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|6 _ I. INTRODUCTION

The present American philosophy of education proclaims

equality of opportunity for every child. This requires a
study of fhe inherent capacities of children and the consider-
ation of the opportunities for service in a highly complex,
industrialized‘society{ School administrators have been able
to carry on instruction of the great majerity of children in |
x ‘ rafher‘large groups. This, however, works to the disadvantage
of those who are in some'way handicapped.

A committeel reported at the White House Conference
that 450,000 out of 45,000,000 children were retarded and
200,000 delinquent and that 80% of the retarded and delin-
quent were not recelving the necessary attention. This group
must be reached through the public schools. The'problem is
to segregate the mentally retarded children and to place

them in special classes before they become completely dis-

couraged through repeated failures and to provide the type
of training that will prepare them to engage successfully in

unskilled or semi-skilled occupations.

”—"‘T"'

l"Addresses and Abstracts of Comrlthep Rero”ts," White

House Conference, (1930), p. 1.
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"IIQ. REASONS FOR SPECIAL EDUCATION IN PUBLIC SCHOOLS

. A. Enactment of Attendance Laws

An experiment in education is usually the outgrowth of

a reallneed. This'is especlally true in case of special
educatien dealing with retarded children.

During the industrial depression of 1919 the young
workers were the Tirst to suffer the loss of their jobs. The
law in many states requires all ciildren under sixteen to be
in school. The regulaf schools did not reeeive them with
epen arms nor did the children return to school in a cheer-
fui frame ef mind. |

Child labor laws ha&e been passed making it necessary
for all children under sixteen to complete the eighth grade
before being eligible for a working certificate. Indiana
passed a new child labor law in 1929. This law made it neces-
sary.that all complete the eighth gfade before being eligible
fer working certificates and all children who had previously
‘reCeived ﬁermits on less than an eighth gfade educatien were

eompelled~to return‘to school. Alabama, Arizona, Colofado,

Connectlcut Dlstrlct of Columbia, Florida,'Idaho,’Iowa; Kan-

sas, Nlchlgdn Mlnnesota M1351ss1ppi, liontana, lNevada, lNew
Hampshlre, Oklahoma Oreﬁon, South Danota and iennessee also

‘passed laws maklng it necessary for children to bé sixteen

) :, ‘i ""l‘

years of age or Lo heve conpleted the eighth grade before be-

certlflcatesz.

Another Dloblem, the enforcement of the law, presents

, 2"Chlld :Labor Laws and “hlld Labor Facts," National
Ghlld Labor Commlttee (New York City, 1928)

2
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1tseff.‘ This meant the cloggingjof‘the sixth, seventh and
eightﬁ grades with over-age and retarded boys and girls who
formerly had been eermitted to leave school. The ordlnary
courses offered ceased to interest such children VRO were

finding these types of Work‘beyond their abilities.

‘ B; Survey of Retardation

This type‘of work is bejond their ability. On an average
55%3 of all our ourlle in public schools belong to the retarded
ciass. The oeneral tendency of the American cities is to
carry all of their children throuﬁh the Llfth grade, to take
one half to the elghth grade and one in ten through high
school. Taking the average conditions found in our schools,
for every child maklno more than normally rapid progress,
there are eight to ten mak ng abnormally slow pro”ress. In
the lower grades the average progress is elght erades in teh
years. These condltlons mean that our courses of studies are
not fitted to the slow child or to the average child, but fo
the unusually bright one. In the country as a whole, about
one sixtnzef‘all ehildren are repeating and we are spending
annually about $27,000,000 in wasteful process of repetition
in our\cities alone. There is 13% more retardation among
eboys “than - g;rls. ‘The, percent of girls who comvlete the common
L@gﬁgq@;gquxee_;e_%%mgpeater_than boys, showing our schools

~ére‘more‘suiteble to needs of girls than boys.

-3

L. P. Ayers, L ggards in Our Schools (New York: Survey

'Asse01ates, Inc., 19I3), p. 2. y
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1. Causes of Educational Retardation.
2

a8, Some children.have'been out of school for months
" or years through accident or severe illness
b. Late éntrance
¢c. Handicapped by some defect of special senses
.d; Lazy or mischievous
e. Chronic physicel ailment, such as tuberculosis,
hook-worm or anaemia
f. Speech defécts
8. Some are neurotic or insane or suffer from
epilepsy
h. Some fail in only one spe01al kind of work, such
as spelling, arithmetic or reading
1. The most important single factor in chronic fail-
ure in school work is weakness in general in-
telligence usuelly termed mental deficiency or

feeble-mindedness

C. Institutional VWork
Little distinction has been drawn between childrer who
were feeble-minded children and those who were mérely‘backward.
Both backward znd feeble-minded children vere, and still are,
assignéd to the same class. The successful educational work

_done for the feeble-minded in the residential institutions .fo-

MVCPﬁadihttention‘upon the presence of similar children in the

. 4“HcllJ.ngwcn:‘th The Psychology of Subnorxrmal Children
(New York Macmillen Co., 19207), p. 3.
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‘publi% schpol,:upon.thevseriOus’édministration‘problems.
wh&chﬁtheir presence created, and upon the desirability of
providing training,for;them in classes apart frbm the normal.
child.
D. Crime Frevention

l.__S”The‘causes of crime are varied and there are a
number of changes and reforms which, if tried, would be found
to have a favorable effect. .Yet there will be disappointment
with results unless the chief dependence is placed upon edu-
cation, upon increasing the effectiveness and widening the

functions of our public schools. .

The following program for crime prevention is possible
of attainment and would produce notable results:
a, Adapt the school program to the abillities, apti=-
tudes, interests and needs of each child
b, Teach character and respect for law through the

conduct and activities of each child

“..Ce Train children not only in the three Rts, but in

those subjects and activities which will result

in the wholesome, pleasurable and constructive

.. v .. use of leisure time -

viiy, Qe -Establish mental and behavior clinics

f,egaQEhrpugh:yisiying teachers and sociél,workers’ée-

icnity o) €ure-heme co-operation .and the correction of

bad home conditions

 '§"Qrime Prevention," The Indiana Teacher (Dec., 1930), p. 4.
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_ Give ‘especial study and attention to the early
identification and the scientific and long-
contiﬁued special training of problem and .
atypical children."

Ze \6"Preventive.measures for the care and treatment of
problem children, not yet delinquent, but in danger of be-
coming so, constitute the true field of promise in which to
labor for the repressioﬁ of crime."

"It is our conviction that the most effective agency in
the repression of crime is suitable education for all the
children of the state. Educational training should be adapted
to the mental abilities and aptitudes of each c¢hild, and should
develop character, emotional stability, and the creative and
productive capabilities of each individual. ' Education, in its
broadest sense, includes more than the training prdvided in-
the class-rooms and laboratories of our institutions of learn-
ing. It includes the training for citizenship which youth re-
ceives from the many environmental factors which include home
life, religious training, wholesome recreation, and the example
set by .the civic life of the community.”

‘V“The Prevention of all crime cannot be hoped for.

B,
.Itéivolume;.however, can be reduced. The conclusion reached

-in meny. studies made of the life history of criminals is that

F@wﬁctically;all confirmed . eriminals begin their careers in

Onarime Prevention," The Indiana Teacher (Dec., 1930),

Pe 4.
_ 'Crime Prevention," The Indiana Teacher (Jan., 1931},
P §, B ey b e T C -
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delinauency and crime in childhood or early youth. Such
studiéé also show that not a few of the prisoners are il-
literate and a.numbér are mentally retarded or defective. It,
thereforé, seems wise that the proper time to prevent crime

is to give the necessary consideration to all children who

in their séhool career zive evidence of maladjustment and anti-
social tendencies;"

4. 8"Our schools bf today have many such misfits in them,
who dislike school, are not interested in the courses provided.
for—them, are not learning anything of value .to them, are not
acquiring habits or attitﬁdes that are necessary for orderly
existence. From their ranks will come a majority of the con-
viets of 1938,

Is there anything which the schools and public could do
to appreciably reduce the number of criminals who are to de-
velop from our present retardates? There i§ every probability
that worthwhile results could be secured by: (1) careful
case studies of all retardates and problem children, (2) or-
ganization of special classes wherein the work is based on the
abilities and interests of the students, (3) tactful super-
vision .of the problem homes by socially trained attendance
.efficers_or.visitiﬁg teéchers, (4) shop or industrial courses
!’qua;ﬁqommdn labor" level fof retardate boys, eand (5) firm |

_h@ﬁ}iﬁﬁelligent andifriendly-probation work with every first
 6ffeﬁder‘and With every known case showing delinquent

tendencies."

- '~g§ﬁcrime Prevention," The Indiana Teacher (Sept., 1930),
P'@ ’5l" STEN
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S, ?$One;ofwthe causesjbficrime is school malad justment.

o

Gage;étq@iésushow a close cqnnectien,between crime, or delin-

quency, and truancy or school-failureiinJmanyecases,. Every
thld_wiehes“to.succeed and to have the approval of his fel-
lows,._The«effect.of;maladjustment in school, or inability

to pass or to receive the approval of the school not only dis-
courages the individual, but often forces hin to seek normal
human satisfaction on the.streets and elsewhere. .It is a fact_
not generally recognized that truancy is caused most frequently
by school failure and school maladjustment.

‘ .The'early‘identificafion and treatment in the school of
ohildren_whe are subnormal or psychotic, or unstable, or anti-
social in attitude, will have a definite effect in decreasing
orime.

} Most'cases‘of delinquency reaeh the .attention of the court
at fourteen or fifteen years of age. The causes of such delin-
guengy4reaeh:baek‘into the earlier years. Under our compulsory.
§ehgq}&lew all.chiLQrenvare either in public oreprivate'schools

until the age of sixteen in most cases. With the means now at

,gggg?and,with_the clinical information.developed.in.recent

-years. 1t 1s possible to locate and 1dent1fy problem chlldren

ORI

” ggian early. age. As .ehildren are identified they should ve

'\g%mﬂyiﬁqreful study,_thelr cases should be analyzed ‘and in-

’Eiiﬁ%%%%i’ﬁCQE?QCPlW%eﬁreatmenE,Pzescr%beduaadacarried out.

~This is a new responsibility Which the school must assume, be-

cause 1t cannot be SUCCGSSLUlly performed by any other

REN

institution.
._..‘." [ JEE IR S I v
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~ Onme of the chief~preven£1véélof'crime‘is education and
training.:;In‘the‘Opinion of the éommittee,‘notable‘decreases
in‘crimg could result from certain reforms, new activities and
changed attitudes in our schools. While it may be said, that
Our'preseht-school training already prevents a great deal of
erime and anti-social conduct, yet from the standpoint of
crime prevention there 1s much still to be desired from the
schools of this state in the matter of adjusting the school
courses to individual needs and in the field of vocational
training and guidance. The assignment of impossible tasks to
children.of low ability, the rating'of individuals as failures,
thus destroying their self-respect and frustrating their desire
for the approval of their fellows, the failure of the school
to provide for each individual work Suited to his gbility and
needed by him in his development, constitute defects in the
school which are unnecessary in the light of present-day know-
ledge and experience. The school should have available behavior
clinics for the study of individual problem cases of all kinds
and should be organized for the intelligent treatment of such
Gasés after their discovery and diagnosis. There should be

established special classes for subnormal and behavior cases

éﬁd thére should be an increase in the use of individual in-
7'§%ﬁﬁétfﬁh“éhd“1ndividuél:prOgrams?fOr special children. There
{8 riééded ‘e’ ‘more Flexible course of study based upon the

- interests and needs of the individual child. A change in the

attitude of the teacher is needed from that of being an

‘;1nstructorwofwspecial‘subjects into that of being a student

TR I h R Tl S T e DM e e L IR T T
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'Teacher (Aprll 1930), p. 8.
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of ch&ldhood and a trainer of children. There must also be
a chaﬁge in the courses outlined for the training of
teachers, of such a'nature that teachers will leok upon.
their oecupation as soeial work and should train themselves
to be studehts_of the child, experts in mental and social
behavior. ZEvery child, and especially every child of less
than average ability, should be given careful vocational
training and guidance te'fit him into the niche in life to
Whieh his ability and interest entitle him, and to mske him
satisfied with such a career as is adapted to his ability and
training."”

6. lo"In a recent and as yet unpublished study of fifty
boys committed to the Indiana Boys' School during the last
year there are important implications of needed reform, and
of defective methods in the public schools.

Eighty per cent of the boys studied were truants from
the public school before commitment., What a wonderful oppor-
tunity for.constructive social work for varied reasons, in-
cluding lack of sympathy or understanding on the part of the

teacher, work too difficult, unjust treatment, ridicule be-

‘fore. others, corporal punishment, work uninteresting, courses
;not‘based on natural intereets and activities of the child.

' ﬁixty-seven per cent of the boys studied were not succeediﬁg

1n,their school work- at;thevtime of commitment. In these

- cases, at least, the school had failed to adapt itself to the

needs, interests and abilities of the child.

' lo"The Delinquent Boy Looks at His School," The Indiana

&NWW:LREN
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IR m*&tjiSsalso«worthy‘ofunbﬁe'fﬁat eighty-seven per cent of
thoseﬁfailing in school work were'élso truant, and also thatt
ninetyethree per cent of those who disliked school were.
truantskl The implication is that interesting courses adapted
to the neédé of children would be important preventives of
truancy.

-The following cases selected from the study are based on
testimony of the boys aﬁd the institution records:

- . Case A,  TFifteen years old. Seventh grade. Did not like
school. Could not get lessons. Younger children were shead
of him. Liked school until he reached the fifth grade. Started
stealing'in sixth grade. Committed for stealing, delinquency,
forgery.

- Case B. Fifteen years old., Fifth grade. "Had a mean
principal.. He licked me lots. He had an awful bad temper.”
Began to be truant because of school punishments. Teacher
would make him stand in corner because he studied out loud.  She
seolded him before the other students. "The principal lied
about me in court." . Committed as a confirmed truant.
xgﬁ@kCasé.C.‘MFifteen years old., . Father common laborer.
Mb@herwdead.ﬂ5Sixthﬂgrade;a Didn't like his teacher. She pub-

Iiely eriticised his;appéarance and cleanliness. Had the same

'f’teaphé¢ﬁthrae:#ears.n‘Bebame a truant because of dislike for

 Eﬁ§yhéachér;mmdemittediforularceny'andktruancy.

Case D. Fourteen years old. Sixth grade. Father desd.
Mother clerks in a store. Had a hard time to make living for

her family. Moved often. Boy attended numerous schools.

PR BRI N A ] N 0 SRS L S U s S W e e T T
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Didn't like sohool. Liked horses. Would play truant and

go to saddle barn. HisﬁiastAteacherlblamed him‘for things
he didn't do. Attendance officer never talked to him.
Claims attendance offlcer lled about part of his school con-
duct to the judge.

Case E. Fourteen-year-old boy. Father eommon laborer.
Mother has been dead for eight years. Sixth grade. He had
trouble with his teachef. "She slapped me in front of the
kids. That's why they had a hard time gittin® me to go to
school." Had been absent and truant often. Arrested for
stealing'but found not guilty. Re-arrested on charge of in-
corrigibility. Was kept in jail three months before commitment.

- Case F. Fourteen years old. Sixth grade. Mother a
cripple. TFelt he was unjustly treated by his teacher. Unjust-~
1y punished. ™I wasn't learnin' nothin'. I liked school be-
fore I got that teacher." Never saw an attendance officer ex-
cept in court. Tried to get transferred to another school.
Began to stay out of school. Committed for truancy.\

Case-G. Sixteen years old. High school student. Atten-
dance:regular._~School badl&fdisorganized. - Poor discipline.
Boy: smelled liguor on principal's breath. Found. liguor hidden
in;principal's garage. Boy claimed there was much promiscuous
dsg;»relations among,students and claimed the principal was - in-

Yﬁ%?&@u?sQommittednfor&;ntoxioaxion and incorriglbillty.ﬂh

ikl BRI A 1. ey il SN e e e
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ﬁIII, BENEFITS DERIVED BY PLACING TRAINING FOR
o MENTALLY DEFICIENT CHILDRLN IN SPECIAL

. - AND UNGRADED CLASSES

A; Benefits Which Accrue to the Regular Grades and

Normal Pupils from the Removal of the Subnormals

In the regular grades the feeble-minded and subnormals
represent an unassimilable accumulation of humen clinkers,
ballast, or driftwood, which seriously retards the rate of
progress of the entire class and which often constitutes a
peeitive irritant to the teacher and other pupils. Unable
to meet'the standard requirements and incapable of grasping
subject-natter which frequently is duite incomprehensible to
their limited power of understanding, these pupils contract
habits‘of inattention, indolence and disobedience‘and often,
inbcensequence,ybecome unruly or ungevernable, thus upsetting
the,discipline of the uhele class; and setting very bad‘example
fer other}nupils to imitate. In obstructing the progress of
theuelase they make it difficult for the normal pupils to work
at 8 healthy tension. To nrovide-a uniform course of study in
the regular grades for children who vary from imbecility to
genius is 1mpossible. Many subnormal«children will requlre

three or four times as much attention as normal chlldren and

e ke

‘lvghen will not receive in the regular grades the type of train-

kS

'ing adapted Yo them.“ If the subnormals were given all the

l“’gu Yy da

-time‘they needed in the regular grades, the normal and bright

pupils_wouldﬂbe negleeted.‘ After all, may not our highest(obli-

gations be to the great mass of normal and bright children who
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g;eldésp}ned‘to'become_the‘leadg?s or organizers of society?
By‘:gﬁovingﬁthe,ﬁclinkers" gnd the'fdrags"‘the regular grades
will be throwniopen.to the normal progress pupiis,>thereby¢
enabling these pupils tp»advance more rapidly and materially
reducing the extent of pedagogical retardation.
This constitutes one of the strongest practical arguments
inufavor of the policy of organizing separate classes for .
children who cannot poséibly keep up with the pace of. the
regular grades, and who serve as brakes on the progress of

normal children.

© B. Benefits Which Directly'Accrﬁe to the Deficients
Themselves

In the special classes‘the deficient chiidren are re-
lieved of the chief source of their past discouragement'and'
éﬁbitterment. They are relieved of the dishéartening,'cruei,
uhjust competition whiéh'their superior fellOWS; with whose
baée they cannot‘possibly keep'up; and from the}feeliné of
iﬁ?éribrity which inevitably ensues when the child is suf-

ficlently intelligent to realize his handicap. They also es-

| ééﬁé from the taunts, jeers; jokes and gibes sometimes suf-

feréd at the hands of their normal playfellows because of

%ﬁé%ﬁ Stupidity in the lessons. In the spedial‘élaSSes,'iﬂ
o }%33 %f6pér“és§fif“dé¢cé%ﬁé“ﬁas been established, they will en-
35UHEEr 'dn  atmosphere of ‘mutual understanding, helpfulness and

 sympathy.

“The'pupils'will receive more ‘did and encouragement, and

fiftle_sédfﬁ“orfridiculé ffom‘comradés’who are similarly af-

flicted. They will be stimulated by the modest successes of

A A A 1 T R ! 5 s s
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their»‘-t‘likes:»to-'put forth their b'e"s‘t efforts, instead of
being discouraged by thesbrilliant;achievement of pupils with
whom fhey can never hope to compete, no matter how hard they
try. 'In special -classes puplls receive aid and encouragement
from speciaily trained and sympafhetic teachers who under-
stand their limitations, take a personal interest in each |
child, make each one feel.that he is an objeet of solicitude,
and who has time and patience to minister to the peculiar needs
of each member of the class. In the regular grades the pupils
have not always been understood” and have often been neglected,
reproved or punished by teachers who could not give them
needed attentlon and who may have grown rather indifferent
toward them when they have become ™nuisances," impeding the
progress-and upsetting the discipline of thefelass. This de-
plorable situation is less an indictment of the teacher than
of -the impossible demand not infrequently made that the
teacher must educate-"all the children of all the people" in
the ‘same class. |

In the properly organlzed speclal class, the pupils are
also relieved of a maladgusted currlculum which they cannot
master, Thé fruitless-attenmpt ‘to master: the regular curri-

éﬁﬂﬁmwh@sﬂdfﬁendledfﬁd diré consequences., It has developed

"ﬁﬁbihabit~eﬁ failuref undermlned the' pupil's confidence in
QEEQM§EdVes -YgNnd 'perhdps ‘established ‘the ‘convietion that they

eannot -do anything well or worth while and are inevitably doomed

t6 -ultimate failure. In the special classes they are provided

‘ﬁﬁth%d”OOurseibf”training"which~appeals‘to them, in which
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'I

vhqyicén%achieve*a'considerable’méasure of sucecess, and’ . ..
ﬁﬁichu%ill.fit them;for some useful pursuit after leaving:
sehooiqf-f

“. - Nearly all subnormal children quickly begin to respond,
both‘in séh§larship and conduct; under the helpful, sympathetic
atmosphere of the special class regimen, and much prefer the
special classes to the regular grade, provided they have not
been adversely«influenCéd by parents or others who taunt them
because they have been assigned to the special class or be-

cause the parents want them to return to the grades.
C. Benefits Which Accrue to the Regular Grade Teacher

The removal of the laggards will relieve the grade
teacher of her greatest source of worry, discouragement, and
nervous. tension, namely the pupils who hold:back, and often-
disorganize, the class, The mischievous laggard is frequently
the . .disciplinary 'bugaboo of the class, and may cause more

trouble thanrall;the'other pupils in the room.

" D. Benefits Which Accrue to Society

sowoFo provide special classes for the serious deficient is:

‘ anaeq§nomin§measurewin that it will accelerate the progress.
“:'or‘bﬁaﬁndnmal£pupils;;orpenable,them~to.pursueTanienriched'ﬁ
“*f%dﬁnﬁse Gﬁastnéy;uitﬁwillgavoig;repetition of types of in-

- struction which the subnormal cannot master; and it will make

possible the substitution of three or four normal children

'for'eygry feeble-minded child who is transferred without
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augmeﬁting the teaching load in"the grades, thereby partially
prfseffing'the larger expense of the;spécial class, ll'YIn a
distriqt with 13,466 pupils, 490 had failed four times, 266 |
five times, 162 six times, and 80 eight times. The expendi-
ture for rebeated instruction amounted to $265,000." The trans-
fer of the subnormal child to the special school will not

avert the necessity for all repetition, but it is certainly

more profitable to drili him on processes which he can mas-

ter than on subject-matter beyond him.

E. Benefits Which Accrue to the Science of Education from

the Scientific Study and Training of Deficients

The segregation of certain children in special classes
has proved a pdwerful provocative of wider scientific study
of causes, nature, diagnosis, treatment, training and care of
handicapped children, of the organization and administration
of special classes, and of the preparation needed by the
special class teaéher. It is directly responsible for the
development and application of standardized psychological
and educéfional tests, Nearly all the benefits from these

diverse studies have added to the good of all types of normal

and abnormal children. Individual differences among all types
of cﬁi;dren,&fe being studied by methods devised in the stuﬁy
) .;0f the f¢eble-minded.- The pupil material in the schools is now

- studied somewhat as patients are studied in the hospitals.

11
- Jde. B, Wallace Wallin, The Education of Handicapped Chil-
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The teeching'methods devised and ektensively used in the

classes for mentally defective have found increasing appli-
catioﬁ:to the normals: for‘eXample the value of eXpres51on
versus impr3531on motor tralnlng, manual trainlng, the em-
ployment of concrete, obJectlve methods of presentation,
physieal training, and the adaptation of the methods, de-

vices and contents of 1nstruction to the needs of the indi-

vidual puplls.

o (it~ Y7 PR BRTEVO BRI 3. Ry 0.1 iy 255 0 iy T




T R T TR TR

IV ESTABLISHMENT OF CLASSES
A; Admission

.. No child should be assigned on full time to a special

1c1ass without‘being proper;y certified by a constituted of-

fteial‘after an adequate examination, the detailed character

and extent of which will vary with the nature of the case.

A”meesu;ably cemplete examination, which many will require,

should include a physical, psychological and educational
exaﬁination, and a "history of the case", that is, an in-
vestigation of the genetie and etiological backgrqund of the
disability, including an inquiry into the family history,
the child's developmental history, physical, psychological,
social, and educatiopal, and .the inﬁluencing factors f;om

the home and neighberhood envirpnmentﬂ‘ Greup and individua;

tests of verbal intelligence and psycho-motor andAperformsneeh

ability are of_great value, but too much dependence must
not be placed on pepe’test findings and\test scoies,vpartie
cularly when based_en_group tests. ,Grogpstests‘are,subjeet_

to many sources of error which can not be readily controlled,

.,and the proper, diagnosis‘of educationally deviating children
'require the services of experts who know how to interpret

i;and apply test Tresults firom . a rich. background of, technlcal

w knew1edge andaf;rs$ hand experlence With a great variety of
;types of educationally and mentally abnormal children., Such

knowledge cannot be secured merely by studying tests and test

results and mastering the technique of administering tests.

mF_
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If it be thought that this requirement is unnecessarily
exactlng, let it be emphasized that’ the school cannot permit
the child's future to ‘be jeopardized through avoidable humbug
during the initial procedure. Careful preliminary examinations
by properly Qualified authorities will obviate many mistaken
assignments,
l. Classes of Pupils That Should Be Considered Eligible
for Assignment. |
a. leubnormal children who are on the border line
of mental deficiency, with I. Q's running as low
as 65 or eveh lower. It will eventually appear
that some of these children are mentally de-
ficient. When this is the case they should be
transferred to the classes for such pupils. Others
who will remain on the borderline, or will make
considerable progress and prove to be only back-
ward, will be retained in the ungraded classes.,
>, . Intellectually backward children who, while not
méntally'defective, are incapable of successfully
coping with the requirements in the regular
grades; ahd“Who~reQuiré?Special‘assistance and a
: differentfﬁfogrgm of work. All of these cases
‘will:be retained in the ungraded ‘classes except
those who proveto have more potentiality for

growth and development than was anticipated.

12J. E. Wallace Wallin, op. cit., p. 96. .
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mheyﬁwi;l‘bef;qtugggd_to,the grades.

c.. Restoration cases; which include children who are
temporarily mentally retarded and‘capable Qf res¥
toration, and children who possess good mentality
but are educationally retarded in one or more
branches for various reasons,. such as late en-
trance, irregular attendance, frequent transfers,

serious illness, malnutrition, indifference, lack

of application, mental conflicts, or poor teach-
ing, but who are capable of restoration in time

if given adéquate aid. These children may be

given temporary full-time assignments, or may be
L | transferred for one or two recitation periods a
day for special aid in their weak branch or

| 8 branches. They should be restored to grade as

soon as possible, -

B, ,Q;ganization‘

1. Modes of Classification.

&. The pupils may be classified according to their

degree of mental deficiency or according to their

degree of prospective improvement, rehabilitation,

. qx;;§§§o;ation, When spiclass;fied, there_would

‘be_preferably, three. classes, one for the border-

‘1ine and backward. . This arrangement will make

possible a much better adaptation of the instruc-

tion to the needs of each group and individuals

in the group. The industrial art and literary

ngk;can‘betbetter differentiated and proportioned. g
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The teacher can hold. to a more definite and con-

' stant aim for each group. The disadvantage of

this arrangement is that the pupils in each group
may be quite divergent in educational attainment.
Thus the educational level of the backward case
might well vary from first grade to fifth or

sixth grade proficiency.

The classification may be based on the children's

educational achievement level., A large center
would permit of a class for each grade, and a

smaller center a class, say, for pupils doing

. sub-first, first and second grade work., Another

class for those doing third and fourth grade

work, and a third class for those doing work

¢

above the fourth grade. This plan or organiza-

"tion makes it possible to group children who are

uniform or fairly uniform in their educational

-achievements. The drawback is that the pupils
- would be quite hetérogeneous in mental capacity.
fthach class would contain children varying from
.-the border. line to mental normality. The dis-~
*u.adyaqﬁageis;that;the teacher may tend to follow
ﬂy,fawcommon‘aimginﬁthe handling of ali the pupil§ in

;w%mgaclassa-nofmatter”how much they-may;differ in

mental potentials. She may plan the work with a

.view to restoration of all pupils although some

might be quite incapable of restoration. She

:would find it difficult to adopt the method and
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Jsubjectgmattervtolthe varying levels of ability.

. Teacher

| The Special—class teacher needs the qualiflcations re-
quired by all good teachers. a rich personality, human sym-
pathy, 1n31ght and scholarship. There are certain traits need-
ed in superlative degree by the teachers of mentally def1c1ent.

- The spec1al class teacher mus?t possess a good fund of
buoyancy, optimism, and sympathy. She should grade one hundred.
per cent plus on humanity, patience, and cheerfulness. She
must be able to exercise self- control She must keep a firm
hand on the governor. She mus’t be able to meet defeat and
disappointment with a smile, and with a resolve to return to
the task with renewed determinatlon. She must be able to get
Joy and 1nsp1rations from small accomplishments and promises

of success. A sunny dispos1tlon Will enable the teacher to

laugh away her difficulties.

It is easy for a teacher to adore chlldren Who are beau-

tiful and lovable, but 1t may not be so easy to sympathize

W1th those who, because of defects for which they are in no

wise respons1ble, are not distinguished for amiabillty. In or-

ity 'oravp
ol

oo b

der to be able to sympathize With such chlldren the teacher

~thega Lroltb
- must have 1mag1native 1n81ght.
ﬁﬁxectin' DRV E R Y. :

To appreciate the children s conditions the teacher must

‘me'nh prope

-have abknowledge of the child's physical condition, past and

present.' Recognition of the existence of physical handicaps

‘will often temper one S Judgment and modify one's attitude

'.r\’?f‘

toward a child. A summary of the findlngs from phy51cal

u;}it.si <.A$
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’éxaminéfion should”be made;available to the teacher."She
must have 1nformation regardlng the child's mental status,
or intelllgence level, which is even more 1mportant as it w1ll
frequently supply the key to the child's inability to make
favorable educational progress. This information will great-
ly influence the teacher's expectations and modify‘her'pro-
cedure. Perhaps it will enable her to explain to}parents‘who
may be clamoring because the child has not been restored to
the'grades; and who frequently cannot see that the child's
limitations are primarily to blame. |

'The teacher should have a knowledge of the significant
‘facts in the child's history or development, including diseases,
accidents, privations, neglect,‘abuse ”pampering; overstimu-
latlon, soclal and educational advantages, schools attended,
habits of eating, sleeping, playlng and worhlng, home and -

neighborhood conditions and mental and moral status of parents

and relatives.

' The special-class teacher must be energetic, robust, phy51—
cally strong, healthy, ‘and nervously stable. The qualiflcations
are now stressed in admlttlng students to training schools in
practlcally all of the large municipalitles. She should possess
these traits not 50 much because the work is arduous and
exacting but because a high-strung, emotional, temperamental
‘teecher is a very bad antidote for high-strung, emotional, and
temperamental chilaren.

The special—class teacher must be able skillfully to in-

dimidualize her instructlon and adapt it to the needs of each
Wekri

» “~,pupil. ThlS can not be attalned unless the teacher possesses

e
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-

knOWLedgeand insight. She‘muSt'élsd be psychologicallyk
minded and posses & clinical attitude, so that she will be
capablé,of intelligéntly observing and studying peculiarities
and reactions of each child. |

She mﬁsf be capable of remaining plastic, adaptable and
resourceful, and afoid falling into a rut or a fixed routine
of instruction and discipline. She must be able to resist
the lure of the fixed, formal technique of mass instruction,
in order to respect the individuality of the child and retain
an individual touch and individualization of training and dis-
cipline which has been accepted as essential for successful
special-class work,

Before entering upéﬁ her work, a special-class teacher
should have _.pursued an adequate course of special training.
She should come into the service as & specialist and not as
an amateur. There is no general accepted‘standard regarding
the character and the amount of special training necessary for
preparation of skilled special-class teachers. 137he ma jority
of teachers of the mentally deficient now in service are in-
adequatelylfrained. Eventually two years of specialized train-

ing in addition to the two years' normal school course may be

established, by common consent, as the minimum requirement..

13 "Report of the Committee on Special Classes," Spec1al

o fEducation, The Handicapped and The Gifted (New York “The
-;;Qéﬁtury Co., 1931), p. 1l0.




V. OBJECTIVES OF THE SFECIAL CLASSES

A; lé"Happlness first, all else Tollows" is the rotto
The work of

tthe sp601al class is to make the chlldren happy, contentéd
7éﬁd ambitidus. It is known that a”reeﬁble feelings faollltate
Athe normal functioning and aufmenbskuhe output of the orgzanisn,
while unpleasant experiences tend to inhibit the functions,
depress the spirits and devitglize‘the orzanisi. It 1s neces-~
sary to euphasize happiness, because these children are at
best unfortunate, in their méntal limitations, vhich ere fre-
’quently ineradicablé, some bires in their attitudes, often in
the homé‘tfeatment which they receive., Some’have suffTered
5negléct_or abuse at the hands of the rarents. Some have even
been debauched in the hoie. l'eny huave frequently been unfor-
“tunate in their contacts with other children, and in their ex-
‘periences in the grades, vwheTe they have become discouraced
by the fruitless attempt to master incomprehensible Subject~#
‘matter.

'The special class should be a real home, arranced so for

“as possible like a real home, which ~ill .let sunshine into
ﬁﬁﬁeiéoulé‘bfhfhe pupils who nay have grovm svllen, ill-tenpered,
3§és§imi§ﬁic§”ambitiénless3fahd who have lost their crin on life.
‘The special class'must zive such childrén a new vision and
Eéﬁﬁiédk“ﬁpdﬁiiiféim’Thé %eéchér'ﬁuSt'be~as‘a'mother to them,;
wffgéﬁ é%eé by tHe“synpathy “édnd unselfish devotion of the real
SPﬁﬁﬁhéﬁ.1@Ifﬂsﬁefls“a~real‘teaeherj”she‘Will be the best mother

‘many of these children ever had. However, in attexpting to

14J BE. Wallace Wallin, The Tducation of Handicawvped Child-

(Chlcago- Houghton m1ff11n Co., l9¢47, p. 166.
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achieve this aim, the teacher must guard against the tendency
to become morbidly sympathetic. The teacher nmeeds the sane,
robust,.balanced'sympathy which will stimulate her to exert

her best efforts in behalf of underprivileged children.

B. The Special Class As a Center for Scientific

Observation and Diagnosis

The special ‘class should be conducted as a genuine ex-
perimental, observation or diagnostic school; in which the
children's mental, educational, social, moral'and physical
peouliarities, abilities and disabilities will be thoroughly,
systematically, and continuously observed and studied by com-
petent teachers and investigators with the aid of the best
technique which modern science affords; in which special edu-
cational processes, methods, devices, and appliances may be de-
vised, tested, perfected and applied, so that the training
may more feadily‘and»fully overcome the special weaknesses
and develop the special capacities or talents of each child;
and in which the results of instruction may be carefully checked
andsdiscriminatingly evaluated by systematic follow-up work.

“If the classes are conducted as a scientific, diagnostic
:‘sohool we: shall acquire a body of useful attested knowledge
‘regarding abnormal chlldren which cannot be secured by the
y]present haphazard method of unrecorded observations. We shall
discover that the class room teacher 1is bevlnning to form the |
haﬁit of consciously, deliberately, and contlnuously attemptlng

3

to adapt and re-adapt the instructlon to meet the developing

J‘needs of each child Whlle the sclentlflc student of education
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will eventually discover the methods, processes, aids and
materiafs Which are most effectlve 1n the trainlng of wvarious
grades and types of defectives. The conclusions reached will
be of value not only in elaboratlon and systematization of
the correctlve pedagogy for the mentally handicapped but also
for edueatlon of normal children. The alert, 1nte111gent
teacher has incomparable opportunities for discovering the

special weaknesses, talents, skills, and interests possessed

by the children who have been under her observation, many of

- them for many years.

In order to realize the important ideal of Special classes,

the class must be placed in charge of s01ent1flcally-minded

teachers, partlcularly those who are psychologically minded,

who possess special tralnlng in applied psycholooy, who are im-
bued with the problem-solving attitude and WhO return to

the work day bJ day as to a problem calllng for fresh analy31s
and progress1ve solutlon. In the second plaee, continuous,
case records must be kept and preserved in permanent files
whlch should afford a fairly complete record of the child'

mental moral soelal, educational ~and physical pecullarlties,

‘.and the progress made in various act1v1ties offered in the

~ C. Differential Imstruction

“" ' The special class is designed to give the child special
attention and individual instruction. This aim is perhaps

moré frequently stressed than any other. In fact, these classes

”¢‘afe more frequently denominated schools or classes for indivi-

D e s
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4

dﬁellinstrnction.\ Suchpa designatien expresses very imper-

feetiy’the”reai funetion of”these\classes, for the aim should
be not merely to glve the Ohlld more attention more 1ntensive
instfuction or more drill in regular program of studies, but
to individualize the instruction so that it will meet specific
needs.v In lefge measure the major problem may be defined:as
that of supplying a different course of Sfudy, or differential
training to meet the partieular'requirements of each indivi-
dual." | |

In order ﬁo realize this objective,vit is essential that‘
~each child be properiy inventoried by the ekamining psycholo~
gist and the teacher with respect to personality make-up, es~-
'pecially'so far as concerns his instinctive, emotional, social,
volitional, motor, intellectual and educational traits. The
teacher must know what the child's psychic assets and liabilie
ties are before she can wisely plan = course of study that will
meet tne conditions.and needs actually revealed in each pupii.

In emphesiiing the paramount necessity of supplying indivi-
dual and differentiated inst“uction it is scafcely'necessary
to repeat that 1t does not follow that all special-class puplls
nmust be taught 51ngly 1n all branches. Many chlldren subJect
to the same degree or type of defect or who have reached the |
?f_same level of prof1c1ency 1n the work of the school or who
(*Treénlregappnoximately s1m111ar treatment can be taught in
B groups, 1f not in all branches at all times, at least in some
'branches part of the tlme. In general, the nearer the childfen
are to belng normal the more nearly can the methods and proce-

dure of the regular grades be employed Whlle the greater the
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' abnorma'lity the more individual and differentiel must the work
be, and the more aid and superv131on will the children requlre.

1,_ Various methods of grouping children have been sug-

gested.

a. According to intelligence level. The method
most frequently advocated is to group the children accord-
ingly to their "mental" or intelligence age level as de-
termined by intelligence tests, particularly the Binet-~
Simon. Although this method has been urged as the exclu-~
sive basis for grouping, its limitations are quite obvious.
Children of the same intelligence level do not necessarily
require the same intelligence treatment. A twelve-year
0ld with & four-year mentality does not require the same
treatment as a six-year old with a four-year mentelity,
nor would they fit into the same group. Nor do children
of the same intelligence level necesszarily possess the
“same degree of proficiency in different branches of the
curriculum. Some will possess special weaknesses or
special talents in some subjects, others in other sub-
jects.‘1Some will be further advanced educationally be-
cause they have been in school longer'br have applied
:yhemselves mofé dilligently. Although classified accord-

;ing}to‘mehtal age there.is a difference in ‘the profi-

~*_d¢iencyﬂleveldof the pupils in these branches.

b. According to I. Q. This method is advocated fre-
quently, that is,daccording to their relative degree of
»lﬁ/bfightness or potentials for future development;. Attrac-

tive and valuable as is this method, it is subject to

TR B TN NIRRT ¥ 1y T
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rigid limitatlons in practloe.‘ The chlef weakness of
the I Q. is that 1t tells you llttle about the Chlld'
mental or educatlonal age., Chlldxen of the same I. Q.
may dlffer very greatly in thelr 1ntelllgence level and
stage of educational advancement. Thus an I. Q. of 50
would méan a mental age of three years for a six-year-
0ld, of six years for a twelve-year-old, and of eight‘
years for a.sixteen-year-old. Children of such'widely
varied diagnoses, mental age level, and inequality of
échooling\could\not be. effectively grouped for purposes
~of instruction. |
¢c. According to A. Q. In accordance with a more
recent suggestion children should be grouped in different

_branches according to their A. Q.'s, accomplishment quo-

ﬁ
]
;g.

~tients, which express their educational attainments in re-
lation to their mental capacities, or indicate the quality
of work which they may .be reasonably expected to do. This
..eriterion is of value provided the age scores in the
... intelligence and educational tests have been accurately
.- stendardized.
SN Y According to similarity of grouping children who
rd suffer from s1milar handicaps, ‘such as auditory defects,
gsPeeeh defects and. the, like. '
- Eﬁ?;ngJ,qE,gWallacewWallinls,opinion,uaVsatisfactory

15J ‘E. Wallace Wallin The Education of Handicapped
Ghlldren (Chicago' Houghton leflln Co., 1924?; P 166.
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class1fication of a pupil for instruction must take into
consideration his level of attainment in the various
school branches at the time his spe01al educational
abilities:or disabilities, his intelligence level,vI._Q.
.and A, Q.

» D. Utility

The special class must aim so to train the pupils that‘
they will become maximally‘self—supporting,‘or as slight a
burden to soclety as possible. Therefore the controlling
pr1n01ple in the organization of the program must be the
practical utility of the subJect matter taught The dominant

emphasis must be placed on practical utilltarian or vocation-

_ al rather than on the cultural or academic obgectives. Be-

causevof the fact that the training of mentally inefficient
children requires a heavy financial outlay by the schools, andﬂ
hecause the care, control, and‘support of feeble-minded impose,
even:under‘fayorahle conditions, a heavy burden on society, the
paramount duty of the schools 1s to increase maximally the

chlldren's productive efficiency, so that they will, so far as

| possible,vcarry their own weight, and so that they will not
,gravitate to the ranks of the vagabonds, paupers, dependents,
iand delinquents. The special classes must set themselves reso-
‘lutely to the task of stemming, so far as possible, the swelling

'zetide of social and industrial incompetency, 1nadequacy, crimin-

~ality and degeneracy. The processes of educatlonal reconstruc—

tion while they cannot produce miracles, w1ll overcome delin-

quent tendencies and deve10p suffic1ent competency for self-

IS

;support in many subnormals.
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VI. CURRICULUM
A. Health Work and Physical Training

A generous amount of time should be devoted to hygienic
and phys1cal training, including the teaching of facts regard-
1ng the care of the body and preservation of health develOp-
ment of proper health hesbits, the prevention of ac01dents and
1nJuries, and the supplying of adequate physical training.

The purpose of the physical training is to incite responses
or movements in the children subject to musculer asthenia, to
inhibit or suppress excessive, spasmodic or useless movements

- in those subject to excessive motility, to overcome specific
muscular deformities, to develop voluntary muscular control,

to inerease strength skill, endurance, grace}and harmony of
movement physlcal and mental health, and develop mental alert-
ness, concentration, courage, confidence, Judgment, and spirit

of fair play and sportsmanship.

The exer01ses should include; in addition to some of the

ordinary gymnastic work

l. Corrective Gymnastics. These exercises are designed

to correct or reduce postural defects.‘ Special effort should

i+

be made to evoke responses 1n the torpid pupil to overcome

wrE

N the shambling, shuffling, dragging gait characteristic of so

; W Vt. &

, many and to strengthen their power to grasp and to improve

L8P etant Go eran
'co ordination of the finger and hand movement

'2; Sports, Athletics, Play and Games. For all-round

phys1cal training, sports and games are undoubtedly the most

N Valuable.f They arouse more interest and effort have far

33
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greater socializing value, and usually provide more vigorous
exercise for a larger number of muséle'groups.

3. Calisthenics and Rhythm Work. Music and rhythm make

a very strong appeal to the mentally deficients and ought to
be utilized,in physiéal training exercise whenever possible.
This fype of work is of great service in overcoming the clumsy,
ungainly movement.

4., Military Drills. These evoke quick accurate res-

ponses and prompt obedience to command.

B. Citizenship

Above all things these children must be taught to live
~with and among people and do their part to the best of their
ability. |

”How can we make them as good citizens as possible? It
is well known that a happy person is a better citizen than an
unhappy one. Tt is, therefore, perfectly logical to maintain
that if we make these children happy we are taking the first
step in securing the best citizenship we can get from them.
}Pedple”aréjmore likely to be happy when they have some occu-
péﬁibQ,*sométhing'tneY”can do with some satisfaction to them-
selves.” Théféfdre if we can'train these children so that they
-‘ﬁgéé géﬁé“littléfskill,‘even though in one activity, and not

- gifefcient “to erable them to earn a 1iving, they have an occu-

- pation; this will tend to make them happy and tend to keep them

out of mischief and to make them as little a burden upon so-

éiety'ds possible.
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C. DMoral Training

m*Th; meritally deficient are not only in greater need of
definite moral training than normal children, but most of them
respond very favorably to such training. They need enlighten-
ment on tné_ﬁractioal every-day virtues, on the duty of indus-
try, honesty, truthfulness, sincerity, faithfulness, loyalty,
dependability, fairness, courage to act justly and to resist
the tendency to deceive énd shirk.

V_The best method of moral training is the daily training
in correct modes of behavior, in actually practicing or doing

desirable deeds and in forming fixed habits of response.

Practicing is better than preaching. Our main reliance in

developing additional restraint and acceptable behavior in de-
ficients must be not on promise, good intentions, resolutions,
or.even on good will but on habit formation, on expression
rather than impression. Good conduct nust be made a matter bf
habituation. The aim rmust be to build up dependable habits .
of response by tralnln” the cnlldren to do actually the right
and polite thing. Too much stress cannot be laid on the im-
portance df'developingahabits‘of promptness, industry, con-
Pinued application, and regularity.

:mxThe;bestowal_of.commendation'for.the good. the child does

7; am4diibeus hlS attentlon on d681rable conduct - Whereas. reprobf

Jﬁﬂkwﬁﬁvmludeeds w1ll dlrect attention to the undesirable forms

of behavior. . The bestowal of intrinsic or extrinsic rewards
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Suggestions should be used rather than commands and friendly
guidance rather than coercion.‘ Children who rebel at com-
mands will resPond w1lllngly to suggestlons. The teacher‘
Wlll galn more by evidencing regret or sorrow, than by evi-
dencingvirritability and anger over the child's misdeed
Provide substitute act1Vities for the child's undesirable
act1V1t1es substitute controlled movements for the uncon-
trolled, or active occupations for aimless, random manipu-
lations, and divert instinctite tendencies into fruitful chan-
nels; If the child has a passion for whittling his des sub-
stitute profitable forms of manual training for the aimless,
'destructive movement. If the child suffers from constant
restlessness becauselof super-abundant energy or nervous in-
stability, substitute active occupation., By transforming the'
classroom into a’bright cheery, happy home, the atmosphere
of cheer and confidence will largely take care of the nroblem

of d1sc1pline.
:De " Academic Studies

It is often insisted that teaching even the basic aca-

demic branches,. such as reading, numbers, spelling, or writing

' -_to'mental defectives is a waste of time, because they do not

: acquire sufficient competency in any of the subJects to make
‘ tf. ul ool ;‘.n‘ .

j;'any practical use of them.

‘The survey of the St. Louis1® special classes found that

\u...f.'.'., e .-.‘r,l 6

L J E Wallace Wallin, The Education of Handicapped
. Ghildreg (Chicago Houghton Mifflin Co., 19247; p. 226.
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the teaching of reading and arithme;ic to mental defectives

who did not reach a mentality of about six yearS‘did not result
in'the’acqnisition of any useful form of skill. |
David,Mitchelll7 conéiders that no academic work at all
should be taught children who grade as middle grade imbeciles
or lower while Goddard holds that the three R's are almost en-
tirely out of place with children who are mentally defective,
including even the highest grade cases. H. Woodrow holds that
instruction is useless in arithmetic beyond addition, sub-
traction, multiplication, division, and very'simple fractions
- 1f the child's I. Q. is below 70 and useless in reading if
the I. Q. is below 40. |
While it is true that the mentally deficient make little
progress in academic subjects complete suppression is not ad-
vocated. The attempt to do this would arouse too much hostiii-
ty toward the special classes on the part of many parents,
‘who insist ‘their children be given this training and if they
are refused such training in special classes, that they be re-

turned to‘the grades where such advantages are available.

~E, Sensori-Motor, Manual, Industrial Arts,

__Prévocational and Yocationél Training

he nbrmal child may secure all the sensori-motor train-

g whichfhe requires from his ‘plays, games and playful occu-

pations. ‘The low-grade mental defective, the young mentally




deflclent Chlld and the ohlld w1th special sensory or motor
defects must have such ex perlence thrust upon him., A con-
sidefeble'amouh£'of;tfeining can be giveﬁ'iﬁcidentally in con-
nectioﬁ'wiﬁﬁlthe‘games, exercises of ﬁréctical life, ﬁhe‘shop
Wofk, ﬁenuel_tréining and.in connection with training in all
arts”aﬂd crafts. But the defective should be given a certain
amount of formal sensé training, so far as relates +o visual,
auditory'and ﬁihesthetiofsenses, formal motor traiﬁing and
occupations,nincluding exercises in noting resemblances, dif-
ferences and contrasts, noting sumaller and smaller differ-
ences, metching forms and color, oonstruotilé patterns with
colored beads, colored splints, colored pess and block build-
ing. Choose materials which will interest the child, which

: éfeﬁused‘in nlay activities and adult occupation, which af-
ford sharp;contrésts, which can be easily haodled and mahi-‘
pﬁlaﬁed,‘Whioh are durable, sanitary and easily cleaned. It
is‘ihportaﬁﬁ‘to emphasize that the traihing of the sensory

and motor functions should go hand in hand.

The shoo‘and‘industrial arts training should include the
follow1n® aot1v1tles acoordin& to the equipment available
‘Jand the requlrements of" each chlld based on his level of
development speclal capa01t1es or talents, and vocatlonal

e

1nterests

Co
RIS

'lw” Paperiwofk;\ This includes outtihg,'folding;>cutting

&e : . o
ou pietures, mountlng, colorlng, poster worlk, constructing

various articles, modeling in paste board, making crepe flovers,

al

table and room decorations and costumes.

Voese r b
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@gprkwa;w;Plastichrt,.this:is“wcrk in clay, plasticine, wax,:

sealing wax, cement, concrete work, pottery.

”3;_ Weav1ng._ Work with raffia, reed, cane, and paper

‘rope weaving, including weaving of mats, trays, baskets of

various kinds, vases and lamp shades.

4., Loom and Cord Work. Hand loom and foot weaving, card

Zbcard loom weaving, spool knitting rug meking, braiding, knot-

ting, cord work.

_5. Sewing, Hand and Machine. This includes the making

of various kinds of stitches, sewing on buttons, hooks and

eyes,,cutting, failoring, msking seWing bags, kitchen aprons,

slips, dresses, and mending and renovating garments, darning,

crocheting and embroidering.

6. Wood Work. Making simple objects, scroll-saw work,
toy making, carpentry, furniture making and repairing, ﬁaking
tables, boxes, benches, .stands, book racks, bird houses and
such things,.

. 7. Brush making. Including nail, shoe, scrub, cloth

and duster brushes,

B, Free-Hand Drawing and Sketching. Coloring, filling

in outline.in appropriate color, stenc1l des1gn.l

Q;V.Practical TIraining for.Home Service. This should be

ebased .on, the performance of service in, the special schools,

i;,including the, cleaning of ,floors, windows, gas ranges, cabin-

ets, closets, ice boxes, and furniture, sweeplng, wiping, dust-
ing, washlng and W1ping, and taking care of dishes and kitchen
utens%ls,pleuQQeriqg!‘preperrpreparatlon.and serving of meals

diy;ygches,;igsyrgcpgon‘in‘regard;pq balanced meals and food
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? : o
- requirements, canning vegetables, outfitting of a large doll,

in COnnéction with instruction on care of the baby.

‘10;, Training. Training for specific jobs or trades
will not be amiss in the industrial center if the facilities
are suppliéd." |

The major emphasis in curriculum for defectives must be
placed on the motor forms of training rather than on the
literary form for various reasons.

a. The child is fundamentally a motor being. He is
motor a long time before he becomes intellectual. Move-

ment satisfies a fundamental biblogical need.

b. It is through movement that the child acquires

a knowledge of the world. Movement brings him into in-
timate contact with his surroundings. Movement of the
hands enables him:ito explore objects. »

c. Motor education affords excellent mental train-

‘ing. - It offers opportunities to compare, judge, analyze

' problems, solve new problems, adapt means to ends and co=-
' ordinate movements toward the attainment of desired
e objéctives.'
d. Motor training actually gives results. Experi-

;F"fifehéévéhoﬁs that the mentally deficient are benefited more

vr suﬁy%ﬁb%br,*indﬁStriaIVartS'andﬂoccupational‘training than

D ‘V'E.“”'ﬁ, bl $ o s T S : & T .
,_?i“w"by*literary‘1nstruct10na“

F. Opening Exercises and Assemblies

Yo' yield rich cultural returns in the special classes. They
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afford opportunities for assembling all the pupils of the

S,

school,ﬂand for building up a wholesome esprit de corps for
beginnfng the work of the day on a very high‘plaﬁe,tfor en-
ablinguthé teachers to give inspirational talks with a view
to_arousing.éspirations in the children to live lives of
noble service. They may talk on etiquette, morals, manners,
good behavior, character-formation, patriotism, physical and

mental hygiene, current events, the significance of special

‘holidays, or they may allow the pupils to enjoy instrumental

and vocal musie, to partake in the singing, to receive train-

ing in singing, and voice and speechiimprovement, to declaim,

recite memory gems, sing or play an instrument‘individually,

to dramatize, and to participate in plays.
G. Music

Most of the mentally deficients enjoy music, especially
rhythm, the quick staccatos, tempos, and simple familiar airs.
Many possess considerable musical ability. Some who cannot

read the words can hum tunes, some possess good voices and

'sing correctly in tune and some can learn to play easy selec-

tions on the piano, mouth harp, or different band instruments.

Music should be provided in abundance, not only for the sake
J[“Of:furﬁ;shing>ehjoyment to children, but for purposes of

vAg;A@pigg.; It is a\sﬁperior medium for arousing attention,

energizing the child's activities, developing motor co-

- ordination and grace, training the voice, improving the

articulation, developing a group consciousness, socializing

. the child, and improving aesthetic culture.
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VII. CASE STUDIES FROM THE TERRE HAUTE SCHOOLS

The first éighteen of the following case studies were
made of pupilé who were not able to do the work in the regu-
lar grades and who ﬁere 0ld enough to be dissatisfied with
regular school work. They were taken from all over the city
and placed in special classes in the Technical High School.
Here they were given an opportunity to work in vocational
work;

The last two cases were grade cases.
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TABLE I

STATISTICAL CASE STUDY OF MADGE

NAME - Madge
AGE - 14
I. Q. 78

TERMAN'S INTELLIGENCE TEST

SCHOOL RECORDYE

SEMESTER GRADES

. English
Music
' Science
Geography
Civics
Spelling
Mathematics
- Clothing
Goods
Home Management

Physical Educationl®

C
C
C
D
B
C
C
C
B
D

C

g ©w O o a w g o bm a ©

‘General health

‘Physical defects

‘Number of children in family
“Plece in family |

“Home ' atmosphere

| “butstanding characteristics

 ‘Pgesenﬁ status of case

None

5]

2

Fair
Stubborn—flighty\

Fourth Semester Junior
Vocational Class

18These grades are based on the work done within the
special class and do not have the value of the grades used

for normal students.
' 19

All Physical Education work is done in classes with

normal children.




A. Madge -

Madge is fourteen years old With an I, Q; of 78. She
is the m1ddlc chlld of a fdmlly of thlee. Neither of the
parents have had much education. They attended cnly the lower
grades. They are of fair economic condition. The father is
a regular worker but makes only a small salary but the child-
ren were well-dressed and fed and always very clean.

‘Madge has always had goud heelth but is mucl over-
developed, She appears and acts mucli older than she is and
does not fit in well with girls of her group for that reason.
She is very domineering and wants to be the leader in all work
or else do nothing. She has a stubborn dispositicn and is
sulky but when she is over her spell one would never'know any-
thipg{was wrong. |

She came to special class from the fifth grade. She
was‘yéry weak in.grade work. She is very flighty, can not
‘-remember or- reason or concentrate. - She has made no advance
in special class. She is lacking in ability to use her hands
alfhough\she does better work in cooking and cleaning than in

cl6fﬁihg;' Her particular gain from the special class is that

sﬁéaié’v€r§'hép§y in her work.




TABLE II
STATISTICAL CASE STUDY OF NELL
NAME = Nell ,,
AGE - 16

I.Q. R | Terman's intelligence Test
SCHOOL RECORD |
SEMESTER GRADES

English ' C

Music

Science .

Geography.

- Civics
Spelling‘
Mathematics
Clothing

Q Q QG Q P QO wWw a

Foods

s
3
1
kY
X
3
+
4
r
{
;
|

Home Management -

o O Q W g o w o

Physical Education D

IR N T T 5

General health _ o Fair

Physical defects | | , Defective shouiders

Numberrof chlldren in famlly | S

Place injfamlly o _:  | 1

L%ome atmesﬁhere o S Fair
Q]Qutstanding.characteristics Pleasant-calm-polite

Present status of case Married
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7*'héfiﬁéad'Seems~to rest too clbéely on ‘her shoulders. -She is

B. Nell -

Nell is & sister of Dolly. She is sixteen years old and
has an I. Q}.of 73, She is the oldest of a family of three.

She .is not of normal build. Her shoulders are defective and

left-handed.
Nell was in the opportunity room before she entered the
higher special class. She is just the opposite of Dolly in

disposition. She is always calm, polite and anxious to do

~whatever she was asked to do or to help someone.

“She was in the special class one year. She could do

‘some routine work well but could not advance much beyond

that. She liked to go to school and would never miss a day
but-counted the days near the end of the year for she would
ﬁbt‘ﬁave to go back in the fall as she would be sixteen within
six - weeks after school started in the fall. She seemed to
know the State Law said that a pupil could not be forced to
enter school if he would be sixteen within the first six weeks

of the temm.

AR L s iy S e

' She was married in July at the age of sixteen and the

- mgn she merried was twenty-four.
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TABLE III

STATISTICAL CASE STUDY OF ANNA

TERMAN'S INTLLLIGENCE TEST

SCHOGL RLCORDzO

SEMESTER GRADES
Clothing C
Foods | c

~ Home Problems

- General health Very poor
Physical defects - Bad heart
Number of children in family 2

Place in family : , 2
‘Hgmgiatmosphere ‘ 4 - Good

Qutstanding characteristics Listless-inattentive~
R ‘ ) but happy

“?réSent Status of Case ’ Fourth Semester in
: Junior Vocational
Class ‘

20Is not able to do any academic work. Attends school |

“for vocatlonal ‘¢lasses when she is able to do.so.
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C. Anma
. Anna is sixteen years o0ld and nas an I. Q. of 62. She
1s the younger of a family of two children. The father is
. well educated and holds a reliable position with an insurance
company and gets a good salary. The mother is not so well
educated and is rather queer. They have a very confortable
home in a good community.

Anna has very poor health and her heart is very weak and
she must avoid all exertions. She is small for her age and
is very frail and queer looking.

Her early school work was done in an opportunity room.
She has been coming to the special class for three years for
food and elothing. She was not even registered in a regular
home' room. She comes when she feels like it and goes home
when she feels like it. Some days she comes to food class
and does not even put on her apron. She just sits and watches
the other girls. She can not take instruction. It is use- \
'lees td‘expect anything from her but she was happy. The
girls of the class are lovely with her but just consider her
as Anna. She 1s always tired but still visits the Rainbow
Gardens three and four nlghts a week. As long as she has her

& - ,\.,,'.1

mother and father to care for her she will be well taken care

T?

of but Wlll be a dependent all her life.




!
4
£
&
A
A9
¥
14
K
b3
B
t
2
Y
13

T

TABLE IV

STATISTICAL CASE STUDY. OF VIRGINIA

Virginia
16

TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

English
Music
Science
Geography.
Civies
Spelling
Mhthemafics

‘Clothing
‘Foods

Home Management
Physical Education D

C
B

General health
v?pysiga;”defects

Number of children in family

' Place, in family
pASE Home étmosphere

 :50ﬁf8ténding characteristics

‘Present status of case

e

2

Very good
,Induétrious~dependable

At hone




D. Virginia

-Virginia is sixteen years 0ld and has an I. Q. of 67,
'She ‘is the younger of a family of two. Her parents are -
fairly well educated. Théy'haVe a comfortable home. Her
father is a city fireman with a fair income.
Virginia is very large, over-grown, awkward,'and very
sehsitive about her size. She is very.nervous and has poor

sight.

Her work in lower grades was in the opportunity rooms.

She was in the special class three years. Here she gained
pdise and became popular with the students because of her
ﬁiiiingness, co-operation and dependability. Virginia did
well in academic work and also did exceptional work in
Clothing and Foods. She was much interested in music and
to0k plano lessons in regular high school oless end played
igwﬁhe‘récital of the music department. She completed the
special course and since has been helping her mother with the

work at home.
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TABLE V'
'STATISTICAL CASE STUDY OF JANE
NAME :Jane |
AGE lé

I.Q. 75 TERMAN'S INTELLIGENCE TEST
| SCHOOL RECORD
SEMESTER GRADES
English B
Music_ | B
Sciencé |
Civics
Spéiling}
Mathematics

‘Ciothing

'Foods

Homé Ménagement

Phyéidal Education

.General health

Physical defects

~ ‘Himber of children in family 5
‘f$1aceg$n family ‘ 5

ome atmosphere Very good

'*éndipgfchéracteristics Anxious to: succeed-very friendly

" Present status of case Fourth Semester in Junior

Vocational Class




“Jaﬁé is sixteen years old and has an I. Q. of 75,
She‘is the youngest of a family of five children. She is of
French parentage. Her father is dead and the mother has
married three times, Her stép—father is Italian. The
family has al.iays been in good economic condition and have
been interested in the advanceiment of the family according
their foreign ideas. She is interested in American ideals
qf living and uses her influence on ‘the fam;ly and they
conform somnewhat to it.‘

" Jane has been in the special class three years. She is
of a happy disposition and has a good effect_on the group.
She is a good leader. = She has been most capable in her work
and tnis term is doing regular high school worlk in Home
Economics and is one of the best in the class. She 1is very
hgépy_qver her good'results and works hard to keep up her

standard,

V5 i 2 Yy AR e i 51

_She is always very clean, tidy, well dressed, and depend-
able. She will be quite able o take care of children or do

tihe, -better type of household work.




| “TABLE VI -
© " STATISTICAL CASE STUDY OF DOROTHY
NAME - Dorothy . |
AGE 16 .
I. Q. 72 : TE&ME:'S'.II\LLE:_LEIGENCE TES'I_Z‘_:ﬁ
SCHOOL RECORD

L SEMESTER GRADES
English | B B

Music = | B
Science
Geography
Civies
Spelling
Mathématics
'01othing '
Foods

Hpme Management

B
c
B B
c c
A A
B A
A B
B B
C C
D D

Physical Education
Elemen. Bus. Training21
Bookkeeping

Typing

Commercial Arithmefic
General health

Physical defects

) kyymbgr of children in family ~ 5

. Place im family . 5
'»ﬁome étmbéphefe : | Very good
<ﬁ6nﬁ§faﬁding,éharacteristics Very good-dependable

‘Pfééént status of cese Fourth Semester in Junior
' Vocational Class

21Commercial work was taken in regular high school

classes,
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F. Dorothy

‘xdwngrothy is sixteen years old and has an I. Q. of 72.

She is the youngest of a faully of five girls. The parents

had a fair education. The father has been dead a number of

vears and the family has depended upon the girls, vwho have
held good positions, The family has lived comfortably and
their_home life has been.pleasant. The mother and four girls
have centered their interest on Dorothy because of her in-
abilities. They provide her with eVerything'she needs and
help her as much as nossible at home. She is very timid and
shy and has no initiative.

Dorothy has been in the special class three vears.
Having completed the special vocational course she entered the
regular vocational high school course but was not at all able

to cope with high school students. In order that she be

‘happy and also gain some good she is doing some work with -

regular zirls in food and clothing with special aid from
teachers. i

SRR yéérﬁago‘Sﬁe married a man about three times as old
égggﬁé dﬁd‘héfhfamily had the marriage aﬂnulled. She entered

school in the fall and continued her work.

A
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TABLE VII
STATISTICAL CASE STUDY OF RUTH
NAME  Ruth
AGE 15

I. Q. 70 TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES
English C
Science ' C
Civics
Spelling!
‘Mathematics
Clothing
Foods
Home Management

Physical Education D

.General health Good

‘Physical defects Speech

Number of children in femily

Place in family 4
,HomeHapmosphere - Fair

 Outstanding characteristics Bold-loud-likes to
SR e B o attract attention

ﬁf«[ﬁPfééeﬁt‘status of case At home




G. Ruth . -

Ruth is Tifteen years old with an I. 0. of 70. She

W

is the youngest of a family of four children. The parents

completed the common school courses and have always lived

under Tair economic condition. The parents are interested and
anxious that Ruth have the best opportunity that they can

give her.

She always has all the needed materials for school

and is dressed better than the average. She has uore wmoney

than is necessary for a student.

She attended the regular classes until she reached the

6A

grade and then entered the special class where she has

now been for a year and a half. Her work in the grades was

very poor. She is much handicarped by a sveech defect which

makes her quite noticeable, especially since she is very for-
ward and wants to be prouinent in all activities.

At the time she entered the special class she was woTk-

ng at nlght at a dance hall selling candy. This xept her

~until the early hours of the morning. When she came to school

e B i = gt Ve it

she was so tired and sleepy that she was in no condition Tor

Work;f“This”bbntinued several months and she gained nothing

“After she left this woTk she took moTe interest

from sehool.

in’$éhool.

“She could not do academic work but did good work
_1h clothing and ‘foods. Iach teri shows more skill in use of

O nERUEdRAs T

With supervision she would De capuble of doing mos%d

lines of domestic work.




TABLE VIII
STATISTICAL CASE STUDY OF KATHERINE
NAME  Katherine
AGE 15
I.Q. 74 | TERMAN'S INTELLIGENCE TEST
SCHOOL RECORD
SEMESTER GRADES
English A
Music ’ A
;Sbience
Civics
Spelling
ﬁathematics

‘Clothihg‘

A
A
C
C
B
A
C
B

Food
‘Home Management

Physical Education

Gepgral,health‘

Pﬁysical defects

Number of children in family 13
Place in family 11
Home’afmbépheré- | Fair

Outstanding characteristics - Indifferent-vain-
Ll o - ' haughty

" Present status of case ‘Fourth Semester in

Junior Vocational
Class
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H. Katherine

Katherine is fifteen years old and has an I. Q. of

- 74. She is the eleventh.of a family of thirteen, nine of

whom are living. The parents were poorly educated. The
father is dead and the mother supports the family by her
work and by what charity help~she can get.

Katherine has been in the special class two years. It
has been of no value to her and she of no value to the group.
She is more independent every day, very stubborn and very in-
grateful for the many things that must be done for her.

She is interested in no work and will not work. Her only
interest is to look nice and she always makes a good appear-
ancg;' She is very clean. She is better dressed than any
girl‘in school and knowing the circumstances one wonders
'concerningﬁthe-source.

“““ ‘@What she will ever do is a question since she is so in-

TP

capable and does not want to do any better.
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TABLE IX.
‘STATISTICAL CASE STUDX OF GBRACE
NAME . Grace |
AGE 15

I.Q. 76 | | TERMAN'S INTELLIGENCE TEST
m : . - —

SCHOOL RECORD
SEMESTER GRADES
-English | C .

Music B

Scieﬁce
'Geography”

Civics

Speiling
Mathematics

Clofhing
‘Food .

‘Home-Management

Physical Education

General health

~Physical defects

Number in family | -5
Place -in family . 5
P Home atmosphere Poor

"xOutStanding characteristics ' Industrious-kind-
happy

Present status of case Fourth Semester in
Junior Vocational Class




I. Grace

Grace is fifteen years old with an L. g. of 76.

Shénié thé Qldest of a family of five children. The parents
haéé‘had no education. They completed only the lower grades.
The. father.has had very poor work in the last. several yeafs“
and 1t has been a strugglg.for existence.

Grace has always taken the responsibility of taking
care of the younger children. She is quite Qld—acting for
hgr age. |

iShe entered the speqial class from the Tifth grade.

She was very poor in academic work and had no interest at
all in her work. It was thought since she was interested in
the children and did so much for themn and helped with the
home work that her place was in vocational woriz. In the
special class her attitude toward school changed. 3he was
H&ppyiinwall~thewworkvdonewwith her -hands - She was capable.
an@\gpgious“pqylearn. All the equipment at school was in-

teresting to her. Her work gave her a different outlook on

things and, will make her more able to do her work.
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TABLE X
STATISTICAL CASE STUDY OF JOE

. _TERMAN'S INTELLIGENCE TEST

SCHOOL RECOﬁD
SEMESTER GRADES
English B B
Mathematics -

Gedgraphy(

Music

D c

B B

Civics ¢ c
M B B
c c

Foundry
‘Wood Work

Phys;cal Education

'General health | | ,‘ | Good
rPhy51ca1 defects | }. Thyfoid gland
Number of chlldren in famlly 2>

wPlace 1n family | 2'

iHome atmosphere ' Very good

7 Outstanding characteristics Polite-attentive-industrious

Present status of case Special courses in
: ' Junior Vocational Class
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J. doe

“'Joe ié seventeen years old and has an I. Q. of 60.
ﬁé‘is the y§uhger of two children. The mother has a good
wuédudation.énd the father:-also. He has a good position as
bookkeeper with a large business concern here. The family
have always been well takéﬁ‘care.of eponomically and the home
furn{shes to the family all a home should.

‘ "Joé is a thyroid cése. He has over-secretion of glands.
Hé’iéilafge, awkward ana over-developéd in every way.

| He did fair work in reading but had no number sense.

He showed no ability wifh his hands. His one interest is
pié&iné a cornet. He played well but could not read music

fgst}enoughﬁtouﬁé ih a school orchestra. He has always been -

good and caused no trouble but is easiiy disturbed among

ggpgﬁiors. He was in the opportunity room five years and two
years in a_special class ahd completed the course. He is
noﬁ‘in s@hdoi ﬁprking in the same classes. The parents are
onlytoo én;»;c"io‘usqur him to do the thing in which he gets
,aﬁ&’é;ga§gré,' Héidéeéva‘little work outside of school caring

for yards.




TABLE XI
STATISTICAL CASE STUDY OF FRED

TERMAN'S INTELLIGENCE TEST
%

SCHOOL RECORD
SEMESTER GRADES

English
Mathematics
Civies
Geography
Spelling

General health Very poor

Physical defects Speech and muscular defects

Number of children in family 1

Place in family 1l

_ Home atmosphere Very good

Outstanding characteristics Polite-shy

Present status of case Fourth Semester Junior
Vocational Class but is
not able to carry shop
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K. Fred

Fred is twenty-two years old and has an TI. Q. of
68. He is the only child. His mother and father are high
school graduates. The father is a salesman. Their home is

located in a beautiful subdivision. Iverytning is provided

>ih‘the home for the welfare of the boy.

The boy's condition was caused by a birth injury. He
is very tall, awkward and has poor muscular co-ordination.
Ile has poor speech and often stutters. His npther took up
Christian Science, thinking the boy would be helped.

He was in a school for mental defectives at St. Louis.

He entered the opportunity room here at the age o sixteen.

Primer work was given and now he has prosressed until he reads

the fourth and fifth grade books very well. He has been in
the specilal class the last two years. Here it is usually
the vocational work that is attractive but Fred is not able

to be assigned to any of those classes.

v He -wlll be taken care of as long as the mother lives but

the*father'is somewvhat impatient and thinks the boyv could do

more if he would use his head.
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TABLE AI1

CUATILTICAL Caulk

ZTULY O LDAVID

ToIliAL'S INLLLLiG LCw

Lol

oCHOOL RuCOrD

SkilkoTER GRADRS

English C
Science C
Civics

Mutheuw. tics

Spelling

Auto-nechunics

Foundry

Forge

Wood shop

C
C

General health

Physical cefects

Number of children in family
Place in femily

Home atmosphere

Qutstanding characteristics

Present status of case

6
4
Good

Carcless~tries hard
to be neat

Reviewing Junior Vo-
caticnal Shop work
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L. David,,

Dévid is éixteeﬁ vears old with an I. Q. of 76.

He is thé fourth child in a family of six children. Both
mother and féther completed the eighth grade. The family
is very poor, shiftless, and dirty.

o e has alﬁays had good school attendance and séemingly
is never sick but has a ﬁinched under-nourished look,

He has been in the opportunity room for three years and
completed the two year special class. He is very careless
but puts Fforth every effort to be neat. e is a hard NOTKET o
Hé does fourth or fifth grade acadenic .ork but shows svecial
ability in auto-mechanics, foundry, forie and wood shop.

Such a liking is formed and they are so happy in the
Wérk ﬁhat they cowe back and work in the same classes.

David is back in the special class. The teachers take special

.interest in these returned special students and try to zive .

them. some advanced work.
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TABLE XIII

STATISTICAL CASE STUDY OF PAUL

NAME  Paul

AGE 15
I.Q. 74

TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMISTER GRADES

English
Science
Geography
Civics
Mathematics

Spelling

| Wood Work

Foundry

C
B . .

General health

‘fﬁysical defects
Number of children in family
Place in family

Home atmosphere

. Outstanding characteristics

. Present status of case

1
1
Fair

Courteous-lacks social
‘ ad justment

Third Semester in Junior
Vocational Class
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I\‘I . PB.UJ.

Paul is flfteen years old and has an I. 2. 0f 74,
He 1s the second boy in a famlly of Tour boys. One brother
is very much retarded. The mother and father are well edu-

cated. The father is a railroader and the econonmic condi-

tion of the family has always been good. The home is a good

thrifty German home. He has good health but is nervous and

restless.

He was in the opportunity room for three years and has
been in the special class for two years. Iiis work has greatly
improved. He is courteous and thoushtful in his contacts
with grown people and girls but does not get along with boys
of his own age. He has never co-operated in games with boys.
He does not like to be asked to take part and often Wanders”
about“alone.‘ e often stands alone looking out the window.

1o spe01al gain has been made by hls being in special

class. He is not even happy. He is a psychopathic case.
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TABLE XIV

STATISTICAL CASE STUDY OF LEE

TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

English}
Civies
Art

Wood Work

Foundry

C

C
B
B

.Geﬁeral health
Phyéicalvdefects

Number of children in feamily
QEAacgin family
Home‘atmosphere |
Outéfanding characteristics

Present status of case

Fair

Small head

6

6

Good
Indifferent-stubborn
At home |




e lLee

“Lee.is'twenty—three years old with an I. §. of 43.
He is the_youngest of six children. The parents were well

.educated. ‘They were very well fixed eéohdmically.'\Bothv»

parents were addicted to alcohol. The father died with

deliriua tremens.

- - Lee is very small and is often taken Tor ten year old
cnild. He has very small head, of a typical microcephalic
type. His hair is very coarse'and at tines ﬁe has a very
thick tongue. His fingers are very stubby.  If he starts
to laugh, he will continue to laugh all day, and if he starts
to ery he will cry all day.

He was never able to do anything in regular grade and
was excluded from school. At the age of seventeen the parents
learned of the opportunity rooms and asked permission to
plaoé him in school. He was never able to do anything beyond
the second grade in reading or numbers and has never yet
iééﬁﬁéﬁhfﬁéhaiffeféht.piecésof money; but with paints and
crayon he i§4an‘artist. He can not create, but he can copy.

... He is an institutional case.

DI




TABLE XV
STATISTICAL CASE STUDY OF MARY
NAME = Mary
AGE 14

SCHOOL RECORD

SEMESTER GRADES
English : B
Music C

Science

Geography

Civics
Spelling
Mathematics
Clothing

Foods

Homé Management

Physical Education

General health
Physical defects
Number of children in family 5

S Place in family ' 3

Home atmosphere Fair
’mOutstanding characteristics Pouty-indifferent
APresent status of case Fourth Semester in

Junior Vocational
Class
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0. Mary

Mary is fourteen yeafs old with an I. §. of 73.

«-She1s the third child of a family of five. Her mother and
father died when she was five years old. She lives with an
auntkwho has grown children, and they have very badly spoiled
llary. She was in the regular grades until the sixth grade

and then entered the special class.

She 1s very attractive and popular with the students

of her group and also regular students. She is not very co-
- operative. Mary Wants to do the thing she wants to do at
the time she wants to do it, regardless of what the group

is doing. If things do not go her way she pouts Tor hours.

She is very apt with her hands and does exceptional

work in vocational classes, but can not do academic vork.
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TABLE XVI
STATISTICAL CASE STUDY OF MARIE

NAME  Marie -

j AGE 16 | ' o

m

I. Q. 70 TERVAN'S INTELLIGENCE TEST
SCHOOL RECORD |

| SEMESTER GRADES |

,Eng;ish C C C

Music B

Science

W W W o

Geography |
Civies | o B B N
Spelling

Mathematics

Clothing

SQ Q 40 Q
b a Q @
o]
w

Foods
H Home Management , B ) i

Physical Education D D D D

‘General health = . - Very poor

‘thysicalndefects T Eyes-ears

)  *uthh§r“Qﬂj¢hi1dren.in femily = 8-

Place in family | 5 i . i

L ‘gbme:étmosphere Very poor

o OutStaﬁding characteristics Sad~inferiority complex

Present status of case At hone



P. Marie '

Marie is s1xteen years 0ld and has an I. Q. of 70..
She is the third from the oldest of a family of eight.
f”The parents are the most ignorant type of people. Marie
has been in an opportunity room since she was in the second
grade and all the children younger have been in the same
room. The two older were no higher mentally, but the school
.System had no place for them other than regular grades.
The family have always been in poor financial condition. The
father will not work and they depend mostly upon charity for
existence.

Marie has always been a weak, delicate child, due chiefly
to under-nourishment. She is slightly deaf and has sore eyes
‘most of the time, She has a dark outlook on life and is
never getting a square deal to her idea. She never feels on
an equality with the other girls. She has been in the |
_spe01al class three years. Her work here has been on a 1ow
”level except caring for dining room and kitchen. She is

‘hgppiesjnwhen doing this work. She will never have a strong

e egqpéh;bodyupr ebility to have a job of the very easiest type.
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TABLE XVII
STATISTICAL CASE STUDY OF MARGARET
NAME :',Margaret‘ |
AGE 16

E ~ SCHOOL RECORD
SEMESTER GRADES
English c c
Music B B
Science |
Geography
Civies
'Spélling'
Mathematics
Clothing
Foods
“Homé“Management

iphysibal Eduéation

_General health
Physical defects

ﬁNugber of ehlldren in famlly 9

BEy l

?laqe in famlly e S 5
;hgpma‘atmosphere o Very poor

Outstanding characteristics Friendly-popular in
her group

Present status of case At home




Y. Margaret

Margaret is sixteen years o0ld and has an I. Q. of 80.
"She is the fifth child of a family of ten, nine of

whom are 1iﬁing. The parents have had no education. The
father has not had work for many years and is not much in-
clined toward work when he has an opportunity. The family
lives in a two room shack with scarcely enough furniture for
the two rooms. One can imagine the type of home spirit and
atmosphere in such environment,

'Margaret has been in the opporfunity room since she was
iﬁ the third grade. She has always been a rather happy
:child, with a good disposition and well-liked by her group.
She has been in the special class for three years. She
'flnished the special two year course in which she was one of
the best of the group. She tried to do high school work but
- was. unable. She did make a grade in typing. It waes neces--
sary for her to do more work with the special group but her
problems»were more advanced. It is impossible for students
: LQf.thié groﬁp to do regular high school work.

- Margaret will make a good household worker for she is

'. ﬂependable, ‘slow but partlcular and anxious to do good work.

'7She can take dlrectlons and follow them.




TABLE XVIII

STATISTICAL CASE STUDY OF BETTY

Betty
14

8l 3 TERMAN's INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

English F
Music c
Science

Geogfaphy

Civies

Spelling

Mathematics

01oth1ng

Foods

Home Management

Physical Education

C

C

General health

Physical defects

Number of children in family
Place in family

Home atmosphere

Outsténding chéracteristics

Present status of case

10
4

Very poor

Happy-flighty-unreliable

Fourth Semester in
Junior Vocationel Class
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R. Betty

Betty_is a sister of Mabel. She is fourteen years old

anq has an - I Q of 81. She 1is the 51Ath of a family oi ten.

Betty has been in an OpDOTtunlty room since she was in the
second zrade. She is of a rather nervous nature, rather
flighty and unable to stay with a task any length of time.

Betty can not be trusted and is not truthful. She is so

'laCking'in the 1little things that 5irls her age like that

she can not resist the tewptation to take such things if she
has a chance. She has been in the special class two years
and has done fair academic work and good vocational work.,

She  is still in special class.




TABLE XIX .
STATISTICAL CASE STUDY OF PHIL

Phil
10

°8 TERMAN'S INTELLIGENCE THST

SCHOOL RECORD

- Was given only phonics and numbers in the 1C Grade.

General health

Physical defects

Number of children in family S
Place in family | 5
Home atmosphere ‘ , Poor

Outétanding characteristics , Shrewd-indifferent-
o : : ‘dishonest

:
i
!
-
i Q\
é“
i
|
5
k3
\

Present status of case " At home
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S. Phil

Ehil'is ten years old and has an I. 4. of 38. He is
-the youngest of a family of five. The parents have no edu-
cation and are poor and shiftless. They live in a two-room
house near the river. The furnishings are very meager and
show great léck of cleanliness. There is no possibility of
"home atmosphére. |

The mother told the child over and over that he was
crazy and he would tell the children he was crazy for his
mother said he was. The doctor said he had a tumor at the
base of the brain which caused his low mentality. lis eye-
'sight is very poor and he can not see ordinary print in books,
not even in primers with the large print. It was necessary
for the teacher to make letters an inch in height for his work.

He has besn in the opportunity rocm three years. Iile
gained mucﬁ but was so mean to the other children that he was
excluded and is now running the streets, stealing anything

he caﬁ get. He was always very shrewd and could locate all

~ the important buildings in the city.

)

i SRIREORA. . T 2 AR om0 Sl Gy




BABLE £X

STATISTICAL CASE STUDY OF FRANK

-Frank

14

72 ' .

TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

Reached third grade and was excluded from school

General health

Physical defects

Number of children in family 3

Place in family - 2

Home atmosphere Very poor
Outstéﬁding characteristics Kind-not trustworthy

Present status of 6ase ‘ At home-Tard of the Court
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T. Frank.

jﬁrénk isrfourfeen years old with an I. Q. of 72.
He isnthe’second child bf a family of three. The mother
is of loW_mentality. She is care-worn, over-worked and
very weak physically. The father has a little higher men-
tality. He is crippled and walks by means of a crutch.
The only income he has-is by selling papers on the street.
He has been in an opportunity room for four years.
He did good work when he wanted to, and would have been able
' to do more but was a truant. Also he could not be trusted
but was kind to everyone, and especially the little children.
His mother was so fond of him she shielded him in any
trouble he was in. This made it hard for the teacher to
work with him. He really reached his mental capacity at
the age of eleven.
" He has been before the probate judge many times for

stealing. - Now he is a ward of the court.

R T A T3y B R RO 5 A PPN S, s7 Vi WSS AW I 0 761 0T T S A




:

‘The following facts are gathered from the

studied:

Number

Average age

Averaze I. Q.

Average number of children in family

Number
umber
Number
Number
Number
Number
Number
Number
Number

Number

of cases with no pdrents living
with mother.and father living
with only mother living
not'living with parents

of cases /ith inferiority complex
with good i.ome atiiosphere

with ambitions

with special talents

4ith physical defects

taking the fourth semester of ork

in the special vocational class

Number

at home after completing the two

year special course

Numbe 7

at home before completing the two

year special course

reviewing work

‘Number married

: / i

Number as ward of court




' VIII. CONCLUSION

The present American’philosophy of education proclaims
equal’opportunity for every child. . This requires a study of
the inherent capacities of children and the consideration of
the opportunities for service in a highly coaplex, indus;
trialized society. Were it necessary to provide a special
curriculuwa and method of teaching each individual, schooling
would be beyond the means of all except the very wealthy.
Fortunately, school adninistrators have been able o carry
on instruction of the great majority of children in rather
larze groups. This, however, works to a disadvantage of
those who are in some way handicapped; but increasing atten-
tion is being gsiven to the education of subnormals in the
United States. It is zoing to be the work of our public
schools to reach this group of people. The number of school
systems which provide these special schools and classes is
increasing in number. It is here they will be better fitted
to work and live in a dernocracy.

Fifteen states have enacted special laws to promote

school education of handicarped children, namely: Alabana,

1927; California, 1921; Counnecticut, 19z21; Louisiana, 1922;
Massachusetts, 1919; liinnesota, 1915; Illinois, 1917; MNew
‘Jersey, 1911; New York, 1917; Oregon, 1927; Missouri, 1919;
2f  Pennsylvania, 1919§ Utah, 1921; Wisconsin, 1917; and Wyomingg
xilgié.-_Of the thirty states reporting, (with no legal pro-
'fiéion) ﬁWenty-two supply education for the retarded and eight

have no provision®®,

22"Report of the Committee on Special Classes,™ Special
.Education; the Handicapped and the Gifted (llew York: The
Century Co., 1931), p. 439.
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’
¢

In order to accompllsh the ideal equality of oppor-
tunity for all ohllaren, opportunltles must be provided

for the nentally retarded to learn how to live completely

and successfully on their intelligence levels. Tducation

which Will'peruitvthém to'éngage in the worik of unskilled
labor and live happily in the humblest sroup must be given.
Special uabilities should be sought out and developed and dis-
abilities should be miniﬂized, not stressed.‘ With avde; |
partment of special education orcanized andlproperly staffed,

it will be possible to zive every child the onportunity for

an education suited to his ability.
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