ the best clagsroom methods used with unusual care
and intensity, and with very exzact adjustment to the needs
of the ihdividual;”133 McKee has said: |

; “There'is a good réason to believe that the instruction

which the school gives in the identification of printed.

" “"words should be' much more helpful, definite, and system-
_atic than it has been during the past fifteen years ox
 more, and that such improved teaching should be started
_ much eariier in: t&guchild*a school career than it is 8%
"<''the preasnt time o o o '
| i Artley has stressed that the following gkills should be
developed: (1) word redognition should be attained through the
ﬁ§é“6f*%%ﬁféxﬁydiﬁe3, sight words, phonics and sHructural
analysis; (2) the undeTstanding of vocabulary meenings should
gibﬁfﬁ&yﬁEeétihg hﬁ”in%éréét*iﬁ’W&fdsg (3) oomprehension should

develop ﬁﬁ%ﬁﬁéﬁéaiasﬁ“dygauagion;‘p%actice in' phrase or thdught

reading, and outlining: and (4) readlng rmt@ should increaa&
'through the gulded remding of @asy material@ol35
The rem@dial taacher?s flx@t taek should be to place

IBHPaul Gordon Mcxee ThefTeaohi”’

8 of Rﬁading lm tn@
Elementary School (Bostono Hd““ﬁt@n M1 :fin Gompamy) T‘ug),

lstray and Laxricka wE,.cito,‘ppo I%EwMB
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the ehild in reading meterial one gradé level below his
reading level so that the child should echieve & taste of
success before gradually‘prcgressing to more difficult

materialo136

‘Therefore, at the beginning of the course the
remedlal student should have high comprehension, few vocea-
bulary difficulties, and no vecalization, Recrestional

‘ 137

reading tends to increase interest and speed,

The two maln ways to make reading instruction interest-

.ing,\acébrdiﬁg to Harris, ere to furnish an sbundsnce of low

1eVe1@high interést‘reading materiaels and to use this materisl
ﬁo foster‘curiosity and interest, choosing books known to |
have wide'appeal.?Bsy Although oral reading has a legitimate
place in the high school program today,139 g remedial pupill
should not be required to read orally before his group unless
he wants to do soa

o Early in the remedial course, the pupils should have
éﬁaexplanation about their rea&ing scores end handlcaps,

If the remedial students understand their own pr@blemsp_@

step forward is made in conquering tbelr problems. Excelm

lent motlvation is achisved by thelr graphing their own

w136
,137 G
WOolf and Woolf, gg, 016.9 Do 1970

| igﬁglbert Harr189 _go cito, ppe 569=70,

139

DOlGh, Op@ cltog pp. 10“’119

Gray and Reese, _g citM po 2909
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pregr9559 for they appreciate competing with their past record

¥

rather than with- superior peers. The SRA Reading Laboratory

18’ popular with the students because they can, to a limited
extent ﬁndeffthe‘guidanée of the teacher, choose btheir own
‘feéding'material,'progreés‘at their own speeds, and keep
their own progress charts, Turner hes upheld this practice
in the following quotation°
o Tt is our opinion that there is therapy for the
~emotionally upset slow reader when he is permitted to
read what he desires, the teacher slways endeavoring
. .to guide him into choosing books that will interest
" him as sn individuwal buihan which he will succeed and
~ not experience fallure.™ '

The basic prlnciples of teaching remedial reading are
to begin where the pupil is reading with interesting materim
als, to keep im informed of his progress, and to help him

41
galn satisfaction from his work. 4 The methods that should
kbe‘usgd_in ;eacbing slow resders are listed by Feetherstone:
(1) goals should be immediat@ and tangible; (2)kactivities
should be concrete and simple, (3) directions should b@ clear
and specific, (h) pupils should be showns not just told,
what to d@ and how to do it, (5) continulty of experience

should be preserved, (6) repetitlon must be constant but

‘ 1uOCarla Turner, "Remedial Reading Pays Dividends
in the Junior ngh Sohool," The English Journals h8 137,

‘Msrch, 1959, . ,
oAb
y h Blair,(op° eit,, po 83,




1ntaresting, (7) drlll &nd pr&cti@@ muat be extensiVE° and !
(8) more fr@quant evaluatlon is needed.lua |

P The remedial readlng clagses sh@uld not b@ a dumping
greund for behavior problems, nor mhould unlnterestad
rebellious puplls be retained. Authorltias unanimously
agree thax aftax feascnable trial, if. pupils do not cooperate9
they should be transf@rred out of class. It is not adV1sable
to impose hmmework on the poor reader in the beglnning, ncr
‘lamer if he protests,}uB However, daily r@quirement& that -
oan be flnlshed w1th1n sach period are necessary., If a
pupil flnishes early, he should not be permitted to 1d19
but should. be encourage@ toward constructive racreatlonal )
activity. “The teacher who is patient and willing %o pro-
ceed very slowly at firat is often rewarded by accelerated
progress 1a£er.?}§#

. ”One of. the, most 1mportant %ools in every t@acher'a

v fbag of tricks! ghould be a 1list of the most frequently used

‘werds in readlng,ﬂla5 Reading & word liet aloud is an @xwalm

| lent means 0f. dlagnosing trouble words, for many poor readers

‘ylggFeaﬁheratone, 9P/ alt., pp9\35»69,¢ﬂ¢ .
1n3A1bert H&rris, ‘How to Increase Reading Abmlitv
(Hew York Longmana, Green aad Gompany, 1956), P 307 '

| ‘7bert Harrla, “Mutiv&tlng the Poor Bﬂader,
73'569, Mav, e ‘
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subway., alfalfa, etc,
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miss,the;mést commonly used words most'of'ften° These fre-
quently used words should appear on the list fifst, whether
it be a teacher-made list or a published list. The frequency
of appearance of a glven word in lists does not always
signify the true importance‘of a given word to particular
students since many words are regionsl, such as adobe,

In meny cases the teacher should

adapt a published list to suit her class., Several word

1ists that might prove useful are the Dolch Basie Sight Word

Test from Garrard Press, Thorndike-and.Lorge's list from

Columbié University, or Edward Fry's list from Loyola Univer-

sity, Los Angeles,‘ Dolch's 1ist 1s composed of 220 words

that mske up: 50 to 75 per cent of ordinary reading matter;

dictating sentences to the pupils using words from this list

is good drill,

Symbols are the stock in trsde of reading, snd recogw
nizing them is the indispensable first step in getting the
meaﬁiﬁg@frOm«thesprinted 1anguage. Without adequste and
flexible technlques for recognizing words, little reading can

be done° Since a pupil cannot rely on one technigue slone,

'.he must have at hlS command all types of word racognitienﬂ

techniques.: The fact should be remembered that children

vary in’ the:ability,to spot,phoneticﬁelements in words,

1u6
n Mybert E, Broom and others, Effective Reading
Instruction (New York: McGraw-Hill: Book Companyg Inc.,
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tgiasgociape,the'formé and sounds of thosékelementsg and
( to. use phonetic analysis economically; consequently, some

| need muph_more,instruction‘than others@1h7‘

_Proponents of the analytic approach believe that
reading should begin. with a basic sight vocebulary, composed
of words familiar te the pupllts oral usageolue Drill shewuld

- be, done.daily in the form of oral reading to assoclate sight
vocgbulary with context, or printed words with which the

- strange word or group of words is associated in the reading

- matber end which determine or expléin the meaning of that
;wordalu?_ggessing.gtwords,should{be discouraged., Although
Dolch has discouraged the learning Qf numerous . prefixes snd
-éuffi§§§?:McKée, GrgyianduRQesehbgligve that it is helpful
o léafn~a»great number of prefixes. and suffixeselso |

~;  *After a sight vecabulary is started and instruction

in readlness is contlnued,‘independence should be developed

in identifying ‘strenge printed words, Sounds sh@uld be

introduced and taught . 8 few at . a«time, but it is important -

-g}lth Keé,lOpo‘cit@»~ppo»2hhmu5e P
- 1h8

B V‘:Ibido, p. 393 Gray and Lerrick, op. cit., p. 763
and ‘Bawsrd - Williem Delch, Psychology end Teaching of Reading
EChampaign' The, Garrard Press,. G51), Po.-187, '

1h9

McKee, opeﬁcit.g Po- 7ha

‘éﬁ . 150Ibid,9 PP - 235m36; and Gray and Rees&, ;g.,citog

ppo ’ 315“16& :
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Lk . R ﬁ 151
that they not be taught or practiced in isolation, Doleh
has dlscouraged the practice of looking for little words in
152
big words; 5 ‘and nelther he nor Gray and Reese thought that
1
learning ending &nd beginning phonogrems was worthwhile, 53
McKee believes that systematic and extensive teaching of
phonetic analysis with blends and phonograms and of struectural
15k

anialysis with prefixes end suffixes are invaluable, He did

say, however, that the teaching of phonetlc elements should

‘£it the ability of the child snd should be closely connected

with reading metter and sight vocabularyels5
‘Remedial reading teachers would find it valuable to

read the detailed accounts of how to teach phonetic anelysis

and ‘structural enalysis from Gray's On Their Own in Reading,

McCullough;.StnangwanduTraxler's Problems in the Improvement

of\ﬁeéﬂing,mRobertds~WordeAttaék, Dolch's Psychology and

Teaching of Readiqg, ‘and Gray:.and R@ese's Teaching Children
o Read. ’
Artley has said, "Of all the factors studied thus far

by investigators, meaning vacabulary correlates more closely

with comprehension in reading then any otherg exc@pting intel;im

151 -
5 McKee , op. cit., p. 2hk.

153

lsuMcKee, OP.. cit., PP. .235=42, 1551bid., p. 24l e

52Dolcb 0p. cit., P. 189,

Ibid., p,»203; and Gray and ‘Reese, op. cit., p. 315,
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génce,"aarmVoeabuiary,d@valopment involve; both word feebgni?
tion;ahd“word meaning, which must be developed togeth@r0157
Teachers should stress the verious aids in deriving werd
ﬁeenings,whioh include context, meanings of prefixes,
suffixzes and roots, and dietionary°158

"In order to comprehend, the separate mesnings identi=
fied~muét:be fused into a pattern of related ideas,"159 which

ig-not:a simple process, To comprehend s paragraph; the pupil

‘must recognize certein key words and derive their correct

‘meanings from the context., Efficient reading, both in terms

of rate and comprehension, results if the child learns from
the béginning to give sttention to mesning units or word
wholes rather than to: visual or suditory constituents, Studies
of Tate. and Agnewfrevealed.superiority of students taught

through: phonies to pronounce unfamiliesr words; however, they

were:-less-fluent in reading end they did not comprehend as

16 ‘
Well5 & wThu85aArtley'has concluded from this fact:

- -In other words, it appears that if one putbs @mphasis
on word attack before getting the getting of meening is
oo Tirmly established, the result will be efficlent word-
attack,. butlgi the expanse of meaningmnth@ main purpoae
o orofs reading, ‘ ‘

e
i ARSI

156 S 4
,NbS Henry, op. cit., p. 98, 157Betts op. ¢it., Po 557
158Henry, loc. eite 1591p14:, po 100,

| 160Gray and Larrieky _gf ‘eit., Po Tbo

'?élIbid@wf4'k.}?w $ﬂ :Q"~f:"
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- Russell has médeAthe following sugéestions for
aetivities to attain comprehension skills: to use syllsbie-

cation rules, to recognize suffix and prefix forms, to

study homonyms end similar pairs of words, to indicate the

number of vowel and consonant scunds in words, and to arrange

a:lisgt of words 1ln Zglumns according to the number of sylla-
1

bl@gﬁ}n‘the«wordso - To deepen conoebts, lists of words

that are frequently cenfused can be presented for pupils to

‘use in sentences, or words cen be underlined in selections

for the pupils to define as they are used in context. Keep;
ing. 1ists of words proves valuable. "Reading matter that is
intended for use. with retarded’ puplls should have a relae-
tively ‘large number of running words for each new word in
theﬁsQlectionc"lQB’

&%¢3T:§Onéfbf:ﬁany studies which sﬁpports the argument that
phonetic training in largekémounts will increase indepen-
dence of“Word?reeognition,“aid“in unlocking new words, and
enéourage~borrectﬁpr@ﬁunciation, shows no evidence that large
amounts offphonetie-training-sacrifices interest in content

driresulESéin unnecessarily laborious recognition or unfamiliar

‘ 164 o ‘
: wor@s,ww& In this same study there is no evidence that phonetic

162
Russell and Karp, _E citg, PP’ 90 91m
‘wﬁ163 ;

Broom, gg, cit., pc 91.

16

hClarence We Hunnicutt and Willism J. Iverson (eds),
Research in the Three R's (New York: Harper and Brothers,
1958, pp. ‘80~51° -
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training decreases efficiency in silent reading.

... There is evidence that phonetic analysis contributes
to.both'gﬁodwreading>and good spelling although it is notb
the total progream in word studyol66 Analysis for context,
form, and structure shcuid be taught slong with phonetic
analysis. . These skills all function together. Russell's

Readigg;Aidé Through the CGrades and McKee'!s The Teaching of

Reading ig_thé>Elementary School preseht numerous devices

‘which teachers,might use to develop better sounding techniques.
‘ Hunt arrives at the conclusion that a mejor effort ‘
should be made to train 8ll pupils in methods of word
attack,167 This study reveals that structurel analysis snd
Vocabulary,ére moderately interrelated while reading and
vocgbulary are more closely related than is structural
ana}yéis to eitner‘of,them;“context is most closely related
to vocabulsry and readinge}éa y
.~ The three-elements of eye movements in resding are:

(1);the“sban of recognition for printed material, (2) the

; fgﬁgdpf récognitian‘regardless‘pf_the,size of the recognition

unit,.and (3) the regularity or rhythmic progress of the

lésIbid 166Fay9 ep. cltss Po Lo .
167William S Gray "Summary of Reading Investigations,"
Journallzg Educational Research 37 h07, February, 195h

Ibid., p. u06

! e
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'facognition élong the Erint@d 1ines°169 The faster the'raade?
réédgﬁizes‘printed symbols and the fewerAfixations'he has |
per line, the better the comprehension and speed will be.
However, in remedial reading‘there are more reading problems
to overcome than in deveiopmental reading; thersfore, instru-
ments used for speed in remedisl reading are primarily motile.
vetional, for with the use of machineé there se@ﬁs to be an

" undesirable decresse in comprehension@170 Woolf agrees:
"Some of the intriguing 'tricks of the trade' have emphasized
the mechanics of reading to the point of ignéring getting
'meéning;"171 ' Jones feels that substentiel gain has been
made with the use of the tachistoscope and the readiﬁg rate
‘ééCéigrg@br; for the Boys in particular sre more interested
:iniréadiné‘when motiveted by the interest in the machinesal72
5ﬁoldhf§§ccmmends an abundence of flash card word and phrase
recognition ‘along with motivating word gemes end much easy

:independent reading material f or increasing leisure in

173’

.reading;gL.u_Eey schools use instruments in remedial readings;

instgaéﬁthéﬁiﬁék@ use of drill methods and timed-resding

169
~ 7117’0

o 7 Woolf and Woolf, _g cit,, Po lo
' ’172N F. Jones;‘"A Motorlzed Reading Project,“ The
English Journal, 4O 313~19, June, 1951° h

73Dolch,.0p° cit., p, 356

Hunnicutt and Iverson, P clte, Po 19

Theodora Harrls, ~Ef cit,, po 196
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exepeiseso Of course, this could be because of the high
cost of machinese
"There is no reading skill which responds more readily

to remedial treatment than that of speed," 175

and the best
waykto develop speed 1s through practice on sasy reading

- materisl., Westover specifiles that machines did not show
signifiééntly better results in the achiovements tested then
the séme'reading exercises used alone°176 Bernstein also
-notes that pupils make more complete responses to questions

S when the study is based on & "more’ interesting" story, and

‘ﬁ bigb igterest seems to evoke more creative reséonsesol77

Bléif*récoﬁhénds/the use of a time limit to force more rapid

reading by the "push card" method by the teacher, the Reading

Board E@hioh 1s illustrated in Blair's book ) or by the

SRA Reading Accelerabor, the Keystone Reading Pacer, the

Keystone Rateometers or the Harvard Films for the Improvem‘

‘ment of Readin5,178 Gray has written that "the speed at
L3 :f" V”17uTheodore Harris, op. cit., p. 1970
175B181]?9 Opo Citog pa 9L|ro
Hunnicutt and Iverson9 opo cit.9 p@ 2590
AT

Frederick B, Davis, "Comgrehension in Reading,"
Baltimors Bulletin of Education, 2 20” January«February, 1951,

178Blair, op.-git., Ppe 98299,
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which one spprehénds meaning accurately is o significant

measure of hla oompetenoe as & reader, ™ 179 &lthough increage

‘ 1ng speed is not the main goal in remedial work there is a

definite tendency for the faster readers to comprehend betterolga

Gray pointe out'

The central factor in gpeed in reading is not the
. control of eye-movemenis, &8 is often agsumed, but rather
the rapidity with which meaninge are grasped. Definite
.. 8teps should be taken, therefore, to arouse interest in
the content of what is read, to develop an sppropriate
... ‘background. of related experlence and to stimulate mental
alertness on the part of the reader. Furthermore, OppoOr-
~tunity should often be provided for gtudents to read
materials which are unusually interesting and relatively
... free from word, concept, and structural difficulties,
Under these conditions, the span of recognition increases,
- .eye-movements become more. regulaﬁg and camprehenaion
occurs with 1noreasing rapidity 1

Tha primary goal of a1l reading improvement therefore,
is to develop power to compr@hend Helpful tools t0 use are

materials 1ike GatesmPeaxdon Praot&ee Exeraisea in Beading,

whose maln purpose is to develop the pupilfﬁ ability to read, and
, other work matariale whieh require the pupil to read for details
Q or write the csntral ldea of a paragraphﬂlge For bess results

the teachex should amtempt to follew the directlon@ for use

ef these materiala as much aa posaibm° It 1@ important to




,,,,,,,

hdt”uéé*ﬂofkbooké as“ﬁbusy work" only.
*. The normal rate of reading for high school students

{8250 words per minute@IBB In a study by Wrenn and Colelsu

it wes concluded that the meximum that cen be read at one

fixation~18~f0urrunrelatéd letters, two unrelated words,

or one phrsse of six related words. Since the resading spam

depends ‘upon the extent to which words can be grouped inte

meaningful“phrasesg-widéning the resding spsn will increase

‘both' 'speed and comprehension., The mere pacing of the eye

moévements will not solve the difficulties for a poor readefg
ﬁowever;"attantionﬁshould rather be given to the recognition
Of*WOrd'forms and to the improvement of the span of recog=
nitiono~ Tf the slow rhythm of eye movements between fixae
ﬁiOhsfcén”beiimprévédfwhile‘regressive movements are
éliﬁiﬁhtédg?these*changes should prove beneficiel, A good
technique for accomplishing this 1s the use of meaningless

symbols, foreing the resder to execute movements that

‘skilled resders use. ' For this the Keystone Flashmeter may

be used with .the Keystén@ Overhead Projectoro

i When new mechanical hebits are substituted for old

ones, inefficilency appesrs for awhile but will not last long.

l83Alberb Herris, How to Tncrease Reading Ability

New York: Longmans, Green and Company, 1956)9 P 5080,
l
uGilbert Cs Wrenn and Luella Gole, How to Read
Ragidlz end Well (Stenford University: Stanford Universlty
ress, W)» Po 30’ :




 Gooddmechanic91 habits and good comprehension are so

“determlne ‘the ‘writérts: purpose, intent, or- point of view,

89

closely associeted that they operate togetherola5 Some

:conditions that might affect reading efficleney are not

being pressured, poor mechanical habits, too little practice

in reading, andiinad&quéte understanding of materialwlsé
VDaVis lists nine measurable skills in comprehension

that'shéuld be helpful to remedial téacherss for most worke

book lessons involve thesge types of exercises: (1) word

: knowledge, (2) ability to select the approximate meaning

for 8’ word or phrase in light of 4its contextual setting;

(3) ablllty to follow the arganization of a psssage and to

: identify antecedents and references in it; (h) ability to

select the main thought, (5) ability to answer questions

~that are explicitly answered in 8 passage (6) ability te

answer(questions that are. answered in s passage but not in
the words in which the question is asked; (7) ability to

drawiiﬁferénaQS‘frém¢a passége”and to identify its tone or
m06d31(80*ab11ity to recognizé the literary devices ué&d in

a passage and to identify tone or mood; and (9) ability teo

§ Spelling rules should not be ignored 1n remedial
reading, for spelling drill is closely related to reaéing and

18‘5“ | 186
Wrenn and Cole, ops cit,, pp. 10-11, Ibid,

187 .
; Davis, loco clt@

187 .
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creative writingol

speiiiqg impro#eso

) 90
A good place to begin spelling inSEru07

tionhinlremédiéi is inkthe student's writing, Words that
are ﬁissed in written assignments--and there should be some
creativé writing every week-~can easily make the teachert's
lists fbr a'fimao‘ Hofn“has said that slthough there should

be ecareful, systematic planning for b@iping students learn

189 ‘

to spell, little is gainéd by tryihg to learn a large

: 190
number of words, - In his study Horn also says:

Séélling andkréading ability esre closely related.,

Correlations which have been reported between spelling -
‘and reasding are nearly as high as those which have been
reported between intelligence and reading. Few persons

who sre excellent readers are poor spellers and few,

© 1f ‘any, poor readers are good spellers,

e e o0 6 & & & © & © 5 © ° © 6 6 6 6 6 © b G 6 © O 6

'« s+ o Yet among the words repeatedly met in reading

ére meny spelling demons. It is possible thet, because

these words are so familiar, little or no attentidnléi

celled to thelr spelling in the process of reading,

mfj’ﬁbrn also states that as reading abilities ave devéloped”

192 sbout the time devoted to spelling

aﬁdwhoﬁ 1% Shbﬁld be taﬁght he says:

~7T188

Woolf andWoolf9 op. Citwg p. 180,

"Ernest Horn, “Teaching~Spelling," What Research

Says to the Teacher (Washington, D.C.: National Education
Kssogffé'tion;;; '195’-!_‘)45,? Pa 36 Gotmanmsiag be eow "t mest o :

1

Ibld.; ppe 6=To  19iTbid., p. 11.
o 921p14,, p. 120 |
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'+« ¢ In most instences the time allotment should noy,
be more than 75 minutes a week, |

o‘o“woo‘saooeoooooeo@ooooaeooao

- Research has consistently shown that it is more
effective to study words In lists than in context.
Words studied in lists sre learned more quiekly,

remembered 1onger,lsgd transferred more readily to
new context. . o o

Horn did not advise teaching all the spelling rules,

even te'regular classes; rather only the rules that apply

to a large number of words and have few exceptions: (1) drop-

ping the final ¢, (2) chenging y to 1, (3) doubling the final
consonant, (4) learning qu rule, (5) capitalizing proper
nouns and adjectives9 (6) using periods after abbreviations,

and (7) using an apostrophe in possessive forms and contrace

194

stons, '
.hiyﬂgpn‘a;éo poipts out the iImportanée of phonics to
speiiiné,vfor“they go hand in hand; he indiceted that most.
é?é;iiﬁg;érrdrs afe in words that have letters which are
s§ﬁ§d§d ip more than one Way019' Horn's summary can be
é#tré@githéipful toward the remedial teacher“s understending

pheuimpqrpgnqedof;not,neglecting spelling for\retard@d

 roaders:

~ fTheve are a few pupils in most classes who are
"'’ severely handicapped in learning to spell because of
low reasding sbility., Some are unsble to read the words

P, e 36 s, poon
L 1951bid°,pp, 22&230 Ll I AT
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in their lessons, much less to spell them., They find
even greaster difficulty in reading the directions for
exercises 1In their workbooks, Moreover, the fact that

northey icannot read well meens that they will not read
extensively and so will learn fewer words thru resding,

+ It-is futile to expect such pupils to do sstisfactory

work in spelling unless their readlng can be improved,

. Individual help In resding their spelling 1essigg will
improve both their spelling eand their reading.,

Very few schools have clinics available to the school

\éyééem for extreme cases in reading, Wolhaupter states

fhéf:oﬁlﬁ 1 per cent of the slow readers requires clinical

197

‘assistance, ” However;“after seeing the St, Louis ¢linicsl

system in sction and hearing of Houston's successful clinical

system, thls researcher is inclined to believe that réading
clinics are a8 necessity on the grade school level where
:reading>difficuities are beginning. Under the managément

of “the.late Mr. Stien, Evamsville College opened its clinic
tQ%the?Evansville'publio schools for resding consultation

and specielized help from the college personnel, The Evansville
Sghgolgbpfporationkconcluded that this system was successful

in. three ways: the college hsd the expensive equipment'and

the schools had the children; it helped the‘college cresate

8 g00d atmosphere for effective teacher training in reading; -

~end .the public.schools benefited with ineservice training

198 .
for their teschers. - ..~

Ibid., p. 26, ' Wolhaupter, op. cit., p. 133.

198

" 7"7"hn Experiment in Resding, Bulletin from the
Evanavillef?hblic350b9018;9f3335?§19539i T
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Teachers. Few school gystems stated that they had ,

teachers Who were well-trained, Several systems emphasized
that they had been searching for a reading consultant for
L ‘;‘ their Byétém,‘buﬁwfhey could not locate a petsan with the

| proper credentials. Over half reported that they had
teachers’ meetings and in-service training of various

typea, workshops being the most popular,

- Availasble reading ‘training. Universities that offered
specialized reading instruction for-téachera were ﬁoyol&
7 University, University of California at Los Angeles, Univer-
i sity of Chicago, New York University, ﬁniVersity of Utah,
‘and Boston University. . Utah certifies reading teachers who

have completed aixteen quarter hours of reading work in an

university, but it was not indicated whether or not certi-
fibation was reguired for remsdial teaching. In Oregon all
remedial reading teachers mush have Oregon State Remedial
Certifications. Mlnneaota reported that they are now in
thefprOQéss%of developing certification standards to be
efféoti%é”statéawid@:w“NuMerauﬁ"Offiéials'aaid~that their
best’ seurce ‘for remedial reading’ teachers was intermediate
grade school teachers Who transfer to hlgh school ramedxal‘

»: ’ Work.

1—;§gn‘gis,, General pzocedu,w in &1agnosing $3®m5 $0 

. be eenslderatlon of all pa&t test scares and the menmal ag@.  S




CHAPTER TII
REMEDIAL READING PRACTICES IN SCHOOL PROGRAMS

This review of current practices in secondery school
remediaivreading~programs was complled from questionnsires
that were sent throughout the country to some of the larger
school systems. The researcher contaéted only lerger systems
because the purpose of the questlonnaire was to lesrn whsat

was being done in existing remedisl programs, not whether or

'not e remedial progran existed, it is evident from previously

discussed investigation in this thesis that very few schools
offer remedial reading, especially the smeller systems,

| The ‘over=all picture presented by the gquestionnsire
réspéésééfwés~notfcontradictory to the findings from varlous

auﬁhdfibiés reédgVuThe‘variety«qf exlisting programs 1s eviw=

.déndéféf.avvirorous~effortftowdQASOmething about reading -

prqblgméfinfthe SeGOndary'schqolso Most of the~superVisors

'éndﬁﬁgagbefs~Wh¢wcompletedfthe quéstionnaire expréssed‘the

wisb;ﬁhgt;thgy{werefdoing»moreiin}tbe~remedial reading field,

'ﬂS%ncgfﬁbearéSponses“onugﬁequéstiohnaire offered little

nBW’infbrmaﬁidn'o&ér’the”reséaréhfpreviously dlscussed in
this thesis, the researcher will present only brief accounts
of the findings concerning aach of the problems, tbus pre»'

,V‘

senting a general pictur@ of existing programs and practiceso
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All indiceted-that they administer standsrdized reeding

te§t8;~the most frequently used are the Towa Silent Reading.

Test, Gates,Reading_Survey5 end the Californie.Reading Tests.,

Other procedures 1n diegnosing ere the use of I.Q. scores

and cumulative record information@'

~Sedection of students. Remedial reading is seldom
offered on & voluntary bssis for the studentso Unanimously
the schools insist on I.Q.'s of 90 or above, sxcept for
'isoleted,cases,‘and»tﬁo yeers retardation, Most schools
Indicate thet students must be cooberative or they are

dismigsed from remedial reading class,.

'”73C1ésseso‘ As g: rule, classes meet five days per week

and full credit is given,in place of reguler Englieh, tne
eredit given usually counts toward graduetion requirements in
Englisb.‘ Classes average from fifty to fifty=five minutee
in length, end mest of the pupils are in remedial from one
semester to one year° Activities during the class period |
are varied, and three or four different activities are
'planned for eech class periodo All schools reported free
kreading periods end an abundanoe ef drill worko The everage

class size is fram fifteen to twenty pupilso

Motivationo Ny erest seems to reign supremeo Alsog

severallreport that the use of competition emong the remedial

.‘,A‘

students themselves as effectives' Precticelly all report thet
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their~students~keep some kind of individuel progress report
or charte. Many emphasizea that the tsacher's pefsonallty
and that the handllng of the students are importent.

Materialse Tho ctioice of materials seems to depend

partly on what section of the country the school is located.

Schools seem to cater to the local publishers somewhatg

However, all schools described besically the same types of

‘materials, such as workbooks, gemes, word wheels, speed
- test books, etc, There were a fow specific materials mentloned

from all parts of the country, however, Some of the matoriala

that viere mentioned most fnequently are: Readerﬂs Digest

Reading Skill Builders, Teen Age Tales, The American Advenm

ture Series, Dolch materials of all kindss SRA Reeding

Laboratory, Landmark Books, SRA Better ReadingABooksg Basic

Reading Skills for Junior High Scbool Use, and Basic Roading

Skills for High School Useo Only 8 few schools mentioned

films, but they reported tremendous suocoss with them. The

opaque projeotor wes valued as a helpful tool by most. McCalle

Crabb's Standard Test Lessons in Reading ranke far shead of

any other speed test book » Very few thought that _the use
of reading}maohineelwerrantftbeir>oost;r

) Rooms and equipmentQ‘ A few schoola said that small

‘offioeo are used for the remedial groups, Usually regular

elassrooms are used for remedlal reading classes, and most
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of the rooms lack storage for maeterials and equipmento One
school only reported an ideal reading center with adequate
vstorage, an abundanee of materials, and the latest equipment;
‘thls reading center was also located next to the school
libraryo Five school systems reported having reading

eonsultante, end only four had a reading clinic system,

‘Remedial emphasis, Remedial reading seems to be

stressed during the~intermediate grades in most systems, A few
.believegthet it should be stressed during third and fourth .
grades. - That high school is too late to help many of the

retarded readers was the thinking of ‘meny.

‘t'Teécher)loads In most cases, the remedial reasding

teachere meet five classes per daya- A few reported that
their remedial teacbers had only four classes per day and
additigpal tlme for counselingzandepreparationﬂ Two schools
eéidﬁthéttmothersthelp"witb materials, gemes, etc, Others
mentioned ‘the - Value of mimeographed materials as time savers,
Two schools reported that two’ remedial reeding teachers work

together in" the same classroom witb the same groupo

V‘Grougingo; All_reporteq_tbat;their remedial claesee
areigrqupediwlthin;theﬂglese,3mogt,pﬁ‘tne time according to
resding level, ylhere‘mgy_pe f?Qm:tW¢)t°aéi8hﬁ groupeawithin

one cless,
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Pontigpading,  In the majority of the cases, the remedial

studehid ave ‘graded like other students but compete only with
other remedial students within the clams. A few teachers
grade low for these classes, never giving more than a €.
Some do no“t‘ grade at all but have parent and student confers
ences. Very few report parent conferences a@yregular
procedure for the remedial clasges. One system outlined
its multiple diploma system,

| Many interesting facts were revealed in the question-

naire study. Indianapolis was the only 8ystem to report &

;mﬁltiple diplonma eyﬁtem t0 further differentiate the currice

ulum. requirements for the retarded reader and the slow
learner. Bt. Louis and Houston report & highly developed
and organized reading olini¢ sysgtem, which are available to
both gr;de and high schools. 8St. Louis stresses tTaining
beglnning at third grade level, and they feel that they

prevent m&ny pupils from he@omlng extreme reading problsms,

. Philadelphia started a reading clinic system last year; Howe
‘ever,vtheir,elinics stress diagnosis more than treatment 8o
.- far and serve a8 te&cher training units. Minneapolis has

‘whax they tarm & ﬂreaﬁing canter“ in every aohaol, staffed ,

with highly speclallzed reading teamhers, This, waa the only
achcol tha$ raportad havxng soundpromf boeths fox individual

- inatruation, a d@sire so many sehools @Xpr@&&@da

1 The reseax@her f@els that mudh is belng done in ;  
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CHAPTER IV
CONGLUSIONS AND RECOMMENDATIONS

A major objoctive of the remedial reasding program is
to help in the teaching of rcading in all subject fields.
Alth@ggh;schools differ greatly, the trend seems to be
toward incréaccd employment;of‘remodicl reéding teachers
to teach- special reading classes and to gulde the roading
‘program throughout the schools
Numerous problcms plague remedial reading programs
throughout the country, and as was notcd in Chapter Three,
the majority of the schools seem %o face similar difficulties,
Upon considering the implications of the resoarch prcscnted
in this study,;the investigatcr makes tho following recommens
dations for the improvement of roading programs in general
and for solving the problcms of the Evansville School
\Corpcration in remedial teaching in particularz
'”l;* An’ efficient developmental rcading prOgrcm should
be put into action throughout the elementary schools
to cabech reading problems early and to prevent many

,,,,,, potontial remedlal reading pupils from bccoming
‘ireterded readers at. all@,,mcy_ ~
,.2 Ramedial and. clinical help ‘should be- given to readers
S ~ who. are. not reading up to. their level as early ss
the third grade, which- is when roading problems are
becoming evidento i E B

3; Pupils in the first four or five grades should not
“. obe promoted: if. their reading is retarded one . ycar
o vmore@1wwg‘ BOE R A _ :




g,
6.

Te

10,

11.

12,

1L,
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10l

AlL: schoole should have a highly trained reading
teacher,

School systems witn three or more high schools should
have & highly trained reading consultant or COOP=
dinatora‘ ,

All schools sheuld provide an inmeervice training
pregram for remedlial teachers,

Frequent meetings should occur for . the remediel
teachers snd supervisors for the improvement of
‘ tools and teehniquesa

vColleges end universities should include in their

curriculum specialized reading instruction for
teacherso : ,

Remedial reading teachere should be required to have
@ specified amount of’ treining, which would be '
established statemwideo ;

There should be more recognition of the remedial
remedial program by the administretiom0

The administration .and the faculty of every echeol

~ should have a thorough understanding of the
s:remedial sprogram and its ‘gosl in order to- gain
proper cooperaticn within the scnoola

Appropriate aetion should be taken to remove any

. stigme thet might exiet from the programe

Parente sheuld be consulted about the nature of the
remedial sreading: pregram and their cooperatien
should be sought¢~“w g ; SETE T _

Clinieal serviees or the servioes of @& psychologist
ilshould be available for every schoelo

There should be 8 complete revemping of the currice
ulum end requirements for students without

'3 potential, thus freeing the reghlar remedial .«

classes of those impossible reeding cases that
are ee often dumped into remedial elagges, o i

Greduetion requirements and the multipleediplome
systemishould:be investigated: ‘and .considered

- for every communityo“; O




‘Final selection of remediasl students should be
1eft up to the remedial teacher.

18°/lRemedial classes should not exceed fifteen pupilse
i\”lﬁf‘ Bemedial classes should meet in a lightg cheerful,

- well=equilpped room thet is located near the school
libraryo

. 20, Every school should have a wide variety of supple=
. 7t Smentary reading materials in. s remedlsl reading
centero

;21@ There should be sufficient storage facilities in
ER - every remedisl center, ]

22, A wide variety of sudio-visual aids end mechanical
aids should be eveilable for the remedisl program.

23, A grading system that would grade the retarded reader
according to his performance and capablility should
be adopted.

2. Parents and teachers other than the remedial teacher
i ~ should have an understanding of the prineciples of
; : . grading in the remedial classes,.

25, Remedial teachers should be ellowed extra time for
K student counseling, parent conferences, end the
thorough preparation of reading procedures and
materisls, '

" 26, ~Teachers who. have taught -remedisl reading for g
' number of yesrs should seriously consider writing
suitable remedial resding materials with high
interest-low reading levels, especlelly on the
second snd third grade levels.

i ll 27, There is & need for development of more suitable
testing to determine a studant’s reading
: expectancy° .

28, A “double English" period should be considered for
ninth grade pupils who are retarded readers with
potentisl to help bridge the existing gep in their
ability to carry high school work.

Although the investigator realizes that meny of the

preceding recommendations are impossible to. achieve, it is
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well to set the goals ﬁigh and strive forfﬁheir attainment
in order to progress toward a more successful program.

The remainder of Chapter Four presents the researcher's
' recommehdatiOns for classroom procedures, tools, and tech~- |
niques in the form of a oburse guide for ninth grade remed-
ial reading. Since the value of any course guide 1is only
to guide and not to dominate the teacﬁer, the following
course gulde should be used with flexibility end sccording

to the teacher's discretionG




COURSE GUIDE
FOR
ENGLISH IA AND ITA%

A FLEXTBLE PROGRAM OF STUDY
 FOR .
REMEDIAL READING IN GRADE NINE

%English TA and IIA represent the first and second
- gemesters of ninth. grade remedial reading, respece

~tilvely,. These courses are: listed differently in
various school systemso :




. TABLE OF CONTENTS

Introduction to English IA and IIA
Objectives of English IA and TIA

Unit%Qne: - ‘Diagnosing Readlng Difficulties and Organ=

. izing Class (2 Weeks)
ﬁnitﬁTwp; - Studying Phonies (3 Weeks)
Unit Three: Improving Spelling (5 Weeks)

Unit Four: ' Tmproving Resding Comprehension (16 Weeks)
Unit Fiye: ) Incr9831ng Reading Rate (6 Weeks)
Unit $ix:k’ R Studying Grammar (1 Week)

Unit Seven: Evaluating (1 Waek)
TEXTUAL REFERENCES
ENGLISH TIA

Current Events. National Scholastic Newspaparo Columbus
~American hkducational Publications, -

ENGLISH ITIA

Shafter.” English the Eesy Ways Chicagos SoutnaWastern
" Publishing Company.

;Practical English Warkbooks, Columbus: Saholastic MagaZina

Company°

“'ENGLISH TIAAND IIA "

Guiler, W. S., ‘and Js N. ‘Colemane Getting tha Naaninggv

e Chicago.,J BozLippinaott Companye;.

Reading,Skill Buildarao Pleas’«'v111a° Readarvs Digest |

Educational Service, Inc‘

McCall i, A.y‘and LMy Crabbs.‘ Standard Test Lessons inv

Reading. New York: Buresu o?’Publications, Taachars

el U—IIEE%;‘Columbia UnivarsitYm*““”’”“




_bean touched upon,
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Parker, Donald, -SRA Reading Lsboratory. 'Chicagoi‘Sciénce

Research Associates, Ine, .

:Gfay; Willism S., Gwen Horsmsn, and Mesrion Monros, Basic
Reading Skills for High School Use, Chicago: Seott,
Poresman and Compeany,

'Tﬁe American Adventure Series. Chicego: Wheeler Publishing

, .. Gompany.

Strang, Ruth, and others, Teen Age Tales, Bcston:,D.Cm

) Heath and Company° v - ,
INTRODUCTION TO ENGLISH IA AND IIA

)Méhy*students enter high school with a very low
féé&ihg‘proficiencyo These students are handicapped in
that they are unable to secure the full educationsal benefits
from their high school work, éven_if‘they can do it at all,
The”remédiéi reading program is built on the premise that if
8 sﬁﬁégﬁtﬂs”reading9achievémentVfalls significently below his

 8bllity, he 1s judged to be retarded and is given specilal

hélps

: “"In this course guide, the time limits have been estabe
1ished on'the basis:-of & yesrt!s work instesd of a semester's.
Thé*uhits,§9t~up’1n°thié“guidé‘are*intended énly,aé & meansg
6f“sﬁgéestihgftbe*épproximate amount of time to.begspent on
each type of work during ‘the school year@ Since the attention‘
span of these students is shorts they cannot work on one -
unit very long, The daily prOgram must be varied, and by the
end of tbe week, practically all the unit topics will have

;;The amount of time spent on each unit

1
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also depends partly Upon the specific class involved and
its nesds. ;

| . The materials tools, and techniques suggested for
use in this guide are considered the best by the reseaxnhefo
baéad;gpqgjthe‘oqggluﬂiansjqi‘thig study, Howaver, g wealth
of other suggestions are described end listed in the main

pé@t’bf?th@wthésis;7UT§§ ﬁeacher~d®termines the true success

kof their use.

Every teach@r, however, ghould be a teacher of r@adinm

iqth;gtpa$§1qu1ax‘subject, In aﬂdition to teaching special

reading c¢lasses, the second duty of the remedial reading
téééﬁé?ﬁﬁ?ﬂ9%g§:§éh§oijig to convince other teachers of the
negessity of reading_ins@?uctiQnﬂfor_theix subject area, and
to. inform th@m ~about effective tools and techniques that

mey b@ used @;f@gglgxﬁrggding”aommitt@e_m@y be appointed,

whlehg(.ould;céhﬁié% 6£'tﬁejdébarimeﬁ%"ﬁéad or & teacher

from each; subject area Who is. qualifi@d and | intereated in

: reading 1natruotimn, to a@@iat tha reaaing teacher in sub-

ject“axea guidancﬁ and. to: be readlng coer&in&toxg in the .

spaclf © sub sct areaa.

“To dimgnose carefully the: dlaabilltl@s of the students and

to begin corr@ctlng minor reading dlfficulties
To give the slow r&aders any p0331ble help in solving pmoba

¢ lems, emotional ox. otherwise that might ba hampering

their r@ading development
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To

arouse the students' desires to improve

tions through resding

“surrounding them witb a wealth of desirable materials,

To

UNIT ONE:

To administcr reading test to detect major areas of difficulties

To look into cumulative records to diseover dlfficulties not
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recapture some degree of confidence for the slow readers
their reading
ability

provide guidanoe in proper study habits

and in curriculum
choice :

instill within the students the quality of honesty end the
desire for self-improvement, both when supervised and
unsupervised

develop the students! reading potential as much as time
and facilities permit.

enable the students through reading drill to lesrn new
words through pbonicsg context, and word structure and
fonms v

improve the students! abllity to grasp main ideas from

tbeir reading
develop a better understanding of people and life situa-

provide the essentisls in basic grammar

aid in developing spelling skills

provide some writing experience in the form of sentences,
paragraphs, and short letters, depending on the student
involved :

‘provide as. ‘much reading experience as possible on the
‘desired grade and interest level for the students,

improve and 1ncrease the students' vocabulary, both reasding

and speaking

DIAGNOSING ‘READING ‘DIFFICULTIES AND ORGANIZING CLASS
) (2 Weeks)

“UNIT GOALS

detected specifically from the reading test and to look
into all scores from previous testing PR J
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To.

To

To.

To

Reading orally to the teaeher so weaknesses can be spotted

contact parents for’conference
1earnﬁaboutkthekindiVidual student's speclal interests
attempt to. discover the potential of each student

determine what aspects of reading improvement each student
needs and the cldss es a whole needs .,

dlscuss major areas of difficulty with the clase‘and with
.each student : _

observe silent reading to detect bad resding hsbits, such

~as lip moving, finger pointing, and regressive eye move-
ment so immediate remedial processes mey begin

observe oral resding to detect skipping, nervousness,

speech difficulties, poor auditory diserimination,

.. reverseals, and substitutions so that immediate remedy

may begin

note evidences of visusl, speech, &nd audio deficlencies
andfpefer;them-to the school nurse or school therapist

counsel the students in proper study habits, using availw
” able films

setb up 8 weekly schedule to be followed, subject to change
- when advisable ;

STUDENT AGTE[VI‘TIES

Taking the Iawa Silent Reading Test, or any other standardized
- reading test Sur spies e L _

Discussing the .results of the test

Becoming -acquainted with the class procedure to. be followed

an'd the’ materials to be used’

Realizing the importance of learning to read more effectively

»

| Becoming acquainted with, and more at ease areunda the teacher
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'TEACHING DEVICES AND TECHNIQUES | '

- ."“Remedial reading students may be defined as those pupils
whdifail to meet standards based on their own potentiaiities@
A'student, to be eligible for remedial reading, should have
an ' I.,Q, of 90%or*above§*with rare exceptions, and be retarded
tWO‘of more years below the normel reading grade or mental
age, whichever is lower, -

A" student who shows lack of cooperation should Ee
dropped after a reasonable trial, Also, a cendidate in the
| %éngé”béibw 90 in I.Q. who shows that placement is unwarranted
should be”droppedbn Pupils should be dischearged when reading
up to grsdé if I.Q. is 100 or better and when reading up to
mental age if I.Q. is beloﬁ’looo
”V’F“TheﬁIowé Silent Reading Test should be administered

the first week, ' Since there are four forms to this test,.

it prevents confusion if they are used in order., For example,

if form BM' is used in the fall, CM could be used at the end

‘of ‘the first somester snd DM ab the end of the year,
:ﬁ§:a”ruléﬁremediaIJEéaders»are~belowVQVerage in 

fbfébti@éliy%hllfiﬁﬁéétﬁfdf~déVblbpméntg They either ask too -

1ﬁéﬁ§’dﬁe§f&bn5"or”Withdréw7entirely@\¢Somé7bbcomeLOVermﬂf

‘aggressive, end chesting ‘tendencies often exist, They have

beot donstantly defested, judged by aversge stendards which

‘ﬁhéyfcaﬁﬁbﬁ*méétg“ﬁﬁ“ﬁéepiéonéérﬁkshould*befShownﬁby.théi

~téé&h&f¢f6r?taé?emb%ibﬁalfinstébixityvaﬁaythe*lack of .0 .
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'securityvand,confidendé'expressed;by tﬁe élow reader, He
is: tired of competing with classmates. He should graph his
progress and compete with himself for & chenge, Much more
emphasis should be placed on what he cen do than on what he
cennot ‘do. In this type of class it 1s often necessary

to win the confidence of the student before beginning
learning procedures. It becomes necessary to develop within
the student a desire to read, A firm sort of kindness
coupled with praise whenever possible does much towsrd builde-
Ing.student confidence,

The: remedlal teacher can secure indications of the

slow:reéder!s”ability by comparing the Stanford Achievement
Test scoresiin~arithmetic Wwith reading., If the arithmetic
score is normal or high, this is a good iﬁdication that the
student has potential. The I.Q. and M.A. from en intelligence
test is .also .an indlcation of the student's sbility, The -
teacher .should use the M.A, rather than ’cﬁeLQo in deter-
mining ‘the appropriaté curricﬁlum materials, however,

The reading test results should be discussed with the
‘cias$¢mémbers?individually,“~Everyxmeans available should be
ﬁuséd;to gain. an understanding of ‘each student's background,snd’
of the problems‘that,dould‘be:hamperingqhisﬂréading, It is
importent that the student of high school age be told at =
whatglevelﬁheyiSwreading,aforghegisinotveasilyxfooled:qnd

,appreéi@tesgkndwing,What;hisﬁreadihgiproblema«are@;fOnly:,mg?
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§~ when' he ‘knows his difficulties end undersuands his wsaknésses
| cen the teacher help him overcome them., The teacher should |
not ignore consulting the school counselor, the school nurse,
or' the Child Guidsnce Center with extreme problems, If
emOtional,disturbance~is‘too great, reading cannot be improved.,
" The class should be divided into groups according to
the ability and sttained resding level° It is helpful to
appoint' leaders as general chairmen of the groups for organi=
‘zatlonal purposes, Ideally there should be only two groups
in a class on the secondary level, one reciting while another
works., However, it is not unusual to have in e class reading
51eve1s ranging from 1 0 to 6+75 with as many differing mental
ages, necessitating four or five groups to fit the students!
_varied needs° Any form of grouping, hOWever, serves merely
; Lo reduce the range of individual differences. ‘It is there=
| "fore imperative to adopt supplementary devices within esach
group, regroupingwat?times on the baslis of specific interessts
lor needs, .
"These students must be given,a'varietyaof activities

‘lguring each class period. ‘Nor can they work very much as a

. group, Much offtheninstruotion~mustpbeugiven on the individual
‘basis, If it 1is possible, three or four outstanding members
should be secured from the Future Teachers' Clubg preferably

?jJunlors and seniors9 who Would be interested in gettlng 3

iteaching experienceg In a class that has four or five groups
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it;iskimpossibieufor,dne reading teacher ﬁo devote endUgh
time to individual help. Student helpers are valuable for
much’ of the oral reading and drill work. Of coui'se9 proper
orientation of these student helbers by the teécher is of
supremeAimportance before tney are ready bto work with these
réténdédreaderso Since these helpers plan on teaching in
the futureg they are eonscientious in this work and consider
it an honor to be chosen, They may be given some recognition

An the school paper, club, and Honor Recognition Assembly,

'RESOURCES
The cumulative file at the school should be consulted
for é&ailable infnrmation the first‘weekiof $¢h001e Any
reading teacher would find itrhelpfulkto'consﬁlt Bruecknér

énd‘'Bond's The Diagnosis and Trestment of Learning Difficulty,

reading”ﬁhe‘chapter on "Diagndsis,in Reading,",

SUPPLEMENTARY MATERIALS .
Towa Silent Reading Test, forms AM, BM, CM, and DNo

_Other,necommended tests are Durrell's Analzsis of
Reading Difficulty, Gates! Reading Survey, Gray's Oral

Readlng Test,'and Monroevs Reading Diagnosisﬁ,.

~ SAMPIE ILLUSTRATION OFAREADING GROUPS

Grouping of a remedial class of twentymtwo pupils as

 based upon scores made on the standardized silent rsading

test mlght be worked out as follows' _’,‘
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SRA Reading Laboratory

Independent Workbook Materisl, 6th
Standard Test Lessons, Bk, D
Reading for Meaning, Bk. 6
Reading SkilTl Builder, Bk, 6 (1=2)

Supplementary Reading

SRA Reading Laboratory

Independent Workbook Material, 6th

. Standerd Test Lessons, Bké C e
Heading for NMeaning, Bk, '

- Reading SkI1T Buiigera Bk, 5 (1=2

Supplementary Reading

SRA Reading Laboratory

Independent Workbook Material, lth
Stendard Test Lessons, Bk, B
Reading for VMeaning, Bk. L
Reading SkTlT Builder, Bk, L (1-2)
Supplementary Reading

SRA Reading Laboratory

Independent Workbook Material, 3rd
Standard Test Lessons, Bkg A ‘
Reading for Meaning, Bk,
Reading SkT1T Buii%er, Bk, 3 (1=2)

Supplementary HReading L

"SRA Readlng Laborstory -

Independent Workbook Material, 2nd
Standard Test Lessons, Bk, A
“Eye and Far Fun, Bk, 1 and 2

Spelling@Ma%ic_ ‘ »
Group Word Teaching Game

SuPplemgntathﬂeading i




SUGGESTED ACTIVITIES FOR A

i i Purposes

| I. To improve ability to I.
N . read silently for '

| ‘ 1. Genersl comprehension

2° Undsrstanding mein

'REMEDIAL READING CLASSES

WEEKLY PROGRAM

Types of Actlvitles

Directed silent reading
(Preperation, reading of
material, check on recall
and retention, and

_read aloud

I ' 1deas discussion)
3° Understandlng details .
u "Recall
IIo To improve ability to IT. Orsel reading, individusl or

in smell groups
Two major functions:
.1, As an analysis of reading
2, As an opportunity to
learn to read aloud
more effectively

- III. To improve skills of inde~ IIT.
. . - pendent word attack through.
1, Use of context clues
2, Phonetic analysis

3% Structural -analysis
u;wﬂse‘of dictionary:

Practice materials, and
repeaeted opportunities to
apply these skills after
presented, As need indicates,
work individuelly or as
group. ,

IV, Té"lmprove vocabulary STIV,

ERE

,_,,;.vocabu]_ary lists k@pt and

used by sbudents. Begin with
basic sight 1list, then take
words from everyday reading,
Work closely allied with
that under Point III,

Ve To help: studants to read V.
.. for.enjoyment, stimulation,
and enrichment '

.. one. level below reading

Emphasis should be placed
on relaxed enjoyment of -
material, which is kept

grade level,

T. To improve sbtudy skills VL.

;. -books on proper level and

Practice materlal in works

in readlng laboratory@

~ § - writing skills

gVII;’To 1mprove spe]ling andxyéngII{,
% SRR S should be given to spelling
-~ of practical words, end writing

As: tlme permits,,attention

szmple compositions, Gremmar
may be touched, depending upon
the class involvada«, ‘ :
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STUDYING PHONICS

- UNIT TWO:
o (3 Wesks)

UNIT GOALS

learn the alphabset and to‘alphabetizs

leern & sight vocebulary

léarn the sounds of all consonants and consonant blends
learn the short vowel sounds and the vowel-tesm sounds
understand and accept diaslectical differences

learn the few specific phonetic‘rules about certain

letters, such ss the hard and soft ¢ and g rule
learn that the final e makes a vowel say 1ts name

‘learn that the dipthongs oi, oy, ou, and ow have special
‘ sounds -

learn the sound of the vowel digraphs ai, ay, se, ea,
- 08; 'au, aw, eu, oW, and oo :

learn thast one-syllable words ending in a consonant make
the vowel sound short

learn to listen carefully and follow oral and written
directions ¥ ' .

learn ‘how" to use the- dictionary:.

SUGGESTED STUDENT AGTIVITIES

MDrilling thoroughly on sounds

& f ; VUsing sound sheets to apply learnsd rsading skills

'ﬁPlaying consonant and vowel lotto‘»kjw
1Sounding out nonsense words, often in the form of 2 test

,Using 8 group soUndlng game for emphasizing the neosssity of

~listening to the- ‘sound of: Words, parts of ‘word soundss

- and the sound of simple letters o
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Using word wheels to learn blends and word lists to learn
pronunciation of new words and syllabication rules

Keeping an individual record to note improvement
Watching films that ere concerned with phonics
Overc0ming carelessness, poor pereeption habits, end poor

auditery discrimination
- TEACHING DEVICES AND TECENIQUES

In order to achieve the goals set forth in this unitg,
1t is necessary to drill extensively, using every available
teaching ‘aid and geme to keep interest. During the first
‘semester consistent oral drill should be given, totallng about
bfifteen or twenty nminutes per weeko Students can help each
other somewhat in this drill. After the phonetic rules have
been presented orally to the classs they should be reed and
memorized as 8 class pro;ject° Since the attention span of
the remedial pupil is short, 1t is important not to do any
one activity verv 1ong and to attempt to have consistent but
interesting repetition, exposing hlm to material many more
times and in meny more ways than the average student.

: bvf It is 1mportant to take advantage of interest opportu-
nities,tbut there is no excuse to wait for Just the rlght “
opportunity to'teach basic readlng skillso The oppertunity
'might never come unless the teacher makes it by creating
interestoh Students enjoy competition*when they. have a: chance,
A little class competition is good semetimes. The class can

be divided into two teams and points granted for correct
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snswers, - Since the teacher dlctates the Questions9 he can
- direct the more difficult questions to the better students,
For much of the class drill on phoniecs, the opaque projsctor
is extremely useful,

R It is important to have one so-called test each week,
A daily lesson might be taken up and graded as a btest; and

if this procedure is unannounced ahead of time, it will keep
the students on their toes and particular about every day's
work, In phonics oral testing is effective, The teacher
s mayediCtateprnsense syllables. to test the actuasl gresp of
long" and short vowel sounds in- "words" of one syllableek Since
over: three-fourths of our words are spelled by phonetic sound,
this drill can prove. valuable in spelling, slso.

If 8 tape recorder is available, it cen add interest to

‘drill work and let the students hear themselves0 Sometimes
hearing their mistakes will impel them to correct themselves
_more readilyol Ear training lS important, Numerous games

are available’ for phonetic training that are fun for high
'Schocl?age,‘ These games are listed at the end of this unit,
For andetailed plan of teaching auditory learning in reading

‘”tildren, see the folloWing pageso

RESOURCES

k‘ The following filmstrips should prove worthwhile:

‘Hearing Sounds in Words, Consonant Sounds,'and Trickz

"Consonant Sounde by Coronet.

The opaque progector and the
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ﬁape recorder are. botﬁ valuable tools to tse with this unit,

A seriés of filmstrlps and a book entitled Talking Time msy

be secured from Webster Publishing Companye

; SUPPLEMENTARY MATERIALS

Armstrong,,Leila, and Rowena Hargrave, Building Reading Skills@
" Wichita: The McCormick-Mathers Publishing Company,

Coolidge, Ann. Go Fish and Vowel Dominoss Washington
- D.C.: Remedial Educetion Center. ’

Cordts, Anne D° Manual for Functlonal Pnoneticso Chicagos
BeckleynCardy Company. ‘ '

. Gross Word Puzzles, Chicago: Primery Educetional Service.

Dolch, Edward W, Consonant Lotto, Go Fish, Group Sounding

Game, Group Word Teaching Geme, The Basic Sight Word
Test,lVoweI i}ot’ﬁo9 8te,. Champaign° The Garrerd Press,

(Tbe) Embeco Word Bullding.- Springfield¢ Miltoanradley
. Compamy,

Kdtﬁﬁéjéry”Williém; Basic Reading Chart and Word Analvsis
.., Charts, St. Louils: Public School System.

Kottmeyer, William,.. Remedial Reading Manual, St»“Louis:
‘Publie School’ Sysﬁem°

.Manual for Sound Blending in Reading and Spellinge St. Louis:

. PubIlc Bchool Syster,

McEathron, Margaret. Your Child Can Learn to Read. Buffalo:
Kenworthy Educational Service, Inco

_Phonics Ke;{,(}‘ar'cilsu,‘1 Columbus' McCormickaMathars Company.’

Phonics Skilltextsg —D,x Columbus~ Charles E. Merrlll CompanyD

b

‘Pbono Word Wheels and Webster WOrd Wheelso Sto LouiS°

‘Wbbster Publishing . Company.,

Phono,Word;Wheelsgg;Augtin;gmhe;Steck Companys

Read-0.,  Mbr:i§§QQn;~Tean§a§Q; Augsbury Publishing Company.
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Stone, G, Eye and Ear Fun., St, Louls: Webster Publishing
Compeany. . , A

Other games for teaching phonics which can be made by

teachers can be found in Reading'Aids Through the Grades by

Russell end Karp, Another valuable book for all remedisl aids

is Spacne%s/ﬁesources in Teaching Reading.

A PLAN OF PROCEDURE FOR AUDITORYNLEARNING IN READING
If a pupil is to use & letter=sound blending tech~-
'ﬁiquég‘he~must'be made eware of individual letter sounds in
the words which he speaks. Beglnning with phonetic words
already in his récognition vocabulary, they should be pro;
riounced slowly with eech sound clearly audible; the pupil
should réporﬁ‘the number of sounds he hears, When the pupil
jbebcmes‘swafé that words are & series of smoothly blended
‘sounds’ he will perceive the purpose of lesrning letter
‘sounds and of blending them, and this sctivity may be stopped.
V "' At thig point the sounds of the letters méy be taught
7ﬁf¥h‘tﬂéVfollowingicautianVbeing'obserVed:
1, 'Teach the pupil to distinguish between vowels end
‘i‘”“cdnsoﬁénts;'“Téadh the short vowel sounds only,
SLT Rl yging key wWords to illustrate the sound. Short
" ﬁ*ﬁﬁbﬁei“sEuﬁdS”mu§t be”1é8fnédlto’hake the blending
' attack effectives
.2& Téécﬁ‘thdt;ibégsduhdéﬁsﬁbuldfbé;barely auaiblﬁg”not

i;éxpibéive*oﬁtburété;’andfdognépréfmit "uh" to

SES TR T




- follow the éonsonant‘soundsa‘
3. Teach the two sounds of ¢ and g and the sound of y
 as 8 final, beginning, snd medial letter,
i, Postpone the g and X sounds until they are needsd in
oral raading; L
5. Clear up all uncertainties and confusions with b and
4, pand g, 1 end 1, m and n, setc,

When the ‘letter sounds esre learned, the pupil should

“be given phonetic monosyllabic words to éound” using lists

of them for practice. He must learn to BLEND the soundse~
to hold one sound until the next is begun. If this habit is
not acquired, the blending attack cannot be very useful.,
- ; Reading~ora11yksh0u1d be permitted now. Non-phonetic
wordsgareatreatedfas;sight words and are told to the pupil.
Commdnlyurecuﬁring words, such as the words on the Dolch
%LS&,,shqu;d;bQ learnedygsksight‘wordsa  In orsal reading,;
tnqvteachqr;mugt_have‘the patience NOT to help the child deal
ﬁifh:W§rds which‘wi1l,rqspond to the blending attack.

When the letter sounds are mastered and the pupil
attempts to blend the sounds into words, the long vowel -

situations may be taken care of by hav1ng the pupll become

k famillar with these two»vowwl combinationsa N

o 1° When tWO consecutive vowels appear in a word like

‘ bluegzsail, and meal9 skip the second vowel and say

: the NAME of the first° Long vewel sounds are never

;’mentionedg except a5 the mame of ‘the letter, et
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‘ ‘2,:,When there is the vowelnconsonaﬁtwvowal pattérn’

especially with final ¢ words like rule, tale, and

while, the seme procedure is followedwmskip the lasgt
vowel znd say the NAME of the first.

It will sgein be desirable to provide lists of words
which illustrate these rules to give the pupil prsactice to
master them. »

Certain beginning blends occur with enough frequency
to merit attention, Most important‘are the speech blends,
8h, ch, th, and wh, These are actually additional consonént
gQunds'and may be taught when the other consonants are being
presented. Other common blends like cl, br, dr, st, tr, fr,

1, tw, sp, gg, sm, f1, and sw occur frequently and justify
attention, using blend wheels 1f possible,

- In reading orelly the pupil will encounter phonograms,
‘lt ig suggested that when words with ee, 00, 8y, 8w, 8u, oW,
gﬂ?iﬂia and_gx,occ;ura the teacher illustrate the phonogram

and re=teach when necessary,

SYLLABICATION
“ The easiest polysyllables are compound words, the
study of which ean establish the habit of the pupil's
1ooking for familiar 31ght words in the longer wordo
The next step is to familiarize hlm with the most

common prefixes ‘and SUffiXGSoT Wheels may be used for ‘this,

ge, ais, com, un 2&» Ql_ﬁ
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ed, ing, y, ly,

ent, and ment,

pre, ‘and en. Suffixes that are common ave 8,

_x, er, est, tion, ness, ful, ant, ous, ious,

IT the word is not & compound word, the pupil is to be taught
to look for familiar pr@fixes and suffixes and to seperate
them from the word under consideration, which is often a sight
word to him, If be cannot recognlze the remalnder of the
word at sight, bOWever, and only one syllable remains, the
letter blending attack is to be used,

When prefixes and suffixes have been removed or if
no common prefixes or suffixes are discovered in a poly=
oyllable, the pupil must be taught to separate the word into
partso He learns thet the number of vowels (except final )
and double vowels, which count &s one) tells him the number
of parts into which the word is to be divided.

; ‘When the pupil learns how many syllables are in a
word he learns how to divide it. He is taught that, ordie-
narily, in a vowelmconsonant»consonantavowel pattern the
division is made between the two consonants, When he
encounters & vowelmconsonantmvowel pattern, the division
point is before the consonants which goes with the following )
vowel, ifr possublee ‘So, he divides:'

" rib bon  oc cu pa tion ‘in for mal " spec ta tors
‘The syliéblééiwi117éha with either & vowel or &
gangéﬁéﬁ£;< If the syllable ends with a consonant, it is a

closed syllable, which mesns thet the vowel sound in the
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S0, burlsp, pennant, hemmock have closed
syllableg and short vowel;

syllable is sghort.

but abgolute, lazy, sensation have
some opsen syllables and long vowel valuves,

) ~ Because English is not perfectly phonetiec, no sounde
blendlng system like this can be foolproof, It ig @& tool for
the pupil Who has no means of attacking unfamiliasr words,
UNIT THREE: IMPROVING SPELLING
(5 Weeks)

UNIT GOALS
To'learn to listen to the sound of a word before spelling
To learn to listen %o sounds in syllsbles

To emphasize words which are gpelled quite similarly to
their pronunciation

To remember how the word has been spelled before, developing
- ward imagery v A ; s

To learn rules governing some of the basic trouble-mekers -

| To learn t6 apply rules to spelling whenever pogsible .

qupractlce Bounding longer words into syllables as . an aid
" “to spelling, following the phonetia rulea already
- learned for dlviding worde : S

To review pxqfixQS»amdasuffixes,unotingAth@~rootwword@:~

‘Tq;%Qgrnmyowqull,ﬁenﬁwurds,@aqhwwaek»
'Tqmléarngtheﬁgqrrectaprenunciaﬂionwof~eachr&pellingvwordfﬁ
‘To_leam the meanings of each epelling word — owoio gl
 ‘Tunsé7eachzword+edifect1y:in~&vccmpmetewa@ntence*w

‘ qulearn the oorrech word to use in: @ommwnly ‘misused’ hemonym@*

‘ '1earn 3ynonym& for @ommonly ua@d woxd&
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To practice using the dictionary

To:. practice alphabetlzing

SUGGESTED STUDENT ACTIVITIES
Réviewing phonetic rules already learned
Apblyihg rules to everyday writing and usage
Developingogood sentences uéing spelling words

Exercising syllebication orslly

, Uéing special lists of words to spell by sound end by sight,

- words lifted from materials on the students! present
reading level _

Kéeping word notebook on unfamiliar and misspelled words

Viewing films concerning spelling

-+, TEACHING DEVICES AND TECHNIQUES

- The spelling words should be taken From the reading
level“bfwthe,studentu Words that sre taken directly from
reading material definitely have more meaning and offer more
opportunity for retention, A spelling text may be used if
desired; however,.it is hardly necessary or advisable, .

‘wordsywhiqh,are.not»difficult to spell according to-

sound should be dictated, encouraging the student to make coe
practical: application of: his:/phonetlc rulesc If,thefstudent
QSksithegspelling;of~anuunfamiliar:word,ehe'should,be,enccuraged
to:make use of: the dictionary; however, the teacher should not
alldwfhim~toﬂstrﬁgg16“tdoriong‘before helping him, for he can:
beaeasilycdiSQOQraged‘andklearﬁ-t0~bate using the dictionafyo
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i It is importent to begin tesching these students to be more

indebendent and to figure out things for themselves if they
can instead of asking without trying first, Often it is the
case that parents end teachers have given too much help too
readily, not giving them even & chsance to shift for themselves,

Spelling affords an excellent opportunity for sentence

writing. Neatness and good penmenship should be insisted
upon, It would be helpful to have a handwriting standard
'fqhart on displsy, showihg examples of handwriting which are
graded, for the students to use, each grading his own hand;
writing before he submits written work to the teacher. The
gtudent should be encouraged to take pride in his work, for
tookoften papers received at first from remedisl students
are_hq?dly legible,
o ‘*ﬁof more than ten words should be given each week, The
words should be put on the chalkboard Mondey., After the words
are bréken ihto“syllébles and their mesnings discussed as & -
fdléss‘pnoject;\tﬁe'students,may.write sentences with ﬁhe
Eﬁbfds;*:ébmetimeé it is @ good plan to stress only one thing

to wateh for at a time in writing sentences, such as putting -

8 punctuation mark at the end. It 1s best to grade on that
I “one thing only, although other mistakes should be marked for
v *correctlon, If too much is not expected at one time,ithese

students w111 feel they can do it and w111 actually accomplish

lmore in tbe long run,
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‘“°fitfis a good idea to review the words on Wednesday,

meanings and all, and spell some of them orally. This is an

eXcellent time to throw in some review words, The written

spellyng‘test can be given on Thursday or Friday. B8everal days

it should be given to learning spelling words before the testing,
H; Spelldowns once in @ while ave. fun, but ceution should
: be taken not to embarrass a wesk speller, The teacher can

i direct easy words to the wesker students, The teacher and
'class should honor the champion, aaking if anyone wants to :
challenge his title., If a contest between two remedial
classes oan be arranged to see which one averag@s the higher
on the weakly spelling test, the stud@nts sometimes are

1nspired to work harder. The losers can glve the wmnners 8

party a$ the end of tha semestera

£y
t

RESOURCES
+ The followxng films mey be valuable: How to Remember,.

Look It mg, improve’ Your ﬁlling, Build Your Vooabul&xy, &nd

Do Words Ever Fool You? from Coronet,

SUPPLEMENTARY REPERENGEB

: _magnostio Bpelling Test; T and II. 8. Louls*’ Public
SchodT Qy@temng",, ;

(. Gates Arthur'I;,‘and David H Huss@ll, Di@gnostic and
' Remedial elling New York: Bur@&u of Publica@i@n&

aachere  ';yﬁf r‘§o1umb1a Univaraity,\‘r

e Kottmeyer, Wllliam and Mey B, Lamh&der,~ @pelling M&mic'm@;,ﬁ«sw
7"~» tSt Lauim* Wébster Publxahlng Gompanyea Sk S R
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‘To'learn the pronunciatlon of new and more difficult words

'Visiting the 1ibrary and becoming familiar with its organizatiom
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Technieal High School Drill Booke

I‘ndiena olis: ,
School System, p 8: Publie

The Practical English Workbook from the Scholastic

Magazine Company has exoellent spelling exercises in most

issueso

[ UNIT FOUR: IMPROVING READING COMPREHENSION
‘ o (16 Weeks) -
UNIT GOALS
TOxraise reading eompréhension nearer potential
To do reading drills for a short’ period every day

through the use of phonetie approach, prefixes, suffixes,
ete,

To keep increasing the number of words in the sight vocabulary
To experience many kinds»of;reading'activities

To*develop an interest in reading for enjoyment
TOLdewelop;theaability:of,choosing‘goodubooks and magezines
To:do some .opal readlng each Week9 either individually or as

a classn

LEN TN ]

To measure progress by comparing early Work with present work

- BUGGESTED STUDENT ACTIVITIES. @ @ - o -

Reading from various workbooks snd the reading laboratory to
improve comprebension

Using supplementary materials; making it possible to advance
-at own Speed.at: d951red Level T IR o

Resding the first fow paragraphs of -a story orally before
finishing it silently




| Having library books availabl
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e in the classroom to encourage
extrea home reading

Choosing an adapted biography or s simple novel to

read
individually or as a class project

Meking a simple report of some sort, written or oral
books read

» on the

Learning vocabulary in books being read from words the teacher
puts on the chalkboard _

Making a lsrge and colorful chart labeled

with the names of students and books r
links of the long worm

"Our Bookworm Club™
ead forming the

Doing eritical reading from current publications and
discussing in class

Hearing the teacher read aloud occasionally as a treat

Viewing films

TEACHING DEVICES AND TECHNIQUES
" Reading comprehension is poor for many reasons., If the
étudént's'background is poor, valuable cures are the use of -
illustrétions and giving asssigned reading to find one speéific
feet, If too much. sight vocabulary has been taught before

feaaingiwas begun, -timed tests for idess and drill on phrases

' are valusble aids. Giving T.Q. tests helps, end regular

© . checks on cohprehension must be made, If the student has

difficulty*gétting‘the main ides of a selection, there
§ﬁ6uIa~Bé’a cheek on indiVidual word comprehension and he
shiotild be required to find the main idea of the whole
sélection, e | |

fﬁﬂiﬁi*Thefe éré”as%many_methods'for teaching~reading
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comprehension as there are different puoilso

Teachers ;

should vary teaching methods in bterms of persohality and

learning characteristics of the individual student, WMost

instruction should be on an individual basgis, and students
should be allowed to work as Tast as they are able,

The librasry resources are an integral part of the
remedial program, Frequently = dayhshould be designated
as free reading day‘and some class time given to reading for
pleasure from a library book on the studentts level.

Recrea~
tional reading, for the most part

» should be one year beloﬁ
his.present reading level, The slow reader becomes easily
discouraged and it is important that he finish books, not
just start some and give up. It proves wise to require him
to keep his book two weeks after he has once started it,
In»mds@ cases he will decide that ‘he likes the book 1if he
gets Into it. Since the students will be reading different
books,ﬁtOngive‘Objective to their reading it 1is well to have
each person?writeften-good~qoestions on his book, Some .of
the ‘questions can be handed'back‘tO‘the“student to be answered

,afterathe/taacherihaSﬂgdne over them. —~ = N "

| Allowing ‘time for book ‘and mag821ne reading din c¢lass |
may.be handled 88 &’ reward for: work well ‘done, = The c¢lass ‘
sbould be treated toran: occasional £ilm for pure ‘en joyment

aSwa ‘reward; also° Reading to ‘the. ‘gtudentsy,: provided it ig

some thing that Wlll interest thems creates a pleasant atmosphere
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learn to read some good stories like that ,for

and urges them to

themselves. However, reading to them will not teach them to

read for themselves, so this should be done only occasionally,

The material in the SRA Reading Laboratorv is popular

with the student for he can choose for himself to a certain
extent. However, he should be supervised to see that he
dogs not choose above his level or below his level too much,
A few will attempt to choose the "easier" material if thsy
can "get by" with it., The laboratory is set up so that the
students can grade their own exerclses and compile their
percentages, Having the student keep an up=to=date chart
of his scores is motivation for improvsmente This also
teaches the oarrying of responsibility@ The temptation of
not being as accurate as they might be always exlsts, but to
be honest one must first be trusted. Therefore, unannounced
spot checks are sometimes sdministered. Markdowns in citizen~
,ship*result“from:any definite repeated discrepancies,

: The student feels a sense of accomplishment if he hasg

N folder in\which he can keep all the daily materials with
’which he works, These folders should be left in tne claSSm

room at all timesg, If this -pléan is. not: convenient, then a
numberlng system on the materials used saves time snd quickly

1ocates the person respon51ble for any lost matsrialaf Tnere

‘should be ‘an organizsd system for handing out &nd taking up

materiale
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To minimize cost and to make more workbook materials,

available9 workbooks can be torn apart snd specific 1essons

handed out to the students, according to their individusl needs

for certain types of worka‘ If they work on their own paper,

these sheets may be used many btimes, One workbook that might

be used in this way is Scott Foresman and Companyﬂs Basio

Roading Skills for ngh School Use@~

RESOURCES

The following films should be valusble: How £o Read

a Book How to Read the Nowspaper, Know Your Library, Library

Organization, and A Book for You by Coronet,

Extensive use should be made of the school 1ibrary by
the students, and. the public libraries offer numerous books

for the teachsr and for the'students°

I

, SUPPLEMENTARY MATERIALS
Adapted Biographiesot Indianapolis° Bobbs»Merrill Companya

~Bessey, Mabolm and. Tsabelle Coffino' Reading for Under-
standing@ New Yorks: D.:Appleton~Century Tompsany, Inc.

Botel Morton.‘ Interesting Reading Series., State College,
' Ponnsylvania' Penns Valloy Publisherselr

Burtong Williamo Readlng for Liv1ng Series@ Indianapol;s:
"Bobbs=Merrill Tompany. - : : T

Childhood Series of ‘Feamous' Americans, adapted biographies
(BO titles). ffniianapolis, BobbSmMerrlll CompanyoltA

Goldberg ‘and Brumberot Rooboster Occupational Reading Serios°
- New York' Syraouse University Prosso-“

Handbook on Word Perceptiono ~Hagerstown, Marylend: Bosrd
rducation. ‘ SRR g




'Washington Danced whlch is excellent for s clase reading

4project, and twentymone other 31mplified classicso/ Other

‘Websterot Julian Messner, Inco, has Shannon Garstﬂs westerns

'lll titles, which are excellent for retarded readersa Random
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Howvious, Carole Flying the Printways New Trails in Roading
and Wings for Reading. Chicago:. Dpc Heath and Company, ’

Johnson, Eleanor° Modern Reading Skilltexts and Diagnostic
- Reading Workbook, Columbus: Charles &, Merrill Company.

Moderow, ’Gertrude, end others, Six Greast Short Stories,
Chicago' Scott, Foresmen and Company,

Roberts, Holland and others, Let's Read Series, New York:
Henry Holt end Company,

Signature Books. and We-Were~There Series. New York: Grossett
and Duniap Publl_Eing*Gompany@

Stone and Grover. Practice Readers. St. Louls: Webster
Publishing Company.

Sulliven and Leavell. Practice Book in Phrase Resding,
- Austin: The Steck Company.

Vernes Jules. From Earth to Moon. ©New York: Globe Book
.Company. . :

Witty, Paul, end.others, Reading Roundupg Chicago: D.C.
Heath and Company. 1

Webster Publishing Compeny in St, Louis has the follow=

ing books excellent for classroom use: A Boy for g Man's Jobj ' _/%?

George Carver, Boy Scientist Men of Iron, Cases of Sherlock

Holmes, Drummer of 01d Vincennes, The Gold Bug and Other

Stories, eto,‘ Scott Foresman snd Company publlshes Whon

companies that have 31mplified olassics end edapted versions

valuable for remedial work are Dutton, Globo, Sanborn, and

and books from tbeir "Shelf of Biographies,‘ consisting of
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House Publishing Compsny have three serieeg Allabout Books,

Landmark,Books, and_Gateway Books, Reader's Digest has g

new series called Secrets of Successful Living,

appealing

anthologies for grades 7-12 with reading levels from 5=11,

Magazines,‘news_weeklies, and comic books are useful, also,

UNIT FIVE: INCREASTNG READING RATE
o 6 Weeks)
UNIT GOALS

To emphasize rapid reading for short spans of time on material
that can be comprehended st an accelerated speed

kTo inecrease readihg speed on the present reading level
To‘increase reading speed while ralsing reading level
To improve comprehenslon commensurate with resding level
and speed
.:;Qﬂﬂ A SUGGESTED STUDENT ACTIVITIES
Taking two to four speed tests each week
Keeping a day=-by~day chart on comprcbension and speed scores
Comparing progress with past performances in order to deter=
3 mine trouble spots as well as progre389 each student
a,;competing With himself :
;Doing leisure. time reading. on material one grade level below -
. present reading level
TEACHING DEVIGES AND TECHNIQUES
In handling the skill bu11ders, great emphasis should

be placed on. keeping an. accurate check on. developmenb of - both

comprehension and rateaﬂ Comprehension should not.be sacrificed
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for;Speed;lhoweverg as speed ig bullt, comprehension is

bound to drop some before it is again built up

to the speed

level. At the beginning of the course several speed tests
can be given in one period with the result that the tests
later in the period are usually of higher scores, This can.
‘give the student some feeling of improvement and perhaps
offer additional encouragement for 8 more difficult skill
builder level, Gradually the pressure invelved in the timed
situstion dissolves, and scores improve, A popular motivation
device is to permit the student to advance up the lsdder tb
a8 more difficult skill builder when he scores high on three
consecutive lessons on one level,
~Speed 1s secondary in importsnce to cbmprehension in

remedial reading, but it does.warrantvsome attention. Just
whenfapd how often speed tests should be given depen@s upon
tbé;class end the discretion of the teacher. In many classes
it seems advisable to have speed tests only two days each )
week, It seems effectlve to begin the class with a speed
testgyhave other activities until near the end of the period9
and end the cless period with a second speed testoﬂ Recognition
sbould be given to those students recéiving the hlghest
possible scores on eaoh testeffywh‘ ShSn e tmer e cm o

| Students are usually slow on silent and orel reading
Eéc;ﬁse of low mentalitys 1ack of intefestg regressive eye

mo\rements(9 vocalization,:faulty phonetic work lack of 31ght o




worde, and poor vision or hearing., Since some of these
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problems have been discussed in Unit Two, only those not
treated need be mentioned, Rarely does & student with an
I.Q.. of below 90‘benefit from remedial reading, but it ghould
be realized that the importance of the T. Q. alone is over-
emphaﬁiZ&d' The I.Q. alone 1s msaninglesg and has value

only when compared with other existing scor@@ a8 outlined

1n Unit Oneo Vocalxzation indicates thax the material ie
too diffzcult and the student needs eagy and 1nteresting .
‘material Without conatant @ompr®hen910n checkﬁ. Bometimem
too much orai readlng emphaais caus@s vooalizaxien' so th&
student should practiee rapid silent readlng to find answers
to specific question&, Quiak &ight word gnd phrase drill on
flash earda prove valuablea alﬂco ‘While reading, the student
might find it helpful te hold hxs flngers to his lip& or to
chew gum | B ‘ '

| ‘When the slow reader beging to feel success, then he
will regain interest invimprVing; 'Thié'i@ the time to
encouxaga a@ mu@h 1eiauxe r@@diug 8y - poss&bla whiah will

help 1norease ease and apeed in r@aﬁingo Somet imes the

'; 2 'compr@hension ig poor wh@n tao mueh sight vooabmlary was

taught bef@r@ actual read‘ng beg&n, Iﬁ 13 1mportant no% to

‘lepa.rate phone‘t;m wad mght"trainmg fzwm the acfsua,l rea,ciing
;proeess. They shou]d be emphaamzad ﬁagethex fram the very

\“”,1 beglnnlng for g:% atud@nt of hlgh achool ageo This older student
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can absorb this trainlng more rapidly than younger childrern),
and it should be given to him just as quickly as he has
mastered the precedlng_lesson; however, constent review is
of utmost importance.

RESOURCES

Harvard Reading Films snd Towsa Reading Films are

useful for some classes of remedial reading, There are

a number of reading acceleratorsg tachistoscopes, etc,,

that are available from several companies. Mechanical

~aids that should be invaluable for most remedisl reading

situations are:

AVR EyenSpan Trainer with slidesg Chicago: Audio Visusal
~Research,

Controlled Reader., Huntington, New York: Educational
DeverpmentaI’Laboratories@

Keystone Overhead Tachistoscopeo Meadville, Pennsylvania:
~Keystone View Companys, :

SUPPLEMENTARY MATERIALS

TGates” Arthur, and Celeste Peardon0 Practice Exer01ses in

Reading, New York: Bureau of PublicatIOns, Teachers
College, Columbia Uhiversityo o

.simpson,LElizabeth A, "SRA Better Reading° Gh&éégo:"

‘Selence Research Associates, Inc,

Sulllvan and Leavella; Practice Book in Phrase Readinga
Austln‘ The Steck Company6 e
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To learn the meaning and correct usage of verbs, nouns,

UNIT SIX: STUDYING GRAMMAR
(5 Weeksgs )

UNIT GOALS

learn to write s 31mple composition

1earn to use words correctly end spell carefully

1earn simple rules of punctuatien end cepitelization

eorrect some definite errors in usage

emphasize the impbrtence of eorrect usage

-and pronouns

Laqquire,a‘proficiency in simple letter writing

' SUGGESTED STUDENT ACTTVITTES

Learnlng tc capitalize and punctuete

Writing complete sentences every Week

Writing shont paragraphs on a given subject
Learning to recognize parts of speech

erting and sending a letter to a friend

Keeping 8 list of grammar rules as they are’studied
Expecting to write 8 neat legible paper before it is eccepted

'Expecting to speak correctly in class, av01ding double

-negatives, wrong verb forms, the use of aint't, etes-

TEACHING DEVICES AND TECHNIQUES

kIt is necessary not to expect too much too soon in the

TR

-a beginning has been made during the first semester,

‘;One day a week througbout the seoond semester after
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study of graemmer from the remedisl readéro From many of them

it is quite a feat to get them to write one simple sentence

correctly. From the very first they should be expected to

have neat, legible bapers, and they should be bPraised whenever

. possible, The teacher should attempt to fingd out something

about the student's background so he can be guided in finding
a topic about which he will went to write, The remedial
student will need much more time than the avérage student
ﬁeeds to write; At first only three or four of the mistakes
should be marked. It is helpful.to have the students keep
& record of their mistakes to refer to when they are writing.,
If the list gets too long, & new one should be started or the
s§11dent will become immune to his 1ist, It is important not
to ignore;the relationship between writing and Peadingg_ Some e
thiné sbould be written every week, even if it is one simplel
senteﬁoec

It is impossible for mést of these students to grasp
mOrefthén:oné'ru1Qﬁat"a time . Nor is it advisable to bé too

technicel with them, Drill is the tool. After explaihing

-and putting to use some rule, it must be reviewed every day

for a while and repeated thereafter., Neither can these

students master many rules in & week's time, For example,

probébly threerweeks is tha 1east améunt of time needsd to

'f“,teach capitalizatlon, pouching it & few minutes every dayo,‘v

’It is impossible to stlck:toyany ‘one thing very longe This
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is why it is sdvisable to begin grammar:stUdy sometime during

the‘first semester, depending upon the clasgs involvedgland
cgpitalization is probably a good place to start,

Brief tests should‘be glven not more than a week spart,
for the retention period is short, also. A written lesson,
taken‘up to be graded as a test ffequentlyg keeps the students
on their toes with every lesson since it might be used as a
test score, For motivation the cless can be divided inte

gfoUps to compete against each other for high total scores

on these testa,

This unit is truly a challenge, and the devices snd
techniques used depend lergely upon the teacher involved and
tbe}particular cless with which he is working. Just how much

grammar study can be completed depends upon the cless,

.

RESOURCES

- The following Coronet films should be useful: Why

Punctuate,.Punctuatioh: Mark Your Meaning, Grammar: Verbg

énd How §3 UsecThém, Meking Sense with Sentences, Building

Bettén¢Paragrapbs,,gnd Something to Write About,

UNIT 'SEVEN: EVALUATING
, (1 Week)

Cuwir Goats

To measure periodically ‘the progress of ‘the students in phonics,
;;»spelling,,grammar, raading comprehension and ratejl_

To explaln the meaning of test results to the students
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-To confer frequently’with the students éoncerning aress of
~difficulty still needing attention ’ !
To use one unannounced daily lesson as & test score each week

To give one brief test every week on current work rather than
, infrequent, long tests '

To keep in contact with parents concerning progress

To look into students! grades every grading period and confer
with other teschers concerning wesknesses of the students

SUGGESTED STUDENT ACTIVITIES
Taking at least three reéding'tests during the year
Taking en I.Q. test during the second semester

Discussing progress and remaining difficulties with the
teacher '

Teking regular weeklj tests

Keeping record chart up to date st all times.

- TEACHING DEVICES AND TECHNIQUES
 In remedial resding little regular periodic testing is
done on the class level, Since the individual student works

at his own level of speed and comprehension, it is necesseary

that"daily‘testing be done along these lines. Grading

procedures should be consistent with the goal of trying to

glve the retarded reader s taste of success., If the student

'ﬁoééijugt,as much as he possibly can, he deserves a top grade -

on his card. However, numericel averages cen be kept in the

<7oﬁsyoﬁ;thé pefmgﬁent'recordiregardless‘of the“letter~grades




to" ‘pupil’ interests ‘and reading 1evels, end when class size 1s

142,

readePSvére,not recdgnizedg retarded though they may be,

their willingness to work will be lost,

A retardeg reader
should compete only with hig past performance and potential,

not w1th others' gccomplishments,

least three readlng tests during the Jear, gliving perhaps

- form AM of the Iowa in the fall, form BM in January, and

form CM or DM in the spring. Other tests may be used if

desired, It is a good plen to sdminister g simple I.Q., test

in the spring, It is Necesssry that the teacher should get
to know hisg remedlal students extremely well and become an

expert judge of each student's capabilities,

If it is possible, paronts of each student should be

contacted in the fall and. spring and told of the student's

diffloulties and progress, So that the students will not lose

ground rapidly during the surmer, the teacher can urge the

perents to have the student read some every day.; Tt will be
necessary to give eaoh parent a list of suitable material for
his cbild’s level Trylng material that is too hard is more

disoouraging ‘than- helpfulg

“When' every teacner assumes his’ professional responsibillty
for" being a teacher of readlng in his subject area, when all

roading materials in every ‘course are providod that relate

maintained ata reasonable ‘Tevel ‘in 411 situations, studénﬁé'":‘



will come closer to”achieving the expectancy level in al

1

3

learnings,

- SUPPLEMENTARY MATERIALS
,Wééchler‘lntalligencé Quotient Test

\Reading.tésts ere listed at the end of Unit One ,

RESULTS FROM TRIAIL COURSE GUIDE
A course guide similar to the preceding guide was useq
in teaching s remedial reading class during the school year
1958~59, A few changes were made on thisbtrial course guide,
~end the preceding guide was the ?esultu
The following table illustrstes the results obteined
from the reading cléss in which the trial course gulde was used.
Several indications should be noticed in examining this table:
(1) students 3 aﬁd 17 had the least gain, which could be
expeéﬁedeith;their low I.Q.'s, M.A.'s, and arithmetic scores;
(2) student 6, who hsd a low‘I@Qo,-made a better gain, but he
had higher.srithmetio end M.A, scores; (3) students 1, 13, and
18 made unbelievable gains although their TeQos Moho, and
farithmetio'scares were relatively high; and (L) student 10,
'from all indications, should have made more gain, . Although
there apé.alwaystbbscure factors that affect reading progress,
I;QQ,”Mng, and .arithmetic scores ére an indiceation of potentialo
There is'a'tremehdous need of gkmegﬁg by ﬁhiqh,rqad;ng expect~
‘;ﬁég eén 5§rﬁe;$ﬁfed, Whenythis meens ig devised, the remedisl

teacher can better understsnd why a student does not gain,




TABLE TI

RESULTS OF NINTH-GRADE REMEDTAL READING CLASS

'FIRST SEMESTER OF SCHOOL YEAR 1958-59

Stu-

Sept.

dent I.,Q.
No. Score

Sept.
CDAQ

Sept.
M,A,

Septo )

ALC.

Septe
RQAQ

Jan,
Reh,

Total
Gain in
RQA o

Jan,
ToQo

1

10

T
12 .

13

15
16
17

18

2
3
K
5.
6‘
7
8
9

97

_ 5

83
89
89
82
88

o83
- 87
200

90

o
91
lh,?i; 
Cleo
85
e
; 9u*M‘i

’85m;

16-0
=2

15-5
15-8
1L =0
15-11
-5
16=0
15-5
=6
-9

1~0
-9
15-0

W2

15-2
15-8
117
13-11
12-7
12-8
13=2
12.1
1247
14~0

130
132
7T

7.0

128
15l
b
‘1657w1

A3=7
C11er
l3%2¥#

7 ° 9

Ts7
6.3
6.l
7.2
5.9
6,7
7.8
L7
6.6
7.1
6.1
8.1

798 ‘

Sl

;ugél

L.6

5.7
.50)4

5.6

5.

o2
5.1
holy
5.3
5ol

6.1

b6

- b2
e
7&f7 s o)
7”'4;o,n~
203

11,0
7ol
6.9
765
6.5
6.3
8.5
57
769
To6
8.0

10,0

10,1

601}

n 8®3 

27@51 .
oy
108

6.1

1.

0.5
1.9
1.1
2;1
3.l
1.3
2.6
2.2
2.7 .
3.9
6.2
3.1
1,2
208
0uly
602

105
92

oL
89-
88
95
88
93
101
90
97

103

89
90
91
71
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‘New York: State Universitv of—New York State Gollege
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Durrell, Donald D,, and Helen B, Sulliven. High Interest
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SILENT READING DEFICTENCIES

Poqr;Comprehension

Causes - o ‘ Cures
Student lacks @xperiences ~ Give I, Q. tests.
~ for background, Use context and illugtrations,
Student had too much sight voca= Drill on phrases.,
bulary before reading was begun, Assign reading to flnd one
Checks on student's comprehenslon specific thing.,
~wepeneglected. * - Give time test for ideas,
S B -7 Keep record of informal
tests°
Dislike for Reading, Discouragement, Lack of Interest
Causes s ) ey Cures
Material was too difficulto , © Give easy readingo
 Student has beem absent often, - Praise every effort.
Student has changed schools often, Read aloud part of a story,
Phonics were unwisely stressed. - then let student finish

Student has defective sight or ite
hearlngo :

Student Toses sleep. v

Student has .émotional disturbance,

Inability to F@llow Written or Printed Dlrections

Uauses L , Cures

Therelwas a laokwof earlier - Give deily tasks of -

training, B ~ increassing difficulty.
Student shows inattentiveness and Use workbooks under
.~ lack of interest in reading. - careful guidance,
Inability to Get the Main Idea

- Causes - - Cures
Material is unsuitable, ¢ive much practice on .
Student lacks training in this easy material.

type of work (child must be Check comprehension of

' taught to read factual material), individusl words, »
. Pind main ides of whocle .

selection snd some
svbordinate ideas.




Vocalization

Ceuses

Cures

Procedure has not stressed
phrase unitsa.

-Oral reading has been.

over~emphasized,
Material is tOO”difficulto

Hold finger between lips,
Chew gum. . .
Practice quick phrase drill.

Practice rapid reading to

find answers to questions,

Too Many Requests for Help

Ceusss  ~

Cures

Studeut ﬁes béd too much. help
from parents and teachers,

Give less helpe
Teach him to be. 1ndependento

f

Slow

Ceuses

Cures

Student has 1ow mentality.

Méterisl is too diffiecult.

Student lacks -interest,
Student has-regressive
S 8yer movements.,
Student practlces
vocalization..

~Student has had faulty

phonetic workau

Furnish mueh easy and
interesting material,

Have no checks:on
comprehension, SR
Drill -on words and phrases,».

Have eyes examined.

s




'Slow

ORAT. READING DEFICIENCIES

Poor Expression

causes - , - Cures
Student does not feel he Ask questions,
~ hag a real audience., . Stress phrase units,
Student overemphasizes the Approve only reading that
4‘calling of words, sounds naturalc
Losing Place, Sklpping Llnes, P01nt1ng
- Causes . Cures
Student has’ ‘eye difficulty,  Correct any physical defect,
Student. lacks reading readiness, - Explein how eye must travel
Materiasl is too difficult. from left to right,
Student suffers from Explsgin thet pointing is
ﬂ;nervousnesso , - a;sign of wWeakness,
Mispronunciatlon of Small of Similar Words
N Sauses.. . . - Cures
Student is carelessp e - Provide more oral resding.,
Student does - not visualize meanlnga Glve printed directions that
Student has poor vision, must be accurastely followed,
Student has had too much silent Drill on sight words and
reading with no checking. phrases.

Student has poor perception habits. Have phonetic drill.
Student suffers a language handicep. Give Speech training,
Student has speech difficulties,

Student has poor asuditory discrimination.

Student suffers from partial deafness.

Causes ' Cures
Student has low mentality. Provide much easy ma?erial
Student lacks sight words, wlthout comprehension-
Materiel is too difficult. | check,
Student hes poor vision. Drill on phrases,

Student has had overanalytlcal
instruction (insufficient or
over-empha81s on word snalysis).




Reversals

‘Cures

Beglnning work was tdb difficult
snd student formed habit of

© looking back and forth to get
a word, :

Student may be left eyed
defect which mekes it difficult
to focus on g word.

. Furnish essy material.
Use snagrams,

Drill on initial consonants.

Let student print words,
trace words, or even
apell words,

Substitutions

Cures

Student. hss an overdependence
on context,
- Student's eyes run: so far
ahead of voice that equivalent
meanings sre substituted.

Give word drill on
material that requires

. accurate interpretatlon.

Have more oral resding,
stressing accuracy,

Loud or High Pitched.Voice

Cures

Student haa an overstress
of expre siono :

Emphasize thought,

Ask & question and have
the student read the
answer orally to an
audience for a real
purpose,

Use choral verse reading,

Use soft, low volce when

- talklng to student.




1. Does he know the names of the lettersy:
"Read these letters,"
B A T S C

Z J U G

< =5 g
ot B :
O
s

< 3

H
r o] n 1 m v k p
h

N

3w s c g w a

2o How niuch sight“Vocabulary has he?

5 Number\readiat‘sight"
3. Dééé he try to use context clueg?

fi (Indicate misses with 0, errors with X)

3 by guessing the missing words,"

"I need 8;_;_;_;6f bUftePs a ngf‘of

o wﬂnhall5witniﬁismag*vf%4 R T

T

T b 7

‘DIAGNOSTIC TESTS OF WORD PEECEPTION SKILLS

(Draw a circle around those not known, write in the errors)

(Use the Dolech 1list ‘of 220 words on test sheets)

"This story has some words missing. Try to read the story

'ﬂ"Diék,“ | Métﬁer, "will you go to the store for me?"
“Surely, " said . "What shall T gete"

) and a

: ran“to‘theﬁ‘wfﬁ\j and was ‘soon back,
Nphotig g good v ’ "oggtd A A '"Thénk" —” very mueh, "

il ,‘?@xﬁkﬂYoufr@hWGlcome?”MOthef;"“Sdid'j”":5f”aﬁd“féﬁ'Off to




>

lio" Doe's He know consonant sounds?

Te

(DraW‘a‘dipcié around the misses, write in the errors)

8o

b

Co

"Letters heve sounds, Can you sound these letters?"

r n

1

m.

v oz 8 f

"Show me how you would hold your mouth to say a word
which started wlth esch of theése letters.”

oy b

make ™"

sh ch

 k

kp
"When these le

th-

J B b e g w 4q

tters are ppgether9 what sound do they

'wh

Can he substitute beginning consonant sounds? =

(Ask the student ‘to read the sight words first. Tell Him
the words if he does not know them.

and ask him to read the test words without help).

Sighthbrasz man sent ster night at hen  blue

Tést words 2

"I am going to say some words., Listen
uYQWélﬁsdqu[ybu“héar”ih”eadh(Wordg"

Test words: bread (short e) bunk (short u) = snsp (short a)

kite

ban

heir nest

pent mer  bight gat fen clue

rite leir  zest

shrink (short i)

‘C@ézhﬁghean,tbg,sbqrtwvowel sounds in words?

an@‘ﬁell me which

block (short o)

Can he tell when vowel sounds are long in wordse

‘"Try to read these words as well as you can even if you

-never saw them before,"

~ Test words: tesl

vie”' shoal  bresch creel maim

 trite gste theme hove dune lave

Cover the sight words




9

10.

11,

8. Does-he know the common vowel~digra§hs?

-

¥

"Here are. some words you probably don*t know., Try to resd
them as well as you can,"

Test words: nook  awl coy flout stay maul
foil . jowl o
Can he blend 1étter’soundskfo form wofdéé

"Here are some nonsense words«mthey really are not words
at. ell, but I'd like to see 1f you can reasd them anyway."

Test words: fis  lots gud. keat. hin sut - jav
tope lort. tem sive muts bame grue
nibs. pad nebe. vin wab . beed nel

-bute kim . sult faim hife doke dosan

Does. he make reversals9 8

"R;ad these words as fast a8 you caﬁ;-hurryﬁ" (Indicate
‘reversals). R o , o R

Test words: psal-. even . no . saw raw ten. ~far
} won: - poG. nap. rats ‘keep tops 'read

meat lap never

DOes he see the common prefixes as units®?

"Here are some more nonsense Words. Resd them as well
.as you can."

Test words: repan con jump inwell | delike ‘ )

dispay combent ungate excry

proread prehead enstend




12,

13Q

1’4@

-

Does he see the common suffixes as ﬁnits?

"Read these nonsense words as well as you can,"

Test words: balling booker  floorest daytion skinance
meatness chairly waterful burnant truckous
cornment cupable sleepive sickless

Does he see compound words sas units?

"Read these ndnsense words as well as you can,"

Test words: nightbank dinnerplayer baskétmeet
brooﬁfeather paperjumper
eatmobile  spaderoom carthouse

Cah he divide long words into parts?

"Divide these words into parts by marking the parts. Read
- the words after you have marked the parts."

Test words: bombardment combination refreshment

establishment revolver entertain

calculate cucumber
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