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CHAPTER I

. .
Statement .pf.< the"er 9J:>lerrr..

Theimpo,r'taDceof remedial readinglnthelsng\lsge

arts {i)regram.is be6eming m.pre apparent each year, for

students achieve and develop in proportion to their ebility

to read and c0n1prehend Q ReIl1eGlial reading pupils may be

defined as those who fail to meet sbandards based on their

own potehtialities: any pupil who is not working up to his

ability is a remedial lPupil o Remedial help for most pupils

l

THE PROBLEM AND DEFINITIONS OF TERMS USED

r~ THE PROBLEM

c

can be gi,ven in the regular elasswork; but special reading

classes should be organized for pupils Who are retarded two

or more years below their grade level and who have average

or above intelligenoeo To teach these classes the teachers

needs variety of' interesting reading activities of grad...

uall:V;"inereasing difficulty, and specific suggestions en

readi~'it;~~ls and teehniques
Q

. t';·

igl?ade£.effieC1:t~l;re$i~i:~g.,tea.qher.a~,;':i:~rtb.e.'tt.ve' high: B~jhooIs

of.t beEy:~n;fl,vl11~.Sp.lapOl,Cor.pora t1,.ol1 iand'c1epe~4-n;~t;he. .

pr6:bl~~~ eemmoo''toeif;'(2Ttolnakeia :sthd;'Of:the re,me"disl

problems or many other aenool..systems throughout the country;



RScores mad~ on readipg

c.__ '.,'.'

Howev~rs> 'time teec hitlg'of

';;"", l 'V\:;"

tests show that from 2$ to 46 per oe.at of tbJ.e pupils Who
;

ente~ ~igh ~chool ere reading Q~1.ow the ninth grade levelQnl

In tt,le ~lve:rage" modern school system, probably 10 to 15 per

Gent of t?ti6,pupi'is are deti~ient enotighin reading to warrant
,"; ..... ·,2'

help in special reading cla8ses~ ~o teaoh reading in thEl'l

.. "' ..
tions <to these. pr.oplem5 ;.and,. from the cc;lnclusieDs drawD.~. , ..... , ".,'" ,........ . '.. .. ". ,,- --." ',-,' '. '-' '-.'~.. ,"" '.--,.... "." .... .'

(4) to detep:om:i.n, vthet; available toolsand.,t~c.hni.quEl.s,arG

most ,valuable for. the Ev.ansville Sch001 Oorporation' ~"-'.--, ..-...:.-;::',.;--., .....: •.:.::. ':,; .:" .... ·c'.'::.:': "':...;._ :._ .. ' '__ ,','.'

.'
nintb.~gJ?~deI'emedial.re~.<AJng program•., »,' ... ' "'.' .- .. ,...._' '..'." ",." ~--. .".. ..

secot,ida:bY:~ch60i has becomes rie'~eiB:ity because sUccess in

practic~tiy~lfareasof school life is highly dependent

UpOl'll ~kiIlf~l"~~Bdfrig'habits, ~hi6b.'constftute about 85 per

oent6t u~btl1i;;'\o ~'trid~~'i3 '~~adi~~ Is an integral part

of e!~~!~YdS1 living since the p~lhted'wGrd is one of the

~,'- ..' .:J
')"1.',''';':; " ..... :;>., ••.• ..- (,."" , .; .•.••..• "

" .W~l~i~m, S&' Grsy,ttIs Y0~~~(~nEffectlveReadin?> Program?1t
Unlvep~J.t;Y'().t'Kan$asBu1,letln of:,Ea.ucatieIl ,l 12 :47» February II 1958

0

•• ····~~~!~~·i1!.R~~"~ll ~n,LEttal!:, K~;rp ,J'la~ ding .Aid~' Tlarotil;h
theGral;J.~~}.f~,~wYork: Bureau ofPt1b~i.catiens, Teachere:, . '.'
<rorlegelltC~~~~l$:o;niv~~s+.t;:Y;IlL~~~:L)ll sJp . 30

••••. > .•.•··•·•••.•·••••.•••. )·:1£1111011 .S~;·Ci~~:i,:~~'d');)(j)~e;R.~:s.~$I: ;f~~J·~inf3 .Ghildren to
Read.,i·(tfeVJY<:)l:,k:The R?nald.P:res~}OoIl1P~nYlll@57)>> p .. 2710



What
'lJ:(f; :
P:.12 e

,.•... -'<

>""

ree'dingir:». the.•seeQn~Bryscho~l is fa~rly new lP an'!1 few

teaclaers;t"eel COMpetent 1m, tbis endesvor Q

It-Is not true that..al1 children learm to read at

the same time, in the same wey $" or at tlil..~Beme rate.. The

very.complexityof' the reading process indicates that

clifferentappreachesare nect!ls sary for different children ..

SCID:lenev~r will reaci~ bnt some merely need encouragement,

;nQi.V'icl~~l ettention~ end the prGpell" environment f0r readin.g
e

In 1880 only.,} per cent of th$ youth entered nigh
4

school" The compulsory education lawsoftQday. <iemttnd

that.:pup~ls ~ttey in schoolWh@ f'ormerlyw0uld. never ~ave

entered h.igh s¢hGo.l;; Consequently, more end mOl:"e pupils

enter high:.school.with a very low reading proficiency.. By

the time! J:"etarded..reaciers enterhigt\~ch()ol$howeveru perhsp~

for; tne:;,firfl,t ...til11e:in·"the~r>sehool":c8reer_they: ... arei feeling,

the need:;te»lear:n. toresa:beeauseIi ..socialp.ressure is becoming

kee:n4>;,At!L~aYihftt3sa:Ld.'ireiadii:ng'readi:pessis.:s P11'acti~al

5part}<of.'isllpt,lssE;is.; o.f)re~¢iing,iru3trueti~nat· 81:LleYels",

Skilli'mus't; be developed to a given level and backgr0umd

4 .
> Ib1.d.,< p.. i272~-----

........ ..~~~99 .. ·iFaY, uReatfUngin the High Scno01" n
Researeh .. i.al.. ~..i· toithe.''I'.e. se.her..".. N... O ... 11... '. (w.. ashiRgton,
We tiona Ii:, u~ei6I"on;AS$o¢ls:tlon; Sept~mper'$i 1956) ,

-.:., -"'-V~'_v.• '"

, <: >; '\>:.L·<: '.'_',



WoUlGif,l(lv0oate that they be kept,back inder:i.nitely~ Du:ring

nis\~ar;J.y teensgthe interests and needs. Qr the pupil are

qui~edirf'erentfrc>mthosethe elementary so hoel is organized!.

to.,meet.. .'~The basiLc·' needs of thenon.,;,reading pupiL!, as
- , .~.

fJ·person.. Ill~eil:ttl.e.:same,;as those of' any-other lPupil of his
. . 6

fJge:.fJng·~;!llaturi ty .. tt Secondary schools should be organized.

,to meet:tbleil.needs,.ot' all.the .. pup.ilsj) <for. ··in toaay's society

it. ~s,.of ..u~mos.'P importance <,to ed'l;l.ca.te, ,:Rot Orilythe <superior

ap1ci·n9~al<::s1;Ud~nts,bu~al,so tme h(ilndi,cappeQ and the retardede

Inaf'e~"ye,a:t"s.tbese,you~gl;)eep.l,e >wl11,vote,,;:.pa ytaxes $ serve

tn.i;~'e.'ml+~t,.aI'y,.oPe1,'"~tet:I\:ltomob.iles ~marI'c1 and ·raise ol:lild1."'eno

R()w~an,.1;\~iEJ:·,Fl,St;ign:h~pe :,t(i):surviv;e if,· .en educe bloB. 1s not

t;1f'f'()!,d;~.,~!$I\1",~hi:kdLto,.prep~reh1m to D.e 'a worth:while

cit~z~n?,C),:

'iSms}.l '80.hoo1s ,;8eldom:.df':ten: remedial" rea ding in

spe,t)i'sl·..c;J.'(ilsses ..· ItiseV'ldent thst the majority of the



remedialteaehe'rs in :ehe, isrger sch001 systems are relativelf

untrsltled.ll although moat of them are expert teacherl!le Their

knowledge of ,how to teach reading, in most eases, has beGll

gained entirely through experience 0 Few" universi t.ies orfEllI'

training in reInedlal reEilding techniq,ues, and few states

provide any- type of certification fn tl1is specialized field e

Deverhss stated ths,t remedial read:i:ng should. be s field in

which master teachers,'lualify only when they- have had several

yeamof t~achinge.xperience,l s specif'ied number of h0W?S of

form.sl training, and certification in the field of I'esdin~

7
instruction,.

H9wev~r, unti1 specialized personnel are available

in this grl:'iwing field!, there is drastic need for existing

teachers to receive practical suggestions that can be used

~ffeetivelY' in the average remedial elassro0111$ Much can be

learned about themos t desirable tools and techniques from

recent In.'Vestigations~ experiinents.ll and a survey of' the

bp'inlons·otautb.Or:ttie's~ Any'phEise 0f life tli"trt fuss such

a<prof'0und.lnfl-benceLOhthe.1 tb~t81 gr'owtfu: Of' the cnll'd!. eannGt

w~it··rbr<$pec:J..1allsts; :tt merits the .... caret'ulsttentlon of

allt~a~lier~"nbw$

. ..• ','. 7icathr,n ;Dev~r·~ pos:ttiolis. ii:itb.e.Fleld .of Reading'
,(~ew.York:,Bureau of PufjJ:ics£lons.ll Teachers CQ!fege,
l3()lum15iaUnlversity~'+956) j<P'p .. 17~19~'" .



,Questionnaires were sent to fifty of

II.. "PR00EDUREUSED IN THE STUDY

Source 0f d.ats.

,. Li ,. .. , "',,.. '.,
" .. .. ~

in the St~L()uis Public Semools, observing one-half day at

the schools completet he qu.estionnaire $I but many sent helpful

materi~is, ;iHVts'6fTme;tr{Qds~'ooOklets"c0uirseiS!co;fstj)Giy, etc ..

r~presentingthirty-three different states" ,Not only did

O.f'extreme value weI'e two days spent by the researcher
, ,I'"~

"

~he country's larger sohool systems; thirty-seveN. replied,

6

-
visus'la ids end mechanical.afds,( 9 ) room and, s toragefsc il1=

ties, (1:0) clinical and psyehological services g (11) time

fdrcdtinseling.snd preparation, (12) grading, (13) size ,,@r

e18SS~fSi'--(J..4Pcom.rl1unic'atioiiwithparentsll and (15) coopers ...

tioni'r6m'0ther teschers and the ad.minj;stration~
"

Construction of qu~stionBaire.. This study was based
, t'; '. .,' r i _ --~

UP0B the prQolems common to the teachers of ninth-grade

remedial reading in the Evansville School Corporation.. The

problems ,most frequently submitted by the five high schools

were concerned with the folloWing: (1) teacher training,

(2) diagnpsis, (3);stU <ient selection, (4 ) motivation, (5) the

widevsriations6f interestlJpotentialfl and reading le,vel

withiria 61ass.ll (0) materials with. high interest and low

reading:levels, (7) effective tea,ch.ingtechniqu@sll (8) audio-

~, " "~",_ ".. ' " ," ...... ,,', .. _, ' > "', :'" ' ...... , -, ,,' .,' '\ i'

the South Grand Reading Clinie, visiting remedial classes' in
··i:;' __ "T~.~'·": ':\,-":"::: :\ (:'"" --:"'1;-';\;.:";' """"'i ;';i: :"'.); ,'",'; I" ( '("SI._. ,f



7

J3eaUlnont...li-and ·observiJ:Jg the?) remedi~19rganizatl()J!IL end

olssseEI,inHadleyTe'ohnieal Higb School,whe.rethema.jority,

of the>atudeIits w~i:"e'retarde&Cl The mos t valuable part of

this experience was seeing Dr .. Kottmeyer, in actlong. for b.~

developed>the sY'stem<.Bs it, operates today anlii haswr1 tten

many .oftnematerialsused tnere ..

Results o~ stUdIo Upon Weighing the findings of thie

study, the researeher ma de recommendations as to the organiza­

tion of remed~al programs, the toola, and the techniques that

seemed most suitable for the remedial classes of the .five"

Evans ville rJ.igh schools., .After a series of meetings wit h

three ()tiaer )?emedial teacb.ers~ duri.pg the month of JUJ;l6 the

rese~reherwrote a Course GUid~ for English IA and IIA to

beCOme effeotive as of Septemb~r, :t<f5ge

Since th~ Evansville community seems to be about

average as to needs, ,facilities, and pr0blems in the teaohin.g

of reIil~dlal reading, this stUdy and the resul tin.g recommen"",

datlons should beaf benefit to 0ther schGol systems of

similar stru~ture and size e:-:I'do -. -. " -.-,--. '-'••- ••

';ORGANIZATION OF mE'REMAINDER OF THE THESIS

ChapterTwopresel\ltsdata and findings i'ro,m the

vax-lotts authorities ono61'ning solutions to theprevlously

mentioned probl.emsin.>t.lleteac.hingof'I'emed:l.al r,e~ding to



8
.t

ninth."grade pupils..Deta andf'indings 0; the r~t'UI'ned

questionnaires f'rom sehool systems throughout tbe country

are discussed in Chapter Thre$Q

The-.resnlts:of' tb.ls study appear lnCI:HilJ;>terFotir.l~

the form of'recommendationsi">made by tbe reSearone'l" and a

g~ne~al.cCi>urae :guHle.,t"or' rehnedi,a1 reading wlaich "oouldbe

ino~rpor~teG1.>inmo.st remedial By stem.s 4)
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CHAPTER II

REVIEw OF THE LITERATURE

, .••....... lWl11i~m S.,Grayl' The Teaohins; of ReSQi1:: An
Inte.rnstionsl Vie)l. (CsmbrIClge; .~t3rvard"'"'Univer5I~yPress l'

!'957Jr Pll.>~. ,L;' /'.\..,.. .

.•••.•• 2L~6G~~~fil>JtRet3ii:p:g .~n ·.~ne. Hi:gb.·,8~flq~1,.,~ ··What· .....,.
Resear(lla ..Sat~t ...to;the'~T.ae.fuerf"No~·'~l::(Waa~~bgtQ~}, .• ·J) .. C~:'··'.
Nst1olls1 'Eduoatton ,··;Asl:1Q.ois.t.lo:q.:.:Septemb.er,'+.956)~'P'~".'.··4~J'

• !'~ . );:. ,



Although ):rea~ing'has been ta.~ght more t~an 4,000

years, 'one o~ ~he di~tintitive marks ,of progr~s~ ii~~il'lg

the la.st few yea.~~hae been the eite~siono:f' ~~6t~'fu~t:ro

g~ietil~g~ in r~~ding inio ~he hi~h schOOls:)" ~o long~t

do 1;~e s~o~ndary t ~a.ohers feel :tKat i t';!s en.tirely the

elernentaryieaohers~ ~aspon8:i.~iiit1 t~ ", t~~oh raai.ii:ng..
,.,r
, I I, .~:' . > 'i "~ :,: ;" ' , ".' , :':';',' ,~,{), ,. ,';

Three reoently accepted faots are responsible for this
"';,,;'-",.'1 ""-/.: ,.'\ -~, -",,' \- ,~",,>_,~,-,.: "":,,,"~_.,' :"'- ,;.,...:','_ ',,1, :'_

'ohanga:(1) grmvth' lh re~i~g rae aoont inuous' prooe~s
~ ',(-" ::';, ,';, ':,'1> '(:\:,:<i" :C. " ,',:·:j'J8",':> :~'_:': ".\ ,;\_;t~:' ' ,.,,::::',_,.. _""',_, :> . -;'",,;,,:t

lasting a lifetime; (2) each suooessive per1cidofdevG16~

m~'!>.t demands a' new and'higher cOmpet~nCJe'in riadillg; a.n.d

(3) aoqui'~~in~nt of the more mat u~~ aap~;~~ii;:Ot:"r~hding'" {:~

greatly '!~Oilita:ted't'h;6ughappr~pria.~~"guIdr1i6e,,4

severiti a.ut~~rs5'\have giv:~'~int~i~'et1ngaddb~ntii
,'f>,i:r.:; :,.7·:':}; , L-, ,,';i}; ~', ':''',i ,;~ ,:,>:::~~, J ,_ 1;~ <,,', i '.'__ "l.:}"'>' \, ,:;'>; '. ~' ':\. -',"(':;': ii" ::': :.~\I -::,< '.':..<'

of the araet fe ohanges that have 9courred' through" the
.... ,

.,'C' ';'. :', ': ',' (i\ :"':"'_~' r~ ~;:' ,;';'-,J.t _"':',?:';~,:;-' :':;'",,'\ (:{,,~, ::";,)",' 1-'

years in the teaching of reading. For' a. better urider-
•. .•. ,' .v. :,:, ·,t,.:,·' '.'.(.,:'-.'" "'.;.: , ·i

1
" '-""",, ~; ,,' " \'. " f' ,

: \ ,", ,4:-;~ /(' :',-i'~::" ":i\';,::~ :~~:'; ':,t. _:>/-:,;:::,,'~VS',,·,:,-".·,,<·) :~.~': .... /:<,'-' ':" __ <;::;':',).:':~r

standing of the reading ecl:}niq:ues uaedt·oday D wnioh' will

b~ disoussed'1~t6~;;~ ':it ~;i3~~"if~a:1fito(io~k? ;'bt'£6~!}l ,:~t the



(f)

1;-'

11

hi stoxYiof'\inst.ruot~on.in reading•

. ,·:At tlhe:'begihn1ng7 ofthe teaching of, raaaing,'j.n this

country piths !e~'England:E:ri~e:.t:wa.s "the'bobk1ttm,dwa,s full

6f,;:teJ.igibus'Lemphasi FJ; tlia la.s1f'thinl?; t1l.at'wfl.s gained from

reading. in this" day was thought ~ 1'he alphabet....spelling

methddthx,:Lveo., for over two";'hundred YEh~.rr$ while. i tbe,!firtut1.enttJ

spelled out i:theirleseonso:rally.,: During, revo:tutionary

t imam ,the:,blue~'baoked speller eontaineds0'me rules1)'and

p1ion6t:tcs:we~ being introduoed...Ho%'aoe Mann broke this

spellw1th)t;lie' il1trodudtioll,of the i.\Yoxd:method1)"a, great"

improvement 1) and the condemnation of oral reading.

H6wever,I~nJS method: ,1t\oked independent a.t taok';

on new'words1 'and<the ,pen,dtiluM!,dnoe"'mo rei BwUng'·too ,far, in.

tne,di:r6otion 'of ,nothing,:bu:ti .. ruggediphon.ios" Consistent

memoJ."izat ion i of,isolatedl::iJst13 Ofi)phonet io'familieswaa

completely sep~ated from true reading i fot,rnea.ning~ ", ;;Suoh ­

P'ooI'(';resultsiwerst'yieldedi,by" this 'last i,method, that eduoators

onoe agai:n,'shied. awa,1,iifrom ltnY'!:ornt of wOI'danalYIU~.



,J ~ '~f

overboard again on anyone teohniq'lJ,Et,

. ~ ~';~ (:"

. In recent years the teaching of reading haa b~en on
J":

, 'There have baah many'tur~lng points in the progress

qf 'readTng in8truotio~J a.nd'ei1idene~'revaai's that another

Ie"

for that mistake has been' made to'~ many timea~ Radioal
. ,

progra.m!S' of reading instruoti on are dangerous ..

',.) .

12

ing ideas.

S;-P,;/i,;:~ I;"

the upswing. Oral and silent reading 1I phonetio and wOl"d-

pliJ;a.se~~eii1;enoemetbodS have all been employed in the
• -";'-1';<,:'-,'(.:,,/);-,<,.::.:,, <,'i::',,~'. ':':-f..',/-,' ":". },~,".J: .'i:'>~, )' "_ _, /1 l'

teach~ng of Ir~a.d.ingJ aependihg,' upon; the' ch:i.ld.:Au.thorit1es
- .ii,~~ <, > > 'j) < " .,;. ,,~ , ,

know t~atohi:fa.refi canleatntoread:by l:ulnciet' any method, 7

f'P-','>~-\ ',;~,_ :~\~ ~.;j;i::'i. <-~ 7 • •'1",_ :"i' <, ",' ;", , ',.-' ','" "',:', ", _,' .\." _'
of reading involved merely the skills employed in reading

texts aloud,that, ha4'"been.p~a.c1i:Loed,!"pra.cticed,and pra.cticed..

Defioiencies in silent reading and comprehension found in

testingW6i-ldwar I 'veterans resulted in Thorndiketa

1@a.<!i..n,g !!."" Rea.Bon.fhg~ Which urged siletit reatting skills as
[Jf'~the major obJ~ot:i.va: r~acii~g~ finding answers. and summaI'iz...

/~\.rea.d.ing revolution 1s underway.. E~erlenoe warns that

st~d~ri~~,'h~a.d~~wfri~i:~gas' they were tak.ing '. tequired ,

axerofS~8'during %helr"read.ing instruoti6:il.'Tbis 'wa.s

routi~~ work ;hi~h'!h~ no' connection with sounds andaotual

ii~'!::G re~ding ;f~; mElle..ni~g. ')rex tlie next fo::t.'ty years the' study



.,

Although progress is steadily being made toward! it
b

reali ...

ttEducation for •all. thechi4;dren of all the people'

uSis one of the important ideals of American demoeracy.

13
'o'gttbs'b tge s'~me.meth.9d does not work for every ehild o

No one method is considered best$ Many and contrasting

teohnique:s are meeded te> start the child on different

l"'9ad~~o mature reading, methods Which employ bota

con£extual meaning and the skille of word recognition$

II$ UNDERSTANDING ,THE RETARDED READER

';,' "c -' 'r.'~ , .

zatlon of' this ideal is as yet far'in the f'uturfiJ. Schoel

People are now seeking to provia. suitable training to

encourage all pupils to c0l'1ltlnue sch001e Rowenrer, the

l01<1erlevel student i.'s not being reschecfL, Ther~ is a much

l'~~~er percen't'age ofdr0p-outsamong the p00I' reade-Fs and
- 9

a much'larger percentage of good readers among the graduates.

Mo.st 6:t't~e~r0p ...euts surveyed in Penty. s st.udy indicated

that th,~' s:~bjec:t~ the~·· disliked most. involved reading, and

In ..ttlost easesno.spee.1.alhelp. had been given to tlae reedi:ag

10

P,I\



10
problems '·otthtlf slGwElPistudents ..

Tb.esl0W''''lea:rnl~g enilcii" A clear distinction should

be made between slow-learning chil~en and pupils who are

only retarded, for in toe many remedial. reading classes both

of these types of pupils are foundoThe first type is the

slow-learning pupil of low potential who reeds poorly in

relation to other emildren but~ 1n a "good school situation,

will rEUH'l as well as can b$ expel\;\ted0 There is a limit to

Whet can be done fer himg, and he dass not belong in a

regular remedial reading elass..The second type belongs

in the remedial reading elass; hels the retarded reeder

whe has the. potentia 1 to read up to hisl- age but has failed.

to do so.. This study is i mainlyc-oncerned wi th the second.

type, who have the poten~ial for learning to rGad g but for

SGm~ re,ason OJ:' another are retarded and need speciel helpe.

Low grades and poor achie\fement dG not alwsys inGiicate I!I

slow, le,arner,and high schaol is not too late for them to

be helped$

Although tne slQW learner Qf limited potential does

iioth~loi1.g:fritheremedialreaQingprog£sm. to which this

StudY'·.isidevote&~ta.e·W~::tl~2't'be Wh.,o:J.~N'L:1;gn0reidGTelllak$



place:.ll1ust;,.be.found ~o.r the slowlearn~ri; this is therefore

one' of the problems, tha t'.concernsthe remedial pr9gr19me

Manyautq,orities defined the slowlearneraa one

Whose ",I: ...Q.;,. i~bet'Kleen,,7$ snd.:90,wb.icb. is the maim.

difference between the slow learner and the retarded

resder,'Wl:1,ofje fI.Qo is9Q.oI'!:.,sbo:V6e The out~lard character""

iSt;i(!ls~re '. veryaim.ila:r;oand the differences can be

distingulsheoLonly through,painstalringtesting and diagnosingo

A,oommo:ramisconeeptionabout,th.e slow learner is cGlmpen..,

things;>sndnot ,e:x:ceptiona,latsnything';'Kough has stated

tha t\.thesloW'<learner .is 'belowa,verage in practically all
11

aspe9 t s>of' development@

• .Ale1 [i>u{i)ils,'~e.ven the slo.w learners :l!must ..:be taught

to read',write,·!spedl solve,problems,andspeskas.fluently

as ..··theyare,'.espsble, limited ,t.l:J.0ughthey<:rnay. be3 t'The slew

lear]),:tn~child needs s curriculum that is reduced in s~ope.ll
12

andneeQ8 more time to learn o n A special program. adjusted

. : '1] ) Jr"
, • "Jack Keugh and Robert Dehoan, "Helping Students With

$pecisl\Ifee<lsll·~":;SecQn<iarY;Schoo.l;.Educa.tion.~:2:\141.,':May~"'/19$i ()
12 ' .. '... ;- . ....> ..... '.'

.• ",~~~(!)O~Fay"TmprOV:l*the,TeaChingOf Reading ~L
Teacmer!;per,iIl1entatlon"Bul~tlnoftheSch~ol of 'E~ucit"1on
~ t .' Ind["a.naUnlversl~Yi(Bl~~lT1illgtc>n::DiVeision ::of·.· Hesearch •.. '
and:FleldSerwiees,;19$8).,.,P.:i.34.,) ",.,,'fF

,,'.' r ·,t- "'. ;" . ;">l'"::
'-; .~:; :" ~L, ,,'

, aation:hewilLexeelc.in sometliling andceunteract his

slowness III ' "However,,<ne ,is ';usuallY'·sl~'W.,Qraverageatmost



Casual observmtion

!

16

.r:he retard~;~ ;~~ader Clrnon""l"eader.
- .~ ~. -:0---:--

(,'-, ('::-::) 1"",,( ,': '~rc. ,\~(;\,!."".,'t;,

sometilllesreferred.to ss.non""readers'l'heve not learned to

.
·'.:Featherstone presented these CGml11ents eoncerningi. this

problem: (l).ithare is noway.an academiceurrlculum$ which

1s' aillthst: 'i,s.' of.f'ered·ln many smaller.schools~ can' be made

to suit the needs. ofthe\ slow lesl"'nar; (2 )i.ti5 impossible

totb.eirne~ds, int.~r.estSl!iand limitatloIls 'should be offsped ..

Untilthis,isa~compiishe9,'1 many. schools, will dump into tl1.e

remedial reaming elasseslthesesl0w learnerswithQut pote:o.=

tial 'Wno;donot f.1t in with the purpose of' the remedial

13 :' ",' .': ';, ;.' .., ". . ' .,.~ '.' .....•...~.." ,:,,'
"":' '.W.~1~:iem.':B';Feat,lierst<Dne,Teachih6,the Slow.• tearne!:.
(NewY0rk:BurE:l8!U, Qf.PublicetioDs,. Teachers-coJ.Iegej,
ColumbiaUniversit1, 1951), PPo 99-1000

tochange'theexlstin'g currictllum enougb:tcl meetthe< need.s

of·. the· slow: Ie-arnavs. ·with.c:mtchanging .ste nGia rds .. 'e>f marking»

'grading~prGmo.tion,:·an.dgrad.uatie>n.;·' and (3).:it. 16110t

pOs,slb1.e'it<D;'i<::1evelop:· '.S'Curriculum f'orslow ',i, l'es1'ners:sfte r
. "". . .. " " ,13:thepa.tte.rn.of·the subJec t"'organizedc:urric'ulurn..· ,If

:s',p;t"$grami,t 0 s td...t.:the,. n(eed.s ~l;nd .intare B>'l:;EV.O£ •• :t:; b.e:I3,).ow:"J)

lesrnarwer'eJ set':';l1P ,th,et'"cg.uld.·be.. sslveged land made mor~

worthwhilerc1tizems$! ·leV,en .tJ:J.Q1J.gn"they,.col1].d not, be expected
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will. :no~" s:uggE:),stiany r>.Eu:lsonswnytneyna.venoblearned to

rea¢t, .. f'o~}th.·Yi' have.BV$r>ageorabo.ver I.Q.., wS.II,S normal

mentalag~, ..sn·d,pften a. nigh. arithmetic 'Boor... They do

h~.vethep,ptentisl to', les:rn toresd.

Tescb.ingnon-readers is regarded as one of the most

ilnportsnt, sndcmosttroublesome problems in the secondary

schools.. :Non-reeder,s, learn in quite the same wsyssother

·s·tudents.. Tbley>imi,tater;"sxpeJ;"ie:nee./J exper1lnent.!l generalize It

think,a:adreason, transfel"ring' from past experience to

me et;en.:: immedla;tesLt'Ue tion.14 .These. un£CI.rtuna tesi he V0'

wltnessedconstant det'eet~ are .ccilnsidered nUisances by

msny"teachers.,sre, rejected. by their famili11es.ll and suffer

abewild13ir1ng:-assGrtmentof>.malsdjustments bytae 't1me they

reachchigh;sehool o .. A. common visible evidetice 0f this is

l3y:mF>t9i'lati~<i~nt.isoc1al, behavior lnthe.cf'Q1"!:m of. daydreaming;

. .... '.' ...1$
s.t~alingg;ebeat~ng" 'figlatlnttr, truancy.,·, etc.

Withithe:,;cxcepti'on ofr6belllon.g tb.ere is basiosll:

little diff;eI',e11ee.··.between th.erion.,;,re'ader Ell1l.c'l: other students <)

They fI:'e<:I~~n.tly.. ap~ear,la.z'Y;: ,thelr;].aziness~ . however, may

be;cthe iI16su1tL;of'edUeatlonal maladjustment,'o:fthefr



up..then 1t{'~@,r:~~ng t 0 ~Sf3mne
::\ c;::", /->f;'"

18

/1+,. p'Up;t1.EJ.cilC?Ilot le~~nr~eeause of lack of native

capacity, sueh as the previcmslymentioned slow learners iJ

fnability te do whet i$6xpectedof them. Often, the

p~obleni£:f at the m.on=r$sder'a~is~ from'his being judged by

ave~~gestender<ls'ert€l.beingglvenno rewerds,only

punishment. "M\lchmol"e emphasis must be pleoed Gn whet
", ,." ',' ',,16

heoJ!lD. dothan.-whet he can.not dtl)&
\;.J',:

Often.the m.on.-reeder is hostile to school and to

tlgeq,~ers,$ an<i i y is not uncommon.:t,'or him to display such

behev:tor a~ wi~~d~alala~ or loudegresslveness. Helping nim

tore~ax,8ndforget tb.~ frustrations and tensions that have

bl,littup ~y:er the years helps him tG belong. Success helps.

the <!ief'e~t~g more than anything else iJ f'or they meed s balance

Tll.~rf;are un~?Ubtedly connectiQns between juvenile,. ',' ,',; .17'
d~li:pque~cY,~~d non!'"peade;:r~,~ Pupils with potential who

arere.;ard~d J:JA:rea<ling1;l~em.toreb(lllmoreo In many eases

it,ifj, ,iDlpol:!~;t\1)~~fQ:t' pupl:,ls Who are continually en the
" "L,i ,~: ',' '; ~,,":,~.: -\-:"i·,;-· ")-;

,d~f~Ilf!itrl!fand.Buffer from inferi0rlty comple~es to dew$lop
18

well-bala,need .~ers~p~lltl~s and g00d eltizenshipo
~ -'- i_~'" ,- >, ' ,; ~'<' .\: :: ," ,-" -.', ",_ ;". "f '"



retarded is note easily determined, for there are no two cases

exactly-alike arid no two cases ere caused-by the sSme set Gf'

cirtlltlmstanceseFac'tot's ~ausing r$ading disability mey be

wftninthe child hirtlselfjor the home, se 0.001 or community

mayal.l be respcms:(61e."fr evi!iry chi.ld .. could have tl1e

19
However i.f their failure to learn is caused simply by. lack

of~~ill or by some sensory defect, they may catch up .if
.i::,

given proper environment, motivation and gUidance$

CaUSes).2t: reacUng disabili tl,.. Although it has been

convenient to dub retarded readers as dullsrds, the .facts

reveal that'from 60 to 80 per cent of these pupils have
19

normal or superior intelligence.. They heve the capacity

to learn: but desirable learning conditions have not been

deVeloped for them~ Why-pupils o.f normal intelligence arG

.. -
bener.it of agooddevelopIriental.program tb.rottghcmt his

solioolin~',thenUl'l1b~r'.6£ :d1i':fleultfes would be dI-flstfeell,.
.. ' . '.. ··.20

reduc$ch" "

Causes<'Orreadlng' 'df~sBiii'tfes mfght be brOadly

classified as ptaysl~al, emotiori.~l" 'llltellectuel
,l

and

-19·<.:\ ..... c-... ..... ,.. /'.:" ••.•. " . ,
. '..'.... :E.JIlll'I1$1;t A.l~~~t<B~~t:.s, ,F0tmda t i ons ~ He B dil1i.

r!'''l;1'~~l;j:Qil\(c{)lij:i1'8.I!P'ii~>;>''''8t1Book CO~P8ny, 1%6), p.

• . fGr;!lo~9·F~"';, ~~!l~~imlj; ;ntm" Hill'" Be "'GO1 , it W~8 t
ResearehSmirs'toith:e:rreacher,. No .. 11. (Washington"D .. c,,:.
Natlona.I" E••.•..•~~a~r~~.A~so.clatiO'B,,~~Pt~m~~r,\,1~5€l>..b "'P~!
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edu6at:f6I1al~ OUe of the over..,.all causes of low reading

skilli~:low mental capacity, but it is assumed in this

study t5.8'£ to be eligible for remedial reading, the pupil

ktiouldhave cSr>sclty to achieve.. Only through keen

observatfoii, standardized testing, and physical examina ...

tion~can ~~ad:tng diff:tculties be detected .. Emotional and

educ~;bion~l causes are often more difficult to determine 6

Promi~ent among physical causes are visuai deficiencies,

ahdit6rydifects, lack of ,muscular coordination, glandular

disturbances, speech defects, and poor general health ..

Some phys:tcal traits that probably contribute to reading

disability but whose effect on reading has been over~

~s'ti1l1af;ed are left";'handednes s, mixed dominance" and lack
,) , 21 ,.... ,

ofd01l1inance o The much..,.blamed reversal error, instead

of being a Bi>iti6ipal dau~e of reading disability as it was

Orlce tH6ught,is onlyrek ponsible for 10 percent of reading
,,,..,,' . "'/'. :22

difficulties~ .... , ",

): nThe e:motfori~l de~~lop:mentOfthe indiv-idusl continues

from fjf~tb.to)dgath,~u23 Good ;~riJirbl1rtient~t home arid in school

21d.U;rLeB6iia. arid Miles A.. r.d:illie~," Rg~d:fI1g Dif'f'iculties,
Their Dii3gnQsls,andOorrecpion .. (.N"~W ¥.9pk: AJ?plE\.pgn;-O€?!J, ;tur'S'~
Grofts., ,Inc ~" 19m,.po .,.. 1011\..

~ .(.22·.,;,>",;" ..
Betts,· lac" c1.t4>

23" .••.
'EnunettA.Betts, .. ' "SociaL andEmotionsll1eadiness for

Reading,UEducationl31 Aa,ministrationand Supervision, .30:67"
February~:March,.19449 .. - -
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to

..
f'J:¥gnsoftemo.tlonal immaturityo o.ther environmental 61.iff1-

cu,lties'.Ii1syinclu.de unhappyassooiations in the home,

ipreg'Ular~~bLpol ~ttendance, and. an. uncultured background~

"Social >an.d emotio.nal adjustment 1.0om large among tal!

zn~!).,. interI'~1,at.e4tactoI's in .readineSs in;reading\)t,24

of.r'eacUn es:s is c8usechby.lack of maturi tyElnd experienoe

an,cd by undevel6>pedphys!cal skills /II tack of poise and of'

the id.esire .. to succeedalongwitbnervous instability are

1s eX't;r~IIlfjl,y,:Lnfluentia:l:inachieving desirable emotional

de~elopm~nt. Close~y oorrelated with emotional development

is reading readiness l!I' . which includes the emotional·, physicEll,

and,mental readiness. of the stUdent to lesrnto read. Back

develop ,social and emotional adjustment and desirable

attlt'idef~l·perentalunderstanding is also necessaryo

·l~Oth.~r.'·itb.:tngs:'b.$ing.:eq.uar, .. :childr,en· detiel~pinterests

natural 'and.is

end S oci'al.competenc.y;.to; the.::degr.ee .:that ·they':spe:.given

in~ell'ige~t'gJfa~ri6;~roii'F~'·.... :m~ref6re,'; the.. sChO~ll~ par~lY

.,

Emotion~lin;~r~al:>ility.al1d~ocialll1all:ldjtlStmentare both the

cause~;E3.nd;tbe(I"~s:Ult~iof.r.eading.deficiency fO. Children Iiva

by.j;b.e!r .atti.tudes,whicl:l resnltf'rettl experiences ana

constitute their state ef readiness. If a c hila nss ha d

.unfavorable:f>eading.experlences, his dislike for reading is



Boys are

Boys comprise
28

fr.om c ,6Q. tID 80 per cent of .the retarded, rea,ders.,.

relat~d' wit~ the pers~riaideveiopment of tb.e adolescent". ~. .

symptomscof, res,dJng diff.19ulties, .and fa.ilureto t~acb the... " ,. ".. " ' , 27
basic sltills;.fo,r,independept reading b.ablts.

-0." " ,- ,', .-•....•... , .. -,

mo.re·9ften retarded for several reaso.ns: books used in

22

r¢)frp>o~s:tble:h,9r;~(;)Q:t~L'II1i~fit~.;.tilnd.spc~.al:Ly,a~c(;l.ptabl~,

~n<jl:t.vid'qaltll& "Thecomm.pl1l.est explanation for reeding prob-
e. • ••• 26

lems is Jp(l)or teaehillg~~I.n Poor teaching .,involves lack of
-.

ll1c1:tvi ciu fj:L, ipstruc..'tio;n.l'.:L~cJf}!lf sufficient rea ding materials II

:ll.1e+,.fec:tiiV6rn¢):tihpds,. ftailur~: ,to promptlydiagnos13. and t.rea t

't~a~h:tl1gJ?eadi!1ginthe grades dO;l1ot challerlgethe·interests

Of:Q0ysas;;mucb. as g:trls; girls use reading as recreation.

mor.etha~ be>Ys; and since; fe.w men teach in grade school~ f:loms

boys ar$;inclinedto.·•• consider .reading "sissyU and.are not

as>eas'ily,.:.convinc.ed bya.c.woman ,teacher that reading is

imp.o.,rtant ii"



l'lIth the whole child, t]:1is study must be cOXlcerned with the

needs and interests of the adolescent.

DeBoer has said that although the adoleseent cannot

control his physical development, his attitude tawarCl it
29

ism important :factor <) Appearance is extremely important

during adolesoence for, above all else, comes his acceptance

by his parents and his peer group. Assuming an acceptable

sex role in the adult world requires mature judgment end

character.. During this period the adolescent is also

struggling to develope set of values and a faith in living

1>lhl1e, at the same time, bUilding confidence by working to

messure up to sdult standards .. '

The needs of the adolescent have been listed in this

order o;'\-Jitt'1:-(l) adjustment to peers, (2) achievement of

independeno.ef'rom f'smily~ (3) selection and preparation. for

occupation, (4) ach.ievement ofsocialrespons:1bility and
30

loyalt,. .. and (5) development of' self. Only when these

needs are reasonably met is the adolescent happy.

Ungerstandlng the needs of-tile adolescent helps in

understanding wp,y theI'etarded reader is so often maladjusted.a

29t.;_ It
Jouu.DeBoerjl. About Reading and the .Rigs School

Student?u .~ English Journal, 47 :271-13, May, 19580

30 .' . . .
PaulliJitt"t "Reading Suoeess snd,]5motional Adjustc=>

ment," ElementeryEnglish, 27:281, J4:ay, 19$00



Russell has;'fburid>ln<iaJBurvey that etrtc>tfbn(:11 'dlfficul ties

are frequen£lyrepbrbedamorig youthiwnohave<experlenced

failurebr~eftreme)retai'dationin readingo 31 ~Russell also

said i whenrevlewingimotherstudy tna t thematn difference

between'retarCled readers >artd normal readers is their

l ~it d···· ·t·· ...' t ·.32persona.L\ y S' JUs men f)'.'

III.. TRAINED PERSONNEL

nWno shou£\.d teach reading in the high school?

ACCiQrdingc to Causey eVery 'teacher should be a teacher of

readingo 'In a<stu'dyhefouhd that the followirig teachers

were~;:.most·frequently:'responsible fOl?specialized reading

instruc'tlon<in.sc'tiOols f'thf.fEhglfsh' teacher, the reading

teacher"thecouns'elor,the<Ul:'ectoroi' reading programs ,

and·,tne:regularc',c'1as·s!'()om 'iteacher~33 In. "'as tl1dy SIni 'eh

found tb.'at:qg,percerit of! theteschera cbntad'ted' cOUid

not rerrai:n'fromexpres~singtheir annoyance at slow student~.. 34

/,~?tH()WardMcCI'UskY.:" "Mental Health in School and College S'''
Review or. Educational Research; 19:405...12, December, 19490'

":'):32 ".;,/>U 'if:ii," . ' .
·..David Russell, "Reading Disability and Mental Health,'!:­

Understanding the Child" 16:24"'32 , January, 1947.. .-"','- '. ,

.3
3()~earS~\Oausey ,{~d~)f" Tf1~,rt$sJl:triK;'Teachg:h 'siRead~r

(NeW,York:TheRoni3 1d'Press:c ompar:lY... 1.958)liip <> ····162t> .....•.. '
<.·.·.. ·.•·••. v34··..···.·.'\.':·, ·..···.:··:.i";, .iii J.':".;;

...• . .•·~:t~aBant0Il.S~ith,.'tClaf:l~r?oW 'P~t3qtl~l?r s.~~s.P()l1f:ll\l
bJ.lities .'to·Retarded,Rea dersp.~t,Edueatiph;77 ::548,;:,49, '.
May, 'd:954;.;'.'-; '.;; .... .



• .\C,'-::-,'",·_.",.-,·;

':\'

In

p1' .. the rff8Q~~gt~seb.$I'SwereernplGyeGl by Otl~' special scnool

.ti.().pa:r1'.o,~ 1'ull...time readinginstruetlon in that Bclaool'$

Extra timewssallete.d inman,- eases for them to work witb

other .teaeh.~.rs9) t~ dl.Slgn.ose J' slul to do ina! vidua 1 e~unsellng~

In ela~Be~/~he1'usual1,..w orke d with small grCl)l!lpS or.individuaIs 9

rtWas the Gpinioll a1' most of those interviewed 1m. tills

survey that the remedislteacherts' Job l.s te e~operat. wita

the wb.0lescl:loolpp:~gremend that the principal should do

his ,''l1tl'nost,to p>roteet.theintegrityof the remedial progrem~

Remedislt.eschersperfor.m e' specialized service and

ex:tra school duties <shopld not be assigned to them. Most

aU'l;;ho3:'iti~s say. ,that n~rt mOl"'(!lthsl:"! four .perio.ds a dsysb.ould

,bed,evotedtoae:t;ual classroom teaching. It is 01'. question~

.ablevalUI9 to .¢9Il:ti~'lle the assignment o£ remedial, teachers

in ,a schoolwher.e.the ,teacherstt~~eisgoing .tq duties'.' . " . ,36

otlts.lde. tm.:~~·~a.~i:q~ ;Ci~l.d$

,S~;n~~higq.slZ:~oo~,read.:tngis .s.new fi,El:ld.h .etiucat1oliuill

p.~e~~t;~~:t~ al1:d..r(E:)~ti.:f'lc;Elti,~n~r.:¥,ep,tope set up aDd.

reqtilredln. most cases e 'I'lle ,ersonal quali'1'ieatlons needed

.3~ .: .••.....' ' . ' .. '. . .
iI{.a th:r:-~.:·;I)~N·~~3"LPO s1.tion~.,~n thE!, ,Field"ofReading

,·(.N~'W... }!."ork,:B'Ul"es.'ll.,()f',/P'llb~Ac~.tlql1sJ,:;~eac ijEl~~,/C01~ege,
,q01:UW'b:l.Ei···. ,'{J;lliV~l"~~~~.,):L9.p.pJ,:.'~p.. .:1:1~~4.. . 'j:' :; ..

,36.·· .•·•···· , .
n'Sec0n<larl Sch.o0J..Leeflet, If PhiJ..aaelphla Public

School System" .
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by an outl!Jt~hdingreIl1ed:talteaob.er 6l:pepet:t,enoej) good

p~f.'sb>:nalappesr~noe3! pleasantness, enthusiasIl1j) g00d laealtb.,
'> 37

sympatnY~ anG tac:t~ In'Dever's study 'it was found that

m6att~~6h~l's or refuedl~lJi.eading had completedadvsnced
, ',',:" "," .', .'", ' 38

degrEHlilfl ~ nlne~.t.enths ha.ving a Me s tel' t s Degree., How6ver tt

few had takeh ~ny speoialized ins truet!am in the reading

fIeld.

1'·:,,~";:> \'; 'J >",:':',; ~":/:".~,,),.:~:: ;'~<~': ; :"; ;",:,},i '::' • .':',' <:~:;

trsiningp:tan teacnersaregrachlslly' becoming well p.repared

toteic"h, 'remecO.alr-eadftlg, and'tlaattlae0tlaer teacliers in

tb.~<$ytSf'enf;h.aiffd'bec6±ne\:fi1dfE.4<awaredt"t hedrl?'e's pQl1s1bility

td~ 'teac;hih~fread:ttig:tm:th'~i';' ~lrtlctllaJi.·sub?ject$

'. :3'l ....·.. i ........., "," "'t, f 38
. 'Dever,fj QE?$ cit.', p" 17.. Ibid., 17'.. 15<1>

$~MY:J:.tlEf tGus~·sf's(:)~(i··~npradt·iceI·;Plari for Helpfng
Retarded Readers 1m. Seeondary:Scltr001s,'~ California Journal
or.seeonci~r~EdueE:ltl(;)nJl30:196"",99, April, 19550 --

. , 39
GUsta:f'so'n's report On the Oakland, California,

plen.·e::t l t;l'slkingteacnersseerns to be an acceptable plan

,f6r.,many. syste:ms~A' reeding consultant hasdeinonstration

ci~;:ises f6':r teacb.ersto is'till1blateinterest in the teaching

ol:&e'adfng e Wbrkshops arecOndtlcted in 'tb.ehigh schools

with.t~;t:rcb.e:rs ahtual1yworklng, under th.eguiClsnCeof the

r~·$dihg~0nBultant,w:1.tbstudents who appear tol::rave

considerable'Jpotehtls1!. It:Ls reported 'that under this
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(Jpoup<meetings Qi'remedialreadi:p.g teacb.ersand

,S1upervis~rs":wi1ib.ina sOQoolsystem are themostpopulsr

means,u~ed for in-service training.. "Groupmeet1ngsonee

ortwlq~ .tiL'W~ek hEtVe,in our expEl1"1ence, been m@resuc'cel£is""
. 40

ful~han those;whiea:rneet le.ss0.ften",U

Teachersshc:mlcLbe sensitivet(2) the symptoms and

cs'Uses e.f,poor,rea.d.i1ng and shaul.d.Ilet hesitate to ask for

pI'C)f~s,sionaL.helpi"r.0mithe, school nurse, cc>uIlselar$l and

psychologist'll,who--shouldbeas much a part· of the readin.g

ppogremies·"tbe.librarien.. ttOne.of..the .1mpertahtgoals in

l)()'Une~ld.ng .1s to hel,pi the disturbeiielient to like·, accept~.. 41
alldr.~spec,~ himsel.f. ",lh::u:Jiio-visualperscrrmnel are

ind1spel1sSlpl~,to.tt:1e:programbeca'Use.ofthe tremendous

effe~:t;£!~Vl~SS()~reeord~, :eilms, prWjectprs,ete.

'. \r£h~·~mejqri1;y.Of'<tl::le,h.SChoelS0f'fering .•• remedial

readiJ::).g!';,h~~p~~pi~Yta;t"$g~laJl'. remedlaL"teech.ere. Some

SCh0~JSI·<arti:l f'6r.t~!lete enough to ,.. have.,eh1ghly trained
',~ } ';

reni(!)i:1i~.l I!IV1P~rvlS1q:r;'b.G:l;w~v~.rl' several letters received

from the, sohemla contaeted.by the researcher stated that

they had beent1'":ribi:·£~j.t'i.nda qualified supervisor but

he d not, p.een '8 ue~ess£:t:tl•.'

<A ,few ··,Behq.ol~,;utl1ized{it;he..servic.es· o:f··s coordinator
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\JJ.:J.;J.,V· amin(5ritY<,t?f, the scnoo:ts,.Pffe;r remedial reading

R~edi'17lg, ProgrSl11sV,Br,Y' ec(,':oJ;'ding te

who W9r,kedwitb a. taeu! ty reading e0nnp.i;.tte~g sndtb.e resGling

comm.:t'tt~e'trsined tne>teaehers in their s,chool in techniques,

0f'<~eadinginstruction. In these sohools there was .me full""

time remedial reading teacher. Seoondary school teachers

can learn much trom the procedures and techniques used in

teachingrtHI<aing in the elementary schools E> Many principals

pointed-out that their'west possil;)ilities for g0(J)d remedial

teaohers'WeI'~ intermediate grade teachersll>

Insplteof'the. importance of the reading program

to.the'totalsch90l,system, it is slaoel.dng that very few

colleges offer ooursesto educate teachers in the techniques

of, teaching r$lldipgG A quotation. from Fay said:

A, I,Uscussiollooneernedwitb.. high-school reading
coula hardly be complete without pointing out the .
seri~us.:g.~ed.f.orl11orEl.··adequately p,rep~ring t(!jset1E:.u··s
in this skill ares. Until teachers can approacn

;instruc.tioI1\ ~ith insight ,into the ~reading problem'
an~ with. a degree of confidence as.to how to prooeed,
hign...sck;Looll'~adiI1g pr9grems./wi;ll ;prpheply,remein
relatively ineffective" Is it not time to stop

jplt3ying.;Lostri~h? Colleges .. ~nd .univf)rsities;cen IlQ.

1.ong.•.. er ~!'ete.n.,.d t.h.'st nti> p.2o,blem exists by the simple
proce~s. of. ignpring '. ,it~!4 ,
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the size of <the sehool~.,the type of eo.mrp.unity~ the abilities

of·the pupils, the curriculum offered, the. attitudes and

slt!J..l of' the teachersjlthe size of the staff', and the

consultanthelpav8:tlable.

Russell has stated that the remedial program simply

ap.plies the !:1lroceduresof each of the following at lowel"

levels than the indicated grade'placement, using materials

and activities to suittheebild:.(l) the developmental

pr,ogram.·.witb. directedandlndependent reading; (2) the

functional .progrsmwiththe dailyreadingof:aewspapeI"s l'

ma.gazines ete .. ; (3) thework..,typestudy program with library

an.a studyskill.fmstpuetion:; and (.4) tne enrielament programe43

According:.tc;'another.authority, ..every reading program

should inc1Lude)(;leve.lopmentalfreadingfor 'all studen.ts 11

correctivereading:for stUdents with minor reading problems ~

and rem~i:Ual,'rea,Qingfor,student,swhGarel3everely retarded"44
Blsirssid::thst"remedfal,teaehiing,0f couPse ,has as one

. -
of' its chief '.functions,tht;! remedying or removal ·of theef'feets

of, originally l)loorteacning:sne1 .peor .lear nlng$ !f,4.p

l.t.
3

Rtls sellFs:Q(l :K.arl?(6p~; 2.ll"~;'Pf.>'":; ;;1.,-2~'
....•··.:·;\·~~W·~]li~~'S·.:~~·i·~~~t:;.~nd:·~~tl6·T\IiaI'~ick;(ed.··) ~.. Better

Readers .;:for'Our\l'~mes;Intel:'nat1ons1 Reading Ass(j)cdatfon
q-ont~ren:).ceproceedings (New York: Scholastic Magazines!!
1956), p~;3:t.·;

45 . :.••.•.... " . . : .
Glenn Myers Blair". Diae;n0stic .arid Remedial .Teaching

(New York: The Macmillan Comp:anWll 195""6);-P "13. .
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Re06mmelld'sti'011's'.:f'or thesee6ri'daryr~ad:tn.gprogram

preseFitedby'Feysl"e: (l}direot teaehing of reading in

laighschool isvsiuable;(2) teachers shQuld. give rea'ding

guiclsncelria11 sub jeets; (3)tWodlfferent, apprGacl1l.es are

needed'forl;nlpE1:swithseverelimltattoD in readlng="'adjus t=

ment'Gl'schoE;'l1pre>grams for thdsewfthout potential for doing

be'ttersn.da refuecU.alprogram 1'01' those wi.th petential;

l4Jotherlanguage sk1.1.ls other than reading shoUld be

e:tn~hasizedlshd(5)teaehers'readll1ess should beacb.ieved ..46

'Accord':1.ngto1nost, authorities, theresre several types

'(J)fi ti'emedls1 programs under way in, sch.oolsg, nG)t only in readingi'

but in 'QtheI'stlbject areas. It is linpossible to di.:'scuss all

the dii"J~erentI"eadiI1g p1.ansrep0rted~Ilorwoulciit he profit""

sb:lEfl'there:fore;ob,l,. 130mt'F ef tl:1e rilost'frequently used plans

will be ",'destlr:lbed ..\'':,

FOll'owlng "the:t'neory>ofthe st .. LQuls plan, Bullock

st:s;t~'(jr in;'e:f"f'ect ttlatupper 'gra'des Sit ti hIgh'scbO(7;ll is a

little>1.at~ :"·te·be·wo:rirYi:fl~al:>()ut reading problems ":tor "m8':O:y

sthaeri,tl!f~!.;.l{R~B'd':t.n'g :phol:>lems<are usually noticeable at the

30



tlaird grad~' leve~ wne.Ja:the :a0n-read~l's.~re. beginning 1;@

seeml,ilt6 ,. misfits TGO many schools believe in "passing

on" the'puli>ils.. If they were reta in.ed in the third. or

pl'an;;}nas'b~~ri:enccjtiragedby .' several Ellther 9utho:rities and

seemsta. };):& i'ri!oslfvalue61e'te ••s, greatern&nb.er of.s"tudehts~

where stttdents are taken :t:rom study halls for special helpo

A.th~,rd plan, consists or s. special section of En~lisb. where

stUdents with reading dirt.ienlties Qre placed to get some

extra remedial helpJ1.l0n,gwitbtheir regular w0rkc

';r.I~be ,:f:ourtlb. ipisnde;SGrilied·bYD.oleh~ the 'every te'scher
('j \

-
.t'eurtb. grades, many of the preblems that arise lst,er would

never!becomesevere .. Few retarded readers reach ,high sehoQl

withou·t h.aving been exposed to remedial help of some kind ll

with. methods varying according to the training and jUdgment

of the teacher. Pl:J.oneticanalysis seems to be one of the

tlai,!1gsstressed in most remedial help in the grades ..

Several frequently used remedial plans nave been
48

dis~ussed 11>1 Doleho The reading class plan, according to

Delch,helps only a small number of stUdents and does not
~,.:, <.>.:: ~," -', ." ("

sC)Iv:.e th~ r.eading pre,blemsot the, schoolG.As a rule:>

m~rnbersbJp. in these classes .isvoluntary. The s.ecend plan
. . f _I ".' '-'{_~_i ::::~,: :.;".' ' .:', > '" :. ' , .' __ -;

he¢liscussedwas the ill.Qividual plan or small group plan
,,":: ,- ", '-" ','. ";' ....;;' ,',.' ' .. ;

31
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It is clear tha t: special effort should be made to
improver6sding in the various subject areas of the
highschool and college, and that renewed emphasis
should be placed upon certain problems which are
connnonto most subjects .. .. .. ..

Asigriificant beginning has been made in attacking
the.se problems by classroom teachers who stress tho
special' vooabulary of their subjects and who pro,vide
diversified r~~ding materials to meet individual
needs .........

tlClassroomteachers in all sUbJ¢cts involving reading
-

and at all levels say that words and concepts are the biggest

single problem they face~n helping their students read.

contentinater:tais .u50 IEvert teache'r can improve reeding in

hisstibjectares using homogeneous grouping, varied class ...
',...... . .' . . 51

rooDlreadingmaterials,and differentiated assignments&

tl'reach!ers in thecontent'fields in the high school are also

prOv:l.ding a varie·ty ofread1ngexp'eriences at different

levels'ofdifficultYo u52

A 'criticism somet imea given is tlhi.igh cost for few

pupils lt in the remedialclasses~ However, the Oregon state

49Nelson B.. Henry (ed .. ),Headingin the High School
and COIIe~e, Fort1-:Seventy Yearbook. of' the Netipna"I society
l\or the S udyOfEriiueation,Part II (Chicago: The University
of Chicago. Press, 1948), p. ?5.. . .

50 51
'. Gray. and Larro.1ek, 0p.cit., p.90c) Ibid., P. I41.~

..- .-..-:.: ,. -
52 '.....•.•.
. Henry,Ioe ~ cit ~
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Department 01: Ed'l1cation:is behind I'emedt;al.l?eading tcithe

exterittb.atltre'iIl1burses the schools f'ormueb. of' the excess
. 53

cC)st,paying halt the salary of remedial teachers <Il The

University (;:jf Oregon is ene of'tl.1e few that certify remedial

teachers:, ;arid the' s·taite of. Oregon requires that rame'dial

teachers be especiallytraineGl.. In the Eugene reading

program GnlypupilsClf' normal mental age are allowecfl 1m

remedial ~Jork,which isanelect1v6'couI'se, and theelasstils
.... ,. 54arekeptdowntotwe:ntystudants 0

Many systems at present have enacted a cQmpromise

programofreadirigjl sett:ln.g up two or three remedial

clas136s for severel'Yhand.loappedreade:rs .. These classes

arer"fflring' inUtemporarily, and they leavettluch to13e

desire$\i" Of'cG'ursejlt his is the first st'ep to ins tigatlng

a gooa,re:medial>,'program.. It is thegenerel consensus that

s, rem$d:t81'I?'r&grafu(f'0rret~rded re<sClefrsfs not enough in

e:ftner gr~deiOrb.igasChciblJlbtitadevelopmentalprogram is

needed for';sllstu'dentsthro'ughouttheir'y'ea'psof sChool:tngo55

FOrre·t~raecr r'el:fders'wh&do net <reSI!)(jlnd to remedial

techhtq';es ssthe':'s!:l0-bld.,Cllh::t6al hel~ 'iff needed.. In Gnly





an.. ..

35
'BfXnk57 ha.s'd€lBor!betlisome pr~c''tibes"that,a.te general

th:rougllotit th'a'c:oUrltry.. ',·~··Hepoint~d6u1;{·tliat' One;,;"balf the

existing remedial progri:Wl~w(j):re started the si.lt years previous
\~ ; '.',: ,',', \: '/_, .j" , I

to 1949 with the responsibility foJ:' the programs centered

on the Eri~lish d'epa.rtme!n.t8:~ Oredit is usnially gi.v~nfor

the' '61~s ~e\lJi,aridithe:y ~rffdi stingtli'sbea'fron1'theregtlJ.ar

cl'as~'~~'~'inipiy by 'Ii st~ri~ bu' the acnledw.~.. 'J\a:f a :rule)

remedi~ reac1fnfi 161 offered t'~nin.th' orterith grattes,and

tlie medianntimber.in the 'qlassesis twenty.'
iiW61~~u~t'er haa found in a st~dy that (1) tbere develops

a4esil'et'o' 'learu t~ ieaaforthe first t'1me ain'ong many high
"" ',.1

sohool students; (2j there isa;'gre~t"n~ed'¥6t<1irairieit :1l:eaohers;

f3)~iCtea6he'r's iriusi a.oce~t"th~ 'rsapon;iJ'ibili~y'triteaoh more
;.:J",(,: !'~':,~'i';'~',':" :'.: r~'I'-,:' ;-.'.,-~: >\, f ,;' -"-j !;':.- .r",., ,,'- i:'~'""r,,, 'i'; .<,' . ,': ,\:'. ,'.. '.:, ".' ','" '~::

than eiubjeot matter; and. '(1+) there axe many 'reasons why

se6'~~d~~~6hooi ai{ic(erit's need.'a.~ianned raiding pt'rig:tam.. 5g
·;"),t!'~'J·'<', ,,:!':~J~:. .;/ ~:':'-; ',':. ;i:" i": 'i.... :'':.('; \' ~;_; .~-, :'t.", r, ,;.: <' ,'f .':': ,~"'t' :,J ..::" . :~:-: '-) ,',':,1 , '(:", _.'" -:

The. reading deficienoy ispro'bablyoneofthe main reasons

that,5b per cent:of th8hfgb, sQho~i'lsi~deri.t~ J:top';;out be':rore
"'" fo~ 't~~~ £i~(1 it imposs:i-ble"'~ :fe~l out"dtplaoo" 59

.:,:, .... 57W• £::~:;;·B~ixikii·\md'P~A. ';W1t't'y, t!aurre~1/ Praot106$ in
Reme~ia1iRead ..J;ng",i:~s·aeeQn.dary:$Qhoola~ " ~ol ~!!!"
57:260-66, June, 1949. " . .

. 'sg":,c';' .::,::u: .'i;:,9 :':',(;>\It ,;:,!'i; )(!,.j<); .j~j:~:;,i:. f',;" ',i

. .... . .. ·..·.HazelL. Wolha~pte'r; "You Dj'.)Teao~ Reading--I!·.
'l'heI,a:ighSohool Journ¥, 39:131-32., Deoem'ber, 1955.

5913Uli:09k~·2~.,O;o1t.~t,:,pp~:55e-56 ..
" ' ". '''''~~ .,__ ,"'7' ':'~"."""
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V" DIAGNOSING READING PROBLEMS

/

Consequentl1, it is 'cle!:l.l!?,thst more w1:(i]e,spread. provision
60

of remeidialreading programs is en immed:tate neede

eight or nine reading levels in the ni:nth grade", Even

!lot an isolated skill, but a complex

abili,tYJ o.losely ,interrelated .wi th the over-all personal

develepll1emt of the individual,. uPb.y-sical well-beingj'l

emQtlon, thought, m00d,·experienoe,.rete of general

maturati0n, and similar fectors are all involved in
61

reading growth. e "

Pupils differ widely in. reading alilility, but few

the astonishing range of differences that

may exist in one class," Since the scho0ls gr<lmp pupils

acoording toohronological age, there are likely to be

" ':,.• _, " ':';',.:' •.~'.__.,'_., ".:c,,·,

diminfsnedl"oy quali~y teac·b.in~h

DiegnQSing1s"'h'o,~g~bttliem6strmportantand tme

"'t.. ,,'. .'

though. students score at the same grade level, they will

vary in the:aature of their difficulties and needs" The

purpose of education shou.ldnot be to bring every pupil up

t0the n0:t>m but to help seeh ome to read up to his full

capeefty. Individual differences will.beincreased, not

1',1



The. Re.visedStantbrd=Blnet Measure 0f
..

mental ...growth.

..\:};.::: ,:t' ~':','/',; '; ,'::

expectancy~the administratic>n by a.competent tester of an

fiiaiiit7lu~rLll'1·£ellJ.g·emcetestnot requiring any r~ading 18

tnemost reliable means. of: estimating a pupil's rat~ (i)f'

;,::" ':~-~ ~~"':_',

Since the grade. equivalemt ot a student's mental age·

has been' accep.ted. byman,y as an indicaticm of reading

37

The remedial program has received generous help~

II1.ostdifflcult job:tl'l r~edisl teaching",.

Unfol"tunately~ complete data0D the progress of'
youth in reading have.never been secured., The most
ob.jecti.ve evidenceavelilsble consists of individual
scores on reading tests and the average scores of
groups>st successive grade levels, To a large exteBt
these records indicate attainments at specific times
and not trends in prog;ress over a peIliod of years.
The need is urgent for records of' sequential develop""
ment of reading ability as measured b0th6~Y tests and
other valid measures ot ~rogres8 $ $ • $

,
hQwever,.in the form of' tests which are available to meet

three needs: (1) selecting individuals for remedial 'Work,

(2) seleeting reading s~tivit1es suited to the individual's

r$sding difriculties~ and (3) evaluating reading improvement o

Although authorities agree that testing materials have been

plentifUl, there is a need for a better testing program t@

measure reading capacity. The level which stUdents cam be
63expeoted... to achieve bas been a perplexing probleme



38

In-tit31i:t.g~nc·~:;;:i.s pro19sbli' tEla bestavailaplemeesureof' the
-- '"': .'!' "

scl1Lobl" ck:il'cii' s· mental ab:tlity~butonlya specially trained

b~rson ~aIl successfully givetb.ls test; however, it does have

'the aiivarftagtl( brylelding a l11en.talage~ Gran M..AescGre ..

S:1tlceth.ls' testis' not practical for the average higb.

soh00'1.s:L-l:;uatlon.: eecauseof';eostand @ers0:nnel requirements ~

thekommb'npraetfcels teuse g!'oup:tests; which have been

kh0w'n'~ t~··;1.:U:1ae'restifuatea6·bAildtsT .. 'Q. as'much Ss twenty

pO:int's .. 64 ·:Becsu.s.e .~ ... written te'stp:restlPposes a common

'level<of'ros;dlngability among the'students ~ taa peor

readaris p~na'li.zedonB group intelligence test.. Tlrtere­

fore,tb.M I .. Cto 1s:.dt '~alue only when it HreomlPsredtoforroer

I. Q~ ~ho:i:"es';Elhd'us~'dalongw:l.thother0bservationstG hell?

;:f:1.n'd'tti~/eaus$sfci~;readiingbehavIors 0' NoOne test SC0re

}£~ri: b'~'(hs~'d entfrelyes ~'me'as'Ure of' potential,,, In. deter­

rilin::frig'thespp]:.Opriateeurrleuluni mate1":t.ailstdrthe remedial
',';,'" "". "i" ',!. ""', ".", > •• ' . .•..•. . . 6.5
stuaent'~tlie M.A4> sh,()l:ild'be''Usedratbi.er than the IoQ,e

';Tb.El'(g:r.eo.~·eqU:i.va1.e;nt "ss '<:letermineCl ,·bytheDtirrell""Sulil:lvsla
,';1,:';:.,:/\':, .t";-".;":,,":, ;": ',,';' ,:, "~I '-,:,:' "":"'''/._,; -,:'

Rea d:tnli£ .CapacitlJI'estls'preferred byman'1~

'Wt1~n,tb:$" rle:e effing i'iexpecitan6y lev$l .. ltras beenreeched$l a

'Bt~nd~t.'df'z~'d~i-:i;a"dliig :Lt~8t s'h&uTdibegive"ni£O ·determlliet tie'
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,:t'~,t3~:ing ~ev:~;t; is bel~~,d'~is reading expeo,tanGY e.etermines

,1i~,tp.l:ln,d*~a'PG The.!'eL.~rfll numerous sta:ndarCl.iz~d reading tests

1iq.~t;,ar~;s,atisfaoto:PYeuAll1ongthe most useful for, high

scl1looll:ln¢tQollege classes, We believe $I are tl.u~ :Diagnostic

tt'ests·published.by.the committee on Diagnostio
~ 66-

Read:l.ng.'rests , Ing.qrpQra tt9ci/' wrGte ,W'oolf e The~

Silent Read:t:ng Testis beYC1lnd a dou~t a II1uch-usedtest in-----....... --------- -..-.

.,. ..

phas~s ~f;~~adi:t'lg thelldo otber tests\>

T~e driteri<l>p,:ror eligi1J?11ity for remedial instruetlon

:is usualJ."[ thE).<q:q"fer~mcel?et.wee:rL,th(3r~adi!lg age end the

m~;r;l't~:L.;age~~8:r a.,p~p'iJ. ~:itp. a"higq.M·oA6 and lowR 0 A0) needs

l:1~1.P·Elt:l.q caB p'J:>.of,it·f'):'<?In·rElmedial work~ The Ml)A o is an

indieetfon,.,of"what; Aill :;~t;l1den.t.;ct:l:n.d0, an~ it should be

I;~fJ:J..~z~c:l·ttlat<;W~tp..p.oo~.>readers.traeI.Qo is unreliable",

Te!:l ~h~rj'1l9gl!l~n.:t·Ia~ f1,,/tq.pe ~mploY;~d here, 13ut it t rae s tudlen t

dlsP:J..~Y:f1 ~liill~Ilg~e,f1 s~,.to.wqr.1;r, ·an I eQ.belGlw 90 issometim(i')B

!l.ggQc1.:r~:f!I:kl\>, J:'1; .1$ not Unusual to ·"Cl>,htain. a rmuch higher -I eQe

sCOre from a student stters year's remedial work o Tl1is does

n<l1l t.nee Etrssa,~ll;V. Ill~Sn.,tq.!l:t.:Ia~:Jl,.I •.Q0I.h~s.b.een::I'ais ~~,

d~i~~: in~i;c~t$€h'al;Sl'lfmt>'r'c>v~~~~~ inread:t.ng ability has given
'",;"';.;

,:,_5:> '/' (:":,:)i

the secondary se Lioole; its one difJsdvantage is thst it takes

two P~:r:lPd~<.to ep>mP1.et~ i't. ,.However" it;. does test more



Thef trUly retardedres<ilers are ttaose whose reading
,~esppnses ·and .lea~tlingpotentif:).litiesshow a marked
disperi ty.. Their rea ding develo,pment is out of' line
with;.theilJ/;to'l:;sldevel(l)pment. Their pessibil:ities for
personal development thrc)'uggareli!lding exceed their
:present .performance.... "0 ", •.

40
hiD1$3Iledv:anteg~in takil'l.g a written T.Q~ t~st& Ha.rris

s.ugge;Eitedi t.het :more than one year's diffeI'enc~>.between the

mental. age an,d r~ading~,ge};att~ehigb. sc:poollevelis
67

indlcf;lti vee o.,i.'.re tarda.ti()n inregdingo Str.ang has written:

A.s.:t'adent.iaco.mmonly deseribedesretarded:if he is
one. year or more belowtbe graGle ItnoI'm" as measured bye
s tandapdlz(!!id. res di!lgtes.t~, .This view of. retardation is
based on the false notion that all tine students in a

'i~lassshGtuldl:>ereadingatorabovethegrade average
or "norm,," Sucnuniformity Le impo-saibleo A variation
err .s(!!lveral;y.earsio:ret:1o,ing.age; .. "!"1.i.thin .any grade is
normal()

MostB'U'thorlties cf(i)110wthe recommendatiol.1.that a

reme!i1ial·s.tud~mtcsh.ould,hBveBn.:I.Q. o.f 90orabo'IY~ B.ncl be

re.tara:ed two 0r more years.

R'eittledi81.·.t.,ea~h~rs;.. J:leed,·t;he ,help oi\.spe~iallzedcschool

selJviees illobtaining>m0re) G.ompletei:nfor:mst1on on and under"",

't.o,I',e;Vercli!lir·t.ai,n. p'u.:pile",:OO',me(i{j.Ga:L·'dpsyeho:L~gica.;t,·,qr

cQunf\e1ing ..:'sf$~'iTi G~flifio,rsp~~+e Itdi~gl1Pfl1,.~.eJ:l!i', hel p,,, . TafO
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; ,::"'~' .''. .. .~,. : ',.. .. .. . .. .

69' :';., "',' " .'
;, ,'Festb:~rstorie.:,

: '
,./' .,' ",4'

Hartd.s h.aspresented some:fscts revealed tb.FOtl.gm.

r~search thatmignt,be,'helpful in,disgnosis: (1), the

cQrrelst£onc",isdligh',;between,good.,prob1:em"'selving end good

resding i,ability';:(2.)ther rec0gn:itioI1 (of ,', 'Words is" I!i.$cess~rY'

upon th~ other;:, ~nct'(5) n1~ani.ng.fui r.esP.CJPse is I the core of
,. / <:,' .:' ." , ;....c. ~', (".

.,

't;~,P9&l1l,~ea<i*~andspelling; (3)resdingsnd pemnsnship are

CloselY'i~llie<ilf '04},l'ead:J:p.g ~p(,l.comp0sftiion ere each deflendent



ability consists of

Harris, Ope cit .. , PI'" 5-8 ..
71Mar[Onj:rlitlnr:~e:~;;:-il::n WIio Cannot Re ad (Chicago::

UtliV"ers.;i'\;!,?f?h~cagoPr.ess, 1~~2;=;-I'p.. 14-1;:--
7,2" ~ ," ',' '.' ,t '," :./: .,~,<;.,':.. '"""" ,,' ,,., .

, "' .Th~~dore [L .. HerrJ.s~"":rrmpllciationsifo~ the acner
0f Reee.ntrtesearchA.n,Iiigh/SehGlol.,Re.ading," The Higla School
Jour.nal.,· 39:195-96, ',. January, 1956. _

theaverl3geof' the chronological'sad mental ages and the

aritb.rr1et:tc~c0mput9tionege>whiehin. 'turn is eompEu.~ed wit 11

l:il:ie"pup:l:l t s reading age$ PN!iSmneHHy the measurement (!if

aritmnetie~eomputa.tlon age tenot influenced by reading

skill;' as mental testsu8uelly are"

rild.iagnosing are~ding CaS6fJ it is s good procedur~

to "sdminister a'test of' opal reading ability to Observe

weaknes,ses andbscl:'nabits ir1' i the pupil t s resdiBg p Buehes

reversals,ftnger pointing, tension, substitutions" poor

phrasing, 0niissions, lack of wordattaek,etc o In recent

researeh."S'filoderate1y h1g~relstiC!)nship has been found'

betloH!,en:' r~ading eomprehenslon sod the ability to pick out

key 'words> 111 seleetions,/f and:bral:reading; re;veels any

lack of'quiekundelJ?standing~ Other"WEH!lkhesses. that: should be

Gbser'~h~nflere ,1a'C~k of training in pnonlcs" ~o6r sight"vocel:>Uim

];ary~ 'andvisu~l. ail'a a'uditbry deficiencies,.";

V:tstial<ae:rie:i~h~d.esC1lsnbe< tested. oy thEi)'Keyst()n~

t;tierea~ingpr~c(tl~~;.1°.
71

The Monroe Index> of reading
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(New

students,"-W.ho./do not; like, to read. and.wbQ: seldom read, fer

they7are'< seldl0mtef'f1o:1.ent.:r~sder$,:1.nspite· Qfthe r~ading

SCOI'~sCl>'/B;r;,us1nga.graded; s.et of looQksfor,oral re~ding and

f.oI' cpmpr\5hl9nsi0njeneeks .j.<the,·!t~s~laer ean double olaeek on

the reac;a:1,ng?;.;r~vele'y::,M,slrlXlgf.e'Wrixail:;i,.~msi.t3nGL,negI'essions

;CJ.ur:1.ng'~i+~J1t,;roesgin.g.,,:lssJJl;:;1,nfii0 tatiQn.!(i)f;Jl)r~p~r "'~yeIl1<i)vements

HoweV'er,jl.tbe.extent. to which han<il. and
'. ". 14

.<!J.Y'.~ '. dominaneecontribut~ to reeding b.andiosps iSI!lot cleere

Visual~surV'et1.Te~ebt1'loeu18rTest andby;tne use of the

Ophthalmograph· :t(i).pho.tograph. eye< mOV'elments/l> Inexpenld.ve

t~ststhat the.teacb,errnsy use are the peephole test, look"'"

ingthrougp..a. B01e ..in cardboard to note student.' s eye move ...

ments, or.tnemi.rrG>.r test~; l(?ll)king f'X'om behind the student

. intqlil,mirrorlying.o:n th~ s.t:udentJspeokto CoUI'lt fixati.ons

t:H!).dregressi()ns. f.or·.a.Jlearlng test tlae Audiometer is \lsed~

Whipple i s"!!a:nu~1.of\Ment8.1,,and pnOCsical,A!sts, described t~~o

tes't;sf'.or h~.aring,the Wa't;eh~ticlt:testsnclthe Whisper test"

AfeJii,authori.ties;,.ha voindicated ,'that they believe



and good readinge If t~e eyemavements~re not proper, it

does not mean that train.ing the eye movements should be

tncJ..ud~id ':tnremedial work p far they are only 8 symptom ..

Bullock suggested that it is better to sample the reading

ability of non-readers with Reader's Digest Skill Builders

than tc)' use a standardized test unless II grade-level score
75is, needed for the recardso

Since teacher jUdgment is often peor, Blair has

sug~ested that 8 listening comprehension test administered

1:rythe,1;EH3cner provides the b.est possible means of measuring
, 76

the potential reading ability of the studente Harris

h9s~pggested using the Durrell and Sullivan Reading~

Achievement Test along with the Reading £apBcl~l. Test.ll

~b.icb.are ~B~allel in content and difficUlty,,77

Making ease studies is net practical for the average

l'~ril$cii~~:'t~acb.er because af the time it involves 0 Howeverg

e}'e:!,y~~meg:ta:l.;teacher w0ulCl find it profitable to make one

Cli~~ sttl<:l.Y when time is available.

The tests available are toe numerous te mention here\!>

However"t:Harris' ,How,tQc,Increase,Reading Ab:tlity78 and Gates'
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The

(such as the ability to predict
outcomes, to organize, to evaluate,
to get the main thought, etc .. )

(ability to.usecontextual$l
structural, phonetic, and
configurational clues)

(such as acuity, fusion, muscular
imbalance,. etc" )

(such as acuity, memory span,
discrimination, etc",)

(sight!or recognition; hearing
or understanding)

(words, phrases, sentences,
larger units)

(aecurs'cy, fluency, an d
comprehension)

TABLE I

Ju(!espec:l:sliy toward himself,
_SChool, snd reading)

} c:> .'. ,;' ''i'',~.:,'

DIAGNOSIS FOR TREATME~T*

, ,', ':. ~ '. ~

\ ,';.;

,f

"';' , ; Information' fori,this.;;tsbJ.e was <take1:'r,.~ro:m.L:

Doriald Cl~land:\IT~~~:~~~I~u~~;·· Retarded R~~der~
HighSchool Journal,. 39 :240, January, 1956~

-ll-Onceit'nas!;beerJ..!determined"thata, 'p!1pil' is retarded

loi,readitilg.,themext stettk'is .to<.;analysehis re~ding skills

.l)~f'():t:'e .pell!e<il:1.~tf()ri is attempted.. Above are presented those

skills b6C<be evailipatedt
",,"';' <f>·'_·~.•

Comprehension skills

Word attack skills

~pecific comprehension
<>skil1.s

Oi'alrea!ding

Auditory skills
"{. '.~'

Visual,skills

Speed andflexibility
of,reading , .1

Spelling: 'ab:1:l:itN"

A'ttftudes'



treatment o

VI. ORQANIZATION OF CLASSES

4.6
. .. 79

The Improvement of R6adtng have excell~nt chapters on
" .
testing, listing various tests and describing their advan-

tages and disadvantages. It is important to keep in mind

the advantage of the test which measures non-verbal areas,

such as the Minnesota Paper Form Board, the California

Intelligence Test, the Pintner General Ability Test Series,

the Durrell-S~llivanCapacity Test, etc o

Testing helps decide whether a child really belongs

in remedial work and measures his progress after remedial

traIning, but perhaps most important, testing helps the

teacher determine the disabilities and presc:ribe the proper

"The Iti~il1 purpose of remedial classes is to give tbe

pupil individual helpo tlThe present common practice of.'

putting childre'.ri into smell groups· for instruction in
... .. 80

reacl:1.n~i~ an ef.'ficient compromise 0 It

Burton has emphs sized ths t the grouping of all individ­

ual olass mudtfirstof all deperidupori. the particular
81

clas s and its >needs" Some authorities believe tha t

79· "86
.. Gates, op. cit .. , pp .. 41-52. Fay, op .. ~'" p .. 240

8l.williamH .. Burton, Readingil1Child Development
(Indianapo1iE;:.The Bobbs-Merrill Company, rnoo, 1956), p. 512 0
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gr9upingwit9.-1n a class.?cc0rding to abi~itYdoesnot solve

any-,pJ:'0b:J..smfor anY°l':le excer>t in the elementary school and

th~t 13.11 re.medial instruction in the seeondaryscho01 sb.ould
82

be.. administer.ed in.regularelasses.. IdeallYtl the subject""

matterteach~rs shOUld. provid$ 8 variety-of reading materials

1.n t:h~ir sUbjects and teach tae reading techniques and voca­

bulary re.lated to their sUbjects o Harris has noted that some

°tthe main. problems 0f group instrueti0n within classes are

tho.s~ .,of scheduling l:lctivi ties ,finding teacher helpers JI

ha:r1~~il'1g a wide '\T~riety and a large quantity of materials,
83and makingallowtanees for ·f1exibility in grc>Uping e

For y;ears there has been controversy over whether

grollP~.sho).:lld.. IDe hf.:lterogeneous orhoroogeneous.. Bu11eck has

indicated that .:l:t,is g~neral1y agreed that haVing a class of

pupi1~ .~hOJ1P~ hc>roog~:lleo.~s in,a11< re.spec ts it!! iropos sible JI

b\ilt,t~at~there .. mu~t,pe Ei,PI'19c.ticallimit to the range of
c' .. , ··i,,···· .'.... .. ,... ..... ,.. . . .. 84

aR~.t.:I.tifes,ifp'l1PtJ~ ,.ar~. t0work together p,rofitably <t>

Ill; ~he .:~~jC>P;:t~,.,oftherelUe<.iialclasses grouping. is dane
• ...j

ac~c>r<fl.*J:lg,; ~Q '.' readipg :l.~velB.t0r Most oftlae work.o At times

r~~r~l.lptr>-g··.~tlP?1c.i>b~\J~9ne,.temp.()rtil?~ly;t0;satisfy..speoific'

. 82
l=i'9t~E. Reeves, flAn Experiment in Improving Reeding

inJuni0~.High Scho01~fl ~ En~lish Journa1~ 47:15, January,1958. .•......
8,3

A±l:>~!'tHa~~is,:()p .,(dt~:~p .. 122 084 • ..•.• •....• . ,
Bu110ck,!!.. 'cite, po 59.



P0 128",
86

01;>", cit., ,P. 113.. ~ .. ,

o~t=., p. 32 •

.....
8>A1bert Harris,
81··. Gray" and

.88 ' ..
Henry, .2.2.,..

/.,."
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needs; for example» stu¢lents might be, gnouped by their

interests in recrestional reading or phonic games~ Regard...

less of how grouping is done, the students must be socially

compatable and reasonably homogeneous in physical maturityo

Individual instruction to .permit each pupil to master skills

at his own rate should also be provided.

Harris has recommended that there be not just one

possible. grouping within a clessj> but a combinaticm of

several organizational possibilities to fit different
," ,.85

situations~ Harris also said that on the secondary level

the most effective procedure is to have only two groups in

one clErss: both groups may work simultaneously, one working
" 86
independently while the teacher works orally with the other~

For remedial teaching to be most effective, there must

be\~b.o~~-class activities, individual r~ading groupsb interest

~~l.lpsjll~nd any otner groupings for which there is a need ..

Grey said that the most successful reading programs are those

with the combination of heterogeneOlJU9 and homogeneGus gro'Up""
81

ing plans e The:nev:isevidenoe that progress in reading
,.'~ 88
is scie~ierate<i'by.. prscticesnd. ins true tioD. in special grou.ps 0>
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that they shonld not be graded, that a written report should
"., ;-.. ;,

instead be sent tothe.ps~ent;s~~riOdicallY" An0ther system

calls fer a double standard for grading: a regular grade

do not ·p$rrrt:1.t th.em to receive more than a G grac1e because

A few authorities have said

t~~1,il,~>~,~g?:;t"~l.c~ifferj!nlt.t1P~s ()f. ~~p+omaa" depending @n

the course.0f s~udy fb lloweni$
1':';«::,:;' - ',.<:':,<;:-\..'-\. 'r?,,;~:,;.:"';":'7«';:'/;'

.• ,g.~;t~r~;J,.ly, tb.~ remedl~l students are graded under

the si9mesystem' as 0tla~r students;~0wever" sane scho01s
-:"':'\"';';>',' .'.>'~< .,,~'- - ::":,--~':: .. .. .." j ;'-';:~i"'"

In most cases the authorities indioated that remedial

clJurse.~j;,his always brings up. the question of whether the
A' ./-, F' ,', ....

49

r,(!I)Illedial ~tudents ~eserve til high seheol diploma or net~
....... '.,c ... ; c. ,,; -', ·•··.. 'i·'··· .".", ;.:,', "\

are dividing their classes into at least three levels; The
, , .. ~"-' ...., " -', .~ '-., ", ..... - .. :; -"'" "

VII'~ GRADn.rG AND CREDIT PROCEDURES

St...L,0tds 13J'"stem msJ'" be 01 ted as an example.. Students

psually stay in one level during their four' years of high

scn(!)ol for most ofthsi.r work; a ninth-grade remedial pupil

remains inre.medial English throughout b.lgh sch(;')ol.. Of
'.. ~, '. ~; 'i ; ! "! -: ' , .

classes meet one pe~iod each day five days per week.. Sinc@

th~se .classe,sape, in most cases, required of the retarded

~.~aders i.nstead of the regular English., .full credit for each

semester1s wQrkis given and the credit c@unts as a required
; /" ...-.

..
El"lglis,.i:lqredit toward graduation.. M<>re and more schools

c'," '. ~'i



should be graded according, to ability and promGlted in required
, 89

c<Dl1rses i:fthey have done their best e

if Grading procedures ahemid be 0C?nslstent with the

goal of trying to give these youngsters some success
90

experfences,"states Kough~ If' graded with the average

students, n<Ddoubt many remedial students would fail miserab:l:-Y~

How can a teacher justify giving a remedial student a D or

an"F when he has worked up to his capac,ity, perhaps working

much harder than the straight A student~ The consensus

g~Fe8th'e~stone" 2E;Q cit., Pl?e 29....300

~~l\ou~n)ar1d~De:~~~~.,.;:;~l)5Ite, p G 1$2 ~
",.,:·'·i···.·,

/. ~. ; .

based on what the student has accomplished ,as compared to

his capability is sent home on his grade card$! and a 10wer

grade based on school-wide standards is put on the permanent

scfuool recorde Featherstone thinks that the slower students

~ : ..,,", .

is that they should be graded as to their individual effort

and capacity, and that they should be encouraged to compare

their progress only with their past record Q Although seme

argue that this is unrealistic since these students will

compete w.itneveryone after schGolyears, others feel that
,

a degree of success is needed to .glvethese students seme

see~~:ity and a better learning climate G



alDil.ityto think abstractly, many child.ren with normal

Fortunately a better understanding of human growth

itsintelligence need.continuously repeated instruction In
92

fundsmentalsl,t

-

and development has led to an increased km:ndedge of the

reading process. More sound theory is used today in teacn­

ingrEH3ding, for it is knewn that learning to read is a

continuous~ gradual process and that certain basic skills

must be learned before the student can 7successfully proceed

to higher-level skills. No longer is learning to read the

haphazard process that it'u.sed to be 0

To better understand just what is involved in learning

to read, it should be helpful to summarize Gray's explana~

tion of' Why reading is ·difficult for some children" First,

the reading process is a "complex perceptual task,,91 which

requires a left to right eye movement, keen visual discrimin­

ation, and clear focus. Second, since reading requires the

51
VIITo THE FUNDAMENTALS OF READ+NG

"Another charscteristlcof the rea<ilng
... .93

, process is that itislearnea,u and last, nreading is @u
, ,94 .~,~,

interpersGn~~il experlenceu which requires a relationship



"

betweenthe::reader aBdthe euthor e

The,modern school has plscedless emphasis on reading

for its own sake; however, it makes far greater use of
95r<uding as" a t()G)l than. the schools of yesterday III Evidenoe

also exis'ts that retardation among pupils who achieve at or

above their,grade level is as great as among those who

acrdeve .belew that level ",96 Since hign, scmoal teachers

have' recently begun to accept the fact that reading must

be,a part: of their respon~lbility,emphasis is beginning to

change from. subject matter toa consideration of the pupil.,

As descri1i:>ed by Harris p the principal stages @f read...

ing a.rf!) (Ie) reading readiness, (2) learning to read, (3) rapid

development of reading skills, (4) widel:'eacUng,ana (5) re ...
97

finement of reading.. By high school age students should

be~read:[ far the.. fifth, stage; however,. the growth of the

indi'vidualis an irregular and continuous process and reading

is; a/run~tion;of total:;cgrowth e There is a certain development

in e.sch "childbef..orewhieb. itis:Cutileto try to teech n:tm

9$ ••.•.•••..••• '. ".. " '
,.. \!.:EbertHarris,!2._clt.}p.,4 'IIi

;Enm1E~tt;>:Allb,er't .Betts·,FOu:6dati0ns of Readinl£
American ,..Book CompanY; 1946) Jl
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All' BuilGck has po;:inted' out:

,As B eoneept$ reading re8diness is not only Fecogni~

tion of the feet that. children leara..tG read at different
rates end times JJ 'but also an attempt to discover and to
cata10g the various tactors which ~Be necessary to a
child, before he can learn to resa,> .

'I'heretardt:lld reader is' Qften peorly adjusted, <iiffieult

te m@ti,vs:te, enq very limited in the powers of concentration

andr.etention.. The attitude <Df· bota t~acb.er and pupil is

extremely important.. Reaainghas usually been an unpleasant

experience; for the non....reader; he has had little practice in

:reading;~and he not only reads poorly, but he feels a fail ...

ure" Har'ris eassuggested,the' following motivating faetQll?s:

(1) the pupil needs to feel liked, appreciated andundeI"""

stoofl; (aq success experienaesere needed as El basis to

overcome'inferiorityeo:rnplexes;C3) interesting reading

materials should be used; and (4,') ttae leat'nershouldl tmder...

stanciu hd:s 'own" reading:. problem and' help plan. lais;activiti/!Js

andi'reeo~d ni~ own> progress.,99

. J:t~t>:i.I'lt?G).:r:l he s given these three fundamental principles

for he'lP':1.~g"re!tardedreaders:(11.) utilization of existing
-'. \..,:' ..•. :':. '.; ...:. ' . - '.':",'.~

int'ormapfpn and establisbing'proper environment for learning

t,0 read;:\(2)d.eterfuims£:1.0n of methods and materiels. best
'.. , '~'}". :-,:' ,-,., "'-.", /'- ".

·suitedrtd>tirte.,puplls:; and/(3) mali1t'alnenee of contacts' wit b.

98 .' .• ,... '. ,"Bulloc:k, 0E!eC,·it .. ,p~37~,

99~lbert J,,.Harris!~t!Motivatil1g,the ,Poor Reader, tt

Education, 1'3:566-67, MaYl'.1953·~



IX. READING INTERESTS OF THE ADOLESCENT

100
the pupilsJ'other teachet'sand parents.

54

100
.. ·HelenM. RQbinson, "Functionsl ,Principles 1'01',.

He~pi,.ng,:EJ:et;arded Readers II Education, 72:597, May, 1952&
". i(n""

Henry, ope oit.,. p. 19.
",102, .... . .

t.'cM .. ]) .. y@~non, Backwardness in Reading (Cambrid~e:

universitY<P1?~s~jI:195y)lIP~.<ll@~'. "" •. ''7"
, .' '. lQ3 '.', .i;.~. .

'.H~!1ry~op~citn PP. 19,-20"
101r<'>;-'- '. ...• ••.....,. •..... .....,

> ,Causey,. op.c,:Lt. ,p.
~_"v;.:/~:,:"_'<;' "/-:'TI ::':'~ -F<

105Gray 'atl~ ;~ai-~iCk,. ·oPl)Oit .. , PI> 82 ..

A frequent critic'ism of reading in high schools is

their failure tGcultivatelastinginterests in and preferences
101

'fOr 'go0dreadlng" . One fact about reading disability-is'

tnatltis mOre proniirtent in boys than .il1g:1rls.. A typicEll

finding is that BmGhg 1,130 pupils aged twelve to thirteen.

years, 20 'per cent of the boys and 10 per cent of the girls
1"02

were'retarde'd in reading.. .. SomestUdd1es have revealed that
10j

there is l1t'tle le:fsure....time readin.g on the part ,of youth ..

Apr:tricipal problem, in remedial classes is securing

'enOugh material· on a 'low reading level that will interest

fifteetlendaixteenyear old boys .. Schubert has stated that

", i:ifte~'e;'st':ifl the' key toreadingretardatiODt>104 "Itsl:lould

bereeO'gnized, "nowever, thatinteres t cannot completely

comp$!i,sa.te1'ora. ".J.'acko'£, reading Skills. u105
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~ .. \' '

.......;, lO{.... . .... ', i

i'·"." Anths>nY,Tovetti and Arno Jewett (ed o) ,!'The':Elead-
ahility ofaBook~!" ~ Englis.h Journal, 45 :153-54, March, 19560 I

107· ." .'.. Grayand Larrick" 0l,. cit., p. 83 ~

108.,;;;( ., .i. . .. , , i;.;
BurtGn, op ~ (fit{, po

Ft:tctors,Which det~rmir.le pupils' pref~.rences for books

are l1lainlytl'ae environmental andpsycholqgieal.oonditions of

the ~hild's age, sex., cult'l1ra1 background, apdmotivEis for

r,~a4AI1g. .Of .grMltimportance., also, is .the t.eacherts.attitude 0

S;uppor,ting, .theabovestate.mentb.y Schubert, nDroRiqgway

f()pn(l~~a~bookswhign.weresoQredhighi:n.interest by retardeGl

readerswe.re f.requel1tl~ jUdged Be about, right' in difficUlty by

them, e~en .. though thfabookswereratedas two or more grEldes
" ·...106

above the pupils' reading leve.ls o n If a book is of low

interefl:t,e.v;~nthough,,~pis easy, it may trequently be rated

as "~~~~~l?dni~Y t1'le,.pripi:l$. 6ensequently, attempts to measure

the~r~:a<fttngi~a$~'of, ,s"po'ok:f'or spsrtiaulBr student witGout

conceriia.boutt{b.e':int~r.estsrerather inel.fee tiva Il,

How.free ..sb,ould u,f.reereadingU in remedial classes

be'?'''f.,~'.A;(~H)~on.e.Pfo:r:;cirpadflip.,d~scussi:ngr.eadinginterests is

t():'i111~:Ly",~~a~~p.,~ldr;,~nts,int.er.f!lsj;~are fix~d aJ:1dlntil\Tltsbleou107

Aet~a"~,+l:~ $,n~till:t'e~ts, eaA.,p~taught;i~ndcultivated,. progressing

underg~i~a:l1~ex~L:J:l0'l:;t~~IJ:l~ns;nce~ ~.'JI,headu~t..,se;teetedbook o like

s,,;;s,Pfan,ldl1g 21 "ltlaY;fa~.:tu,~11~ )f;l~rm .. th.a ,ohild t>' causling him to develop
108

s(l~.sta~:tei,fpr, ,~1).g~I1,~ntagonf,s:m,t~~al!'€it> .;.. pea.ding9~. :pupf..1s
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should be guided to books slcmgthe lines of' their strongest

lritere:st~ Teachers should faItli11ariz6 tHemselves witnseveral ..

readability formulas,. Also important te the "!'reeresding't

.
program'e;;sJ:i6severalgrsded :booklis ts which gf Vel both the

reading 'level and interest ,level, a helpful librarian,snd

anab.undancetof'coIlffilolil·sense on the part of the teacb.er tll

Becaus$. it is especial.ly imp<l>rts.ntfoI' a retarded
reader to have the experience of enjoying books; his

.free're.adingshouldgenerally be at or a ·Ii ttle below
his present reading Ieveltll If his first choice does
not.appeal tohim~ he should feel free to return ito
The a1m of the reereetlonaI reading period is to over­
comes;tttdentsfunfaverableattitUdes towBrdbQoks an~

to interest them in reading as a' pleasure and as a means
.af' personal development.. They may also become aware at

their need for instruction and practice in specific read...
ing ,'skills .. r:Theirdiscussien 0f' the b00ks they have read
should bere~erde~. associf6~..situations in Which friends
enjoytalking:about booksll>

. Formsl boOk reports should not be required of remedial

<rea'derg:$, 'for d0:;trig 'Sd'isllkeiliy"t:ok1?llbhe pleasure of

<recreational'readihg .." If' ,Ctbey wantt6 >dischss'With. each other

(thebooks~ tb.e'y, kiav~ . liked ~!·tb.at"is ·tohe enc@tH:·eged ..

AUthor1tte:s agrefe<t ha.t ,the:rleis 8 greatqtiantrtyor

mateI'iS'ls<seu1tabl·e andinteI'esting for fifteem. and sixteen

yearold,;'boys':andgirlsT reading f:rol11 f'ourtbgrade up; how""

ever,tu0.se:w,no jare i :re{adi:p.g'belowtb,ialevaI-,pres en t s
110

:difficult i·problem". 2(; It.is difficul·tto" find'· a de'qua te

, -;;,~' ,., " ., - :~ ~

ppo 239-40 ..

PPe' 8B-89.
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materials fer adolescents" who read bel,Qw the,. fourth grfl<de

:i~v'el th!rt are'n.ot eh'ildish or 'lb~bY'ish.~" for the lim! ted

voeabti1.~ii'yat that level makes itdiffieult t6wesvea story

to tnt'6:1?6S t asixteehyearolCle

When &h.eckihgfor high 'i.nterest pms ny things other than

cbrit~ritar$ im.portant"however~SmallpI"intmakes 8 book seem

fu()re'Il3.atur~,'whichis important forhig~school youngsters

t4fio~re tQuchy ~bout reading .toabj"ishlt stories o Such things

BstheccNJr oftl.'ie bbOk, ~hec(hoI"s used" andtb.e kinds or

pieturesand illustrations appearing in books are also impor~

tant ..

S:t.Bc'et-eoreatlol'lal reading is for pleasure fJ it is' better

ride to' Ili~ke then,s tUderitsc onse.lousbfthe reading levels of'

thehook:tf th~y'arEil. reading.. tiThe readability of a book (ss

measur.a"ey arthf<labi]:Lty forrixfiula) assumesa'mineI> role when
"':':"""'''''. :'":,, .• , " '., < .' " 111'interes t in'thebook is high e n Ifthebb.ok isinterEfls ting

eri6ugti, '>:1.~wJl[l' be;read~ ':,',How.ever;,s tudentashoul.d>bet01d.

tHeir'read:ttig Iev~]·as fer as>4;nei'rregulap workbo.ok lessons

oD:<fern.ed e"': .'.

:'\'iSome"t5f'tliedialike'for: reading can b a t'rsoed to

,·'··:l:aci{'of ,',s1{lf:'f:1.c:Len,t, ret3~:Lng'exper::tencea and ~tb.e:"laek ;.Of'B'

i>e~(ung atniosPhtere" a:t;1i0meC~, How, vi~;tlj:'j:;Q.(:};p.uP.t:r"E~:~ds de panda

in .alar,ge,measure upon how much he brings to tne printed



_e~_.-~, _,- ~- _,- ,;.,'.,,_ ';'"~,, .',-'-._'". ',-~."C ,

~ 'j ;:"
"'>',".

in att1tude~ e~pyrien,oe, and langu.age .slt1J,.la. It is

the sohool' sjob to help qV6roome thiede;f'1Qienoy,'by making
,,!,._'- ',,' -,,", ;\ ',',,"" . ,-\'.

available books enoolJ.ragement p quie.t and" a:t;:tel1:tione
, .. 'I .,.: : _ '-'..." ".," " ,~ _ ,'_'" , ~ , ._ ,

Va.r:tqus invli\stigat1o,It!3 haye,offered some .of the chief
, :,:-, , ;, .:- ,; J.-,: ,l"'-:: 'J, +>.,1:

interests of, t1l6adolesoent;hovvevexp> some of these"are
t+:-;,:,;;.,\",;.'l "'\<~"<,:~'::'::,:I.:Y~< i' <,"'-", >, ':, ',;,' "!",',-, -, . -'," '. 1

inoonoluaiye ,.0.1: oon,~xadio1lq+1, •. O$Xlsen olaimst.hat during
\'. -~ 1\ };, :;~ .. :,'. ',:, ~ ,', .'" , ',' c, -,_ r '.: ',.:\. ,

/ .112Ji~bert)iOa.rlsen,"B~h:ind. Reading Interests, P The
Eztgl~S111lQurnM, 43: 7~i"'Ja.nua:rYJ 1954. i--

113La.~i:i'gk~~~'t;oit.;P~"'2g~'1J.4Ibiq., p. 29 .. '

thepa.stt1:li~ty yearsrea.d,i:i:lg 1nte~f.tsts hav~;o.ot ohan.g~.u.i
, ::'"i:·',. <; ",; ;\;;::: '." <i:.'-':~' ,-"';... " i.' \',_ ' '. ' " e· (

li.rqb,stB::p,t~~.J,-r tb.e i:wo,:rl~,py!~r".! ~p., thatthe.tet;i..cher has t,he
.. ." ". '. 112

g~~!3;~.~,~1;;~;f~~~t .1lPC).n. j.;p~,. ,:lik~t3q~. diI31i:lc6.sof the studen.t ..
~,' '., -'-'" ~ -, 'c' •. ~ .' _\ 'i . -.-- ' ,

DeBoer ,~i~~r,~es :in,texesv;s fla,.v ca. pb.t;u:l.ged, with each generation;

on;L.~, .~~:t~(3,pook~ b.ll.Y~;\i99n~,;nued.,a.t tl:l.6 h,e~d9f ithe list the
,: ",,,,i.; ,,'.c, -,'" '.' '."

Pa,,~t th.1,r~Y,ye.~:rS_ll wp.,l91~. a,~e !<2!1!<Sawyer, ~'t1ok:l:.eber!l' lli.B
".' .!., ,'" '., : ii'3 . .

an(i,!xeas:lJl"....e., I slap8~. ' '
, ,', /'., ..'" ,';', ,',,,, "_' ,', .>_ '0,_' !

;, WJ:l.i+6 .,~t.j.ihej'l.1nio;r, pigh, 1 (3vel, the theme~ pi
~,'; ',~" ',-, -,;;.' ~"-' (\, '" .,' . " , , .'., - ,

~

a.d;v:~lt~;tl;-~;iand1.l'Un1oJ: ¥~y~ tPtiv~:r;~~l!,a.pp~alrand,.:r·oma.1itio

10V6 is gaining popularity, 'boys generally prefer explore,..,
" '. ' ;~ .. f':;'-~f', ~,,~: :,';'~ <:~'\ ":':~, ' J\ ~ ,( I

tion; pursuit., Qonfliot~ riumph and surprise; girls prefer

romantic '~9V;~,,' hOrne 1I'~ rrtl~;t;~ry~i.ca.xeer :.ud;;seni; :1;menta;1i;ty .,;114-
,.,- .' ,. 'J - ",," " ,

.Ma@;~~~l;1,-fl,~h !lew~pa:p~f$, Ca.n<i,'i comic>'books'ahould, ':l!ilot;",beiguoredli

fo:r'r~,1:le,i,tfla;J:l:?goal"Q:f'i remedial xeadi;ng.'is',f,;o'h'elp th'e <1oung..;;

rea.di.n.g~The Trumpet and Olassic



VAtUABLEMA TElRIALSFOR' RETARDED READERS

Without I!>r0:L0nged~;nci .consist61nt experiences in

re8ding.~ it is impoBs.ible to become an accomplished reader$

liThe suliply of'material for use wi tn retarded readers has
to',;,.: _'~

59

'ttne,- n~ed books which will interpret teem...sge experiences
:\..... I' II ....,. I,. I·' • 118

r~~li,S!tief!J.ly mp:! 1es8i o~t beyond teen years 6' u
_ " :, " . ',~,), _':, ':, ' ':: '_,".. '. " ',' .', -.,: -,' I",'" :.:, ,~:'! '-': i

,"

lame! betweel'lcnildbooaend adulthood, ,s neW kind of'teen...

age if't~rtilt.ure<is nE'H~~ed()ul17Tb.ey shouldn.ot be pinned to

one ~ype 0f'Il1aterialsin.c~·their' intlllJJ?$stwanders ,but
; <i,,) ::~.

cdmie-s'Sre valuable, f'or,~somes tUQE)D ts will ,leaI'm a sight

vocabulary moreqhiekly fJ:"om I them then from enyc>tbler

materialo Numerous studies hsV'erevealedthat over half'

(j)t>th~magezinereading'lsconfined to such magazines as

Reader'..!'D1gest,L:tte" Tlme'$ Saturaay EvenlI,!g, Fost 11 and

G&~4'~;'nse:e6P1li&; tm6 hstesef h1gh-S"h~~~ students are

fd..ml1ar totlaose Qf' j'l1nior,,;c'Gllegeleve.lo ttcuriously ~

the factors of intell!genceand sQcio...ecGDomlestatus do
116

n&t'markedly 'affect young peo[i:>lEHB lnter~ults '" It One

author!tt b.assummsrizea the 'need in adolescent retuling

mate:rl~ls by saying,\ll t&For 'Haoles(LH~nts in that no-msn f s..,

,""11(: (iI),I)
*-I~ j j 1

, :Ir()"
, " bUOI11!!:

!Il O'JflJIIIW!JII,
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been\ exceedingly limited.;in the past an-dat!ll is muea teo
- '. 11~ .'. .mesge:ra. tt;- Recently, however" sEiveralpublisb.ers have been

-
re1easing books especially f·or retarded readers, whien are of'

high interest but low reeding level.

It ,was the authorities 'consensus ttiats wiGle variety

IOf' .interesting;readingmste!"ials With purposeful activities

1mustbef iprovidedat a 11 gr$doleve1s in. order to give pupils

the satisfactory expe!"tences in which skills in reading are
. 120
develeped,maintained, .and improved" In this see tion a

inu'rnberof such materials.. will be presented.. One authGrity

'hasr said:

'Areeiding program that is limited te the materials of'
abaslliread"ingsy.stem, good as it might be, and whicla
ignorestb.ericb. treasure of' all thsather materials
availabl~f'or,children is simply a thief' ro]'bing children

"'~f" thelmany,hene£~tst0be. derived. f'romcontact with
these mster:t.als o ' ,

M-a;terla1shol11d,servethe childtsneeassnd not the

eonveni~nee .of' the schooll<:>r 'the tS$cher;a graded b00k is
122

t;l.ot.aa¢re'd'li? but tb.e,~b.ildis.00 LesI'1ning to read ~(ilnnot ],e

s,tt:u:l(iard1zed.'Tbl,e,.graded re~derendtb.e s.tandardized ,tea t.ll

'helpftll:2rs<tQ,eY'ma.Y~ei' 1111),;1 .;never, ,produce .• standardized
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as instructional materials for t he poor reader

and practice materials for the remedial roader. They may

be sdaptedforthese and other groups for enriohment and

supplementary reading.

/'rn a 1'ielcLinwliich there are ,BS many pregrams of

readingl.ssthereare people csrrying them on~ it is 1'001""
124

hs~dy:to 's,ttempt .sn inv.entory of materials,}! .', Beyond 9

do,ubt,t\:lerearesome equally valuable materials that have

been:omitteGl, b.uttheones1.istedin this secti0n are

materials that have' been menti0ned.tim~and again by

authoritieer a s being outs tanding\!)

.Mtiljorcriteria tha~ maybe used for appraisinganci

selecting non;..;fictlonal books .for the handicapped reeder in

high scnool'.were listed by Hunt:

(1 }...hig~ ...interestlevel, especially for boys since
they haves disproportionate share of reading problems;

",:.(2)'low,difficulty .1eve.l.characterizedby: 0 ont~olledl.
,vGoabulary, simple style 11 and good illustrations;

··(3}.. chigb. instrue t:1:onelvalue, i .. 6", accuracyandre:l1a"",
tiCl)l"l toourrieulum; (4) availability~ as indioateGi by

~;g~:~:~:~i:~~U:I~~~u~a:~;::s~e:i:n~~lo::i2~ctive

Most of these non~fictionaJ. materials will have their
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126 "
Hanlon, ~0~$

the iB-diyid'Ual~1:'0gre~s;tnse~.~c:i ana (3OJ:nprehension i,E!
"C',i,":,:' '.

62

'... ,... ,.... -,-', ','-- -,

tb.eteacher~ Teacher judgment should come first, howeverSj

in deeldlng when and under what circumstances prooedures

~houid be" modlf'i~d"

Workbooks, if properly used$) may be valuable instru...

m~:nts :a~ instructional devices" They should be used as

s,l1ggestedby tb.$ authors but adaptec1 to fit the needs of

apartlculsrgroup~ for workbooks that are improperly used

can~~t'-'!sil1yn~n,derd1rfereptiated Instr~ction rather thsn

where 1,Y is..needl!)c1e
.... ,

me kil1~.,~'PCD~iti v~ c c:>nt¥:lbu t:top to the reading . prGgram0

Caref'til>~b.~~king) Is :l.n1portentso that studentscan bG me de

aware of their. errors Bnd so that reteachlng,ean be done
'-r: i". ,i :,<:::

~tai1dardTestLessCDns inReadingJjy McC~ll and Crabb ..
. -

ftIn groups within: a class, or in cnt+re classes

devoted to building skills in reading, workbooks have been
126

used successfullYe lt When teachers make use of workbooks

and special reading materials for the improvement of reading,

it is 'important f@r them to follow the directions earefuIIYe

:Manuelswhfch accompany the \fari6us read1ng materials, sueh

sathe manual to theSRA Readi~ Laboratory, are valuable to



Several

lesBon~

A set of reading lessons, Which range from third to

,::.,~e,g:r~a.1;;US~~~+,l;l<f~t:;9{,~et80:r kit~ o~boo~~ 9:t; ...~.
,them~:na.sbeendemonstra.ted .in mWiy classrooms•." When
t1±~ ~h~lll~~"ar.e vi~~, ,£tW!.ifllel;>q()k&lselE)O,~ed are,.of :many ':teadilig'levela ~)' it' fS'poes:tbl$ 'to provide adequatsly
i~1~~'2~~ri?~~ t~~;7t~ ap~:l:iti~s~ep:r~s~;~~e~int.be,

}:suppf'emetitia.ri:'fua:ti~r£aii~u.~ie(fio gi\f~ in:t~:testing and
;>',.-1':",,,/,.,,,0,;,,,,<:,,, ":'_':-"':"~.~':~-"l:;·"':~"'·':"'" '~:;"!' ."'\ ",':-<-,"':,1,,(.:"'--": ,·,~_,;'.""f~\/ '\7,';'·;:'i'_'"',_,, _' .'_:,""::- ",":\

new materi8J.tobe"used. independently by 6h'ildren for free

r$Mfng;"exp~:rlerl.cJ~',,'Rij'fitx~d, ci6'fif:fd~rit ieadirig fJ a step
,.''i'...G':<''/'''''-~''>'", ,~",-.!,,,.-~,:~;I', ,;",:""_/ ::';",<" ,:'\ ",:"{_,'!',:> ,'I ':., :'1,"'" ,',t,".'" ,:::,1'\,":",:;",:/:, '~: /-"'_" '~-i ,;~ (-',:,:""."L ":" .,'>.1';'

:fdrwai'dtOJoOv1'ug "to i read,,""Snppleme'ritarymateriaiasnould

neve,r'b(Jt;;'Used';for direct.ad tea.ching, only for free reading•
."li

t
!,:.>,:;, ..•.... ;.i,;' ". ·),Ki·"/i.i"'i;;I' ',i',,':';!;,, ';;i,} , .;,':(1;:,,:),,") '.

~E!a.O:iiig' newspape:rs'has1:aenconside'±ed;:'ifi!,poJ."tant by ma.ny
~ ~ ,~ ,,',,'. : ~" 'j: ,"

;':~~ :C:i'o;~:} ,<,':'; ..' 'r;:' :;' ;(((,

lnothax l'eadingi~rove:memt aeries, som~~~mes used for

developmental reading, is SB:! ptettex: .1!eadJgg by Simpson.
J: ,

ing teats, all geared for lndividualiz(3d work.
{': ~(i". 'i" -,>, {", \_., ,"'. ',~, ,.;' '.':;: '?' ','. ,-' ,- ,. ,

auth~:t"it~~a ha;V:tl Ell1Iphasized. the va1u~ .of sets of
r .i'~ ~ '. :,,' _ ,':', ,i,' i, :'~ , ,:',.!, .,', to_ ) 11:.' \. ',' " •.

and work kits:

Frequently reoommended, also, ware GUiler and OOlemafVs

Gray, Horsman and Monroe's B~~ic

•.
twelfth ~rade levels, that have been mentioned frequently

;.,( I ~

lessons, practioe le@sons, comprehension tests, and liste~
,'- i-·I, '. '-'.',' "'l,

,I by ~uthorities is the ~B:eading Laboxato;:x"o This is a.
~' ',r ' ,..', ,', !. " \ ,,~~ - - -', ." ".

portable kit of cards whioh oontain indiVidual reading
"
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authorities.. nMa,gazines "designed f or school use have pro­

rldedmsny ,classes with s orne good reading on current affairs

at the children's level as well as withtne imp.etus .for good
- . . 128

speaking 6.nd writing activities.," One-fourth of the magstl"
129

zines read today are. ~ omle books. This should not be

ignored~Y the remedial teacber~ for an occasional use of

sG>me of, t;be better c e>mlc bG>oks for. free. reading can be a

great motivation" To counterbalance a possible biss GO

political and other is sues.~ it is well to pr0vide more thial'l

one periodlc~l or paper in the classroom,,130

Adaptations of novels have been PG>wu1sr in recent

years for use with slG>wer readers at the secondary school
131-,··.-",.," .

age" . They are often used as sclsssproject, and everY'

pUplil.reads an.a¢lspted.novel of his choice" A book fair

is v.alueJ~le :Wb.er~ appea;Llng books sUit.~d to retarded read..,

.e.rssrecit'spia:y-ea... Enthusiastio teachers should b€$ available
. .

't~a~s~er, q~es~ion.s and,s~lfr~-ading for pleasure e tiThe
. "1)2

,rightkinc:iof.:.bookcf:Ul, makes reader of a non...readero
, " •...... ,. ...• ,: .•.. ,.'.:' .'0 _.C,"'_.,. ,", 'i!' ""'0'" ,.., "': ,.;

g~~~~~t~ompkni~S·h~~e. begun pUblishing literature

t~:1d,.;~.e~p~~:ts:J;ly.:t~#~nd.edfor retarded retadera called

ntr~ck two!'b()ok~. .Afe'W of., t~~s,e co.mp~;t1~.esia:r'e America~
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Gate::l,;lArthtiI>; andCelestePeardon.. Practice ExerciSes in
ReaCiing ... New York: Burs.suor Publications>, Teachers-
~o11ege, COlumbia University" .

Burto:n>,William... Reaains; for Living Series. Indiana polis:
The Bobbs-MerrITi Company ..

,:i<'i~' .

Carter ~ .Homer'Ih j,'snd'Dorothy ,HMCGinnis.. He a ding Manua 1
sndWorkb0ak.. New York: Pre:ntice-Hall, Inc ...

cerit;i~;,sfeJ.l~ and Gladys Persons. Experiences in Rea dins
aJ:1<iThi~~in6.'! ~ew York: Appleton-dentury 'COmpanyo

GainsbUr~,iJ.c~~aIldS,;i.Js.p~ctot.~ ·····Bette~ Re.ading.. New
Yerk: Globe Publishing GompanYQ

.•... ' ',,, ,. ." " ,"",'.' ,I, .... :j.,_.·'·
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Co.mpany~ Row~ Peterson Company, sto G

.B()ok;Lists ~aV'ealways been of vel us tG the classroom

teacher; however, accordling to Woolf, "m0s t book...list books

are too diffiou.lt and too long for retarded rea deI'S <) ,,133

There ere numerous booklists for retarded readers now

-~.

B.roeniIlg,. Angela .M .. ~ and othera~ Readinei!.££ Skill.
" 'New York: N0ble Publishers.

J~ ,,' "'~ "-;"- . ,),r:::. '

available, S0me of which the researcher· has compiled and

included in t,he appendix.

On th,efollowing pages are lis ted several types of

remedial materials that have been mO,at frequently recom­

mendeclby the authorities~

Remedial workmaberials for class ~s~$

BenIlE)tt" Doro~hy.. The Golden Encyclopedia I} New York:
Simon and Slaua be.r J c:bIripsny.

:l3es~~y, Mabel, alld Isabelle Coffin•.. Reading for Unde!:...
c's.tanding~·· New York: D. d'Appleton-Century Company, Inc ..



Let's

New York: Prentiee-~'A Better Rea der"Smith, .<Nila. B..
'Hal+" .. I l1e"

'''''',

~urphy"G~()J:'ge;, Hc=Jle;n~lll~r, ~I1d.Nell M'l:irpI:lY"
." ;'Eea(i~: ~NewYork: ~enry'Holt·a'nd. Company ..

~~<_ ..,,; .:. c.···, .~.-,.,.~,. '_'.< ce' ...' ..:. :,:.' .' '. ~'.;~

paiok~ia~:Ddrl'alCl.,a~Hf6thers.. SRA .Reading 'Laooratory ..
Ch:j,'cago':'Sclence Research""'1rSsoeia tes p Inc ..

S;allsburt,i;R~tih~I:.tB·et.t§r -WdrkH~blts... Cb.icegd: "Scott,
FOr'esmsl1 and. Company ..

SinlP~;~11, •.•••~Ib:t.za9e;t.h·f\~ .. ····.}:;R.A.J3~tter Re'a·atri~ ..
Scdenee..Researct:iAfjsogietes"IncQ· . .

":'::~ <·;\-,,},:i:'::, "::."::'" .... ;" ';';:·'_~·t~\->'.·'· '.,>',' ,:,;' ,;: ';' _. ,:,,:\'1.i:'i,' . ~.:"L.:,';.:,:,,:' ." ,..··i':'.<r ',:

Neal,.ElIllaA~"eI1d In~:Z;FQ~ter..,StudlExer(dses for .....
;""c'Develepfng>Readiirg ..•·Skills; New.'yo]?K :···Laidlow Brothers,

I.-nc.'.::>: -, -;" , ' .,
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lJI~CallJ., IN "A o , alndL"lVI o Cr~}jbs" Standard Test Lessons in
'. ';,Readingo1lTe~YorktI?Br~auor PUblicabi~I+s, Teachers

;:g.011ege" Co.lumbie UnJ.versityo

~uI'J?hy, Ge9:rge" Readi!1~ for ~1.1Il..New York: Henry Holt
t. . and, Company"

;-. ~.>-: J'.,_ ;,.:., .'

Goldberg,eIld Bririnb~r.. R~ehester Oecupa tfonal,Reedlng
Se'rieso' ; New York: Syracuse UniversIty ,tFesB ..

Gray, William S .. , Gwen Horsman, and Marion Monroe" Basic
Reading Skills ~ High School '!!se o Chicago: scOtt,
~oresman and Company"

GUi]jer~W:"S..'"and .r~N~·Golemano Q:ett~!2~. the Meanin~o
Chies'go:' J",B .. Lippincott Company <>

·Jobn.~?~'~Eleanpr~ ,<Moder~ Readl£e;,Skilltexts and Diagnostic
Rea'ding Workboo.~(i Columbus: Charles E" MerriIt Company"

Kelley;Victer E .. , end Harry A " G'reene"Better Reading snd
§.tridl Habits 0) New York: World Book Ci'iiiPinYlll . -

Knight, Pearle" and .Arthur, T,raxler o Read and Comprehend e
. New;york: D.C" Hee,th and Company ..- -

Mcma~:I., .W,6A",andothers" Exper.iment$. in Reacling., NevI
"Y6rk:;'.:Eiareourt,Braceand Company" .
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Horn.,ErnestM",andothers e ..progressin Reading Serit!l!h
Boston: Ginn and Company ..

Knolie~< DorothyN" ,and Dol'aE ~ Palmer e Explore ti0Il end
TreH:lsures I) Columbus:: Charles E .. Merrill Company ..

R()be~ts~;lIoilan.o,l$·!sneLotb.ers.. liet t ,aReed Series e New York::
Henry Holt end CompanYIb

Treasurt:.(;).t."J;it;~re.£ure!S~rles·~ Coll:lmbua.:· .. Charles E .. Merrill
: .C'ompany ...

'"I'"r-\Y"lo"

Wag~nhe:tm,H.,> iE~··13rettig;~nd·M"'D~1l{ing0 ExplorlngLlfe
i.'·!:l~Q>;ourse'];ves •.• ando.tners<.Our.Rea~i~e;:I1~~lt;age.SerIi'S':

New, Yorkr, Henry·.1iol€. ana,CCl)mp,a'I1Y ~ ,.... . . ... .

suppl~in~rit~t-y ~a'~~~f~r~;1'~r d±aj~$!use~

.Amer1cain.Ac,tion,ser,1e$'0",Gb.16ago::Beck1.ey~cardy C0mpany"

Grey, WilliamS., ana. others.. Paths' and Pathfinders and
Wonders and Workers,; Chicago: $c~$I Foresman and
qompeny .. -

HefferDlan"H'~l.en,Trmagarde Riehsrde,and Alice Salisbury ..
DeseriVTreasureli> San Francisco: Harr Wagner PUblisb.ing
Oompany.

Hovious, Carol. ~ly.ingthe Printways and Wings ~ Reading o

Bos~on: D"C .. Heatb ancrCompany .. ~

WItty, Paul.. How to Become Al3etter Reeder.. Chicago:
Science Re"8e"'irCEi' As socia'tes 9 Inca

W00a~.Evelyn, and Mai?j6rie Berrews o g,eading Skills"
New YOrk: ·Henry Holt and. Company ~

StrsJ:l\g,Rp.thZ! end oth.ers~: ,Sbual Type Reeding Exereises"
N,ew.-y0rk: Bureaubf Publicatiens, :reachers College~
GolumbiaUniversity"

sulllvanan'd.:Leavell•... -Prac_ti(H~ Book in.phrsse ReadingQ
Austin: The Steck Company.

Welpol~,Eli.enW,.ThelGolden Dictionar;[o New York: Simon
and Schuster ..
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Bloch., Marie!il '. Everyday Science SerieSoNew YOrk: Jullan
Messner, Incie

Bot.~l' r191'tOn • lot.r $sM_O~R•• Iil-LO~ Ss~1.s. .St. t. CoH.g. ,
iPenns.Y-l\iania :< Penn,.V a ley Pub! s hing Company"
,', .. , -",'

MOdeEow,I·Ge!,~~ude.:r;l3~db~bei's... Six Grea:t Short Stories"
Cpic}:l'go: ".Scott,., Foreswanand"GOmpanyo .

,1,

Childhood Series d:e,Fam0tls Arilel"lcans, adapted biographies
- . (80 titles).rnC!lan~polis: Bobbs-Merrill Company!)'

·"-t,,--,·,,, ..."', <."c- "'f. " •

"'~," ;\',';i_+~" t"'~, ,.

Dale,LEfdgal?~' storie's for Today and Stories ,Worth K.noWi~..
Washington, D.. Co: TI':"So Government Printing Offlceo

GrRy~LW.. Slfi Mf.lpio~·M6n~.o~,andAoSo·Artley. Just Imagine~
Gh!cagb :.$coi:;t , iFor.e13maIi aIlCl Company ..

Kottmeyei";:Williamll .. G:aSf)SofSherlock Holmes.. st" Louis:
. W~b~ter, .p'~biisb.~Ilg 'Cornpanyp

Readerfsnlgest Sec'rets ,for Successful Living and Heading'
. :SkillBuilde;rs,,' Pl:E:lt:l...~antvflJ:e:'<J,1.eaaer t sDigest Efduca tional

~r\tice,Inc~"

Sbrang,Ruth, ~nCi,·.iq.th?:rs.. , .. 'T~e:p. AgeiTeles~'" Boston :D.C~
1il9·~tt,h~·~.:p.Ci';qt>mpE!:ny~ '".':"

Y,""?

United s.,.t.".a.t. e.... s.....".....N... avy.. ""...."..... ,...N.av{ Life ~eader, Book I ..
.... ··'····dL Co,:,JJlliSo' ,Gov,er'nmen Pi?Iii't~ng Off ice 0

V'.'errie.,.Jules,,$ Fr,om'Ea~'l:;b,;'tr9M6Qn'oNe:wYork: GloDer. Book:
,.' G~~pa#i~\?:,;!,r),·p.'".•.. ,., ......... -

Witty,p.Raul" 'e'rtd:others. 'Read:i5rigRoun,dupo Chicag'o :DltC&
. Heath and idom~'anY .. ' .

!::(, :::.'< <»,:\f/'~ ," '::.,: ;,;~~ i' J;
",'. '>-"_'-,\l",~,
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Grossettsn<rhDurilap.. S1gnatureBooks (,33 titles about
f'~lri()us"iP>i~c>ple)t and •• we....Were..;The·reSeries ..

Ha., rr:.wag*er.'Rea.d~.••. --M;otivated Series: The Secret of Lone­
···,some.'Valley,.!~~yster!cms .Swamp HiIJe'F, Dese:rif'T'r'iBiUre,

etc", , .
., ".~'

Hart;,.,Activ;it.l.Eooks ..

Heatb...EIY'ing the ,Printways, New Trails ~Heading, and
Wings'<for Headins.~;'> ...

LaiaJiow'. Basi¢Heade)Js:~and'£.las8icsfor~joymentSerie.!o
-"-''; '-"r' ,- ,,' " . ,. ,',' .... ", ,'.

LittJ..~i!~r§~I;1~':imgr:iJc~riF6J.kwaY.sserles(l~" titles), and
, .Wravel:and'lAdventureSeries ......_.

Dutt()n~Wheeler .. and,Deu6her t a .M.uSiealBi~grall?hies, Young, .
People in O,therLendsSe~ieaI HalI" and Q,uest t a Historicsl
N(i)veis, -UotRocii ll .. Rough Road .. to,GloJ:'[,8nd simplified
ve~sFo-ns,.01' LIttl~ womeIl~ Thecoral Island, All Men Are
Brothera amLPrl.ldence CraniS'TI <> - - - -

Frank:r~j:iWEltts. Tlae First of' the Automobiles, TneFirst of
the"~lga, The:YfrstinBasemI ll The First ~the EskImos,
WhellrstBOOksA15ouFNature, Series; and The F!'i'St Books
Al5'OutP.eople series I) •••.."...... -,' - .'

Garl:'ard. <Pleaaur.eReaditfS$ri~s:Famous Stories, old World
stories, AnimalStores, Dig StorIes, Far East StOries,
Greek stories, Gospel Stor ~s;-Brbl8' St'Oi?ies;-etc (>

Globe. Simplified Classics: Black Arrow, Black Beautj[, David
coe~er~Ield, From ~arth ~Moon; HUGkleberr~=rlnn, The
Las of the MO'Ii'I'C"ans, Men orIr'on, Mbb:y: DiCK, ore~on
TrSrl~T~Prince and tne Pauper; Ho 1n R00Q, Rob nson
Crusoe (0TOm 8a1>3,-6l';--Treasure Island ,T"weIi't"f""Thousand­
Leagues wrrcrer the Ses,limdTwo ,Ye,ars t3efore "theMes!.,

,:,:'_~,::":_\'2L

t,' t

(Julian tMe~sner; 'Iric.'~elf Ofl':i3!6gr~pl:i:te~"(111)1tIes ..
, ;, -'; ~i er_",;~·;:.:,. ~:':~. -:,... c. '". ' ,',. '-;,' "/,','1;~:,: .. _< _. ..:'" ..."..• ". __ " .,_,' ',',,',:. : ',' ,'_. .,' .... ,,' ',., ',' -;:l ~>_, _.,'. ~,( •'~, " ,',: '-c,:::' t, ' ,::'" ",' ,i"'-

Noble and Noble. 'Our America, sb.ortStorles of Famous Men
! ' :.,in'Histor;y, l .. andShort· Stories,~Famo'ua'Women !£'Histo":r:Zo

;'. '-~' ,":', « ' "f~ C" H-"',>::,,' i,.;' ,,:~ ~::', -," ""

(Dav~'dt)M~It~~Y .PictureS.torles ot Other ~untrfes<1>

··!VIBcmlllan."/IntertAmetdcarrSeries'fTlilenenlocrec.y ...• Series,
Spor.ts .···.Readers8n.<il.Avf.a bion Rea~s.~.,.,,!.,!>:! .......•...
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Random H6ti~e~tne.. .A.1 1 About Books: All .Abd;tit Famous '
..Inventorsand Thefii rii'Vi'nt:rons~ AIr'"""About ttie- sii', etc .. ,
Ga·uewayBo~Serfes. sndLsI1dmar"FBo0ks ~erIesTGatt!!m.,.... B.•. il.s~ace. Shl EL ·.i!·... the f41oon, Davy croeKett,~than

. en and the Green MountaIii""l30Ks, The¥;B ..I., Q,lesl
.M~--e':rl"'od'";".• y',Tn~West.• po.int Si:;o~i" T .e Wr1@Brothers l9

wx:att~are: u .. iC Marshia!", '15 S'iiita F8~rail3'Crasb. .
clue., aren,"""Tlle ponIEXpriii'1i 1J.1he'Si0'rl of the U .. S"..
MarInes ,ToCiITforn a h Cover~agon.ll Wir~hl~ot
tne Seminoles, wlldB!"lrHlckock Tames thetVeiE;etc:'-
~. "- , -,,----- ~~

'''_'' '.',', ,_ '. ~ ',' ' . .', ,- '.' " c.- . '

.. -.'. .

How,Peters<i>n,.. Real People Series (48 titles) l' and BasIc
·.·"SeienceEduc~nseries' (84 €i.t:l-es")" -

S:i)nborn•. B~~,l's sill11P1ified Clf,lssle~:: Tfu~ Story of the
D.e.... ersl...I3Y.~er,. The. st0r.·.1 of the... rrhree-rvruskete~rs, T61 ,
$~·ory.~ob:r.Dic"k, .ete~ ", .'. ,

Scott, Foreslrran,. Adapted versions: ,The Years Between, In

.
Oth.er. ~a\~, ..captains cou.rageous.l' WFie"n waShingt.. on Danced,

~.j;h-.;T,",,!-.;.d~y~:::i;~:e~o~.::ID~"Bi~~k~rir.;~:~:e~
~QblDrCk1i Rol£fns@n 9.rusoe~-:Around the-World in l~E!gnt'f'"

······x£6!Ss~··~:v~~e Ctt~tr~Fe t~e ~:fi~:[n;:oT::=:u;:a ~=i :n~:cl:fc 0
--=- ......-.~---...,;;.=.;;..;;.;;.;;.;;;;...

'Sffu(r)n. ~ha.;Sh'b:tiffter ~ Ihe. The Golden Books,.·

(Titfe) T~'ep.Age Book Club (spor1sGredbythe Scholastic MagazinesJ$
Ccq-:L~<1~i<?B of. "spor~l' animal, and mystery stories •

.• T..•..~,UIt1B~.\~y ...~,<:>.>A~s e"Myster! of St.on.~if 0., l1llye '. Diving for Sunken
.,Treasure, >.Famous .Poneersb_orses, BE!S e ba lr;-eto 0

Webster$,i~imJ:?:L:t~led :v~!,s19~s: .. King .Arthur !Ed His Kni§hts.l'
Cas$s··.e>fSherlGckHolmesfMen.of .. Iron,· The ,'C"O'Un"€ol .'

.••.iMPnte.~isto, simon Bolivar,. T.·Eii.e FITminr.eatfier;-~~.....'
':GoldJ3U!Snd" Other.s,iorfesis£ce,p. andIDe:runiorEVeI'f
.liesaoer .' ·e'i'!"isr RoblrFRood-Ste>rles, Old-WSsisment Stor~as,
";~.'-.'-'-.. , . " . -. -.- =====!S'lIC,,'" •..•. ,.. , ,. .. '.

"W~~~1.er ...:.T1:le.,AIlieJ:'fCen. •.•.• .A.(ht~ri't ureSeri'es"(17titles<)·:11.1~e '.
~:r4a~ors!"!urf'al$<Bl11 ,Chler!fackHB~lk, ". COWboys and ...
·;O'i>£leT;ralis.,.:OiUi.Ii"lBoon.!l,:Dav:y .Urookett,FUl? 'T"rippers

, ... ,or,.!i~O~dWest'9. .• i.Johii·pa111JOne~Z'.,J?11()€"Jack"¢Kiilg§!~

.•..•T1l~.· ..••R~sb.fOrGrldj.(~u~a~d~h: •... PilgrImS; .. ete~
(Jc9hil·6.:j ~+:WiE~t~n •• J"Advellt{ire.'sejriS~s· (l$'tit·les); Land'tot<

t,pheFreeSeries (1$ tItles )., and Petersham and M!skSTs
'Storf]!oks'(18.titles}o



Evel"'yWeeJK alld Our Times"

LauBI Ko MartinJ. Magazines for Soho61
- -...-- ~""""-

Science, ,MCCall's, ~ H0usekee.pin~, Saturdy' ~i~~b

Americall Home, World News £!~ !iee~, Popular Photographl.,

..
pepularMecElanics ~ Reader f s Disest,. Life,. Look, Popula~- ~ ............~

~6J!.1~Y()utb.JlFlying~ModelAirplane ~, l'Iat1onal Geogra[?t:l1c»
~,~'.''' -.: .. ~ ,~:;.'.' :, .' '. .' .' .' .' '.;.... '.._.'" ". ,

Girl, Bey.t.s Lii'e, Calling All Girls!J Open Road for Boys A
• ----- -- ~v

Libraries, Jimblis heC! by the HoW ~ Wilson Company, is useful

~h!n" choosing snltable magazines for retarded readers.. Some

reconunendea. magazines for retarded readers are American

'News Weeklles e Helpful n~ws weeklies are:____ -...-n

7Jll·

-',",- -.. ,

Field 'arrd. strea..!!, etc*

dlirre:ntEveri'ti8<l>, National Soholastic Newspaper" Columbus:
Amer±canEduoational Publications e

Junior{:'Sdh&lasB:l.,o.. New York: Scholastic Corpor€ltion o

Rea!!.. ~qolumbus: Amerlcall Education Publications.

Otl1.er ..wee1(:lies tha twere recommended by some authors:', ',,'

Comic. hookso.Comic bookscen be usef~l in motivating

retarded reaciers.. ~uper.m~:nWorkBook, publisheril by the

tTtlV:~~~~~ GroupFc>~nd~~~oIlAnNe.'1;;Yo.rk.qi.ty~,bas been recom""
~..,. ) i, ' .... " ", ',-.;'-,.' ~":.: ':' -:-:.• ', ", <.':-.' .'.'.'.0. .. ...' .',': .'.': _ , ":- .' .' ,__ ... " ,.'." .'.' .'.'.'.' .' _'. .'.' .' ,.' , ,',.' .' .' .' , .. .'.'.' .' ." ,.' .'.',

is }i)ubl:1~~H:~d,bYGilbertonCompahy,'Inc o $ of' New York. City;

tb.~"lri~~t·;..~~l·jtii~t. .. ',tire6.,u.
, ,-,- ."'-"'" .'" . ,',- .' --.\

.-,. ......-.' .-.,

ttWar lt andttAction.'!f. . ~
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Games, necreational materiels, etc.

Coolidge, ..Ann.> Go.Fish and VO'i~elDom:i.n()sQ Washington,
. D.Ce: Remediaf Education Center.,

COrdts, Anna Do Manual for Functional Ph0netics.. Chicago:
Beckley"C9rdy~om~snY:-' .

:CrossWordPuzzles.. Chicago: Primary Educational Serviee 0

Do.lc.h l Edwa·rd W.Consonant Lotto, Go Fish, Grcmp Sounding

.
G.a.me ' .. GrOut Word TeachIng Game, lfhi'"l3asic ~ht Word
Test, 'owe Lotto, etc..Cnsmpaign: 'lrB'rrar· Pres~

lTheJEmbeco.Word Bu.11dint5,,, Springfield: Milton' Bradley
Company ..

Hsndbo0k on Word Peroeption.. Hagerstown, Maryland: Boardor EdooatIcm .. -

Kot.tmey~r, 'William....... Basic Rea.din~Chart.and ~,Analysis
" ' ChSEtS. St. LOU1S: PubliG So 001 Sys tern ..

.... '- .. ," "",

I{ottmeyer; William.. Remedial Readirig Manual.. St .. Louis:
'J:lubliOSohoolSys~em..

Manual-for S6und,.Blencu¥ ,.,!!!, ,Reading and. ~elling0
LouIs: ~u61ic SefiooSystemts Readingliniese

pholiies k~y,·c~rds .. '.Columbus: McCGrmick-Mathers Company ..

Phonies.SkilltextB~A~D~ Columbus: Charles Eo> Merrill Company ..

i?,l1onoWoIodWheels andWebstsrWordWheel..s I) 8t .. Louis:'
"'Webster.Pul51.:rshirig;Company~

Pl1ono,,;WordWheels$ Austin: The Steck Companyl), _;';':;;;...;;0.;;..';;"';;;"

Reed':2.~:Mo;ri~t(")wn,Tennessee: Augsbmry Publishing Company., "

scr~b;lz>ie,.;(M~Y;b,e:"PUrOb.ase.sfrom riumer0l:lS companies and stores) t)

~tc)'l1~;\)G..;Et~ and.<EarF~..st~ LCH.lis:cWebsterPublishing
·(?J.~IIlJ?any,,:' ';' .

SulllvanandLeavell..PractfceBoGkin Phras~ Readinrr.______ .,._ 8-

Aust:1.n:T~e;St"ck"C0mpQnN'.. '



S~.laaiastic .MagazineCompany in .coltn,nb~s, Ohio, and Shafte.r vs

Spelling .. ~iaso

Dia.gnostioa:nctRemediacL s~ellingManual..NewYork: Bureau
...... of P'UbltcatfQn$~ Teac~ersdQl1ege~ Columbia Univ$l"si ty &

D:i.J@.6~·tf6iSpei1.ingT~st, T and Tr..St & Louis: Public
..,sofiool.Sy-steml) ...•. :

Kottmeyer,>WllTiam,andMay B f> Lambader& Spelling l1a gie "
st" .L()~j,E3.:,\Vl:E!!bster'cPublishingCompanyo

T~..0b:rm:L~lal,H§g§.sonoolDril1 §ook& J;ndi~rlapoli fS:: Public
.80h901.·· .. ystem.

, ,-'c' .',' ." ... , ..... , ......' ......;.,' "

and Howl;o Read a Book~ Several authorities recommended the
~...-,,--~
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,,_ i''',' C,'

ttinctuEite" Something.~Write AbIDu~,:Q0 Wqrds .~ Fool ~?,

Lqok ~ •. 1J~,Punctuation: ~~. Meani~, .Grammar: Verbs

and !:!2!: .tq1Js.e ~, HoW .tID Remember, ~!.£~ Library,

·Films 911.d !llmstr!fHh Coronet filmstrips useful.

for remedial reading are Heari,!!g Sounds in Words~ Consonant____ "V7""h .. __

Sounds, and Tricky Consonant Sounds o A series of filmstripfll

and a book entitled Talking~ is available from the Webster

Publishing Company in St .. Louis; therears actually sixteen

filmstrips in these two sets whicharfll geared toward speech.

improvement 'and sounding.. The following Coronet films are

vaiuable in remedial .reading~ A~ for Youg> Library Organi...

za.ti@o,How .to .~!.Newspaper, Impro~.. Your Spellio&p

. Build Your Vacabulary, Makin~ ~ense vlith S~m.tencesb WhZ
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Mathers' C·ompany .....

'::'r "t'

The opaque projector is a useful mechanical deVice for drill

'~O~k9 and \8'11 visual aid companies sell these pro jectors I)

>The ()Phth~:l.In-o;"'grsPh is useful in resesrcl1l end in clinios p but

~'~hOcil.s g~:tri:t:mderstandingof reeding difficulty more quickly

andeheaplj by using reading testso

English ~Easl Way from the South-Western Publishing

Company in Chicago are excellent for retarded read~rs0

Mechanical ill!¢>
AV..R lye-SPsfiTrainer with slides. Chicago: Audio Visual

'. esearc G.

AVRiRsteometer Readipg Accelerator. Chicago: Audio Visual
- Research.

.TeaeperreaouI'cesids6 GeorgeSpachets Resources !E.
.Tet\lchfngReadlng,puolishedby the author in Ga:tnesville»

Florida~.c;"~~.~l'lvaJ':pab1.~".. othe:r .'. va lusble b oeke are McEa thran t s

YourCh:tl<i. (Jan)·.Re~d.fr(i)m..tb.e,KeI1wortHyiEdu<1ls ti()n~lService
.................................. \.. ..i ..·...i. ........• ...>i.\...·i.. i.·\i. ..i.... ...</

·.<'anq,A·rriistron~'S·Bid.idinftRead1.n£Sk:illSfI'om the McCormick-
y ; -,. ;'."',-"_.',,,..' -.... .' -==" .' .' ......:.' ,- .' ..-.' .' .

Controlled Reader o Huntlngton~ New York: Educational
Developmental Lsboratorieso

Keystone .OverheadTsehistoscopeo Meadvillejl Pennsylvania:
Keystone view Oompany.. .

Keystqne Vision SUrV6! Tests withTelebinocular Tests.
Meadvi.lle jPennsyv~nia: Keystone VIew Oompany"

Resd.in!.Rate Controller ... Chicago: Three Dimension Company ..

SRA Reading Acc,elerator withCalculatol"o Cnicago: Science
--- Research Associates, Inc.

·T~~h:i.~.g6scope" ChicagQ: Three Dimension Company"
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XI. TECHNIQUES OF REMEDIAL READING

Reta.irdedxead~rs a.r~ not a distinot group except in

that afterSl~ver$J. yea1"$ of iuetructiou ll they are not yet

reading"tllngeuerall' the beat remedial instruction is

slmply:', theoest classroom methods used wi thuD,usual oare

auclititensity, anditi th very exaot adjustment to the needs

of the individual. p:l.33 McKeahas said:

i '>There
i

is a. good reason to believe that the instruction.
w~1op.th6 ,Bohool giveEi in the identifioa:tion ofprin:ted.
words 'should be'm'Qch mwe helpful, definite p and system­
at,to tha.ll .:1. t has been during the pa.st fifteen years or
more, and 'that' such improved taaobing should be started
'th:~p~:~;~.trti~~':fS4Qhild~S sohool career than it is at

.A.rtJJ:tY lias"stress~d' that the following skills should be

<l@:V'elbped: (i') w&:,&1' r'sbogb.ition shoUl4. be attained through the

tis~e ~o1''7~'on:text' oJ:iles ~ Sight worda, phoniofiJand structural

analyai8';'(2) t'lia' undl9rst~ding of vooabtitary :meanings shoUld

gttttVby":oreatingan lnterest'lnwords; (3) oompr~hension shoulti
"Y,,!,;": _"-::-',c", _'_"'_-'_"'"", .. ,_,~~?,':':_",';: "~'~'.'. ","!>':~ __"'" _.'__'_,.''0,. " ._', .-,:.{

dGvetoptlii'ough' olassdisQusslon, pra.cti.oe in phrase or thought

re;~in.~~:aAd/otltri'liing;' anif(lI:) :i'ei:idi~ ~eta should in~reaa~

tlitb~l{the:~ided rf>'a.d:i.hg'" of e~~ymatefialsolJ5

Tht) remedial teaoherts first t&skshould be to plaQ6



.136, .. , .
.. ' Dolch ~ 01;>.. £!.!:.., PI? 10...11"
137'" .....' .

', ..Woolfand Woolf, 0po ci~ .. ~' p ..
1.38: .. .

,. !Albert Harris, 02 ... c1 t q pp .. 569"'7Q~
139 ',' :.. ',' ,:'... .

, Gray and'Reese,.2£,. cit q p. 290&

tep f.orward is ,made in conquering their problem.s. Excel~

lentmotivstion is achieved by their graphing their own

Early in the remedial course, the pupils should have
•. , I
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theehild in. reading material one grade level below his·

reading level so that the child should achieve a taste of

success\before gradually progressing to more difficult

material,}J6 Therefore, at the beginning of the courso the

remedialstu<!lent should ha V"e high comp>re hension~ few voce""

bulary· difficulties, and no vocalization.. Recreational
'.. ... . ITI

reading tends to increase interest and speed ..

The two main ways to make reading instruction interest!'"

a:q explanation about their reading scores and handicapsq;

If the remedial students understand the.1r own pr@blemsgltll
\ .-' ,

. I

. lng, acc·ordin.g to Harris'll are to furnish an abundance of low

level-high f.nterest readingmateri·als and to use this mater"ial

to foster curiosity and interest, choosing books known to
138

have wide appeal.. Although oral reading has a legitimate

place int he highschool program today, 139 a remedial pupil

should ~ot be required to read orally before his group unless

he wants to do so ..

1\
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progress; for they appreciate competing with their pastrec0rd,

rathe:t'th~n'with superior peers" The SRA Reading Laborator;y;

i~ p0pula~ wi~h the students because they can, to a limited

extent under the guidance of the teacher, choose their own

reading material, progress at their own speeds» and keep

their own prqgress chartse Turner has upheld this practice

in the following quotation:

It is our opinion that there is therapy for the
~motionally upset slow reader when he is permitted to
read what he desires', the teaoher always endeavoring
togulde him. into choosing.books that will interest
him as an individual bU1:4bn which he will succeed ana
not. experience ,failure~

Tbte basi.c principles of teacning remedial readirog are

to,begin.where the pupil is reading with interesting mater!­

'als,t~;keep him informed of his progress, and to help him
: " .. '. ~l

g13insa.tisfsction from his work o The methods that should

be.. use,']; i;o. teacaing slow readers are listed by Featherstone:

(1) gosl,s. should be immediate and tangible; (2) activities

should be conc.rete and simple; (3) directions should be clear

:an9-"specif~C;(~);pupi1.sshou1d be shown g not just told~

'Whatt~dosnd.boW' to do:;i~'; (.$) continuity of experience

should be preserved; (6) repetition must be constant but

14P~J~ris T~rn~r.,',iRem;dial ~ea~ing.:paysDiyldends
in tbeJuniorHig.b"S()b·o,o,l,""TheEngl;fsh JC>l1rnal~48:137,
March, 1959•...,' '. . ~. ".,. "

141
Blair"



interesting; (7) drill and praotioe must be extensive; and

(g) m:ore:~~~qu~nt evaluat ion is needed. 142

The remedial reading olasses shoUld not be a dumping

g~pund fo~ behav~or problems, nor should uninterested,
~ '" \, "

rebellious pupils be retained. Authorities unanimously
, , '''' ' ,

after reasonable trial» if. pupils do not coopera,te ~

th~Y,:shou14 'be transferred out of olasa. It is not advisable

ti~ i,mpo,E]~ h9~fl;e~o,:rk onth.e;, poor reader in the beginning» nor

+~ter if he proteats. 143 ~owever~ daily requirements that
r', :., .',.'0 ')

Can be finished within eaoh period are necessary. If a
~ , .;' :" r• ; ~:: _". i; j "; - ~ ,. _:; ,i \ , '. . .' ; \',

ptlpil f~ni$heS ,earlY, he shoul.dnot be permitted to idle
'> -' ,',.,' ,;~ .<. /:,'i ,~.'_l~_'_.:_, '-:',"; ';,' ,':,:' " . ',' i. ',"'J

bu't; ,J~ho.\1:l,d beenco:uragedtoYl~d oons:tructive reoreatio,nal
; _,:',i,'-, ;.e·,1\ ;.. "" ., '" "."; ':.: ;"~:J '" ' . , : ;' >', -- ,

aotiv;i'1iy._ "The. teache,r who is patient and willing to pto-
i' "'" '," ), '> ',". j .""'-:;:: ,- > ;- .". -'":,,,'.' :'._ '" j', " " '

oeed.:Y:~1"YEllC1wly at first is often rewarded by aocelerated

;rogre'~~;J~~teI'.tal41}
,',,!' ,,\,,:i, ',i,'. ,': . ,_

~qnE:1: o~. t~e.; mos~, i~J?H~p.n~t.ool,s .in everyteachert,s

tlJ~"o:E'. tr1cksf;Eilh9'IJ.ld'be alil3t,of t1:le.most frequently used
_ ,,'" _.,1';_."", ,d",.'" ': '.'•. -: .. '\ q-,:, ;". ," " :', ,-' -u'\" .}"O',_ - ;" '«, ,:. " ',; '. ", , '_, "f

woJ;'ds.\in l.'~adingotillJ+~ ,.Rea4.1nga word list aloud i$~exoel'C"
',' >, .I""-~~,I:·.,, ,-I.', ,;;1:.,.' '._ ,:.' '. '-. <i.~<·-'" , 'l ''";' _,' ,," 'I . , ' .:., :' " ~':' . ,.',' I _:,'.-, ~',~_ r,

J.~,n~;tnea.ns~:~~4i~~o~ingii.:rC)ub~e,.wpruEj. for ~l1Ult poor reade:ra
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miss the most commonly used words most often. These fre­

quently used words should appear on the list first, whether

i,t be a teacher-made Ils t or a published 11 st. The frequeney

of appearance of a given word in lists does not always

signify the ,true importance of a given word to particular

students since many words are regional, such as ad0be,
. ~6 . _

subwaL , alfalfa, etc& In many cases the teacher should

adapt a ppblished list to suit her class. Several word

.lists that might prove useful are the Dolc~ Basic §.ight Word

Test from Garrard Press, Thorndike· and Lorge f s list from- .

Golumb:ta University, or Edward Fry's list from Loyola Univer ...

aity~ Los Angeles. Dolch's list is composed of 220 words

tb,~:ltmake pp50 to 75 per cent of ordinary reading matter;

dictating sentences to the pupils using words from this list

is good,_ drill.

Symbols are the stock in trade of reading, and recog~

nizing them is the indispensable first step in getting the

mean'fI'iK.fromtheprinted language. Without adequate and

flexible techniq\.16s for recognizing words, little reading can

bed one~Since a pupil cannot rely on one technique alone,

he must!b.ave at his command all·ty,pesef w0rd recognit1oli\ ..
'~:;,~.'.,; >: :: ':' " ',:, ::.,' ,

teehriiq\les.' Ttiefaetshouldberemembered. that children
" -';; ':', '-'~ ." . -,-, ,.

vary iri'the ahili ~y ,. tospot.ph011etic 'elements in Words p

','. ''146'
'« .• '. 'M~bert E. Bt>00nland otherSJlEfi'ectiveReadin~

Inst,ruction (New York: McGral-J-HillB.oOK Company Jl Inc. ll

1951), 1' •., 8,~~
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to sssoc.iat,e the forms and sounds of those elementsl) and

,to .us~ pnone't.ic analysis economically; consequently, som~

need muqh more ipstruction than others~147

~roponents ,Qf the snsJ.ytic approach believe that

reading should begin with a basic sight vocsbula~Ytl composed

148pf words familiar to the pupil t s ora.l usage" Drill should,

be, done d~ily in the form Qf oral rea"ding to associate sight

vocabulary with context~ or printed words with which the

,~'trange w0J:'d or group or words is associated in the reading;

1fla't~erand,Whicl1 d~termine or explain the meaning of that
149

word o Q:t1(ils I?~ng '. ~t words snould):)e discouraged.. Al though.

DoJ.Cb.ib.I:lS)~tSc·0uragedthe learning ~~ numerous prefixes and

~B~f~2f~~+I':M,:c~~e, Grey smL Reese",believe that it is helpful
150

,tp l~,~,B:rl" E1. I$relt3 't numpe r of prefl,xes "and suffixes ..

>~'"A~ter 13 sigh't yo,Qct3bulspy' is st~rted and instruction

inreadiness±~cR:rlti!lued~,il1de,penq",p,ce should be developed

in i~~l'l~ifying strange printed words.. Sounds shGuld be

introd'gQed .. ~nd. ~SU~b;~(B fe,w at r1ihpime~. but it ~s impoz;t~nt



15?
O[) ... e'it ... , p... 244 ...' ·.Do.lch, 2£.. cit .. , p .. 189 ..

·p.,20.?;andG:t'a~and.>Reese>, op. cit .. , po 315..

155op .. E.1:i.. ,: pp. 235,.,,42/l ~bid., p. 244$

Artley, has said" "Of allth~£actors stuEliedthus far

by iriV.Efstigat6rs~me.aning·vocabularycorrelatE.'ls .more closely

with.. ,comprenenslon in reading than any other, excepting intelii...

81

that ,tneynot be taught or [)racticed in isolation.,151 Dolch.

h8s<,diseouraged the practice of looking for 11ttle words in
152

bigwerds, and neither he nor Gray and Reese thought that

153learning ending and beginning phon0grams was 'Vlorthwhile $

McKee believes that systematic and. extensive teaching 0f

phonetic analysis with blends and phonograms and of structural

analysis with prefixes andsuff:1xes s're invalua ble ~ 154 He did

sa,y~ howeveI"~ that the teaching of" phonetic elements should

. f·it.the.abilityof the child and should be closely connected

with reading matter and sight vocabUlary\)155

Remedial>reading teachers would fined it va1ualDle to

rea~ th~detailedaccountsofhow to teach phonetic analysis

and'stI"ucturalanalysisfrQM Gray.ts ~ Their Own !!! Reading,

McCullough,' St~,ang.and,Traxler's Problems in~ Imerovement

of Rers'd,inS, (Robert" sWorC!Attack, Dolch's ~chologl and

Teach:tn..8..~';Reaairigl'landGrBYBnd Reese's Teaching Children

tOReJd'~--
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gence@ ,,1 ":Vocsbularydevelopment involves both word recGgni=,
157tionand word meening~ whioh must be developed together o

Teae:hers should stress the various aids in deriving worc:1l

meanings which include context., meanings (J)f prefixes,
. 158

suffixes and roots, and diotionaryo

uImorderto comprehend" the separate meanings identi"",

fied must>;be fused into a Pl.il tter:n. of related ideas" ,,159 wl:licb.

i:fFinot.t;a simple process~ To oomprehe.naa parsgrapla, the pupil

must recognize oertain key words and derive their correct

meanings from the contexte Efficient reading, both in terms

or rate and comprehension, results if the child learns from

the beginning to .give attention to meaning units or word

whole13 rather than. to visual or auditory constituents. StUdies

of·. Tate and Agnew revealed superiority of students taught

througb,<.. phonics to pron<:>Unce unfamiliarworas; however" they

wereless'fluen.tiI1,reading and they did not cemprehend as
160

w.ell. "·>Thus,.Artley has conclud.ed f'r0m this taet:

In .other words,.ita ppearstha t if' one putsemplaasis
on word attack bef@re getting the getting of' meaning is
;~irmly establi.she..Qgthe.result ...will be efficient V10rQ
attack," but~~~ the expense of meaning~~the main purpose
o:C.rea ding .ee .
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Russell has made the following suggestions for

activities to attain oomprehension skills: to use syllabi...

cB;tionrules, toreoognize suffix and prefix forms, to

study homonyms and similar pairs of words, to indicate the

number of vowel and consonant sounds in words, and to arrange

Bllist of words in columns according to the number of sylla-
162

bles'in theworcfts. To dee/?en conce/?ts, lists of words

tnat are frequently confused can be presented for pupils to

use in sentences" or w.ords ·can be underlined in selections

f.or the .pupilsto define .ss they s're used 1n context.. Keep­

inglists of words proves valuable. tlReading matter that is

intended for 'Usewlth retarded pupils ,should have a rala­

tivelyUarge number of running words for each new word iIi
... ' . . 163

thai selection .. "
-

"ODe:ofmeny studies which supports the argument that

,photfetic itre:tning in large amounts will increase iDdepen=

denceof'word,recognition.,aidin un19cking new words" and

encouragecorr'ect~:premunciation,8howsno evidence that large

amount~f of<phorietic training sacrifices interest in content

or:resul'ts:in unnecessarily laborious recognition or unfarnilinr
164

words., •.••. III this same study there is no evidence that @honetic

162
. Russell and Karp, op.cft",; pp.90...91 ..

163 .' ' .
. Broo,m,~.. cit., po 91 ..

l64cia~ence W.. Hunnicutt .andWilliam J. Tverson (ed o ),

Research in the Three R's (New York: Harper and Brothel"'s)I
19"58 , pP .. --uo':.1IT() .
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yraining decreases efficiency in silent readingo

There is evidence t~t phonetic analysis contributes

to both good reading and good spelling although it is not
166

the total program in word study. Analysis for context,

form, and structure should be taught along with phonetic

an~lysis. These skills all function togethe r" Russell l s

Reading Aids Througb. the Grades and McKeels Th~ ~achipg of

Reading in the Elementary School present numerous devices

·which teachers might use to develop better sounding tech.niques.

Hunt arrives at the conclus·ion that a major effort

should be made to train all pupils in meth0ds of word
167

Ejttack.. This study. reveals tha t structural analysis and

vocabulary are moderately interrelated while reading and

v?cabula~y are more closely related than is structural

a:naJ.-ys'is to either 'ofthem;context is most closely related
1M3

to.vocabulary and readip.g ..
~.: '<"' .".", _, .' ,_ .. _. .... '.' .:., .•,_ i

The three elements of eye movements in reading are:

(1 )·the span ofrElcc>gni1;ioI1 forprintedmaterial" (2) the

rat.eof recognitiouregardless of the size of the recognition

unit_and (3) the regularity or rhytbmic progress of the
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recognition along the printed lines ~ The faster the reader

reCognizes printed symbols and the fewer fixations he has

per line, the better the cc:>mprehension and speed will bec

However, in remedial reading there are more reading problems

to overcome than in developmental reading; therefore, instru­

ments used for speed in remedial reading are primarily moti­

vational, for with the use of machines there seems to be an
170

urtdesirable decrease in comprehension. Woolf agrees:

·ttSol11e of the intriguing ttricks of the trade' have emphasized

the meChanics of reading to the point of ignoring getting

mea'ning" tt171 Jones feels that >substantial gain has been

made with "1:ihe use of the tachistoscope and the reading rate

a:ccel~rator, for the B0YS in particular are more interested
172

fn.'rea d~Hgwhen motiva ted by the interest in the machines e

Dolch ~recommerids enabundanc e of flash card word and phrase

~eCogD.itfon 'along with motivating word games and much east

InQ.epena!ht.~eadlngmaterialf or increasing leisure in

".173.. reading .. ' Few schools use instruments in remedial reading;
. .

insteath~f.niake use of drill methods and .timed...reading

169 ..••·•...·, ....•................ ,.. ' .
:HunnlcuttandIverson,~p. cit .. , pc 190

:170,<» ..... '. .... .....
.. ......•. <Tb..t:)odoreI:J:arri~l'op.C:i.'t • .Il po 196 ..
. .'ltfii:\' ..•.••.•. ..> •...•...

,Woolf •. and .. WO()1f$<!a.Clte~ p •. 4Q

172NoF8JO~e s~· ttAMotor~~ed Heading Project, It Tae
Engl:tsh'~ournalt 4.0: 313 ...19" June, 19510

1.73D01ch"oP .. clt .,p .. 356~
. "-",.--'-
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Of BOUrSei l this could be because of the high
174

exercises o

17l.J:~heo~ore Harris, op" cit .. , p .. 1970
:<175 .
. Blair, OPt> cit"b p .. 940
176'<' ...••.....•....•..•.....

Hunnicutt and Iverson, op .. cit.» po 259•

.177Frederick B .. Davis, tt Comprehension in Readingf)"
~altimor9Bul1etiniQf'Education.ll28:20, January-February, 1951$

.+]~~lair$i012.{Git;,pp .. >98....99~ ..... '.

cost of machines.

ttThere is no reading skill which responds more readily
175to remedial treatment than that of speed, tt and the best

way to develop speed is through practice on easy reading

material. Westover specifies that machines did not show

significantly better results in the achievements tested them
. . 176

the same reading exercises used alone o Bernstein also

notes that pupils make mOre complete responses to questions

when the study is based on a "more'interestinglt st0ry, and
171high interest seems to evoke more creative responses~

Blairreco:raIllends the use of a. time limit to force more rapid

reading by the "push cardtt method by the teacher, the Reading

Board (which is -illustrat~d in Blair's book 31) or by the

SRA Reading Accelerator, the Keystone Reading Pacer, the

Keystone Rateometer, or the Harvard Films ~. !he Improv~...

m6nt of'Reading.. 178 Gray has written that "the speed st



which' aile" a.p~reh~nds meaning aocura.tely is a Significant

measure of hie oompetenoe as a reader. N179 Although incraas­

ingspeedis not the ma.in goal in remedial ?;I'ork 9 there is a

defi'n:i.te tend.euey for the, faster readers to oomprehend better. leo
';', I

Gray points out:

The oehtraJ. factor in speed in.-reading is not the
<o0:t;ltrol ofeye",;,moyements, a,EII is often aSf:S1.Jlmed, but rather
the rapidity with Which meanings are grasped. Definite
6I't6})8. sho,uldbe taken~ therefore p to. arouse interest in
the oontent of What is read~ to develop an aPpropriate

, ,'bapkground, of rela.ted ezperience~ and to stimulate mental
BJ.ertneas on the part of the reader.. Fu:rthel"!1lore ~ oppor.­
tUllity shpuld 9ften 'be provided for student!3to read
materiaJ,swhioh are unUSUally interesting and relatively
.free from .word, conoept, and structural diffioult~~13..
Under these oonditions, the span of reoognition inoreases,
eye,;,>moveIl1~nt.a beool~e morer~gulSf~la.n.doomprehena1pn
oocurs with inoreasing rapidityo .

'The primary goal of ~11 reading improvement, therefore ~

ist:o" 9-evelop p'ower'to oomprehend.:aelPful tools to use are
, .

materials i.ik~ qa.teEJ....PeaXdon .Rr8:(r~.:toeE!xe,rqis~~ 1n B!Ladi¥p.
., . .

wb.~8e m~i.n purpose:tsto develop the pupil fa a.bility to read, and

o~her work niataite-le which require tbe pupil to read for details

or W;it~ the oentral' idea of ~ paragraph..
1g2

For best results

the I:teaoher should attem~t <tof~llo\vthe directionB for use

of thes~~~tel'i&lS as muoh as possible.. It i$ importMt to
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not tlEfe' werkbooka aa;ftbusy 'Worktt only ~

Tnenormal rete of reading for high school students
183 184

is 25'() words per minute. In a study by Wrenn and Cole '.

it was concluded that' tl1e maximum that can be read at one

fixation is four unrelated letters, two unrelated words»

or 011e phrase of six pelated wordso Since the reading span

dependl3upon the extent tOl...Jhicb. words can be grouped intG

rneanhlg:eul phrases ,widening the reading span will increase

. botn'speed and c0mprehension. The mere pacing of the eye

ITlovements will not· solve the difffcultias for a poor reader,

however; attention should rather be given to the recognition

of'word forms and to the improvement of the span of rooog...

nition e 'If the slowrhytbm of eye:movementsbetween fixe ...

tfonsOanbe iIl1pr6v'edwhile regressive movements are

elirn1:lfs,tedl D thes6 changes should prove beneficial. A g00d

techhi<:ltle for·accomplishing this is the use of meaningless

symbols', <forcing i the reader to execute movements that

sK1Jlled reaaersUsee For this the Keystone Flashmeter may

oe'Usedwith'the Keystone O'llerheadP1"ojectol?o

;LWlaeD.:>ne\wmecnanicaEl":nabitt:rs1"e ~ubstituted for old

ones, irrettlc::i.e,Dcry}appears tOl?'<awhileb.ut will not last longe
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G00d meohanical habits and good comprehension are so

1 , i t d t~" t' th t 'h 185cos6;Liyassoc a e uS ey Opera e toget, ere"' Some

185 ",
Wrenn,snd Cole t Ope

187 . ,
Davis t IOCe cit o

. ............... -

SpeJ..l:higrulessh()'llldi noti be ignored in remedial,
.' ..... ".. . ", , .:.,

~~~~i~g~~'f0r/~~~iJ.ingdrill iscl08e1y related to reading and

conditions that might affect reading efficiency are not

being pressured, poor mechanical habits, too little praotic@

186in reading~ and inadequate understanding of material.,

'Davis lists nine mes8ur~ble skills in comprehension

that should be helpful to remedial teachers~ for most work...

book lessons involve these types of exercises: (1) word

knowledge; (2) ability to select the approximate meaning

for sword' orphrsse in light or its contextual setting;

(3) ability to follow the organization of a passage and to

identify antecedents and references in it; (4) ability to

select the main thought; (5) ability to answer questions

that are explicitly answered in s passage; (6) ability te

answer\questions tha tare answered in< a passage but not in

the words in which. the qUestion is asked;(?) ability to

Cl.rsw.1nfereneesfrom a passage and to identify its tone or

ll:lood'.;(8') abilityta reco'gnize the literary devices used in

Elpal:JElt:1g~;t:llld1:;o identify tone or mood; and (9) shility to

deter,minetltiecwritiertspurpqse ,intent; or point of view e 187"
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creative writing. A good place to begin spelling ins true"",
..

tion in remedial is in the student's writing. Words that

are missed in written assignments--and there should be some

creative writing every week--can easily make the teacher's

lists for a time. Horn has said that although. there ahcmld

be careful, systematic planning for helping students learn
189 -

to spell, little is gained by trying to learn til large
190

number of words Q In his stUdy Horn also says:

Spelling and reading ability are closely related@
Correlations l-lhichhave been reported. between s palling _
-and reading are nearly as high as those Which have been
reported between intelligence and reading", Few persons
who are excellent readers are poor spellers and few»
if any, poor readers are good spellers"

'" " '" Yet among the words repeatedly met in reading
are many spelling demons" It is possible that, because
these wor<ls are sofamiliar ll little or no attentionl~i
cs~~ed to their spelling in the process of reading o

Horn also states that as reeding abilities are deveioped,

spelli~g improveso192 About the time devoted to spelling

and how it should be taught he says:

·<188·········· .
Woelf and Woolf, Ope cdt .. ~ p .. 180 ..

189. . f U
Ernest Horn, 'Teaching Spelling," What Research

lays to>the'Teacb,er., (Washington, D"C •••~ .• NEltionalEducatlon
s so ~iit~~ntl_1~134)., p~·· .. .3 $ .

190fb:t~ .. ~PP e6r=70 19J.ibid .. , P.. 11 0 .

·1:92IBid~·, l;>..12 o
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., "" Inmost instances the time al1otmen.tshonld not
be more' than 75 minutes a week.. .'

Research has consistently shown that it is more
effective to study words in lists than in context"
Words studied in lists are learned more qulckly~
remembered longer'l~~d transferred more readily to
new context .. " " ..

Horn did not advise teaching all the spelling rulesl'

even to regular classes; rather only the rules that apply

to a large number of words and have few exceptions: (1) drop­

ping the final ~~ (2) changing Z to i~ (3) dOUbling the final

consonant" (4) learning .9!! rule$ (5) capitalizing proper

nouns and adjectives, (6) using periods after abbrevlatioDs
b

and (7) using an apostrophe in possessive forms and contrac~

194tions."

Horn also points out the importanc0 of phonies to

spelling, for they go hand in hand; he ,indicated that most.

spelling errors are in words that have letters whioh are
,. '.. .".", -,'

195
sounded in more than one wey 0 Horn w s summary can be

;:.,i.

extremely he.lpful toward the remedial teacher's understandin.g
,": ';'-'" ~ .. , (~' :0" ,,',',

the~portanee of not neglecting spelling for retarded

readers:
-",_;".1

Ther~erf) sfew pupils inmost classes who are
severely handicapped in learning to spell because of'
lew reading ability" SOme are unable to' rllllad the vlords
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in their lessons, much less to spell them" They find
evengr,€J8ter difficulty in reading the directions for
exercises in their workbooks o Moreover, the fact that

;'they \c:annot read well means that they will not read
extensively and so will learn fewer words thru reading Q

I,t>isfutileto expect such ptlpils to do satisfactory
work in spelling unless their reading can be improvede
Individual help in reading their spelling less£~g will
improve both their spelling and their reading Q

Very few schools have clinics available to the school

system for extreme cases in reading o Wolhaupter states

that only 1 per cent of the slow readers requires clinical

. assista·n··.c··e· .~ 197 f' h St . 1 1.. . .•.. - However, a ter seelng tee LOU1S d inica

system inaction and hearing of Houstonls successful clinical

system, this researcher is inclined to believe that reading

clinicB areaneces£ity on the grade school level Where

reading difficulties are beginning. Under the management

of:thelateMr. Stien" Evansville College opened its clinic

to tl.1e:Evansville public schools for reading consulta tion

a~dsp@cialized help from the .college personnel. The Evansville

§9tl()0:t Corppra tion·c onclpded that this system was success,f:ul

~;t'1J~h:r~~w~ys:.the' cpllege had the expensive equipment and

t,q~ ~9!}8()J~ h~dthe cl.1 i ldren; it helped the college create

~;;1i!i98·d:~tm<:lspqe:r.~.i?oreffElctive teacher training in reading;

·andthepubllcschools henefited with in...service training.. '.." . 198
forthei:r t~achsr.i:l ..

-------
196 . 197 . .

. Ibi_d;e po 26" Wolhaupter.ll op. cit", pe 133~
198,'· . .... ". '

····An Experiment in Reading p Bulletin from the
Evansvi.lleYu5IicSchqolsOttic.e, .1953", .



~eaoAer8. Few school systems stated that they had

teaohers wbo were ,well-txainedo Several aystems emphasi~ed
'.. ,' "

that they had been searching for a reading oonsultant for

their sysrtem,but' they oouldnot looate a person with the

p'roper oredentirUsr.. Over half reported that they had

teaohers. ~eetings and i~aervioe trai~ing of various
" ,.;'

types,' workshops being the most popular"

.A:va.il§b~ readingtrainin,g.. Universtties that offered

speoial.izedreadinginstruotion for' teaohers were Loyola

Ullive'rsity, University ofOalifornia. at Los Angeles. Univer­

sity,ofOhioago,',New York University. University of Utah,

and Boston. Unive:rsity.;Uta.b.oertifies readingteaohers Who

havEJ',oompleted ai.xte,en quarterhou.1's of reading work in an

unive:rsity, o\1tit was not indioated whether or not carti­

fi:cation Was required ,for remedial teaching. In Oregon all <

remediaa readingteaohers muat'have Oregon State Remedial

Oert:t:fj,;ca.tions~ < Minnesota: reported that they a;r6 noW in

tne ,prooess, of' developing certificati.on standards to be

efffbotivs·'sta:tie.....wide .. ',:Nl;tnferousoffioials said that their

'best·souro.' :for teniedte.lreac1ing';''teacheX'swas intermedia.te
"

iiraae' soh061tija,clierawb.o:j i.;:ransferto high sohoolremedi$J,



CHAPTER III

REMEDIAL READING PRACTICES IN SCHOOL PROGRAMS

This review of CU:T?rent practices in secondary achoQl

re:rnedielreadingprogra:rns was co:rnpiled from questionnaires

that were sent throughout the country to some of the larger

school systems. The researcher contacted only larger systems

because the purpose of the questionnaire was to learn l-Jb.at

was being done in existing remedial programs, not whether or

not a remedial _program existed; it 'is evident from previously

discu8sedinvestigation in this thesis that very few schools

new .·.~rtfc>rmatd:on over i,the'res'earch 'previously discuBsedin

tb.is":t;b:es'is,< ·the.researcb:erwiJ5'Il.pr-€,s('lnt,only brief accounts

of'the~indings.conce~?1inge
<" '~~'>;".':, ~r .<)~:"" :(;

sent1nl??"s'g~n$raiplctur$
,; ; ,..'~, ',: I ""1·. ">,' i:;__'~ r;,;"-' \:',: "'\ (:,::;" \;:;

;......

offerreIlledial reading, especially the smaller systemse

Theover...all picture presented by thequestionnsire

res poh's e"s was not con:tl'1adiotory to the findings from various',<. -, .

s'llt'horl't::resreec:l.;Thevarietyof existing programs is evl""

dsneeof a'viro:rousef'fortto'Q,QsQI1;lethirig about rea Cling

p·roblem~:f.ntheSec()ndaJ?ysch()()lso Most of the .supervisors

. ahdt$a~~ersWho"Cdmpletedthe questionnaire expressed the

w;tsh'.~hat}i:;hey';weredoing'more in: the remedial :T?eading field o
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o twenty pupils"

-;"'c'; ::;,\J;'< ;\;."S

se:ems to reign, suprem~.~ Alsop

6f'corl1d~titibn8mQngt~e remedial

is.olated cases, and two years retardation o Most schools

indi~ate that students must be cooperative or they are

d:l.s}ni~s~d f'romremedial.reading clas~h

"

All indicated that they administer standardized reading

tests jthe mosti frequently u.sed are the IO't'lS Silent Reading,

Tfjst, Gates Rea dins SurveX, snd the qalifornia Rea<.'Un£ Tests
CII

Other procedures in diagnosing are the use of IoQG scores

and cumulative record information e

Sellection o.fstudents o Remedi.al reading is seldom

offered 0:13. a voluntary basis for the stUdents. Unanimously

t;b,e.schqo.ls insist on L"Q. Va of 90 or above, except for

several report that

Classes" As a rule, classes meet five days per week

t:m~":rullcredit'is given in place of regular English; the

dI'edit(~iven Usually counts toward graduation requirements in

ihgl:tsh. Classe~saverage from fifty to fifty""five minutes'

fri;::ten~th, and most of the pupils ere in remedial from one

sem~~terrtO one year Q Activities during the class period

a~~vari~J',and three 0r four different activities are
., , i.·'

~:L;~ilhed f6'r2e~(}h~'clas S . period" All schOols reported free

.r~9di~g perIods and. an abundance of drill work o The average



:,1;'

Rooms 8~d'eqUiPme~~(l
i>;r:;,'" .-,- .'-,-'-- -'.',,'

8kills ..f2.!: High School Use 'I> . Only a few sc hools mentioned
"",' . ;

~nyother,speed test book" Very few thought that, the use

of readfrigfuachines}warrart their eost~

,LaborE\1;ory, Landmark Books, SRA Better Reading Books, Basic
;.!;."

Materials. The choice of materials seems to depend

partly on What section of the country the school is located ..

Schools seem tQ cater to the local pUblishers somewhat~

However, all schools de.scribed b~fBically the same types of

materials, 5uehas workbooks, games, word wheels., speed

te~t;'books, etc 0 There were a few, specific materials menti.oned

from all parts of the country, however~ Some of the materials

that were mentioned most frequently are: ReaderUs p'igest

Readin9 Skill Builders, Teen Age ~ales, The American Adven~

turs s~r:i.e~'~Doiob.'materialsof all 'kinds, SRA Reading
,'-':,-.. ,-.--. -,,-.,._'~ "",,", -

tneiJ." students ~eep some kind of individual progress report

orchart o Many emphasized tha t the teacher Us personality

and _that the handiltng of the students are important.

Readin~ Skills for Junior High School ~se, and Basic Reading
::" ,:.~;

films, but they reported tremendous success with them. The
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,opaque p:r'ojector wa.s valued as a helpful tool by most" McCall...
',:~<' .", ,.' .'~~'. I

yJ:"abp'. S Standard Test "Lessons in, Reading ranks far ahead of

offices .. areus~dfo:rth~I'emedfalgroups.
,. ~.- ; .,~ -

elassroomsarepsedLfor renredial.reading .classes ~ and most
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of the rooms lack storage for materials and equipment o One

school only reported an ideal reading center with adequate

storage, an abundanee of materials, and the latest equipment;

this reading center was also located next to the school

library. Five school systems reported having reading

oonsultants, and only four hs'd a reading olinic system",

Remedial emphasis" Remedial reading seems to be

strsE),sed (luring the intermediate grades in moat systems o A few

believe<to.st it should be stressed during third and fourth

grt!ld~s.. Tliat high scbool is too late to help many of the

retarded readers was the thinking of many-"

Teacher load$ In most cases, the remedial reading

te~chE)r§m~E3~ .five classes per day.. A few reported that

thel~.z.~TI1ediaiteachershad only fOur classes per day and

aaditi8haT time for counseling and preparation. Two schools
-~, ' . '." ..,' r···.. ,,- . '. . ~

saidth~:l"b mothers help .wi th materials, games, etc" Others

rri~rit::fci:hbdi tbi'~aTU:e of mimeographedfuaterials as time sa vers 0

TWO$gK6dlsiae~hrted tb.att;'w6'femedi~1 reading teach.ers work

tiC)g"ettler) 'fh)) tb:~; 'saine .ci~~~ro6m'it:l.tb.thesame gr auPQ

Qrouping",. .AllrElported'fjhat their remedial classes

are grouped.wt'fjht+:ntb,~",;~±~fis.. IIlosp< P:t: th.e time according to

rea~Ung l~VtSlQ Thepe D!t:iY befrqmtwoto,e.ight groups>within.("., i'"\; ,:'.~: ~-'>:'" " ' ,.-i -:: ",,' '<

one olaas o



in eyer}' sohool, st~:ffe.d

ThiEf waa tb,6 orily
what they

9g

~_~i~:"' Inth$ majority 0f theoa.lill~uJv the remedial

sii1.ldehit£ie.:re gra.ded-like othe~ students' but ¢oEllpete only with

other remedial student 8 within the claEHh A few teaohers

grade low for these claBses, never giving more than a 09

Some do not gra.de at all 'but have parent and student confer­

ences. Very few report parent conferenoes a$ regula.r

prooedure for the remedial olas13esf) One system outlined

its multiple diploma sy$temf)

Many interesting facta were revealed. in the question­

na.ire study. Indianapolis was the only system to report a

·multiple diploma. system to fu:rther differentia.te theourrio­

ulum. requirements for the retarded reader and the sloW

learner. St. Louis and Houston report a highly developed

and or~anizedreading olinio gystem~ whioh are available to

both grade ~d high sohools. St. Louis stresmes training

oeginn1n.g at third g+,a..de leval, and they feel that they

PX'eventmaIlY pupils from beooming extreme reading problema.

Philadelphia sta:rteda.reading oliniosystem last ye81"; how""

ever,theirol1nics stress dlagnosismore than treatment $0

far·a.ndserve as te~dher t:raining units. MinneapoliS haS



.remedial instruction; however, this field is just Q baby~

and it has tak~D:its i'lrst of many stepse
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There<shou.ldbe a complete revamping of the currio'"
11lum.~ndre'quir,ments. for stlJdentswithout
potentist:;thusfreefng. th6)'r~gular•remedial
c'la,s'sescof,.tb.oseimposs1bJ.:eread:tng easets" thet
areis0of'te'Il' Qumpeairit6 .i'emed1al i.;classes"

~'"J ,i,", :;-', .. '.
"' '... " "':',',. , ..'- :",:- ,..,...... ' .... -... ,-

GraduatioIlrequireme.ntssndthe multiple...diploma
'sy-s1;emishoul,a <betnves tigatedandcdnsiciered

for. every community.,

There should be more recognition of the remedial
:remedial program by thea drninistra tioI!l.\!l

The:admiFlistratioD and the faculty of every school
should have a thorough understanding of the
'remedial ,'program.and.itsgoiHinorder to gain.
proper .. cooperationwith1n tlaeschooli\l

Appropriate action should be taken to remove any
stigma that might exist from the program ..

Parents::should'oeconsultedaoout the nature of the
remedial; I'reading.'··.·prograni·.andtheir cooperation
should beccsought.·.··

Clinical servi6es or the services of a psychologist
XI-should be·s valIable.fcn." .every school(\)

Re:rh~d:i.~l reading teacb.l:}I,'~·shf:mld be. required to have
t:l-sp$cifiedamount .of" 'training, which would' be
established state-wide.
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All schools should provide an in=service training
program for remedial teachers o

Frequent meetings sl:;tould<oeeur for the remedial
teachers an,d supervisors for the improvement of
tools and techniqueso

Colleges end universities should include in their
curriculum spe~ialized reading instruotion for
teaemers ..

School systems with three ormoreh.igh schools should
have a highly trained reading consultant orcooI''''''
din$tor",

All schools should have a high.ly trained reading
teacher",

1.

1:4&
,;( . .r

10.

11 0
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1To 'Final selection of remedial students should be
left up to the remedial teacmer.

18. Remedial classes should not exceed fifteenll pupils.

190 Remedial classes should meet in a light~ cheerful~

well~equipped:room that is located near the school
library$

20,. Every school should have Bwide variety of supple=
mentaryreadingmaterlals in,a remedial reading
center.

Remedial teachers ,should be allowed extra time for
student counseling, parent conferences, and the
thorough preparation of reading procedures and
materlals o

Teacnerswh.olaavetaught-remedial reading for a
number of years should seriously conslderl:\lri ting
SUitable remedial re.ading materials wi tn high
Interest...lowreadi:tag levels, especially on the
seeonGi and third grade levels.,

There is a need for development of more suitab1e
testing to determine a student t s rea<iUng
expectanc~rO)

28 0 A "douhleEnglish." perfodshould be e onsidere.d for
ninthgradeflupilsWho are. retarded re.adera witL-i
potential to help bridge the existing gap in their
ability to carry high school work o

Althoughthe1nvestigator reailzesthatmsny Gf the

preeedingrecommendationsare im.possibletoachievef) it is
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well to set the goals high and strive for their attainment

in order to progress towards more successful program ..

The remainder of Chapte:r Four presents the researcher>! s

recommendations for classroomproceduresjl tools,\! and tech.."

niques in the form of a course guide for ninth grade remed,.,

1a1 reading." Since the value of any course gUide is only

to guide and not to dominate the teacher ,l the following

course guide s.hould be used wi tb. flexibili ty and according

to the teacher's discretlal'lQ



COURSE GUIDE

FOR

ENGLISH IA AND IIA~f-

A FLEXIBLE PROGRAM OF STUDY

FOR

R:E:r-1EDIAL READING IN GRADE NINE

~f-English IA and :CIA represent the first and second
sem~ste~rsof,pintf).:;gr8dereme<ii'al reading.~respec....

:.tiv~ly "T.hese ;cro1,lI'sesare listea differently in
various school systems 0



TABLEQF CONTENTS

ENGLISH IA

TEXTUAL REFERENCES

'Diagnosing Reading Difficulties and Organ...,
. izing Class (2 Weeks)

StUdying Phonies () Weeks)

Improving Spelling t5 Weeks}

Improving Reading Comprehension (16 Weeks)

lncreasing Reading Rate (6 Weeks)

Studying Grammar (1 Week)

Evaluating (1 Week)

t 'EN(}LISH~IAi'ANDIIA

··Chi:l:ler.,l'W."S" ;.·••iahdJ~N.~»C6leman~;.··iG.eto:thS ttie.MElanin~fI
q~ic~~ot. 3.13, .... Li~pil1cottcomp~ny 0 .

, : ~ ", ,., '. "" .~.' .i;: .. ,"" ' '

ENGLISH IIA

,.
Current Events$ National Scholastic Newspaper~ Columbus:

. American Educational ~ublicat:t.onso

Introduction to English IA and IIA

Unit Three:

Unit Six:

poit Seven:

~ ,

Objectives of Engiish IA and IIA

Uriit·. One:

. ." .. ,'-'

Readin~ S:kiil·B~.1ildersoPleasantville: Reader's Digest
.' ... '. Educational Servi<reiil'Tno; :',i< :"; i'c.

McCal1tW"A ~p:and 'L~M. cr~bbs;}::.st'andardTe'st L.,!.ssdns .~
. Reading•. N.ew Y():rk: Bu~eauor~ublicanons" Tea~hel?s

College, Columb:ilaUniversi tyG . . .... . :i

,):'r80t1081 English. Workbooks. Columbus: Scholastic Magazine
; 'Company. .

Unit Four:

. Unit Five:
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Since the attention

.varied, and by·the

Y,aar

unit vfjrylong .. 'Tlie ·daily programmus

span of these stUdents is shert, they cannot work on one

106

,Many students en.ter high sc~ool with a very lO"tlf

rea'd:fngprbtieiEmeyo These students are handicapped in

thsttneyare 'unable to secu~e th,e full educational benefits

frOllr' 'their highli'ch001 work, even if they can do it at 1311 0

Theremedfal reading program is built on the premise that if'

~ .. stu~ent t s"read.ing' achievement' falls signif~eantly below his

end of' the week, practically all the unit

been: to.uched upon •.. Tb:~A3mount;~f ti~e 'spent
c' ;'·,.r .."",.. ~.

INTRODUCTION TO ENGLISH IA AND IIA

ability!) he is jUdged to be' retarded and 1s . given special

nelpi

In tnlscburs~ guide, the time liinits have beeu estab...

lisliedon·the basis of ayeartswork instead of a semester's ..

TIiEfuhitsset up in thiEf gu.id~'are:tntended0hlYasa means

o.f'suggest:t:tig'theapproximate amount of time to ,be ,spent on

Rap~e:t'i,}P9nal~9SRAReadingLaboratory..Chicago:' Science
Reseer.ch Associates ~ Inc 0'

Gray, WIlliam S")I Gwen Horsman, and Marion Monroe" Be,sic
Reading Skills for Hi~ ~chool Use.. Chicago.: Scott,
Foresman and Companyo

The American Adventure Ser1es<l> Chicago: 1rJheeler Publis hing
-:-- Comp~ny:

Stra:ngD Ruth, and others <> .Teen Age Tales" Boston: ,D"C$
, Heath end Company ..



t'.,. 't\t . 0 ,',' 'r ,',' .

give the SloV/readers,a.ny possible help in, solv:trigp:t'o~
lems) ,~motionaJ..or.otherw1se,/.that.might 'be, hampering .
their;reading·de'VslopIl!erit· ... '.

~o dia.gnO$eOaref~J.J.W~h.e./d.,%~~b£f,:i.'tiies.'Qftllss'tud.ents and
to begincorrect'1ng rni:o.0r.reaci:1p.gc:i:i.:ff:i.0w.ties ..••.

"

~:¥ ,'l?i~\) ~s~,9-.)/J. f~P~~~l,\lr~~ing'ICo~itte~. m~ybe aPI?ointed p

Whioh,~~ati1.d'i6bhsi~t():t' .the· deps'1'tmeritheaA. 01"0. teacher

f':r,9J1l~~9!l,\Elu.1:>,j~9ti,,,r.e,~.. '!:no.•.. 1~,q.~a.l+::fied.;.~d. ....~nteJl'~Etted in

re~f*~,).~~[t;t'u.~~i;~n;····~g.a~~i~tr~h~'te~il1gt~e.Qll~3:.tIl SBb-

j.~9t'1.~;~a.iguidf.t'D.gellf1Ci.to'bfJ.:l:'~ad.:i.p.g ooor<iins.'tors .in the

in, hi~. pa.t"~iQp.la:r r:iI't;3.bjept. In l\ddition 't1Ct teaohingspeoial

reading ola.s~eeD •the seoond duty pf the remedial reading

t~~Qh~r ili ~~n<.130hbofl$·to eon-vince otbe:t'teaohersoftl1e
:~",',L',/;.. ,<,:::."-,\;,"\Y';"',,, ;' :_;'",,i ,

ne,oe~s~:ty.ofrea4~Jj,g int:l1J~ueti 9]1 for 1ih~il:' subj eot area~ and
.~'., ,._' ,"." '\'" ',.' ', .. ,c.' . :. ',.", '_,' 'i.,'" , , """ ,,' '.", ,',_, (,

pa.rt6(\t:li~ ~hesf$.

oct th,eir use •

. lEiijr1'teutchet') however p $liould be a teaoher· of reading
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alsodeperiClspartly-uponthe SpeQifio olass involved and

it1s neiria.s G

The mate:ria.ls~ tools~ and techniques suggested for

use iIitllis guide are oonsidered the 'beat by th.e researoher.

bl;,.Sed:'l1Po~the o9P;qluBi0D.SI,):f tbis study.. However~ a wealth

of othersugg;estions are desoribed and listed in the ma.in
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UNIT GOALS

To administ~r reading test to detect major areas of difficulties

To l09kinto Cunlulatlverebordsto qiscovel:' difficulties not
detec.ted specifically fromther$8dix;.g test and to look
ihtoel1 scores ·frompre.vious testing

UNIT' -ONE: .. :nIAGNOSING-READINGDIFFICULTIES AND ORGANIZING CLASS
(2 Weeks) .

To improve the students' ability to grasp main ideas from
their rea ding

To develope better understanding of people and life situa­
tions through reading

To prOvide the essentials in basic grammer

Toa(d 'in developing spelling skills

To enable the students through reading drill to learn neW
wordS through phonics 1/ con text jP and word s true tureend
forms

To instill within the students. the quality of honesty and the
; desire for self-improvement II both when supervised and
unsupervi sed

To provide guidance in proper study habits and in curriculum
.choice

-
'I'o develop the students' reading potential as much as time

ahd facilities permit"

To provide some writing experience in the form of sentences il
paragraphs, and short letters, depending on the student
involved

Tdprov'ip:e\as.inuch rea dingexper1ence as possible on the
'desired grade and interest level for the students 9

tlurroun,ding them with a wealth of desirable materials.

To i~proveand ipcrease the students I vocabulary, both reading
.>·:Jand;s·peaking .

To recap·ture some degree of confidence for the slow readers

tl) 'I'o srbhsethe students' desires to improve their reading
ability



To set up a weekly schedule to be followed, SUbject to change
wh~l1".a dy-:1sa b Ie-

To contact parents for conference

STUDENT ACTIVITIES

Tkkihg'th~ IO~laSi_Ient Reading Test, or any other standardized
.]:'eading,te,st,

Discussing the,.:resplts ", ()~. tbe, test
'"I

To learn~lJoutthe individual student's special interests

To, att~mpttodiscolTer the potential of each student

To dett3rminewhat aspects of reatiing improvement each student
needs and the class as a whole needs"
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'/.-,' .. : ';, ',. : -

To note evidences of visual, speech, and audio deficiencies
and refer them to the school nurse or school therapist

TocounsE91the students .in proper study habits, using avail....
" able films

B~(J<c.rminga?qu~lnte)d,~i,ttlthe,class" p:ro~~dure to, be followed
, arfdthe'materials' to b'e used'

Resrizirig"tfiefmportarige 'of i~arnin~ to read more effectively

B~6dinlh~ '~6quki~t~d ~itb.'; ~~d.more at ease around the teacher

R:~~'diI1g}o~~il.:V>to apotted

To discuss ma jor areas of difficulty wi th the class and with
ea,9h stpdent

Tq,observe silent reading to detect bed reading habits, such
as lip moving, finger pointing~ and regressive eye move."
menti so immediate remedial processes may begin

Toob::Jerve·oral re,a,dingto detect skipping, nervousness,
speech difficulties, poor auditory discrimination,
rever,sal s, and subs titutions so that immediate remedy
may begin
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TEACHING DEVICES AND TECHNIQUES

Remedial reading students may be defined as.those pupils

who fail to meet standards based en. their oWn potentialitiE!i£s",

Astuderit, to be eligible for remedial reading, should have

arFT.Qoof 90' or above,'with rare exceptionsl) and be <.retarded

two or more years below the normal reading grade or mental

a~j~ whicheve~ is lowero

A student who shows lack of cooperation should be

dropped after a reasonable trial.. Also" a candidate in the

:binge beiow 90 in I"Q.. who shows that placement is unwarranted

should be dropped o Pupils should be discharged when reading

up'to gra;d.e if I <> Q.. is 100 or better and when reading up to

fuerttalage'if I.Q.. is below 100<)

The Iowa Silent Readihg Test should be administered

una f:irstweek~ Since there are four forms to thistest~

it ~prevents cdhfusicmifthey are used ihorder.. Forexam'ple.!l

~ifrOrm BMis u.sed in the fal,I ll CMcouid be used at the end

dI'< t"k\).efirst'semester" ahd DMat theerid or tne yesr.o

'11,'s a':rtfleremedial, :reader~are below average in '

'prdctic:t:ilJiyairCa'sp'ects Of develot:mieht~Theyeither,ask.' too

many 'questions or wfthdraweht1rely,,'Somebeconieover...

'aggress:l;\t~i"ari:d -CHeating 'tendencies .Often •existJ"Theyhave

'beeiicOrtst'antly'defle'ated;:' .jtidg,ed<byaver'age 'standardswhicb.

.' ifhey ;c'anhotin~eti !"Adeep"c6ncern<sl1'ould"be"showrfhy the

te'acHla;~';!f"6:r~tliie,Jemb t:1.onal,'4.nsJ;shfli'ty iendthe1ack
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ClUb, preferably

that has .f6ur orf:tvegroups

is pos:s:['ble, three or four outstan.ding membersbasis.. If

teaching experience.

wheh>; he knows hisdifficulties and understands his weaknesses,

jun~orsand ,seniors, who w@uld be 1nterestei'd· in ge~t:i.ng
;:·r:" ;'';: ';;.,,:~,_: '. ';

should be secured from

-
the ability and attained reading leveL. It is helpful to

app6int:leaders as· general chairmen of the groups for organi...

zationalpurposes. Ideally there should be only two groups

in a class on the secondary level; one reciting while another

works. However, it is not unusual to have in a class reading

levels ranging from 1 0 0 to 6 .. 7, with as many differing mental

ages, necessitating four or five groups to fit the students.

var~ed needs. Any form of grouping, however, serves merely

to .redhce the range of individual differences.. It 113 there"",

fore imperative to adopt supplementary devices within each'

group, regrouping at times on the basis of specific interests

can the teacher help him overcome them.. The teacher should

'riot ignore consulting the school counselor,. the school nurse,

or the Child Guidance Center wi thextreme problems.. If

emotional disturbance is too great, reading cannot be improved\>

The class should be divided into groups according to

These students must be given a variety of activities

Tt'aiiriIlg~ac.l";l,¢:La~s period" Nor can:they work very much as ~

{:'grotip..wuCh of the.instruption..mustpe .given on the individual
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it is impossible for one reading teacher to devote enough

time to individual help& StUdent helpers ere valuable for

much of the oral reading and drillwork& Of courSe, proper

orientation of these student helpers by the teacher is o£

supreme importance before they are ready to work with these

r~t~fd~d readers 9 Since th~Be helpers plan on teaching in

the future, they are conscientious in this work and consider

it an. honor to be chosen. They may be given some recognition

,in the school paper~ club, and Honor Recognition AssemblYe

RESOURCES

The cumulative file at the school should be consulted.

for available information the first week of school... Any

reading teacher would find it helpful to consult Brueckner

f:l'~,~",!3.<:>rid'fs,TheDiagnosis, and Treatment of Learnins; Difficulty,
.'\-" .~

re.ading 'the' chapter on "Diagnosis.in Reading. 1t

SUPPLEMENTARY MATERIALS

Iowa Silent ReadiI!i Test., formsAM,BM:, ·OM,a171d1]'.[.,

\tOtherr',e'commellded tests are Durrell's Analysis of

Readins Difficulty, Gates I Oral
.;',:,',

Re adin-E. Te s t,· an d Monroe ~ s Re a'ding ·:bia$11os18&.

.; ~;, ,',':', ~.. :":;'" ',' ,

SAMPLE ILLUSTRATION'. OF.·.·.RE.A DI,NG. "GRO UPS'

Grouping of a re~edialclassoftlventy""twG pupils as

based upGn scores l11ade .on the standardized silent reading

test might bE) worked outes follows:



SM Readin~ Laboratory
Indepanden- ~orKbook Material, 6th

Standard Test Lessons, Bk .. D
Reading for Meaning., Bk.. 6
Reading SlIT'lI B"uITder, Bk. 6 (1..,2)

Supplementary Reading

SRA Readinf Laboratory
Indep~nd~~~ 'WorJibook Material, 6th
, St~h(la:i:'d Test Lessons, Bk. C

lieading for Meanln~, Bk" 5
Reading SKIll Bull aI', Bk. 5 (1.,,2)

Supplementary Reading
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SRAReading Laboratorl
Independent Workbook Material, 4th

Standard Test Lessons, Bk o B
R~'13d;l;ng ';, fO"rMean:tn~g Bk. 4
ReadIng SlITll BUilder, Bk. 4 (1 ....2)

Supplementary Reading -

SM Reading Laboratory
Independen t Workbook Ma tari €II $ 3-rd

St~J:).da,I'd Test Lessons, B~ .. A
Re'E,lq,ln8. for Meanin~t Bke' j
Reading sm.1 Buil er, Bk. 3 (1 ....2)

Supplementary Reading

(5 )

.
(4) 6 .. 5-6$ 9

(4 )

,I,,;

Group I

6 0 9
6.8
6.7
6 ..5

Group II

Group III

Group ,IV

Group-V, '", (4)



As time permits, attention
should be given to spelling
of practical words, and writing
simple compositions.. Grammar
may be toucheCll' depending upon
th~ class invol ved Q

Types of Activities

I. Directed silent reading
(Preparation, reading of
material~ check on recall
and retention, and
discussion)

VI. Practice material in woik""
gooks ... ol1l.proper lElvel and
in readin,g laboratorYIll

II. Oral reading, individual or
in small groups •
Two major functions:
. I .. As an analysis of reading
2. As an opportunity to

learn to read aloud
more effectively

V. Emphasis should be placed
on relaxed enjoyment of
material, whic.h is kept
one ,level below reading
grade level"

III. Practice materials~ and
repeated opportunities to
apply these skills after
presented. As need indicates,
work individually qr.as
group.

"'IV~"Vocabularylistskept arid
used by students. Begin with
basic sight list, then take
words from everyday reading.
Work closely alliedwitb.
that under Point rIle

'.";.' VIT.

V.To help' students to rea d
, ! .•• ·•• .•··.fo:q"!enjoyIn~nt,, stimnla ~ion·,

and enrichment

Purposes

t~ To improve ability to
read silently for
I. General comprehension
2. Understanding main

ideas
3. Understanding details
4;. Recall

SUGGESTED ACTIVITIES FOR A WEEKLY PROGRAM

REMEDIAL READING CLASSES
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VI~To improve stridyskills

II~ To improve ability to
. read aloud

VII. To. improve: sp,elling and
wilting' skill,s, ,\ .

.. i :.; le:...~~ ., '.. i' .

.TII.. To. improve' skills of inde ...
pendent word attack through
I. Use of·contextc.lues
2. Phonetic analysis
-3;.Structura.l analysis
4~>·;tJseof dictionary



SUGGESTED STUDENT ACTIVITIES·

form of a teatIfonsens.e words, often

PlayiIlgconsonant and vowel lotto
,"',"";

tJ?+Bg>~gl?oups()~l1di)j&;.gam~for ~mp.~aaizl)jgthe.neceSS ity of
. "listening to the ·sobndofwords, partsof'W(i)rdsounds,

and the sound. o.f simple letters
'-<;'~:"( ",.,,;;~"i'-;-:, ;::>';~; :;,;,;.".; , . ',. '~"'/ ',' ',-,

Pratlling thorOughly on sounds" n "'.." ""'. ,

To learn the alphabet and to alphabetize

To learn a sight vocabulary
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UNIT GOALS

"

UNIT TWO: STUDYING PHONICS
(3 Weeks)

To learn the sound of the vowel digraphs ~, ay, ~, ~,

oa" au, aw,eu, ew, ahd 00

To learn the sounds of all consonants and consonant blends

To learn the short vowel sounds and the vowel-team sounds

lJsingso?nd sheets to apply learned reading skills
, ,,"< ~ , S'

To understand and accept dialectical differences

To learn the few specifl~ phonetic rules about certain
letters, such as the hard and soft ~ and £ rule

'TO learn that the final e makes a vowel say its name

>To learn that the' dipthongs oi, :9L, o~, and ow have special
sounds

'iTcF;learn tha t one"'syllable 'words ending in a consonant make
the, vowel sound short

To learn to listen carefully and follow oral and written
aireo tl ons



been presented orally to the class ,l they should be read and

memorized as a class project. Since the attention span of

the reme:'d:ial' pupil is short, it is important not to do any

one aqt1vlty very long and to attempt to have consistent but

i~·t~'J:'estlngrepetition.,exposing him to material many more,...:,..:,. " ,
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Usl:Q.s, ,,?ord wheels to learn blends and werd lists te learn
pronunciation of new words and syllabication rules

Keeping an individual, record to note improvement

W~tChi.I1g films that are concerned with phonics

Ove;e'cmi:i.ng carelessnes s, poor perception habits JI and poor
~uditory discrimination

times '~~i in. many mbre ways th~n the average student",

. It'iE; imp()~tahttotake advantage of interest opportu-

TEACHING DEVICES AND TECHNIQUES

,.... ,

it is ne6esssry to drill extensively, using every available

t~:a'~hing aid and game to keep interest. During the first

semester consistent oral drill should be given, totaling about

fifteen or twenty minutes per weeko Students can help each

other somewhat in this drill. After the phonetic rules have

In order to aChieve the goals set forth in this unit,:!

• ;;' ';': . ',::", ,'! '., ~,.", ", ' ,," ,

nit:tes,"t)utC th~r~ s no excuse towa it for just the right
. "'." .

op'por~uBl1;1!t9'tel:lchcbl:l s iri" rea a~~~ skiii~" The opportunity

might neve.r come unless the 'tElaphel;' makes it by creating

interesto: ,St:udelrt,senJs)y~grnPl:l'titi0:rlJ~h~n.>the,y{ h§yei 1:.1. chance"

A:J~;tY;J.§ P!§flfl.: C9¥1PEl"l:;ition, ,~S,ijg99ffl s (;)1p.~Pil'lles. ,;T~ecJ..as s can

bf:'"Cl.~v.ided i I1 tg two t~lilms E.lt'l<J P9:1Pts,.gl(E.lrltel<t;:r'prc.orrec



The opaque 'proJector andtb.e

,;·.RESOURCltJS
, ' . 'f";)-~'
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ans.'Wers~ Since the te'acher dictates the ques tions ~ he can

direct the more difficult questions.tothe better students ..

F'brtnuch of the class drill on phonics, <the opaque projector

is extremely useful~

The following filIns trips should prove worthwhile:
.. .'",', '1.",.

, •..c",.

'to older.c,h,il,dren, .see the foll,awing pages ..
, \,j",< .,':; ;',

r;or .~. dei;ailed plan of teac hing aUditory learning in reading
;:'t ,,:' ,i/, ,.eo;~.;-,. " ,',.

;~ore 7e~dilyo Ear training is important.. Numerous games

are~~aiJ.abier6rp;honetictralningMist are fun for high

scYiqoirage ~·•••. •··•• ':These gameS')~~~i.1.1s, ted at •. the en d '01' this unit.,
,.-.- '''-. '"c" - ,'- ..," ,,>,::.": C' ,.
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,:or

tSl?f.ilrecorder are botpvsluable tools to use with this u.nit\l)

A series'of filmstrips and a book entitled Talking, Time may

be seoured from Webster PUblishing Company.

SUPPLEMENTARY MATERIALS

Armfjtr0J:J.g" L~ila,and Rowen.a Hargrave.. Building !leading, Skills~
Wiotiita: The McCormiok"'Mathers PUblishing Companyo

Coolidge ,Ann... Go. Fish and Vowel Dominos. Washington,
D.. C.. : Remedirs liJauoatlon-Center",

Cordts, Anne De Manual for Functional Phonetics.. Chicago:
f?:eek:I.ey~CardY' Company.

Qross..;WoJ:'<ip'uzli';les... Chi.e.ago: Primary Eduoational Service ..

l?;0lqh,.Edward,W .. ,(Gons onantL"Qtto, Go Fish 1I Qroup Soundin&
. Game, Group Word Teaching Game,-TheB'8sic· SIght Word

,Test, Vower Lotto,/etc",.Gnampaign:The Garrard Press
Q'---""~-':

t .. Louis:

PhoneWord.Whe.els ..

PlaonoWord wh~~is ~ridWeb~ter'WO~dWheels.
We15ster.~~1:lXisP:W1:1g·,cemmany-;;--

(The); Embece Word Buildin8<> Springfield: Mil tOl:'lBrad1ey
Compa:tmy!»

Ko;ti.tD1eye~,<W:flliam.. :Basic Readin~ Chart and Wor_~ Analysis
.;;}Oha.rtE!:..~.~.. Loui.s:Publlc, Se 001 System &, .

R;?"t,~J;Tlt(ye.I', .. 1tf~llia:rn~Remedial Re@ding Manual.. St .. Louis: -
...' "Publ io Sc hool SYs tem 0

Manual:forSoUnd Blending in Re.adlng and Spelling
0

St .. LemhI:
'puP,I:fc~C?fi()P:L~ystem<) - - ."

McEat~on,.'Mal?g~:ret ... > Your CJaild.0sn Learn. to· Read.. Buffalo:
K~nworthi Educational Service;Inc<> - -

Phonies KeYC~fas~i;i'601mhb~'s:Mocormick'''MathersCompany ..

Phonic·s Skiiiteitts~ A:"D.. Columbus: Charles E .. Merrill CompanYn



Stone, G. Eye and Ear Fun" St. Louis: Webster PUblishing
Company.

Other games for teaching phonics which can be made by

teachers can be found in Reading Aid,!. :rhrouBt:: the Grades by

Russell and Karp. Another valuable book for all remedial aids

is Spache's Resources in Teaching Readinso
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A PLAN OF' PROCEDURE FOR AUDITORY LEARNING IN READING

If a pupil is to use a letter...so.und blending tech...

. nique, he must be made aware of individual letter sounds in

the words which he speaks.. Beginning with phonetic words

already in !.lis recognition vocabulary, they should be pr0­

nounced slowly with eaep. sound clearly audible; the pupil

shauldrepo.rt the number of sounds he hears I) When the pupil

becomes aware ·tha tWOrdsare a series of smoothly blended

~buhd~'r he will perceive' the purpose of learning letter

BotthdS'Sl'l'd of blending them, and this activity may be stoppede

At this point the sounds of the letters may be taught

'w1'tb. ttief01.1owlrig\caut:1.bns . being observed:

1.. Teach the pupil to di sttnguish between vowels arid

;',consOnants.. Teach tbe short voltJel sounds only Sl

using 'key"wordsto Tllustrate,thesound.. Short

\rowelsOoodsmust' be'];$srnedtOmake the blending

."8 t tack '. e:r:f'ective~ ,'.

2 $ Te~eti.tliat>the<sOuria~"s tibuldbebarelyauaible; •.'not

:~xpl·(l)·~j;ve(;)u'tbursts~;eJnddO··.not."" ........"",'1 ...

I
I
I
i
i
I
I
I

I
1
i



~entioned,excel?t a:s the'nsmeof

(<; '" ,:

attempts to blend the sounds into words, the long vowel

situatiori~ mayh~takeii care olbyb.aVing' the pupil become

taInilia~ ~i~li·tb.ese't~o~~oi.1elcombi~~tions:

t~oc~ris~cu.t:iv.e voJel~\ a~pea'I"iri a word like

·!?iu~, s ~ii, "snd mesls. sk,ip t11a second vowel and say

ithe~AM~oithe':r1:risto V0we SO'~bds are neJaI'

121

withwordswhich.w~llrlB~pondto the blending attack<!>

When the letter sounds are mastered and the pupil

d, P and.9" land 1; !!! and"!!, atcll'>

When the 'letter sounds are learned, the pupil should

be given phonetic monosyllabic words to sound, using lists

of them for practice. He must learn to BLEND the sounds ...... '

to hold one sound until the next is begun. If this habit is

not acquired, the blending attack oannot be very useful.

Reading orally should be permitted now" Non-phonetic

words are treated as sight words and are told to the pupil o

Common~yrecurring words, such as the words OIl the Dolcb,

l,i,stt sh()u~d. ;be learn~d,~ssight ,words.. In oral r.eadi:ng,

the teacher must have the. patiel':lceNOT .to help the child deal
>,-~ .-,,~T ~~. '; •• ',' '. .'.... , "

3 t) Teach . the two sounds of £. and f5. and the sound of JL

as a final, beginning, and medial letterll>

4. Postpone ,the 3. and ~ sounds until they are needed in

oral re.a ding 0

So Glear up. all uncertainties and. confusions wi th band

.
follow the consonant Bounds n



.,
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2 0 When there is the vowel ...consonent .... vowel pattern,

especially with final e words like rule, tale, and- -- ----..

while, the same pr0cedure is followed-...skip the last

vowel and say the NAME of the first$

It will again be desirable to provide lists of words

which illustrate these pules to give the pupil practice to

master theme

Certain beginning blends oycur with enough frequency

to merit attention c Most important are the speech blends,

sh, cb, ... th, and wh" These are actually additional consonant

s.ounds and may 1:>e taught when the other consonants are being

pr,esented.. Other common blends like cl, br, .££, st, tr, !E.g
El, tw, sp, .8.!:., ~, 1'1, and ~ occur frequently and justify

attent;ion, using blend wheels if possibleO'

In reading orally the pupil will encounter phonograms o

J:.t is sllggested tha t when words wi th ~, ~, ~, ~, ~~ ~S'

qu, oi, and.£il. 0ccur, the teacher illustrate the phonogram

alld. r,e"',tesch. 'When necessary«>

SYLLABICATION

The easiest polysyllables are compound words, the

~tridy orwh16h6an establish the hebi t of the pupil v s

lookin~ tor familiar sight words in the longer word~
. .

The next step is to familiarize him with the most

common prefixes and suffixes o Wheels may be used for this..,

COll1Il1on p;efixes are re, in, con, ~, dis, ~, ~, ~, £r~$
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pre, <and ~I> Suffixes that are common are~9 ed, in5" 1., .!I,
.sr.~~1 est, ~, ~jl f2!, ant, ~1J iou!, ~9 and ment~-

either a vowel or a

a corisonant, it is a

sound in

in formalbeou 1:>9 tion

syllables wll1 end "'lith

If·· thesyllable~nds

ribbon

If the word is not a compound word, the pupil 1s to be taught

to look for familiar prefix.es and SUffixes and to separate

them from the word under consideration, which is often a sight

word to him~ If he cannot recognize the remainder of the

word at sight, however, and only one syllable remains 9' the

letter blending attack is to be used o

When prefixes and suffixes have been removed or if

no cornmon prefixes or suffixes are discovered in a poly~

enCOU!lterfl· a vowel..,consbnant-vowel pattern, the division

pOiIlt'is before the consonant, which goes with the following

vowei~ ifBo~sible. So, he divides:

syllable, the pupil must be taught to separate the word into

parts o He learns that the number of vowels (except final ~

and double vowels, which count as one) tells him the number

of parts. into which the word is to be dividede

,When the pupil learns how many syllables are in a

word, he learns how to divide ito He is taught tmat, ordi~

oar11y;1n a vowe l-consonant ...conson.antl"'lvowel pattern the

d:tvfs:toIl is made b~tween the twoc ons onantse When he". . .... r" _,',

The
\. ,.\:~ .,',:;';' :::':-<:::.'>'

consonant <) .
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syllableiis short. St>, 12,urla:2» p'ennan~jl ~ammook have olosed'

syllablasand short vowel; but iilbsOlutC!1l :.t.azXP .sensatiqU have

some open syllables and long vowel values.

Beoause Epglish 1.8 not perfectly phonetic
ll

no sound....

blending system like thiEl oan be foolproof. It iiS a tool for

the pupil who has no means of attaoking unfwniliru' Vlords ..

UNIT THREE: IMPROVING SPELLING
(5 Weeks)

UNIT GOALS

To<leaxn to listen to the sound of a word 'before spell:i.ng

To learn to listen to Sounds in syllables

To emphasize warde whioh are spelled qUite similarly to
their pronunciation

To ~raembe:l' how the word ha.s been spelled before» developing
word imagery

To learn I'u.+Etago1TerJ::ling some o~,the 'basictrou'ble...makers

Tq,:J.~~A~O apply r~es to spelling. whenever possible

T",:t?J;t:1C~iCla.. sound~ngl 0r1g~J:' ,'VP ;OdE.tinto syllablea as, an aid
i,. to' spel1ing~ fOllowi.ng the pp,onetio rules already

learl)~.d,fo~.cJ.iVi4iD8.WQrd~

To. tl;l;V;ii~;w' .Pt~,f:tJt<3san.4.suifi;t€lls"nQting ..theroQt· .lfords

To,'~,~R-rIl. ..~o.~:pe,J.l,.tenword.ei.e~q:b.w~ek'..

T()·.,+fta.r~<1i~~ .i()orr~ci~'·P1"o:nunclat,iOri,of ea.Qh .. spel'l lng, word

T9,Jft~J.'P. tll~;~~a.n~JJlg's,q:f ,<e~¢h Bp~ll1ng"word

Touse'.eaoh,word.;correctlY < ina,.iPc)mp:LetS\i.sflintenoeJ,,·.
'_X.,X..;,~'.i<"':< -"'. ',<0':.,." '-;':' .,',"',- ',"c,:i-':\",""':; ,"'-,,',' : --,., ,,'" "

T%(,1~.~,:rI1,~tlae,(:\Q9;.~~o'~'i<W;()1'd.to,use· .:tn .CiOmmdniliYmisueed'i);lomoqms··

To lea:rn~nonymS:for<oommoriJ;t used 'W()j:ldLs



,TEACHING DEVICES AND TECHNIQUES

SUGGESTED STUDENT ACTIVITIES
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The spelling words should be taken from the reading

level'or the/stude,nt. Words that are taken directly from

reading;material definitely have more meaning and offer more

oPPor,tunity for retention.:. A spelling text may be use.d if

Clesired;Jhowever,i t is hardly necessary or advisable 0'

Words ,which ,Brenot difficult to spell according to

sound should be dictated,. enc()l,lragingthe stude.nt to make

practical! application or.his::\phonetic rules", If. the student

asks' the spel+.ingofannunfamiliar:.WQrd, h.e should .be encouraged

to make <use of. the dictionary; how~ver,.the teacher should, not

allowhinl to. struggle too: long before helping, hiin,for.hec~m·

be.'easilyi discollraged and learn to hate .using the die tionary 0

To p~aetice 'Using the dictionary

T~ p~actrioe alphabetizing

"u

Reviewing phonetic rules aiready learned

Applying rules to everyday writing and usage

Developing good sentences using spelling words

Exercising syllabication orally

Using special lists of words to spell by sound and by sight g
words lifted from materials on the students' present
reading.level

Keeping word notebook on unfamiliar and misspelled words

- 0~ Viewing films concerning spelling
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It is important to begin teaching these students to be more '

independent and to figure out things for themselves if they

can instead of asking without trying first. Often it is the

case that parents and teachers ha va given too much help too

re~dily, not giving them even a chance to shift for themselves ..

Spelling affords an excellent opportunity for sentence

writing. Neatness and good penmanshiJ1) should be insis ted

upon o It would be helpful to have a handwriting standard

,chart on display, showing examples of handwriting which are

grElded, for the students to use, each grading his own hand...

writing before he submits written work to the teacher o The

student should be encouraged to take pride in his work, for

too often papers received at first from remedial students

are hardly legibleo

Not more than ten words should be given each week. The

words should be put on the chalkboard Monday. After the words

are brokenlhto syllables and. their meanings discussed as a

Jci;las s.proJect~the'students may write sentences with the

,words. SOmetimes it is a good plan to stress only one thing

to wateh for at a time in writing' sentences, such as putting

',E1, punctuationmaI'k at the end.. It is best to grade on that

one thing ohly, although other mistake.s should be maI'ked for

correct:i.·ori.. I ftoomtich iShbtexpected ~t. 0lle,time).. these

studen;ts#fll"tee1.i:£he\V'c811 d()ftan4wfJ.l/~~tuallysccomplie



R1CS0URCES

St. Louis: Publio
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~t is e.good idea to review the \vo:rda on. Wednel$d.ay ~

meaningsanda;t.l, and spall some of them orally. This is an

e~o~l+ent time to throw in some review words. Tue written

spe111n~, test oan be given on Thursday or FXiday. Several dayS{

sllould be given to learning spelling words before the testing..

Spelldowns once in a While are. funD but oaution should

be taken not to embarrass a weak speller.. The teaoher can

direct easy words to the weaker stUdents. The teacher and

cl~sS~hbuld'honor the champlon ll asking if anyone wants to

oh~11enge his title.. If a. contest between two remedial

olasse,s o@J;l be arranged to see whioh one a.verages th~ higher

on the weekly spelling test ll the students sometimes are

in.kpi:r~d' to work harder. The loeera can. giva the \I1inners a­

party at· th~ end" of" the semester..

SUPPLEMEN~ARY aEFEBENCES

~,i:; , ,. ...';

DoW.ords Ever FoG1 You? from OQronet •.,.;,-...........;.;..;;,,_ ..--~

The. following films may beva].uable: 1!pw to!!eme,mbeI',

~ook, n'!!E) I,npr.ove 'lotu:: !J2e:Lli:qg~ .~uild You.;: !9oabulani and

Gat as,; Arthur I " and David. H.' Russello .D,iMnost:l.9,~
Remedie,l tell~~I!e.nue.l: N~" Yqrk: .BU~~"U. of rubH0rtions•

":." !Feacher e· ol'iege'•. 'i!'oiumb1a.• Uni"ereit)'• ' .

Kat tmeye:r • ' wi~ii~, "ernd.May .B.. /Larob~er.· ". S;Rel1.!Eg "~l!gi.o ~ "
'.:(6t'~ Loui.s: WebaterFublJ.sh:tng Oompany.



UNIT GOALS

, J

Toreiss reading comprehension nearer potential

To do reading drills for a short 'period every day

To learn the pronunciation of new and more difficult words
~throughthe use of phonetie approach. prefixes, SUffixes,
etc.,

ThePractioal English Workbook from the Scholastic

Magazine Company has excellent spelling exercises in most

issnas o
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UNIT FOUR: IMPROVING READING COMPREHENSION
(16 Weeks) ,

Technioa1 H~gh School Drill Book., Indianapolis: Publio
.' "School." yste.m. --

To keep increasing the number of words in the sight vocabulary

To experience many kinds of reading activities

Tode'1r.,e lop an interest in reading for· enjoyment

To develop the ability of choosing good books and magazine's

To. do some,or.alreaEJ.ingeach 't'leek, either individually or as
a elass*

To measure progress by comparing early work with present work

....·SUGGESTED·STUDENTcA0TIVITIES

ReadingTro!l1varipusl'l1crkbooks .andthere~ding laboratory to
improve comprehension

u~T~gS~PPlement~rymai~~I8lS, making it possible to advance
iatown.speeQ·~8tdesiI'edLlevel

Readingithe.f.irst fewpa:ragraphs ofa story orally before
finishing it silently

Visiting the library becoming familiar with its organization
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Having library books available in the classroom to encourage
extra home reading

Choosing an adapted biography or a simple novel to read
individually or as a class project

Making a simple report of some sort, written or oral, on the
books read

Learning vocabulary in books being read from words the teaoher
puts on the chalkboard

Making a large and colorful chart labeled "0ur Bookworm Club 'l
with the names of students and books read forming the
links of the long worm

Doing critical reading from current publications and
discussing in class

~earing the teacher read aloud occasionally as a treat

V'iewing films

TEACHING DEVICES AND TECHNIQUES

Reading comprehension is poor for many reasons.. If the

itudj~ttsbackgroundis poor, valuable cures are the use of'

fllustrations and giVing assigned reading to find one specific

facto 'If too much sight vocabulary has been taught before

reading was begun, -timed tests for ideas and drill on phrases

are va1l..uableaids.. Giving IoQ.. tests helps, and regular

cb.~cks OIl comprehension must be made. If the student has

ditficultygetting the main idea of a selection, there

s'l1ouIa be acb.e6k on indIvidual Word comprehension and he

shidulCl be required tc{findthemain idea of the whole

selection"

There are as"wahymethods for teachin.g reading

./



·
comprehension as there are different pupils~ Teachers

should vary teaching methods in terms of' personality and

learning char~cteri8tics of the individual student., Most

instruction should be on an individual basis.!' and students

should be allowed to 'Work as fast as they are able" '

The library resources are an integral part of the
..

remedial program~ Frequently a day should be designated

asf'reereading day and some class time given to reading .for

pleasure from a library book on the studentvs level
o

Recrea ...

tional reading, for the mos t part')) should be one year below

his.present reading level~ The slow reader becomes easily

discouraged and it is impol"tant that he finish books)) not

just start some ano.gi ve up. It proves wise to require him

to keep his book two weeks after he has once started it~

In most cases he will decide that he likes the book if he

ge\ts. int.o it. Since the students will be reading different

bO°lcSViltogive objective to their reading it ·is well to have

each perison iwrite 'ten good questions on hisbook~ Some of'

thequestionsc:an be handed back to the stUdent to be er.lsl"1ered

after the teacher has ·goneoverthem.

Allowirlg,.timef'or bookend :magaZirie 'readingiri class

may.:behandlefdas <8 reward ·foI"'Workwell"done ~ The class

S·',h·o·ul'.·~· '.'b ..,"'t't '0.' ...t····o····.. :ca"·n··.·.·Qccasion'alf'illn,··f'·or pure .."enjoymentlot .' 6< rea, e··

asa,re~arcl~.· alao.!'Re'ad1.ngtb {the 'students;,> provided it. is

sonie:th'ing that will interest them, creates a pleasant atmosphere



teaches the carrying of responsibility" The temptation of

not being as accurate 8s they might be always exists, but to

be hon.est one must first be trusted. Therefore, unannounced

1.31 '

and urges them to learn to read some good stories like that.,for

themselves.. However, reading to them will not teach them to

read for themselves, so this should be done only occasionally"

The material in the §RA Reading Laboratory is popular

with the student for he can choose for himself to a certain

extent. However, he should be supervised to see that he

does not choose above his level or below his level too much"

A few will attempt to choose the "easier" material if they.

can "get by" with it. The laboratory is set up so that the

students can grade their own exercises and compile their

percentages. Having the student keep an up~to~date chart

oi'his scores is motivation f or improvement" This also

spot checks are sometimes administered. Markdowns in citizen­

sh,:i.t:> , r'esultfromany definite repeated discrepancies@

a sense of a9G9mpl,ishm,eni; if he has

keep all the daily materials with

which'heworks .. Thesefolders should be left in the class­

plan i,s,n0i; c0Il,venient ,then a

numbering, system on the materials used saves time an.d qUickly .
: . '. . 'ii' ,' ' ,." .,. ..'i,'" '.< .......• '.•...•.." •..•..•..

locatestlie. \p~l?sonr.esponsibla'for"any'lost.imaterial'. There

sho,uld.be an. organi.zeds~~~~II1:f9r ,.hspC!iIl,13 .out andtakiIl,g up

material ..



RESOURCES

Indianapolis:

state Oollege,

SUPpLEMENTARY MATERIALS

Adapted B:i.ographies G indianapolis ::Bobbs-Mer-rill Company"

Bessey, Mab~lp and,Isahelle CofTin. Readins for Under­
:s,tanding o New York: D., Appleton";CenturyOompsny, ;fpc.

The Tollowing films should be valuable: [£~ to ~_

.!~" ~ !£~~ Newspaper" Know Your Librarl, Library

Organization, and A Book for ~by Coronet\>

Extensive use should be made of the school library by

the students, 1md, the public libraries offer numerous books

for the teacher and for the students "
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available, workbooks can be torn apart and specific lessons

handed out to the students jl according tx> their individual needs

Tor certain types of work" If they work: on their ovm paper,

these sheets may be used many times" One workbook that might

be used in this way is Scott, Foresman and Compar-w~s Basic

Reading Skills for High School Use"

To minimize cost and to make more workbook materials
t

Goldberg and Brurnber .. ,Rochester Occupa,tional ,Readin~ Series.o
" '., New York: Syracuse university Pres So

Handbook>'on Word, Perception~' •Hagerstown, l1aryland: Boa
of' Education.

13'g]il~~~iWii~*i~;!lf::::f;~:fi~;"~~fi~::;:~'
Burton, William.' }Readingfor~iVingSeries.

"<Bobbs-MerrillCompany. ,,' '" ,,' '" ',,'



Bi6~;~Phies, con sting of
• y ..".... . "',

exc~ilent' for retarded readers e ·Random

.;:~,: -, .' " >" -,'.':, -,,: ' ;','; ': ;

wb~k are DuttOD" Globe, Sanborn, and
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Hovious ,·Carol o Fly.ing the. Printwals~ New trails in Readi~:>

and Wings for Reading. Chicago: D.C. Heath andiCompanyo

Johnson, E~eanoro MOdernReadin~Skl11texts and Diagnostic
Reading Workbook. Columbus: Charles E .. Merrin Company"

Moderow, Gertrude, and others.. Six Great Short §.!iories"
Chicago: Scott, Foresman lind CompanYe

Roberts, Holland, and others.. Let's Read Series. New York:
Henry Holt and Company.

Signature Books,and We-Were-There Sffries" New York: Grossett
and Dunlap PubliSIi'ingcompanyo =

Stone and Grover. Practice Readers.. St. Louis: Webster
Publishing CompanYe

Sullivan and Leavell" Practice.B,Ook in Phrase Readins; ..
Austin: The Steck Company.

Verne, Jules. From Earth ~~. New York: Globe Book
CompanY0

Wi·tty,Paull' and others (\ Reading Roundu~\l Chicago: D"C ..
Heath and' Company"

Webster Publishing Company in St" Louis has the follow...

lng books excellent for classreom use: A Boy for !.Man' s Job,

:,: ;':.

valuabl"e for rerri~dia

',,~',': " ,:::,:, ';:,-;

Washington Danceq.ll which is excellent for a class; reading

~~;ij~ct,i~~~;t~~nty-one·othersimplified classics" Other

compariiesthat have simplified classics and adapted versions

", :':"~~' "..', ",;:::, -! 'I •

III

Webster ..



SUGGESTED STUDENT ACTIVITIES

UNIT GOALS

UNIT FIVE: INCREASING READING RATE
(6 Weeks) -

134
HC)use Publishing Company have three series II Allabout Books II ,

L.and.markBooks p and Gateway' Book..!.... Reader's Digest has a

ne'W.series called Secrets of S\Jccessful Living" appealing

anthologies for grades 7,.,12 with reading levels from .5,.,11
0

Magazines, newsweeklies, and comic books are useful", also ..

To emphasize rapid reading for short spans of time on material
that can be comprehended at an accelerated speed

To increase reading speed on the present reading level

To ~:qgreflse reading speed whi.le raising reading level

To improve comprehension commen~J;II~a'Pe with reading level
and speed

rr:~1ril1g;two.to four speed tests ,eac~ week

Keep~ngadaY-bY-daychart on comprehension and speed scores

Cpmparing prog,pes.1:l ,with.past perfoI'lT.lli.lnces.in order to ·deter...
mine trouble spots as well as progress", each student

.. .... comp~;ttp.g,)~ithhi,ms e1·1'

D9ing'.J.E)~SUre,.:time ,r19adipg on l11~tE:lJ?;t,~1 one grade 1,l3v61 below
.. "present reading levelri

TEACHLNGPEVIGES .AND TECIWIQ1JES

I:nb.~l1dl:ttlg.tl::tesltillbuildersi ,greatempbssis ah.Quld

be .... p1£l;ced on1t:eElP:tn.gaIl .. ,a.cc,~!,a.tee heck: oIldElv,elppment.of·.both

qc>mp:r>,el1ensio.~ and.rste., CqrnPl"e:.hensign·~l.1ouldnotbesacrificed



c,onsecutive lessons on one level@

rlf:jgressive

and oral reading

Speed is secondary in importance to compt'ehenslon in

remedial reading, b.ut it does warrant some attention" Just

When "and how oft.en speed tests should be given depends upon

the class and the discretion of the teacher" In many claSses

it seems aqvisable to have speed tests only two ciays eacn

week o Ii; seeIDE! effective to begin the class with a speed

i;e~t~ haY'e 9th,.er activities un~il. near the end of the periodp

and end the class period with a secqnd speed test., Racognitioon/'.;- ....,,, .. " ...•.: --,,-,.-,.- ...

emore difficult skill builder when he scores high on three

device is to permit the student to advance up the ladder to

situation dissolves, and scores improve& A popular motivation

fjh0tlld, beglven

posslbl~ EJcores on~ach
;;....': .. , ..'.: ....,; .•••. " .. ': "..... , .. -.' "_,', "':",':'. _:;C'-',

mo~e:mente,

for ,speed; however, as speed is bUilt, comprehension is

\?ouncl,to drop some before it is again built up to the speed

level" At the beginning of the course several speed tests

Ct3n be given in one period with the result the t the tests

later in the period are usually of higher soores. This can

. give the student some reeling of improvement and perhaps

of·fer additional encouragement for a more. difficult skill

builder level.. Gradually the pressure involved in the timed
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w:~rq.s~ and poor vision or hearing" Sinoe some of these

problems have 'been discussed in Unit TWo~ 0;n1y tho$13 not

tr~ated need be me~tloned" R~ely does a stUdent With an

I.Q.Qfrelow 90 benefit fI'o~ remedial rea<Hng, but 1t should

be reali~ed that the importance of the I"Q.. alone is ovel'­

emphasized" The Ie Q. alone is meaningless and has valut!'»

only when. oOlnpm:ted With other eXist :lng soore$ as outlined

in Unit One. Vooa.lization indioates that the material is

tOQ diffioult and the stUdent needs easy and interesting

mat eriaJ. without oonstant oomprehensi on ohecks" Samet imam

too muoh oral reading emphasis causes vooalization; so the

student should praotice ra.pid silent reading to find answe:rs

t'o"specifio 'questions. Quick sight word and phra.se drill on

+:;:la~\~~,9al'dsp:rove :valua'blejl also.. While readingpthe .student

migh~ £ind it helpful to .hold his fingers to his lips or to
" ,.-".,:.: ..;..;-:' ,

chew gum"

When the slow reQder begins to feel suooessjl then he

will regain inte:N.1't$'t in improving. Thia is the ti'n19 to

~:ti:J6'\lrag$.'iriS 'nlucbleisurer~~ing.a.E!P~SS:iblfllDWh:rQb',m.;ll
::,':<.-'::-, _.,_,:: .. :''-',,'..': .. ";'; .. -"",",' , .... ,- ," -., .. ' , __ 0 .' ,'",. '. •

,. '/ ... -':-;-,:",.<.,.<.:-..>

help.:i.!ld~~~l3e ease and t?lJ?e~d in reading.. Somet iInes tbe
•..... ,.'" ".

ci6mpi',ehenslon

taught before ,aotual .reading began.. It is important not to

sep~Ii~~ phOMtio .aPJ· "i81i~'t;"'i!\.i~g tr~mthe sotual rerMiing

process.' They should be emphasized. tog$ther frortl the very

for 8 s.tudentofhighsohoolagso This older student



aids that should be invaluable for most remedial. reading

situations are:
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can absorb this training more rapidly than younger childreri~

and it should be given to him just as quickly as he has

mastered tae preceding lesson; however, constant review is

of utmost importanc6e>

RESOURCES

Harvard Readin& Films and~ R~adin& Films are

Useful for some classes of remedial reading. There are

a number of reading accelerators, tachistoscopes, etc .. ,

that are avail(;ible from several yompanies
o

Mechanieal

y,o:p.:t;rolledReader.. HuntingtoIl, New York: Educational
DeveIOpmental Laboratories ..

AVR Eye-Span Trainer with slides.. Ohicago: AUdio Visual
5i'Re.searc n. -

Keys tone Overhead Tacnis tos.cope" Mea dville, Pennsylvania:
'·<Keystone .• VIew Company~

$UPPL~~ENT~RY MATERIALS

Gate.~A:t'thttr~ a!l<i yelE;lS te;pear(i9p.., .... Practice .Exercises.±E,
~>R~adins.~NewYork: Bureau" of Publ1catlons, Teachers
:;.:.,<,Q():tleg~, YR,11J1l1b1a l:J:niy-ersity"

Simpson, Elizabeth A" .~ BetterRead:t~'/ Cb'fcago:'
Science Research Associates, Inc"

SUl1tvanand{LeaV"'~11~ Practice B66k inJ'hrase ReadiI].S"
Aust~n:Th~,S'PC9qk Opmpany" ..

II



to expect too much too soon in the

To learn to write a simple composition

To learn to use words correctly and spall carefully

To learn simple rules of punctuation and capitalization

To correct some definite errors in usage

To emphasize the importance of correct usage

To learn the meaning and correct usage of verbs
p

nouns$
§In¢! pr0n.0uns

To ~acqtl,irea proficien.cy in simple letter writing
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TEACHING DEVICES AND TECHNIQUES

UNIT SIX: STUDYING GRAMMAR
(5 Weeks1:·)

UNIT GOALS

SUGGESTED STUDENT ACTIVITIES

t~arti.t:hgt() capitalize and punctuate

W~iting complete sentences every week
;:'C,:, ~:<;

Writing short paragraphs on a given subject

LeBrning to recognize parts of speech

Writing and sending a letter to a friend

Keeping' a list of grammar rules as they are studied

E~~~~tiing to write a neat, legible paper before it is accepted
", ..~-'; ," -. .. ".. ,

EX'pect:i.~'gto speak correctly in class, avoiding double
c, negati.ves, wrong verb forms, the use of aint t, etco

-l~One day a week throughout the s.econd semester after
a begin:ai.ng has been made during the. first semester"



should be marked. It is helpful, to have the stUdents keep

it is quite a f'eat to get them to write one simple sentence

corre ctly.. From the very first they should be ex.pected to

have neat, legible papers, and they should be praised whenever

possible. The teacher should attempt to find out something

about the student's background so he can be gUided in finding

a topic about which he will want to' write. The remedial

student will need much more time than the average student

needs to write. At first only three or four of the mistakes

a record of their mistakes to refer to when they are writing.

If' the list gets too long, a new one should be started or the

student will become immune to his list. It is important not

to ignore the reJ,ationship between writing and reading", Some ...

thing should be written every week, even if' it is one simple

sentence"

It is impossible f'or'most of these students to grasp

morethal1 one rule at a time .. Nor is it advisable to be'too

techrii8ialwith them. Drill is the t661" After explaining

. and'puttihgto use SOme rule" it must be reviewed every day

.for a while and repE;jEl.tedt.hE:Jreaft.er" Neither can these

students master many rules >fn'aweekls time.. For example,

probably three weeks is the, :+~ast, .£j~ount of time needed to

It is impbss~bT&'~O'S~iCk:;~O"'~nY6nethingve';y'long. This
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is why it is advisable to begin grammar study sometime duriJ:?g

the first semester, depending upon the class involved, and

capitalization is probably a good place to starto

Brief tests should be given not more than a week apart,

for the retention period is short, also" A written lesson,

taken up to be graded as a test frequently, keeps the students

on their toes with every lesson since it might be used as a

test score.. For motivation the class can be divided into

groups to compete against each other for high total scores

on the se tests ..

This unit is truly a challenge, and the devices and

techniques used depend largely upon the teacher involved and

the particular class with which he is working.. Just how much

grammar stUdy can be completed depends upon the cless~

RESOURCES

T@e following Coronet films should be useful: Why

Punctuate, Punctuation: Mark Your Mel'lning, Grammar: Verbs

and Howtq Use Them, Making Sense with Sentences, Buil-ding

BetteI'h~aragraphs, l3,l1d Somethin,g to Write About l)
.... , .... .. ~.. .. .. ' .. ' ',. .. .. " .... ,.,," ,- - ..' .. , '.... .. .. .. '. ",' .. ..' <. .' ..: : .',: -... .' .. i

UNIT SEVEN: EVALUATING
(1 Week)

'UUI:r/ GOALS

To measure periodically the progress 'bfthestudentS:1.nphonics,
. spe,:tl~IlfS,.g!,ammar/ reading~.oml?rep~r.l~:~on. an91 :r,!3

Toexpleinthemeaningof',test results .tothe students
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To confer frequently with the students concerning areas of
difficulty still needing attention

To use one unannounced daily lesson as a test score each week

To give one brief test every week on current work rather than
inf~equent, long tests

To keep in contact with parents concerning progress

To look into students' grades every grading period and confer
with other teachers concerning ~eaknesses of the students

SUGGESTED STUDENT ACTIVITIES

Taking at least three reading tests during the year

Taking an I"Qo test during the second semester

Discussing progress and remaining difficulties with the
teacher

Taking regular weekly tests

Keeping record chart up to date at all time~.

TEACHING DEVICES AND TECHNIQUES

Tn remedial ~eading little regular periodic testing is

dorie on the class level. Since the individual student works

ath:1s own level of speed and comprehensionjl it is neeessa~y

that daily testing be dobe along these lines" Grading

'p~oceeturesshould be consistent wi th the goal of trying to

give the retarded reader a taste of'success.. If the student

:do'es just as :rnuchas he possibly can, he deserves a top grade

Crib-:i.s card.. Howeverjl<humerieal averageacan be kept in the

TOtsCh theperfu13nentrec6rd<rega~dlessofthe letter grades

';giv~J::{ciIfthe'card": Ife.i'.fOr'h:ahdachieV'el11entof"retarded



readers aren.ot rec6gnized.ll retarded though th,ey may be,

their Willingness to work will be losttl> A retarded reader

should compete only with his past performance,and potential,

not with others' accompliShments &

It is important to evaluate progress by giVing at

least three reading tests during the year, giving perhaps

form AM of the Iowa in the fall, fo1'1n BM in January, and

.form OM or DM in the spring. Otbe r tests may be used if

desiredtl> It is a good plan to administer a simple I"Q .. test

in the spring.. It is necessary ~hat the teacher should get

to know his remedial students extremely well and become an

expert jUdge of each student's c apabili ties 0'

I.f it is Possible" par6h ts 01' each stUdent should be
contacted in the fall and spring and told of the student' s
difficulties and progress", So that the students will not lose

ground'rapidly during the stlmmer, the teacher c an urge the'

parents to have the student read some every day" It will be

neee;ss~ry to give 6"achparent til list of suitable material .for

hl~ child '~l.evel. Tryirig material tha t is too hard is more

di.sdouF~ging';thari·help:tui~

When a'very tEischer<dssum6s' hi's' prolessional' responsibility

for'beiOgB ·teadb.el'ofreadingIti hl§ slib j~dt ~J:'ea,tiiherl all

r~adingimBterfals·:1.never*cou:Fseare' p:JovfdedtH~t relate

tC>:pupiliriterestsand. reacl'ing l.e\t~f§l' ~ridJJ'tieil dla~?§ "'§ize is

rna 'fritained"at'areasohabJ.:~letfet·>iri' 'all··· s·itua'tif6rlS,. ~tudJtits'
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will come closer to'achieving the expectancy level in all

learnings~

SUPPlEMENTARY MATERIALS

Weschler Intelligence Quotient Test-
.Readingtests are listed at the end of Unit One ..

RESULTS FROM TRIAL CO.URSE GUIDE

A courSe guide similar to the preceding gUide was used

in teaching a remedial reading class during the school year

1958....59. A few changes were made on this trial course gUide,

and the preceding gUide was the result ..

The follOWing table illustrates the results obtained

from the reading class in Which the trial course guide liss used.

Several indications should be noticed in examining this table:

(1) stUdents 3 and 17 had the least gain, which could be

expec ted wi th their low I oQ. ' s, M.A .. ' s" and arithmetic scores;

(2) stUdent 6, who had a low I"Q., made a better gain, but he

pad higher arithmetic and M"Jh scores; (3) students 1, 13, and

18 made unbelievable gains although their I "Q", MoA .. , and

a.pithmet:t.c scores were relatively high; and (4) student lOp

from ·aTl. indicE;ltions~should,have made more gain •. Although

there ape alway.s obscur.e fac.tors that affect reading progress,

I.. QO,9 M.A (/, arid.arithmetic scqresare an indication of potential ..

There is a tremendous need of a means by which reading expect ...

ancycan be measured. When this means is devised, the remedial

t.eacher can better unde:r.stand why a student does not gain o
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TABLE II

RESULTS OF NINTH-GRADE REMEDIAL READING GLASS

FIRST SEMESTER OF SCHOOL YEAR 1958""59
Stu- Sept $ Sept. Sept~ Sept

" Sept" Jan" Total Jan"dent L. Q.. C .A" MoA Q A"G ... ReA .. R,,! .. Gain in I oQ ..No. Score
R"A".

1 97 15...5 15...2 7 .7 4.6 11,,0 6 .. 4 105
2 91 15...8 15-8 6.. 3 5 ..·7 7 01 1 ..4 92
3 83 14 ...0 11-7 6 ..4 5 ..4 6,,9 0 ..5 84
4 .89 15""11 13-:11 7 .. 2 5 .. 6 7 ,S 1 .. 9 94
5 89 14-5 12-7 5. 9 5.. 4 6..5 1" 1 89
6 82 16...0 12...8 6 .. 7 4 <')2 6,,3 2 .. 1 88
7 88 15-5 13",,2 7 co8 5. 1 8&5 3 .. 4 95
8 85 14...6 12",,1 4.. 7 4.. 4 5,,7 1,,3 88
9 87 14...9 12.,,;7 6,,6 5,,3 709 2,,6 93

10 TOO 14...0 14....0 7 .. 1 5..4 7 ,,6 2 <1>2 101
11> 90 14....9 l3 ...0 6,,1 5 .. 3. 86 0 2 .. 7 90
12 90 15",,0 13...2 8.1 6.. 1 10,,0 3.,9 97
13 ········'91 14...2 12 ...8 7&7 4 06 106 1 60 2 103
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PoqrOompr~hension

Dis.like fOr R~ading,l Discoul;"agement, Lack of Interest

.'Cures

Give easy reading o
Praise every effoI't ..
Read aloud part of a story,

then let student finish
itm' "

Give I. Q. tests.
Use c~ntext and illustrations.
Dr!l:" on pQ,J:"'8ses ..
Assi&llreading to find one

specific thinglt
Give time test for ideas"
Keep record of informal

tests ..

Give much practice on
easy materialo

Check comprehension of
individual words~

Find main idea of whole .
selection and some
subordinate ideas ..

SILE"NT READING DEFICIENCIES

Causes

.' , ..' (jatlses .... (jures
fn~B:iiity... tq~ri:d.ow Written or Printed Directions

Th~;~~was a·i.~6kof eaI'lier Give daily tasks of
training" increasing difficulty"

Student shows inattentiveness and Use workbooks under
1a6k of int er'e s t J.::;.n:;.,..-=-r.::::.e.::::.a~d~i.::n:,gt?2~.::.o .....::c:..;;a~r:..;;e:..;:f;_:u..:l;;.....5ga.;u:.;.:i:;;.;d::.:a;;:n:ooc:...;8:...;<):.. _

Inability to Get the Main Idea

Material is uns'Ulitab18 0

student lacks training in this
,type of worktchild must be
taught.to read factual material) ..

y

Causes - Cur.es
-~--:-~=7~. ~............-- --- ~.::.:::..::.::::.----__-=-

Material Was too difficult(\
student hs.s been absent often o

Student has changed schools often ..
P;Q,onic,s were unwisely stressed.
StuqElnt hlqs defective sight or
..... ~ei~H~:i-n~. ..'.
SttldE)~~ 19sessleep.
Student. hasemq~ional disturbsnce.

StBdentla2ks experiences
, f'orb~ckgrC>t1nd~
~tu~e~thadto6~mB9~sight voca-
. . bi.:tlarype:ror(?reading was begun"
OP.El.9:trs.on '.. student's com.prehension
·weneneglectedo '



Cures

Cures

Cures

157

Give less helpo
TeaclJ. bim to be independent.

HOld finger between lips.
Chew gmn.
Practice quick pbr~se drill ..
Practice rapid reading to

find answers to'questions.

Furnisb much easy arid
interesting material ..

Have no checks on
comprehensiono

Drill on words and phraSes.
Rave eyes examined.

'Causes""·,"""

Vocalization'
Causes

" CIE!Uses

ToC>ManyReq).lestsfor HeIr:>

$tudent has bad toomucbbelp
\f:pom parents and t€}achersj)

stud'~ht\has low menta Iity.
Material iatoo difficult ..
student l~cksinterest..
$~\;I<:!,EP1t has,regressive
, ' eYr3 '"moY"ement~ ..
Student p~~c~;ces
. ' vOQalizatiQ!lt.>,
Studenth~s ~ad faulty-
, 'phoi1etiq;wqr].{o

Pr,qce,dure, bas not s'tressed
plJ.l"ase unitsl>

Or,~lreading bas been
over-emphasized.

Mate'rielis too difficult G



ORAL READING DEFICIENCIES

Cures

Cures

Provide more oral reading..
GiITe printed directions that

must be accurately followedo
Drill on sight wordS and

phrases"
Have' phonetic drillo,
Give Speech training.e

Cures

Cures

Provide much easy material
wi thout comprehension'
check o

Drill on 'phrases"

Correct any physical defect o
Explain how eye must travel

from left to'right o
Explain that pointing is

a sign of "Weakne ss 0

Ask questions ..
stress phrase units o
Approve only r~ading that

sounds natural.

., •.......' ..... "Causes.

Causes.

Causes

Student has low mentality ..
St~dent lacks sight words o

Material is too difficult o

StUdent has poor vision"
Student has had overanalytical'

instruetion (insufficient or
over-emphasis on word analysis).

Slow....'

student Iscareles so'
Studentdoesl1ot visualize meaningo
~tud~:r.lt h,as, poor .v:isiol1"
Student has.b,ad .tdomuchs i Ie nt

readingwf'th no checking"
Student has poor perception habits.
Student suffers a language handicape
Student has speech difficulties"
Student has poor auditory discrimination.
Student suffers from partial deafness.

Misei'on:ut1ciation of Small of Sinlilar Words

Sttiden~ does not feel he
has a real audienceCl

Student overemphasizes the
calling of words ..

Student'has 'eye difficul tyo
S.tudent lack's .re.ading readiness c

rvrateI'ial is toodiff;tculto
student; stiffe'rs fI'om . .

nervoUsness B



Re ve r.s a1s
Causes

Beginning work was too difficult
an'dstudent forme.d habit of
looking back and forth to get
a word e

Student may be left eyed, a
defect. which makes it difficult
to focus on a word.

Substitutions
Causes

Student. has an overdependence
on context.

Stuq,ept; I saYes run, so f~r

ahead of voice that equivalent
me'anings. are sUbstitut~d"

Loud,or HighPitchediVolce
CaUses

Student has an overstress
of'e:x:pressipuo

Cures

Furnish easy material.
Use anagrams.
Drill on initial consonantsl'>
Let student print words,

trace words, or even
spell words.

Cures

Give word drill on
material that requires
accurate interpretation ..

Have more oral reading,
stressing accuracyo

Cures

Emphasize thought.
Ask a question and have

the student read the
answer orally to an
aUdience for a real
purpose.

Us~ choral verse reading.
Use soft, low voice when

. talking to student.



very mUCh. It

ari.d'r~n off to ---

Ii Thank

, and a---
"What shall I get?I'

___IJ)

and)wassc>on ba'ck ..

"Hurryf"____0

. ," S8id
o

Mother, "will you go to the store for me?l!--...,-

DIAGNOSTIC "TESTS OF WORD PERCEPTION SKILLS

"I need a of butter, a loaf of------

"Dick, Ii

ItThat l s a good _.....-..'_.',"said

." Surely,

·11 idf/~eggs" ,.,. sa

(Indicate misses, with 0, errors with X)

"This story has. "some words missing.. Try to read the story
~y guessing the missing words~"

I .. Does he know' the names of the letters?

(Draw a circle around those not known, wr!te in the errors)

"Read these letters.,t1

B A I S C D F E P T M L R
Z J U H G W X Q K V Y N 0

r 0 n 1 m y t v k P z i a

j u s h b c g w d f x q e
2 0 How niuch sight vocabl.llary has he?

(Use the Dolch list of 220 words on test sheets)

Number read at sight

3 .. Does he tr.y to use'context Clues?



blue

clue

maim

snsp (shqrt a)

hen

fen

dune

creel

w

at

gat

g

hove

bresch

f

bunk (sbort p)

bloc .(short 0

s

b

theme

shoal

z

Ii

gate

v

j

vie

m

th

trite

,shrink (short i)
f-( "i,' ,',,:'.;'i.~.:.", /'; ",' :', !/\:". \.

I

k

ch

t

nr

sh

( ~

Sight! words: man sent star night

kit.e hair nest
'"

Test words . Qan pent mar bight.
r,ite lair zest

Test words: teal

b. "Show me how you would bold your mouth to say a word
which started with eacb. of these letters,,"

161'

41< DdEis he know edns orian t s ounCls?

(Drew a ci~cle around the misses, w:bite in the errors)

a. "Letters have sounds. Can you sound these letters?"

lI(I~,lt1 going to' say ,some words <) Listen and tell me which
v0welsoun'd you hear in each 'warda"

,>, .• >'/. . ,',','," ..' .. ,....,

"Try to read these words as well as you csn even if YOll
never saw'them before."

c <) "Whenthese letters are together, what sound do they
make?'"

50 Can he substitute beginning consonant sounds?

(Ask the student 'to read the sight words first" Tell him
the words, if he, does not know them" Cover the sight words
and ask him to read the test words without help)"

~o Q~n h~,hear the short vowel sounds in ~ords?,.:. :'; , ~:: ".' "-' , , '. .

7 (> Can he tell when vowel sounds are long in words?
:;,;::';}



II" Does he see the common prefixes as units?

"Here are some more nonsense words.. Read them as well
as you can,,"

IlHere are some nonsense W ords ....... they rea Ily are not words
at,. all, but J:fd Like to see if you can r€lsd them anywaYort

16~

delike

excry

enstand

inwell

ungate

prehead

conjump

proread

dis pay combent

Te:;lt words: fis lote guq keat hin aut jav

tope lort tam aive muts bame grue

nibs pad nebe vin web beed nel

bute kim suIt faim hife doke doan

Test words . pa:i. even ,no s~w raw ten tar.-
won: pot, nap. rats keep tops reaq

meat lap never

Test words: repan

Test words: nook awl coy flout stay maul

foil j'owl

9. Can he blend letter sounds to form words?

8,(> Doeshekno'W the common vOwel digraphs?

"Here arei spme worCis you probably ¢topl t knowe Try to read
them as well as you cano"

10 .. Does hem~ke rev'ers~ls?

"Read these words ~s fast as you can--hurryR" (Indicate
reversals)



16.3

GO: flo ~ \, .Il: '" : "'''
.. '" .IIr .. 1>"
o olioll •

0 0/ '" I!l<l>"

daytion skinance

entertain

burnant truckous

sicklass

refreshment

pa per.jumper

basketmeet

carthouse

...
. .

floorest

combination

cucumber

dinnerplayer

spaderoom

booker.

establishment revolver

broomfeather

eatmobile

meatness chairly waterful

cornment cupable sleepive

calculate

Test words: balling

"Read these nonsense words as well as you cano"

"Read these nonsense words as well as you can."

Test words: nightbank

Test words: bombardment

12" Does he see the common suffixes as units?

13" Does he see compound words as units?

140 Can he divide long words into parts?

"Divide these w6rds into parts by marking the parts. Read
the words after you have marked the parts."


	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	011
	012
	013
	014
	015
	016
	017
	018
	019
	020
	021
	021a
	021b
	022
	023
	023a
	024
	025
	026
	027
	028
	029
	030
	031
	032
	033
	034
	035
	036
	037
	038
	039
	040
	041
	042
	043
	044
	045
	046
	047
	048
	049
	050
	051
	052
	053
	054
	055
	056
	057
	058
	059
	060
	061
	062
	063
	064
	065
	066
	067
	068
	069
	070
	071
	072
	073
	074
	075
	076
	077
	078
	079
	080
	081
	082
	083
	084
	085
	086
	087
	088
	089
	090
	091
	092
	093
	094
	097
	098
	099
	100
	101
	102
	103
	104
	105
	106
	107
	108
	109
	110
	111
	112
	113
	114
	115
	116
	117
	118
	119
	120
	121
	122
	123
	124
	125
	126
	127
	128
	129
	130
	131
	132
	133
	134
	135
	136
	137
	138
	139
	140
	141
	142
	143
	144
	145
	146
	147
	148
	149
	150
	151
	152
	153
	154
	155
	156
	157
	158
	159
	160
	161
	162
	163
	164
	165
	166
	167
	168
	169

