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I. INTRODUCTION

The present American philosophy of education proclaims

equality'of opportunity for every child. This requires a

study of the inherent capacities of children and the consider­

ation of the opportunities for service in a highly complex,

industrialized society. School administrators have Deen able

to carryon instruction of the great majority of children in

rather large groups. This, however, works to the disadvantage

of those who are in some way handicapped.

A committee l reported at the White House Conference

that 450,000 out of 45,000,000 children were retarded and

200,000 delinquent and that 80% of the retarded and delin­

quent were not receiving the necessary attention. This group

unslcilled or semi-skilled occupations.

Qouraged through repeated failures and to provide the type

• J, ,.
• , J J :, :'"

, ~" ".' ), 'J '

, . : ' .

1

, .
,", ..~ .. " ,'" .

must be reached through the public schools. The problem is

to segregate t~e mentally retarded children and to place

them in special classes before they become completely dis-

of training that will prepare them to engage successfully in

l"Addresses and Abstracts of COI1lr::it'bee .BeT''()T.'ts.,.~~ .Whi.t.~.
House Confe renee, (1930), p. 1. : ;.: ': .: ;' '. i \ .":. .:';; j'?~;T.



II. EEASONS FOR SPECIAL EDUCATIoN IN PUBLIC SCHOOLS

A. Enactment of Attendance Laws
,', ,
'';''') ,~ .;

'r

An experiment in education i~ usually the outgrouth of

a real need. This is especially true in case of special

education dealing ~ith retarded children.

During the industrial depression of 1919 the young

workers were the first to suffer the loss of their jobs. The

law in many states requires all children under sixteen to be

in school. The regular schools did not receive them with

open arms nor did the children return to school in a cheer-

ful frame of mind.

Child labor lavTs have been passed makinG it necessary

for all children under sixteen to complete the eighth grade

before being eligible for a working certificate. Indiana

passed a new child labor lavi in 1929. 'rhis lavT made it neces-

sary that all complete the eighth grade before beine eligible

for Vlorking certificates and all children who had preViously

received permi ts on less than an eighth grade education 'were

compelled to return to school. Alabaraa, Arizona, Colorado,

Connecticut, District of Columbia, Florida, Idaho, Iowa, Kan­

sas, Michigan, Minnesota, Mississippi, Montana, Nevada, New

Hampshire ,Oklahoma, Oregon, South Dakota and 'rennessee also

passed laws making it necessary for children to be sixteen

C;'f age or to 'have, completed the eighth grade oefore be­

g;~:nted working certificates2 •

Another problem, the enforcement of the law, presents

~IfChild;LaborI,.fJ.V'Ts,and Child Labor Facts, n National
'·,Ohild·,Labor Committee' (New York Oi ty, 1928)

2
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1tself. This .meant the clogging of the sixth, seventh and

-;;

eighth grades with over-age and retarded boys and girls who

formerly had been permitted to leave school. The ordinary

courses offered ceased to interest such children who were

finding these types of work: beyond their abilities.

B. Survey of Retardation

This type of work is beyond their ability. On an average

33%3 of all our pupils in public schools belong to the retarded

class. The general tendency of the American cities is to

carryall of their children through the fifth grade, to take

one half to the eighth grade and one in ten through high

school. Taking the average conditions found in our schools,

for every child making more than normally rapid progress,

there are eight to ten making abnormally slow progress. In

the lower grades the average progress is eight grades in ten

years. These conditions mean that our courses of studies are

not fitted to the slow child or to the average child, but to

the unJ,lsually bright one. In the country as a whole, about

o;ne sixth of all children are repeating and we are spending

aI;L;nuallyapput $27,OQO,000 in wasteful process of repetition

~~.P'fr. c:i ti,es ~lone. Ther~. is 13% more retardation among

~~Yl~1 'V4.E!:n ·'g~r1;s~o;:The.p~rcel1t of girls who cOn:l}Jlete the cOlllfllon

~~J!R~;L !,.,co:u~;'t3e i~ .~7:% gr.t3a ter\ihan boys, showing our schools

-"'are more suitable to needs of girls than boys .

. '."' 3L• P • Ayers, La~Tards ~n. Our Schools (New Yorlc Survey
Associates, Inc., 191 , p. ~
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1. Causes of Educational Retardation4 •
!

a. Some children have been out of school for months

or years through accident or severe illness

b. Late entrance

c. Handicapped by some defect of special senses

d. Lazy or mischievous

e. Chronic physical ailment, such as tUberculosis,

hook-worm or anaemia

f. Speech defects

g. Some are neurotic or insane or suffer from

epilepsy

h. Some fail in only one special kind of work, such

as spelling, arithmetic or reading

i. The most important single factor in chronic fail-

ure in school work is weakness in general in-

telligence ususlly termed mental deficiency or

feeble-mindedness

C. Institutional Work

Little distinction has been drawn between children who

were feeble-minded children and those who were merely backward.

Both backward and feeble-minded children were, and still are,

assigned to the same, class. The successful educational work-' " .... -;, ., -,

the feeble-minded in the residential institutions .fo­

.,'attentionupon the presen~e of similar children in the

(
'N""ew ~O.lI.~ngWorth,The, Psychology of Subnormal Children

York: Macmillan Co., 1920l,p. 3.
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pu.blfc scho,ol ,:upon .theserious administration problems.

whli:ch"their presence crea te.d, and "upon the desirability of

providing training for' them in classes apart from the normal

child.

D. Crime Prevention

1. 5"The causes of crime are varied and there are a

number of changes and reforms which, if tried, would be found

to have a favorable effect. ,Yet there will be disappointment

with results unless the chief dependence is placed upon edu-

cation, upon increasing the effectiveness and widening the

functions of our pUblic schools.

The following program for crime prevention is possible

of attainment and would produce notable results:

a" Adapt the school program to the abilities, apti­

tUdes, interests and needs of each child

b~ Te~ch character and respect for law through the

5"Crime Prevention," The Indiana Teacher (Dec., 1930), p. 4.

use of' leisure time

conduct and activities of each child

, f, c. Train children not only in the three R' s, but in

those s~bjects and ~ctivities which will result

in tp.e,wholesome,pleasurable and constructive

r,o .~

.L '.:') '\i, .. l;;, d .. ' ,·,~~,t~p~ish .mental and behavior clinics

, ~,,, :,.~hr()ugh yisi1;iIlgteach.ers and social workers se­

." ! C',; ,j" ~(.:.:,Qu:r~,·;p."m~:LQO~9Pf3:rl;.t:i.9n and.: the correction of

bad home conditions



2.

6'

identification and the scientific and long­

continued special training of problem and.

atypical children."
6 "Preventive·measures for the care and treatment of

problem children, not yet delinquent, but in danger of be-

coming so, constitute the true field of promise in which to

labor for the repression of crime. 1I

"It is our conviction that the most effective agency in

the repression of crime is suitable education for all the

children of the state. Educational training should be adapted

to the mental abilities and aptitudes of each Child, and should

develop character, emotional stctbility, and the creative and

productive capabilities of each individual •. Education, in its

broadest sense, includes more than the training provided in·'

the class-rooms and laboratories of our institutions of learn-

ing.It includes the training for citizenship which youth re-

ceives from the many environmental factors which" include home

life, religious training, wholesome recreation, and the example

se.tby.-thecivic life of the community.1I

3, 7tlThe Prevention' of all crime cannot be hoped for •

. 'I.tiFvolume, however, can be reduced •. The conclusion reached, .

'1:n many, studi'e's made of the life history of criminals is that

·'11l'l,ct,1oally.al1confirmed criminals begin their careers in

6ftCrim~ Prevention, " The Indiana Teacher (Dec. , 1930) ,
p. 4.

'·--7--.. ' ....·.-.. ,
Teacher (Jan. , 1931) ,"Crime Prevention," The Indiana

p. 5·. ' t,.' .; "~
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delinquency and crime in childhood or early youth. Such
"

studies also show that not a few of the prisoners are il-

literate and a number are mentally retarded or defective. It,

therefore, seems wise that the proper time to prevent crime

is to give the necessary consideration to all children who

in their school career give evidence of nlaladjustment and anti-

social tendencies."
n

4. OIlOur schools of today have many such misfits in them,

who dislike school, are not interested in the courses provided

for them, are not learning anything of value to them, are not

acquiring habits or attitudes that are necessary for orderly

existence. From their ranks will come a majority of the con-

viets of 1938.

Is there anything which the schools and public could do

to appreciably reduce the number of criminals who are to de"'"

velop from our present retardates? There is every probability

that worthwhile results could be secured by: (1) careful

case studies of all retardates and problem children, (2) 01'-

g~nization of special c,lasses wherein the work is based on the

abilities and interests of the students, (3) taotful super­

vision,.of the problem homes by socially trained attendance

Officers or visiting teachers, (4) shop or industrial courses

'. <!A,,;a:"common labor" level for retardate boys, and (5) firm

~~1LL±.n,t~11.igeIJ.t and friendly probation work with every first

offender and with every known case showing delinquent

tendencies."

~.trCrime Prevention," The Indiana Teacher (Sept., 1930),
P. 5~

" ~ 1 ;
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§1",.>, 9V<>ne of.the causes 'of crime is school ,malad justment.
. :~ .

0~~e.;stU:dies show aC~Qse c9nnect~onbetwee.n crime, or delin-

quenc:y, and truancy or' sc.hool ·failure 'in many .cases. Every

child wishes to succeed and to have the approval of his fel­

:"'ows.Theeffect of maladjustment in ~chool, or inability

to pass or to receive the approval of the school not only dis­

courages the individual, but often forces. him to seek normal

huma.n satisfaction on the streets and elsewhere. .It isa fact

children who are subnormal or psychotic, or unstable, or anti­

so~ial in attitude, will have a definite effect in decreasing

q~ime •
,1'

Most cases of delinquency rea?h the;attention of the court

~t fourteen or fifteen years of age. The causes of such delin­

Qlll;:)ngy reach back; into the earlier years. Under our compUlsory

~?h?o~,~layr all children are either in public orpriva te schools

until>the·age of' sixteen in most cases. Witb the means now at
d.:'_<~/, "",.;):'., .". ' " ,<

~~~;al}4;Withthe clinical inforn+ationdeveloped in recent

~l~/tr~\j.i~,~s P?ss;,ple~().. 1.0013. teo a~d, id~ntifyproble,m .children

i~da~':;~~~,f:l~;~~e. ~A~S.,9:h~1~r~rl ar~ identi.~~e~;.th~yshoUld De

, '§'~t~t8~f,ef:¥k '~~;uq.:{",.,~h~ir:,?,a.se.s should .?« ..e:na1yzed"and in':'

l$J.±r.~~~lil,~ ",c9!J~.cy.iV:~..l.~~e.atI!J,e.n~p:s~scr~,bed '.Cin<l',c~rI'ied oJut •

. rr'h:isis anew responsibility 1,'lhieh the school must assume, be-

CE;l.use.it cannot be successfully performed by any other
~\ '..,- ;l .,1.. '.;. ,,v .~t. ~ , '

~u~:r~ ~t.11-tion.
":y,-i,,-, \". :'.';:, ;,..~"~~.i' .',:",.' ','

:Prevention,rr.~ Indiana Teacher
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,.One of the chief preventives of crime is educationand

tra1n~ng. In'theopinlonof the committee,' notable 'decreases

in crime c0uldresult from certain reforms, new activities and

changed attitudes in our schools. While it may be said t that

Qurpresent school training already prevents a great deal of

crime and anti-social conduct, yet from the standpoint of

crime prevention there is much still to be desired from the

schools of this state in the matter of adjusting the school

courses to individual needs and in the field of vocational
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"of childhood and a trainer or children. There must also be
·,i. •

8 change in. the courses outlined for the training of

teach~rs, of such a nature that teachers will look upon

their occupation as social work and should train themselves

to be students of the child, experts in mental and social

behavior. Every child, and especially every child of less

than average ability, should be given careful vocational

training and guidance to fit him into the niche in life to

which his ability and interest entitle him, and to make him

satisfied with such a career as is adapted to his ability and

training."

6. 10"In a recent and as yet unpublished study of fifty

boys committed to the Indiana Boys' School during the last

year there are important implications of needed reform, and

of defective methods in the pUblic schools.

Eighty per cent of the boys studied were truants from

the pUblic school before commitment. What a wonderful oppor-

tunity for constructive social work for varied reasons, in-

eluding lack of sympathy or understanding on the part of the

teacher, work too difficult, unjust treatment, ridicule be-

:~ore.others, corporal punishment, work uninteresting, courses

.n.O.t. ·l;lase.don natural interests and activities of the child •
.

'aixtY~)sev:en .perc.ent of the boys stUdied were not succeeding

ItPj 'th,~i:t."·.school·wqrk.~t;the time o.f corumi tment. In these

cases, at least, the school had failed to adapt itself to the

need.s, interests and abilities of the child.

'. iO"The Delinquent Boy Looks at His School~" The Indiana
Teacher (April, 1930), p. 8.
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The following cases selected from the study are based on

testimony of the boys and the institution records:

Case A. Fifteen years old. Seventh grade. Did not like

school. Could not get lessons. Younger children were ahead

of him. Liked school until he reached the fifth grade. Started

stealing in sixth grade. Committed for stealing, delinquency,

forgery.

Case B. Fifteen years old. Fifth grade. "Had a mean

principal •. He licked me lots. He had an awful bad temper. D

Began, to be truantbecaus'e of school punishments. Teacher

would ,make him stand in corner because he studied out loud.' She

scoldedhini 1;>eforethe other stu·dents. "The principal lied

about meoiri court." Comm.lttedas a confirmed truant.

:',,' Case C• Fifteen years old., Father common laborer.

NEother;:dead. '1 iSixth;'grade~ DidrHtlike' his teacher. She pUb­

1l1e:t;y;Lcrijiicised h1sappearance and cleanliness ~ Had the same

t .•lX.ch~~,::'tlire:~; y:ear,~..Be;canie a truant because of dislike for

h~~\-;ttache:r.f;ICdnunitted,~f(jr,.larcel'lY and truancy ..
~,~""j

C:~seD. Fourteen years old. Sixth grade. Father dead.

Mother clerks in a store. Had a hard time to make living for

her family. Moved often. Boy attended numerous schools.
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r, ,t '"

Dldn,'t like"sohooi~ Liked horses. Would play truant and
" '. . .. ~

go to saddle barn. His last. teaclier blamed him for things
.'

he didn't do. Attendance officer never talked to him.

Claims attendance officer lied about part of his school con­

duct to the judge.

Case E. Fourteen-year-oldboy. Father common laborer.

Mother has been dead for eight years. Sixth grade. He had

trouble with his teacher. "She slapped rue in front of the

kids. That's why they had a hard time gittin t me to go to

school." Had been absent and truant often. ' Arrested for

stealing but found not guilty. Re-arrested on charge of in­

90rrigibility. Was kept in jail three months before commitment.

Case F. Fourteen years old. Sixth grade. Mother a

cripple. Felt he was unjustly treated by his teacher. Unjust­

ly punished. "I wasn't learnin' nothin'. I liked school be­

fO:I:'e I got that teacher." Never saw an attendance officer ex-

cept,in court. Tried to get transferred to another school.,

Began., to stay out of school. Committe.d for truancy.

Ca~~·G. Sixteen years old. High school student. Atten­

c!~ncE:) rt3gular.,;,School badly disorganized. Poor discipline.

~C)Y$m.elled,liquor'onprincipal's breath. FO'lUld liquor hidden

:L'n:'p~i:P9ipaJJs gar§.ge,. ,Boy claimed, there wa,~ much prpmiscllous
"

'!~Dr~t~:tion~ ~m9ng· ~tudenta f;1n~,claimfJd tJ1e prin~ipal was in-

Y§~V@~t.p;:,GommJtt~d"J·or,:.,~ntPxioa·t1onand inoorrig.ibility."



III.;' BENEFITS DERIVED, BY PLAC;I:NG TRAINING FOR
;~~ _~><~ , '1. \ '-, :' '. ',' .", ' •.>", <'.; " \ r .:'..'., ,'.>r. . ,

MENTALLY DEFICIENT CHILD~N IN SPECIAL

AND UNGRADED CLASSES

A. Benefits Which Accrue to the Regular Grades and

Normal Pupils from ~he Removal of the Subnormals

In the regular grades the ~eeble-minded and subnormals

represent an unassimilable accumulation of human clinkers,

ballast, or driftwood, which seriously retards the rate of

pro~ress of the entire class and which often constitutes a

positive irritant to the teacher and other pupils. Unable

to meet the standard requirements and incapable of grasping

subject-matter which frequently is quite incomprehensible to

their limited power of understanding, these pupils contract

habits of inattention, indolence and disobedience and often,

in" consequence, become unruly or ungovernable, thus upsetting

the discipline of the whole class, and setting very bad example

for other pupils to imitate. In obstru(}ting the progress o-f

th~ "class they make it difficult for the normal pupils to work

e. t.: a" ~~al thy tension. To prOVide a uniform course of study in

~h~ regula;-. gra~es for. children who vary from imbecility to
1.. """ ,,' •

e;!~Jp.s., iS~lllPpss.ible. Many subnormal ~cnildren will require
'.- ,..J.,_ '.,".: '••,'.' •..•.. _. ; '. •

~g~!~~f: ~~~f.;}i~eS,~s IIl~ch attentio~ aS
f
normal children and

~fl~n[,~;~t(t::"np.~.r~ce~le..:i¥. ~h:~.. regular gr~des the type', of train­

*~.§;.>~~~p~~d.. 'PC). t!J.~p.ll,+t .~h~ sUb~o:r;'Ulal s ,we:re giyen all the

, time they needed in the regUlar grades, the normal and bright

pupil~.would.. be neglected. After all, may not our highest obli-
,-.' (.

'~!~iO~S b~ to t.h~. ~:reeit mass of normal and bright children who

13
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!
e,.~e, des~J.ned to, become the leaders or organizers .of society?

~y relI\oving.the, "clinkers" and the' "drags" the regular grades

will be thrown open to the normal progress pupils, thereby

enabling these pupils to advance more rapidly and materially. ' "

Themselves

B. Benefits Which Directly Accrue to the Deficients

sympathy.

regular grades, and who serve as brakes on the progress of

n.ormal children.

tittle sCo'rh'o!" rldiculefrom comrades who are similarly af­

flle,ted. They will be stimulated by the modest successes of

'The pupils will receive more'aid and encouragement, and

reducing the extent of pedagogical retardation.

This constitutes one of the strongest practical arguments

i.nfavor of the policy of organizing separate classes for

children who cannot possibly keep up with the pace of the

" 1 ',', "
'dape from the taunts, jeers, jokes and gibes sometimes suf-

t~f~a'at the hands of their normalplayfellows because of

tH~i:f ~tupid1ty in the lessons ~ IIi the spec ial' classes, it,

tH.~~/~bp~r ~sp:rit d~ cdi-ps has be~'n established, they will en­

d~@~et·,'f1n.'attndsphe~e;;:'6f,·itiuthal urtderstariding, ' helpfulness" and

In' the special classes the deficient children are re­

lieved of the chief source of their past discouragement and

.> embitterment. They are relieved of the disheartening, cruel,

t, unjust competition which their superior fellows, with whose
rr pace they cannot possibly keep up, and from the feeling of'

ihteriority which inevitably ensues when the child is suf­

ficiently intelligent to realize his handicap. They also es-



"

the ",same ol.a.ss.·

their"likes to put forth their best efforts, instead of

1.5

being discouraged by the brilliant' achievement of pupils with

whom they can never hope to compete, no matter how hard they

try. In spec ial '. classes pupils' receive aid and encouragement

from specially trained and sympathetic teachers who under­

stand their limitations, take a personal interest in each

ohild,make each one feel that he is an object of solicitude,

and who has time and patience to minister to the peculiar needs

of eaoh member of the class. In the regular grades the pupils

have not always been understood and have often been neglected,

reproved, or punished by teachers who could not give them

needed attention, and who may have grown rather indifferent

toward them when they'havebecome "nuisances," impeding the

progress 'and upsetting the discipline of the class. This de­

plorable situation is less an indictment of the teacher than

ofthe'impo'ssible demand not infrequently made that the

teacher must· educate: ;."all the ohildren of a1:1 the people" in

In the prOp~,rlYl~rganiZed spec ial class, the pupils are

also relieved of a maladjusted curriculum which they cannot

maste:i:i~! i:~h:Ef.{tt'u±;tle·ss~attenipt:tcimaster the regular curri­

6.U.tml,'''''l'i8isLJ,6'fteri:':'leCl: to di:re consequences. rthesdeveloped

-elle 't1i8;qi~t' te4',:fai:a?t1~ef unde:rmiried"the" pupil. s,oonfidertoeiIi

.'.~.l'V'esj;,i&tllcl: ;p&rhap~·Jes,ta.blished:' 'tliei"'convict ion that they

'o'e.nnotdo anything' well' or worth •while and are ineVitably doomed

to·ul,timate'failure. In the speoial,classesthey are provided

w';t\th 'a!"'cours'e' 'o'f·tratrling' which appeals to them, in which
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they<ea:na.ch1eve' a considerable 'measure of success, and' "

wtffchwill, fit them for someusefulpursuitafter leaving,

school~.

r Nearly all subnormal children quickly begin to respond,
t>
~: both in schQla:rship and conduct, under the helpful, sympa thet 10
r;

atmosphere of the special class'regimen, and much prefer the

special classes to the regular grade, provided they haveIiot

been adversely influenced by parents or others who taunt them

because they have been assigned to the special class or be­

cause the parents want them to return to the grades.

c. Benefits Which Accrue to the Regular Grade Teacher

The removal of the laggards will relieve the grade

teacher of her ,greatest source of worry,discouragem.ent, and

ne'rvous tension, namely the pupils who ,hold .back, and often'

d1:so.rga.n~ze, the class.' The mischievous laggard is frequently

the,disciplinary.'bugaboo of the class, and may cause more

t;oouble than'all.,the other pupils in the room.

.... ,.~ , - .
D. Benefits Which Accrue to Society

...t

" ..'.1.,

. ,

,'. ,1, ,\ ~,,' "

VL i~O pro.ide special classes for the ~eriOus deficient is

~ndeq()n0Il11:c.~meaSUre:,inth~ t i t',will e.ccelerate the progress ,

Qt'1lhe.,lI1e:trmal:::pup1ls* or.,enable them to pursue 'an' enriched

O'i~~s.e (ff;\~st.uElf.;;;1t,"WillLavo1-9-:j,r,epetitiofiof types of in- '

struction which the subnorm.al cannot master; and it will make

P.9~~.P?1..~._,~,J:l~s)':l'b.~~J~':l~ion of three or four normal children

for every feeble-minded child who is transferred without
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augmenting the teaching load In'the grades, thereby partially

9~tset~~ng the larger expense of the special class, IlnIn a

dlstriqt with .13,466 pupils, 490' had failed four times, 266

f~vetimes, 162 six times, and 80 eight times. The expendi­

ture for repeated instruction amounted to $265,ooo.rr The trans­

fer of the subnormal child to the special school will not

avert the necessity for all repetition., but it is certainly

more profitable to drill him on processes which he can mas-

ter than on subject-matter beyond him.

E. Benefits Which Accrue to the Science of Education from

the Scientific Study and Training of Deficients

The segregation of certain children in special classes

has proved a powerful provocative of wider scientific study

of causes, nature, diagnosis, treatment, training and care of

handicapped children, of the organization and administration

of special classes, and of the preparation needed by the

special class teacher. It is directly responsible for the

development and application of standardized psychological

and educational tests. Nearly all the benefits from these

diverse studies have added to the good of all types of normal

and ~bnormal children. IndiVidual differences among all types

o'f chi;I.drenare be ing stUdied by methods deVised in the study

of the <teeble-minded. The pupil material in the schools is now

'. studied somewhat as patients are studied in the hospitals.

11
. J. E. Wallace Wallin, The Education of Handicapped ~-

.dren (Chicago: Houghton Mifflin Co., 1924), p'. 96.
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The teaching methods deVised and extensively used in the

classes for mentally defective have found increasing appli­

cation to the normals: for example, the value of expression

versus impression, motor training, manual training, the em-

ployment of concrete, objective methods of presentation,

physical training, and the adaptation of the methods, de­

vices and contents of instruction to the needs of the indi-

vidu,al pupils.

) 1
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A. Admission
..

1,

IV. ESTABLISHMENT OF CLASSES
:<

vestigation of the genetic and etiological background of the

disability, including an inquiry into the family history,

the child's developmental history, physical, psychological,

social, and educational, and ,the intluencing factors from

the home and n~ighborhood environment. Group and individual

tests of' verbal intelligence and. psycho-motor and perform~nc~_
, '''', '.', " ,

ability are of great value, but~oo muchd~pendencemust

not be placed 0n.f!lere test findings and. test scores, parti­

cularly when based on group t~sts. Group. tests are .s.ubject

to many sources .of .error which .. cannotbe readily ,controlled,
.,-,:",

results and mastering the technique of' administering tests •

and the proper ..d~a.gp.osis. ofeducat:ional:Lydeviating ,children.
i.,."-- ',., "'C'., -'...., ", oJ.. ".'" '. .. ",-, .'!',," ..

these.t'Yi.lc~~:..,o.f' .e:x:;perts who kn?:w how, to~ interpret

tes t .·.·r.e.sU:~..t sf,:r0lD.; ,.a rich,be.ckg:rol..Jlld qt. .te0 b,nical
~ <. ", __ .,\ ••':-', .-,: ".;" " _. ..,~ .,.. I .. , • '", -, ..'. .. "'" . . .,'" "" ,'_ ,. -_ -'" ','" ',,- , .

No child should be assigned on full time to a spepial

o;Lass without being proper~y certified by a constituted of'­

~icial after an adequate examination, the detailed character

and extent .of' which will vary with the nature of' the case.

A. me!i.surably complete examination, which many will require"

should include a physical,psychological anq educational

examination, and a "history o.f the case", th.at is, an in-

.types of educationally and mentally abnormal children. Such

knowledge cannot be secured merely by studying tests and test

·k.no;wledge ~nd ftl~~;t"'P.anq,~~peDieqpce;"Jvlth.a gre.a.t.variety .of
. .,.tJ... ,..pj> ... r _.# ~,. ~.. ,...."'. ',l ,I" ".~_ •• J -" ",,1 •• ',.....~,.; •• ' :. ,;/. .,.l' ,I. "." ,. ". -, •. ' .,'
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If it be thought that this req:uii-ement is unnecessarily

exactin~, let,it be'emphasized that/the school cannot permit

the child's future to be jeopardized through avoidable humbug

during the initial procedure. Careful preliminary examinations

by properly qualified authorities will obviate many mistaken

assignments.

1. Classes of Pupils That Should Be Considered Eligible

for Assignment.

a. l2Subnormal children who are on the border line

of mental deficiency, with I. Q;'s running as low

as 65 or even lower. It will eventually appear

that some of these children are mentally de­

ficient. When this is the case they should be

transferred to the classes for such pupils. Others

who will remain on the borderline, or will make

considerable progress and prove to be only back­

ward, will be'retained in the ungraded classes.

b'e' .In.tellectually backward children who, while not

me'ntaflly defective, are incapable of sUQcessfully

copiri.gwith the "requirements in the regular

grade/s, and who, require special assistance and a

d:ifferent program of work. All of these cases
•. . b

will.:: be retained in the ungraded 'classes except

tha'S~ whd· pi-ove' to, have more potentiality for

growth and development than was anticipated.

:,,"

l2J .E. Wa~lace :Wlil'lint,op~I~.t p. 96.
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When so, classified, there would
,-(. . .. , ,',', '.or'iFE3~~ota t ion.

.' *iBe.:dHl~ p@.-ckward. .~~is aFra~gemeIlt will, make

possible a much better ,adaptation of the instruc­

~i9n to the needs of each group and individuals

i:n:the group. The industrial art and literary

work ,can be. better differentiated and proportioned •.. .. "" ' , '. ,

J)e::p:re~era,bly t ,three,c;lasses,. on~ for the border-
_~,.... '.C '.;' .b,.,A ._ " ',' ...... .' '~"'" ,- " " l ".' ... " _, .. .,... .,"'~

degree ,of p+,ospective i+nprovement, rehabilitation,
." , , .. " 'c.,' , .. - '" ,.. .. .' " ~ .. ~ , , ' , . , .

soon as possible.

but are educationally retarded in one or more

"

trance, irregular attendance, frequent transfers,

branches for various reasons, such as late en-

serious illness, malnutrition, indifference, lack

of application, mental conflicts, or poor teach­

ing, but who are capable of re.storation in time

if .given adequate aid. These children may be

giv~n temporary full-time assignments, or may be

transferred for one or two recitation periods a

day for special aid in their weak branch or

branches. They should be restored to grade as

Wlteywi11 be" returned to the grades.

c •. ~es~or~tion caSt3s, which include children who are

temporarily mentally retarded and capable of res­

toration, and children who possess good mentality
! ." .. . '..' .

a. Ttle ,:pupils may be 91assifie,d according to their

degree of menta;L deficiency or according to their
.,..J.i. _,' ~ '.~ t., .... ' .'~ ;:) :.. ' '_ '.' <.. ,' : .. ' ..- .'.

B. Organization

Modes of Classification.
=~-'- '..;;..;;;;=.;;;,;;;=~..-,;;;;.;.;;;;.1.
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~he .teacher can hold to a more definite and con-

Thus the educational level of.the backward case

might well vary from first grade to fifth or

sixth grade proficiency.

b. The cla~sification may be based on the children's

educational achievement level. A large center

would permit of a class for each grade, and a

smaller center a class, say, for pupils doing

. sub-first, first and second grade work. Another

class for those doing third and fourth grade

work, and a third class for those doing work

above the fourth grade. This plan or organiza-

tion makes it possible to group children who are

uniform or fairly uniform in their educational

achievements. The drawback is that the pupils

wou~d bequit.e heterogeneous in mental capacity.

J!:achclass would contain children varying from

\' j;h~ border.lin~ to mental normality. The dis­

adya!l,t.age .i~. that the teacher may tend to follow
,

·:·,e.!col;ll1Ilc:mailjll. in, the handling of all the pupils in

.,.!,,;.;~. olas;s;" pp: mEitter ho" mUch they may differ in

mental potentials. She may plan the work with a

view to restoration of all pupils although some

might be qUite incapable of restoration. She

:would find it difficult.to adopt the method and
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A summary of the findings from physical
,._; ;". ',"' I:

s'Ubject-matter to the varying levels of ability.
,. '- ' ", ' ~.' - .;- .'.

~'" )

' ....... , •.,

a child.

It is easy for a teacher to adore children who are beau-. ,.. "-", '

The. special-class teacher needs the qualifications re­

quired by all good teachers: a rich personality, human sym­

pathy, insight and scholarship. There are certain traits need­

ed in superlative degree by the teachers of mentally deficient.

The special-class teacher must possess a good fund of

buo~ancy, optimism, and sympathy. She should grade one hunqred

percent plus on hurnanitys patience, and cheerfulness. She

must be able to exercise self-control. She must keep a firm

hand on the governor. She must be able to meet defeat and

disappointment with a smile, and with a resolve to return to

the task with renewed determination. She must be able to get

joy and inspirations from small accomplis~~ents and promises

tiful aD:d lovable, but it may not be so easy to sympathize

C. Teach'er

with those who, because of, defects for which they are in no

laugh away her difficulties.

present. Recognition of the existence of physical handicaps

will 6f~en:' te~per one's judgment and modify one's attitude

wise resp?nsi~leJ are not distinguished for amiability. In or-
.'pl.... i;.'i ·,.f'" .:'~. ,--~, ',: ~''':' ~'.~ .. .:- ....'. '_ .~ L ," '.,. ,,_.~:.. "': ," . . ,".

~ert;o be, able to sy,JApathize with such children the teacher
'1;111';l£.~:,L :~'t;:; .:.. t ~:;'.\ 2::, ' . "/' :-~:: '.,:;:, .' ,. "•. "

.musthffve im~ginative insight.
"$X~'ct l,11E; 't·, ":>;'~.- L~t~.~):j. <:..~.:e :;) ;,", (',.;..:.",1,,' .,i '

. To apprecla,te the children's conditions the teacher must
",,' ~';;"-, ;1.' "-~",

. have a knowledge of the child's physical condition, past and

"

"I

i;

I' of success. A sunny disposition will enable the teacher to
1 .
L'
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-
The special-class teacher must be energetic, robust, physi-"

oaliy strong, healthy,' and nervously stable. The qualifications
"',' ,';;":'" \; ,: \. ""'" ",,'

~~~~n6w strei~ed i~ admitting students to training schools in

~r~cticallY all of the large mimic ipalities. She should possess
t.:~ '~'o;, \;~,t~~ j.,~.~,'),..~;;',,~,.-':,.

these. trai ts nOt so' nnich"because the work is arduous and

ex~cting but because a high-strung, emotional, temperamental

teacher is a very bad antidote for high-strung, emotional, and

temperamental children.

, ~~e special-class teacher must be able skillfully to in­

,iit~.i,4.y.l:3,..11ze~,:p..f~r:'in,$tI'ucti()nand ,adapt ,itto the needs of each
i:;r~:~J? .~., _, . .' , , J •

This can not be attained unless the teacher possesses

examina,tion should'be made available to the teacher. She

must have informatio,n regarding the child's mental status,

or intelligence level, which is even more important as it will

frequently supply the key to the child's inability to make

favorable' educational progress. This information will great­

ly influence the teacher's expectations and modify her pro­

cedure. Perhaps it will enable her to explain to parents who

may be clamoring because the child has not been restored to

the grades, and who frequently cannot see that the child's

limitations are primarily to blame.

The teacher should have a knowledge of the significant

facts in the child's history or development, including diseases,

accidents, privations, neglect,abuse, pampering, overstimu­

lation, social and educational advantages,schools attended,

habits of eating, sleeping, playing and working, home and

neighborhood conditions and mental and moral status of parents

and relatives.
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resourceful, and avoid falling into a rut or a fixed routine

of instruction and discipline. She must be able to resist

minded and posses a clinical attitude, so that she will be

capable.of intelligently observing and studying peculiarities

and reactions of each child.

She must be capable of remaining plastic, adaptable and

an individual touch and individualization of training and dis­

cipline which has been accepted as essential for successful

special-class work.

;-

knowledge and insight. She must also be psychologically

the lure of the fixed,formal technique of mass instruction,

in order to respect the individuality of the child and retain

Before entering upon her work, a special-class teacher

should have~pursued an ade'luate course of special training.

She should come into the service as a specialist and not as

an amateur. There is no general accepted standard regarding

the character and the amount of special training necessary for

preparation of skilled special-class teachers. l3The majority

of teachers of the mentally deficient now in service are in­

adequately trained. Eventually two years of specialized train­

ing in addition to the two years' normal school course may be

~~tab~is~ed,b~ common consent, as the minimum requirement •.

.. l3"~eport of the Commi~tee on Special Classes," Special

..Educa t ion , The Handicapped and The Gifted (New York: The
,g~1'Itu:rY' Co., 19m, p. 10.



V. OBJECTIVES OF THE SPEc.IAL CLASSES

sary to euphasize happiness, because these children are at

A, l4lfHap~iness first, all else follows" is the motto
" , .

;;". ~'"" ;".1 ..'.. ,... .', . . . ,',:. .', '_, .. ', " '" " ' , -,

"of' the ,,\firaining School ' at Vineland,. New Jersey. The vwrk of

best unfortLmate, in their Llental limitations, vc'.hich c.re fre-

while unpleasant experiences tend to inhibit the functions,

depress the spirits and devit~lize the orsanisJ. It is n8ces-

quently ineradicable, sometiLles in their attitudes, often in

,

the special class is· to make the children happy, contented,

arid ambitious. !t is knovm that agreeable feelings facilitate

; the normal functioning and augnlerits the outlmt of the or3ani sm,

the home treatment which they receive. SOille have suffered

rteglector abuse at the hands of the parents. Some have even

beEmdebauched in the hOl,e. r:;any huve frequently been unfor-

tunate in their contacts with other children, and in their ex-

perfences in the grades, rrhere they have become discourased

by ·the frui tless a"ctempt to master inco!aprehensible subject­

'rna ttel~.

, The special class should be a real 11o:le, arranGed so far

"as possible like a real home, which T-ill.let sunshine into

'~the soul~ ~f' the pupils 17/110 LlaY have' gro1m sl1.1len, ill-tenpered,

(;:pgs~imi$tfc~;ambitionless.,and V,rho have los t the ir sri:p on life.

The spe"cle.1. cless'must'sive such children a new vision and

::t8U'lf£6cJk':t1pdh:;;iife.: The' teacher must be as 'a moth~r to them,·

;r!5tu~ie;o$ oY'''tller:t$ympathY'tina'1iriselfish· devotion of the real

pjS1ftfief. b:,If.':.\s!1e;·' i ~Va"rea:l'''teaeher';'she \~ill be the be S 1: rrlother

many of these children ever had. Ho'never, in atte:lptin:; to

l,~ il,.• c~1J", E. Wallaoe Wallin, The Education or Handicar,pec1 Chilc1­
r,eri (Chicago: Hought?n l,afflin Co., 1924) ,po 166.

t~e.e'~:;i I"
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each child; while the scientific student of education

~o adapt and re-adapt the instruction to meet the developing

to ,become morbidly sympathetic. The teacher needs the sane,

robust,balanced sympathy which will stimulate her to exert

her best efforts in behalf of underprivileged children.

achieve this aim, the teacher must guard against the tendency

The special class should be conducted as a genuine ex­

perim_ental, observation or diagnost ic school; in which the

children's mental, educational, social, moral and physical

peculiarities, abilities and disabilities will be thoroughly,

systematically, and continuously observed and studied by com­

petent teachers and investigators with the aid of the best

technique which modern science affords; in which special edu-

B. The Special Class As a Center for Scientific

Observation and Diagnosis

2,7

!

cational processes, methods,· devices, and appliances may be de­

tised,tested, perfected and applied, so that the training

may more readily and fully overcome the special weaknesses

and develop the special capacities or talents of each child,

and inwhich the results of, instruction may be' carefully checked

and,discl'iminatingly evaluated by systematic follow-up work.

If: the classes are conducted as ascientitic, diagnostic

soho()L~ we·,shall acquire a body of useful a ttes ted knowledge

regarding abnormai-children·which cannot be secured by the

presen,~, haphazarg. m~thod of unrecorded observations. We shall

d~~cover that the class room teacher is beginning to form the

hB_it of consciously, deliberately, and continuously attempting
'.s:

· > .



. ,",
\t,';".:

special weaknesses, talents, skills, and interests possessed

28

Differential Instruction
L.

c.

I

\iilJ. eventually discover the methods, processes,. ,aids, and
;' .,-, -, ,'. ,-
, ~,. ' :. ~ ,>. ' ....»;

~aterials which are most effective ln the training of various

grades and types of defectives. The conclusions reached will

be of value not only in elaboration and systematization of

by the children who have been under her observation, many of

them f~r many years.

In order to realize the important ideal of special classes,

the class must be placed in charge of scientifically-minded

teachers, particularly those who are psychologically minded,

who possess special training in applied psychology, who are im-

bued with the problem-solving attitude and who return to

the work day by day as to a problem calling for fresh analysis

the corrective pedagogy for the mentally handicapped but also

for education of normal children. The alert, intelligent

teacher has incon~arable opportunities for discovering the

specia], school.
tl,;J' 'LL., ;',/ .. ; .,": ,; .:. ,

and progressive solution. In the second place, continuous,

case records must be kept and preserved in permanent files

which should afford a fairly complete record of the child's

mental, moral, social, educational, and physical peculiarities,
":_'''. .> ' , • ,

",',.'

'~·Thespecia.l' class is designed' to give the child spec ial

attention and individual instruction. This aLn is perhaps

more freq,uently s tres sed than any other. In fact, thes,e clas ses

~re more. frequently denominated schools or classes for indivi-

. and,t~e progress made in various actiVities offered in the.. ,.'\",.... .
;::,,' .';',~--' '~



the regular grades be employed, while the greater the

dual. -
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, "........

pecially so far as concerns his instinctive, emotional, social,

In emphasizing the paramount necessity of supplying indivi-

fectly the real function of these classes, for the aim should

be not merely to give" thE) child more attention, more intensive

needs. In large measure the major problem may be defined as

volitional, motor, intellectual and educational traits. The

dual 1n~truction. Such a designatiqn expresses very imper-
" "

In order to realize this objective, it is essential that

each child be properly inventoried by the exmaining psycholo­

gist and the teacher with respect to personality nmke-up, es-

instruction or more drill in regular program of studies, but

to individualize the instruction so that it will meet specific

training to meet the particular requirements of each indivi-

that of supplying a different course of study, or differential

dual and differentiated instruction it is scarcely necessary

teacher must know what the child's psychic assets and liabili­

ties are before she can wisely plan a course of study that will

meet the conditions and needs actually revealed in each pupil.

to repeat that it does not follow thet all special-class pupils

must be taught singly in all branches. Many children subject
,.... '.

to the' saniedegreeor type of "defect or who have reached the

samel~v~'l ~f p~oficiency in th~ work of the school, or who
. >~ I.':. -i (~',:",:;.' ."?,, .'. ~,\,:' ,'. ,:' -;' , , . '

require apprOXimately similiar treatment, can be taught in

groups, if not in all branches at all times, at least in somG

"branches part of the time. In general, the nearer the ,children

are to being norma.l the more nearly can the methods and proce-



a. According to intellie;ence level. The method

-same degree of proficiency in different branches of th~

30

termined by intelligence tests, particularly the Binet­

Simon. Although this method has been urged as the exclu-

of the same intelligence level necessarily possess the

nor would they fit into the same group. Nor do children

treatment as a six-year old with a four-year mentality,

old with a four-year mentality does not require the saDle

require the same intelligence treatment. A twelve-year

Children of the same intelligence level do not ,necessarily

ingly to their "mental ll or intelligence age level as de-

sive basis for grouping, its limitations are Quite obvious.

most frequently advocated is to group the children accord-

curriculum. Some will possess special weaknesses or

special talents in some subjects, others in other sub­

jects. Some will be further advanced educationally be­

cause they have been in school longer or have applied

themselves more dilligently. Although classified accord­

~~n~to merital age there ,is a difference in the profi­

ciencY.levelof t.he pupils in these .branches.•

b. According to I.~. This method is advocated fre­

quently, that is,according to their ~elative degree of

brightness or potentials for future development. Attrac­

,tive and valuable as is this method, it is. subject to

.-abnormality the more individual and differential must the work
<

be, and the more aid and supervision· will the children require.

1. Various methods of grouping children have been sug­

gested.
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of instruction.

1\ d.".' A~co:rcling to sinlilarity of g;rouping children who

schooling could not be, effectively grouped for purposes

varied diagnoses, mental,age'level, and inequality of

years for a sixteen-year-old. Children of such Widely

Old, of six years for a twelve-year-old, and of eight

c. According to A. Q.. In accordance with a more

recent suggestion children should be grouped in different

£i:gia. '1.i'mi tat:i.o~s' in practice. The chief weakness of
,,' 01"

ih~ t. Q. is that it tells you 'little about the child's

mental or educational age. Children of the same I. ~.

may differ very greatly in their intelligenoe level and

stage of educational advancement. Thus an I. Q,. of 50

would mean a mental age of three years for a six-year-

lation to their mental capacities,or indicate the quality

Of' work which they maybe reasonably expected to do. This

criterion is of value provided the age scores in the

,in~~111gence and educational tests have been accurately

standardized.{o,. ~ >.. ,,, "

branches according to their A•. Q..'s, accomplishment quo­

tients, which express tlleir educational attainments in re-

$.n{~ $P:!,fE!~.;f'l?Qw.,sim~.1.aI.'"handicaps,' such as auditory defects,

1:t~tt::~pe~~h:"cl~f~9~~ El.ndtll~tlikf3.

"~,~PJ~;nJ',.·,:],l. \Wa~J.ao~J;ralJ.1n,'~ opinj.on, a satisfactory

15· "
,. ,,', J'. E. Wallace Wallin, The Education of Handicapped

Children {Chicago: Houghton Mifflin Co., Ig24}, p. 166.
. -\::t,'.L •.'" .<. 'I,:' '

I :

, "I
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consideration his level of att~inment in the various

in many subnormals.

c,lassification of a pupil for instruction must take into

gravitate to the ranks ,of the vagabonds, paupers, dependents,

paramount duty of the schools is to increase maximally the

cause of the fact that the training of mentally inefficient

children requires a heavy financial outlay by the schools, and

because the care, control, and support of feeble-minded impose,

even under favorable conditions, a heavy burden on society, ,the

emphasis must be placed on practical, utilitarian or vocation­

al, rather than on the cultural or academic objectives. Be-

The special class must aim so to train the pupils that

they will become maximally self-supporting, or as slight a

burden to society as possible. Therefore the controlling

principle in the organization of the program must be the

practical utility of the subject matter taught. The dominant

, ;

school branches' at the time, his special educational

abilities or disabilities, his intelligence level, I. Q.

and A. -Q..

D. utility

childrentsproductive efficiency, so that they Will, so far as

pOf;sible, ,carry "their own weight, and so that they will not

qu~nt tendencies and develop sufficient competency for self-
T-'L:~_' , '.' ."., . .,.

and d~linquents. ~~e special classes must set themselves reso-
i"':~~~" ~ " .'" .;':;,}; J <,'j. •

lutely,~o the task of stemming, so far as possible, the swelling
:~~f;;~tiJ,:V .,;j.<~~,~" .' '''~ ',. '~i; " "" .. ". y •

;t~<i~~,o.~ ,social and in~~strial incompe~ency, inadequacy, crimin-

ality and degeneracy. The processes of educational reconstruc­

tion, whi1'e':they cannot produce mir'acles, will overcome delin-
',i



1. Corrective Gymnastics. These exercises are designed

inhibit or suppress excessive,.spasrnodic or useless movements

VI. CUBRI,CHJLUM

,A. Health Work and Physj,cal Training~~", I

," . .
", ',;, .', :

physical train'ing, sports and games are undoubtedly the most
t: ~ 'e,t· , ".
valliabi~.. They arouse more interest and effort, have far

to increase strength, skill, endurance, grace and harmony of

movement, physical and mental health, and develop mental alert-

in those subject to excessive motility, to overcome specific

muscular deformities, to develop voluntary muscular control,

"

The exercises should include, in addition to some of the

ordinary 'gymnastic work:

A generous aniountof time should be devoted to hygienic

and physical. training, including the teaching of facts regard­

ing the care of the body and preservation of health, develop­

ment of proper health habits, the prevention of accidents and

injuries, and the supplying of adequate physical training.

The purpose of the physical training is to incite responses
, ,"

or movements in the children sUbject to muscular asthenia, to

ness, concentration, courage, confidence, jUdgment, and spirit

of f~ir play and sportsmanship.

li£t:v~;;~"i;~)~~1.~." ;.. t .:..,;,~ "", ,:: ~..~: ':', ,:. ~'_.1 "!i

maI:l.Y and to strengthen their power to grasp and to improve

.~;~~:":)~~, .. ' <~' ~

to~orrect or reduce ~ostural defects. Special effort should

lbet
'~~d:e t'o evoke responses in the torpid pupil, to overcome

:$'\i:,t';r,ic: t\?~t;f .~;; L~ .~,~}' ;':: .~.>~;./~~.' ~,~':;,~;(~'~j.: \. .-'.: ''';
'co~ordination of the finger and hand movement.

2. Sports, Athletics, Play and Games. For all-round

. i;~:~.l"'.,?f"~:;l'; t:.'!:.'i..'. ,';:':-'~.:,.r ',:~';" .", <' ' _, ."

the sh.ambling, ,shuffling, dragging gait characteristic of SQ,
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greater socializing value, and usually provide more vigorous

Above all things these children must be taught to live

with and among people and do thei~ part to the best of their

ability.

How can we make them as good 9itizens as possible? It

is well known that a happy person is a better citizen than an

B. Citizenship

ungainly movement.

4. Militar~ Drills. These evoke quick accurate res­

pons~s and prompt obedience to command.

exercise for a. ,larger number of muscle groups.

3. Calisthenics and Rhythm Work. Music and rhythm make

a very strong appeal to the mentally deficients and ought to

be utilized,in physical training exercise whenever possible.

This type of work is of great service in overcoming the clumsy,

-
unhappy one. It is, therefore, perfectly logical to maintain

that if we make these children happy we are taking the first

step'in securing the best citizenship we can get from them.

People'aramore likely to be happy when they have some occu­

pat'ion ,'something' they call do with some sat i sfac t ion to them­

selves~.· Therefore if we can",train these children so that they
-"~t·:"t,,'t·: "("'L; - ',~ - _ . .' ' .. "
l1lH'e some little skill, even thou~li in one activity, and hot

,jl1lf'f£(ff~nt';t'oenablethem to earn a living, they have an occu­

pation; this will tend to make them happy and tend to keep them

but of mischief and to make them as little a burden upon so­

ci1ety ~s possible.

,
, ,
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c. Moral Training

The meritally deficient are not' only in greater need of

definite moral training than normal children, but most of' them

portance o~developinghabits of promptness, industrY,con-

the tendency to deceive and shirk.

The best method of moral training is the daily training

ment on the practical every-day virtues, on the duty of indus­

try, honesty, truthfulness, s:Lncerity, faithfulness, loyalty,

respond very favorably to such training. They need enlighten-

of behaVior. 'The hestowal of intrinsic or extrinsic' revmrds

of response by training the children to do actually the right

developing additional restraint and acceptable behavior in de-

habituation. The aim must be to build up dependable habits

and polite thing. Too much stress cannot be laid on the im-

rather than impression. Good conduct must be made a matter of

or. even on good will but on habit formation, on expression

desirable deeds and in forming fixed habits of response.

in correct modes of behavior, in actually practicing or doing

Prab~icing is be~ter than preaching. Our main reliance in

6:f""piTz§so::f special privileges and the withholding of rewards

for ihi'rac,tions .0.1' rules are very effective VJi th subnormals.

ficients must· be not on promise, good intentions, resolutions,

:tin.i:ted.application, andregulari ty. '

;The. bestowal of .commendation for the good the child does

mi4J1j.:1tE>~llS·his:attention.ondesiraqleconduc.t,. vjhereas reproof

it~Jl:w.!id~':de;e:ds,w~IIAdirect attention to the undesirable forms

"­
l'
,;

t dependability, fairness, courage to act justly and to resist
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gUidance rather than coercion. Chiidren who rebel at com-

Suggestions should be used rather than commands and friendly

The survey of the St. Louis16 special classes found that

It is otten insisted that teaching even the basic aca-

;D. Academic Studies

restlessness because of super-abundant energy or nervous in-

activities, substitute controlled movements for the uncon-

trolled, or active occupations for aimless, random manipu­

lations, and divert instinctive tendencies into fruitful chan­

nels. If the child has a passion for whittling his desk, sub­

stitute profitable forms of manual training for the aimless,

destructive movement. If the child suffers from constant

mands will respond willingly to suggestions. The teacher

will gain more by evidencing regret or sorrow, than by evi";

dencing irritability and anger over the child's misdeed.

Provide substitute activities for the child's undesirable

stability, substitute active occupation. By transforming the'

classroom into a bright, cheery, happy home, the atmosphere

of cheer and confidence will largely take care of the problem

of discipline.

'16" ,.
J. E. Wallace Wallin, The Education of Handicapped

Children (Chicago: Houghton Mifflin Co., 1924), p. 226.

demicbranches,.. such .as reading,. numbers, spelling, or writing

to mental de'f;ectivesis. a waste of time, because they do not

acquire sufficient competency in any of the sUbjects to make
.. :f ,Lt l'~J i ~:',1\ ,~.:-~,:_':', ,'~ ~'.

ani~ractical use of them.
';"~;';'>."'" , •. I·...i .....



3?

Wallace Wallin,.QR.• .£!.1., p. 231. .

.' E. Bensori-Motor, Manual, Industrial Arts,

P~evocational and Vocational Training

the tea,ching of reading and ari thme:~ic to mental defectives

who did not reach a mentality of about six years did not result·

in theaequisition of any useful form of skill.

David Mitchelll ? considers that no academic work at all

should be taught children who grade as middle grade imbeciles

or lower while Goddard holds that the three R's are almost en-

if the child's I. ~. is below ?O and useless in reading if

the I. ~. is below 40.

While it is true that the mentally deficient make little

may secure all 'the sansori-motor train­

requires fron! his 'plays; games and playful occu­

pations.The low-grade mental defective, the young mentally

progress in academic subjects complete suppression is not ad­

vocated. The attempt to do this would arouse too much hostili­

ty toward the special classes on the part of many parents,

who insist their children be given this training and if they

are refused such training in special classes, that they be re­

turned to the grades where such advantages are available •

tirely out of place with children who are mentally defective,

including even the highest grade cases. H. Woodrow holds that

insttuction is useless in arithmetic beyond addition, sub-

~ traction, mUltiplication, division, and very simple fractions
.;;,
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. . . . .
Choose materials which will interest the child, 'which

defici~nt child and the child with special sensory or motor

occu~ations, including exercises in noting resemblances, dif-

•• 4 " •

defects. must'have s'uch experience thrust upon hilll. A con-. .

amount of formal 'sense training, so far as relates to visual,

..
work, manual. training and in connection vIi th training in all

'" . '"

s:lderable amount of training can be given incidentally in con-

nection' with the games, exercises of .practical life, the' shop

arts and crafts. But the defective should be given a certain

. '.
colored beads, colored splints, colored peGs and block build-

ing.

ences, matching forms and color, constructing patterns TIith

audi tory and lcinesthetic, senses, formal motor training and

..
ferences ~hd contrasts, noting snmller and smaller differ-

The Shopartdindustrial arts training should include the

fOllowing.activities according to the equipment available

and the requIrements of ' each Child, based on his level of
'. ,~ L ", ~;....~ " ' " '
development, special capacities or talents, and vocational

inter~Sts'~::/:"','

various articles, modeling in I;aste board, makin(; crepe f'lor:ers,

table and room decorations and costumes.

r; .:,::'. .J~ _.. ("-

~'«~>l:', Paper iJtlork. This includes cutting,' folding, cutting

'5n~lpIa~tir~s, mounting, colori~S, poste~' 1:vork, constructing ,
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slips, dresses, and mending and renovating garments, darning,

4. Loom and Cord Work. Hand. loom and foot weaving, card,_ ......------

~u.d:rJ,;~Rhe~ ,: iIl~~rB:ct,~on inrega;rd· to balanced meals and food

~,•.. ,:Free7"Hand Drawing and Sketching. Coloring, filling

in l outline in appropril3.te color, stenci+ design.
'." '. " '. ',' .. ~,.. ' '" -. , . , '. " ,- . . .

,~., 'lPract1ca·l,Training ,for HomeServ1ce" This should be
~.", .•. 1."', " .', __ .. "" .. ,,~.:._~

board loom weaving, spool knitting rug making, braiding, knot­

ting, cord work.

5. Sewing,.Handand Machine. This includes the making

of various kinds. of stitches, sewing on buttons, hooks and

eyes, cutting, tailoring, making sewing bags, kitchen aprons,

,
toy making, carpentry, furniture making and repairing, making

tables, boxes,benche~,,stands, book racks, bird houses and

such -thi~gs""

7. Brush making. Including nail, shoe, scrub, cloth

and duster brushes.
'u

!

,:" ,,~, Pl.astic Art. "This is wprk in clay, plasticine" wax,

·~ealing ,wax, c~:rnent:,concrete work; pottery •

3. W.ea:,,~n~•. Work with raffia, reed, cane, and paper

rope weaving,.includillg weaving of ml3.ts, trays, baskets of

various killds, vases and lamp shades.

'~sed;;9fll;~;~!3 :pe;t.<:>~a~c~.ot ~ery1ce, ;n,,,the special schools,

tneludlng.the oleaning".Qf{i'loors, windows, gas ranges, cabin-
::. ,'. " ..l ..J- 'i',', "fl' -,,- .~" i~' t,;;'·, ~~;' .,~..' .·"i. .,' ,.". t~· ....,, ' -.', '" .':~''':' ~,

ets, closets, ice boxes, and furniture, sweeping, wiping, dust-

ing, washing and wiping, and taking care of dishes and kitchen

utens1J.~",launciering, ,proper preparation and serving of meals
. "'.. ," ,-- ,- .,. -" .. :. " .. "" ,-- /-, .

I crocheting and ~mbroid~ring.

6., Wood Work. Making simple objects ,scroll-saw work,
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motor a long time before he becomes intellectual. Move-

ment satisfies a fundamental biological need.

F. Opening Exercises and Assemblies

d. Motor training actually gives results. Experi-

objectives. '

ing •. It offers opportunities to compare, jUdge, analyze

problems ,: solve new problems, adapt means to ends and co­

ordinate movements toward the attainment of desired

b. It is through movement that the child acquires

a knowledge of the world. Movement brings him into in­

timate contact with his surroundings. Movement of the

hands enables him,;,to explore objects.

c. Motor education affords excellent mental train-

in connection with instruction on care of the baby.

10. Training. Training for specific jobs or trades

will not be amiss in the industrial center if the facilities

I

re'quireIllents, canning vegetables, outfitting ofa large doll,

are supplied.

The major emphasis in curriculum for defectives must be

placed on the motor forms of training rather than on the

literary form for various reasons.

8. The child is fundamentally a motor being. He is

> "';:'ence,'shows "that'the mentally deficient are benefited more

\)1' ~"lJby';"mbtor, industrial'arts and occupational tratning than

t:'l:N\U.nby;~:lit~rary instruction.

'.<C The opening' exercises can, if properly planned, be made
~; ; (1.';<. ~ ,.' ~ •.

'b'o" Yl~ld' rich cultural "returns in the spec ial classes. They



recite memory gems, sing or play an instrument individually,

I to dramatize, and to participate in plays.

'.
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G. Music

It 1s a superior mediwn for arousing attention,

"afford opportunities for assembling all the pupils of the
\

school, and for bUilding up a wholesome esprit de corps for
,

beginning the work of the day on a very high plane, for en-

ablingthe teachers to give inspirational talks with a view

holidays, or they may allow the pupils to enjoy instrumental

and vocal music, to partake in the singing, to receive train­

ing in singing, and voice and speech improvement, to declaim,

energizing the child's ac~ivities, developing motor co­

ordination and grace, training the voice, improving the

articulation, developing a group consciousness, socializing

the chiid, and improving aesthetic culture.

"'" t,.,.·.\:ra~,nin,g.
.~:' ',-,', ,

to arousing aspirations in the children to live lives of

noble service. They may talk on etiquette, morals, manners,

good behavior, character-formation, patriotism, physical a~d

mental hygiene, current events, the significance of special

:,>'" of furn~shing,enjoyment to children, but for p~rposesof

~ rhythm, the qUick staccatos, tempos, and simple familiar airs.;:
}.t Many possess considerable musical ability. Some who cannot

read the words can hum tunes, some possess good voices and

sing correctly in tune and some can learn to play easy selec­

tions on the piano, mouth harp, or different band instruments.

Music should be provided in abundance, not only for the sake

,I
i
:,'
'iI;

i',
'J
i,
i Most of the mentally deficients enjoy music, especially
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VII. CASE STUDIES FROM THE TERRE HAUTE SCHOOLS

The last two cases were grade cases.

The first eighteen of the following case studies were

made of pupils who were not able to do the work in the regu­

lar grades and who were old enough to be dissatisfied with

regular school work. They were taken from allover the city

and placed in special classes in the Technical High School.

Here they were given an opportunity to work in vocational

work.



18These grades are based on the work done within the
special class and do not have the value of the grades used
for normal students.

19A1l Physical Education work is done in classes with
normal,' children.

TABLE I

STATISTICAL' CASE STUDY OF MADGE

C

C

C

C

C

B

C

C

43

C

B

D

None'

3

2

C

B

C

D

B

c

Fair

Good

Fourth Semester ~unior

Vocational Class

Stubborn-flighty

TERMAN'S INTELLIGENCE TEST

C

C

B

D

SCHOOL'RECORD18

SEMESTER GRADES

14

.:; Madge

/

I. 9,.'78

NAME

AGE

,
P~~sent status of case

Clothing

Goods

Home Ma.nagement

Physical Education19

English C

M.usic C

Science C

Geography C

Civics D

Spelling B

Mathematics C

,,'i,.' '.', ',",,' ',. ".", .
~Outstandingcb:aracteristics

General health

Physical defects

Number~of children in'family

"FiEice in family
,', "":. ,.\' r·. '". '. ...
"'Hbme .atmosphere"



~,. " '

44

A. Madge

Madge is fourteen years old with an I. Q. of 78. She

is the middle child of a family of three • Neither of the

Madge has always had goud health but is much over-

parents have had much education. They attended only the lower

grades. They are of fair economic condition. The father is

a regule.r worker but makes only a small salary but the child-

ren were well-dressed and fed and always very clean.

She came to special class from the fifth grade. She

developed. She appears e.nd acts much older than she is and

does not fit in well with cirls of her group for that reason.

She is very dor;lineering and wan ts to be the leader in all work

or else do nothing. She has a stubborn disposi tien and is

sulky but when she is over her spell one would never know ~y_

thing was wrong.

was very weak in grade work. She is very flighty, can notI

'''remember or- reason or' concentrate. -She has made no advance

I
<
\
i
J

J in' s'pec lal class. She -is lacking in ability to use her hands

a:'1t'hough she does better work in cooking and cleaning than in

clOthing. Her particUlar gain from the special class is that

Sh~i'(is I vijry' happy in her work.
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C

C

C

C

B

C

D

C

o

D

Defective shoulders

3

I

Fair

Pleasant-caLm-polite

1:arried

D

B

C

C

C

C

D

, Terman's Intelligence Test

SCHOOL RECORD

SJlMESTER GRADES

C

C

B

C

STATISTICAL CASE STUDY OF NELL

Nell

16

73

NAlVIE

AGE

Music

English

Science,

Clothing

Spelling

General health Fair

45

Mathematics

Geography.

Number of children in fapily
I:.~:'-: ,,'~;' J '.. .~.

Present status of case

Physical defects
') '~~' ',' "

'Civics

'Foods

Plaoe/infamily
t~~>/: .,,.~·;~:"';~Jr:'\i. -.';,::-r.'·',:,

Home atfIlosph~:re

Outstanding characteristics

'Ho'me _Management

~Physical Ed'ucation
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~. Nell

!

Nell·is a sister of Dolly. She is sixteen years old and

has an I. Q,. of 73. She is the oldest of a family of three.

She was married in July at the age of sixteen and the

-She was in the special class one year. She could do

some routine work well but could not advance much beyond

left-handed.

"', ...

her head seems to rest too closely onhershotilders. .- She is

Nell was in the opportunity room before she entered the

highe-r special class. She is just the opposi te of Dolly in

disposition. She is always calm, polite and anxious to do

She is not of normal build. Her shoulders are defective and

that. She liked to go to school and would never miss a day

but·counted the days near the end of the year for she would

hot have to go back in the fall as she would be sixteen within

six'weeks after school started in the fall. She seemed to

it:", \ ,I

man she married- was twenty-four.
j~ ,'....... ,' '.,~ ".... , ~_, I. j .., '..... ,

of the term.

know· the State Law said that a pupil could not be forced to

enter school if he would be sixteen within the first six weeks';' 'I,,(:~ '. . .c, ,

-whatever she was asked to do or to he lp someone.
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20 . .
"'.•.. :~~. npt able to do anyacadeill"lC work. Attends school

'''for''vocatioIial'classes when she is able to do.so."

C

C

C

2

2

C

Very poor

Bad heart

Good

Listless-inattentive­
but happy

Fourth Semester in
~unior Vocational

Class

TERMAN'S I~~ELLIGENCE TEST

C

C

C

SCHOOL RECORD20

SEMESTER GRADES

TABLE I!!

STATISTICAL CASE STUDY OF ANNA

Anna

16

62

,
Foods

NAME

AGE

Clothing

General health

Home Problems

I. Q,.

Physical defects, , . .

Number of children in family

Place in family

Hc;>m~ atmosphere

9u~standing characteristics

'Present Status'of Case
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c. Anna

!l ,:),~:¥_ .',~_~:~, .-<, ,~ __" ,.:' t: " ". . )~.

will be a dependent all her Ii fe.

Her early school work was done in an opportunity room.

She has been coming to the special class for three years for

food and clothing. She was not even registered in a regular

well ,educa ted and holds a reliable posi tion with an insurance

company and gets a good salary. The mother is not so well

educated and is rather queer. They have a very confortable

home in a good community.

Anna has very poor health and her heart is very weak and

she m.ust a void all exertions. She is small for her age and

Anna issixt.een years old and has an T. Q,. of 62. She

1sthe younger of a family of two children. The father is

is very frail and queer looking.

home room. She comes when she feels like it and goes home

Y" :. ~i V' ~', ',',

mother 'and' fa the,r to ca re for he r she will be well taken care'

~,,', ',,;q ~ , ~~"

Gardens three and four nights a week. As long as she has her

',; ..

as Anna. She is always tired but still visits the Rainbow

when she feels like it. Some days she comes to food class

and does not even put on her apron. She just sits and watches

the, other girls. She can not take instruction. It is use-

'less to' expect anything from her but she was happy • The

girls of the class are lovely with her but just consider her
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c

c

B

B

B

B

D

c

C

B

B

B

2

2

Very good

B

D

Bad eyes

Good

Industrious-dependable

At home

c

TERMAN'S INTELLIGENCE TEST

C

B

B

C

D

SCHOOL RECORD

SErvIES TER GRADES

C

B

C

C

B

C

C

B

C

C

16

67

h .- ~ ,

Outstanding characteristics

NAME Virginia

AGE

I. 9,.

English

Clothing

TABLE IV

STATISTICAL CASE STUDY. OF VIRGINIA

Geography

Civics·

Music

Science

Gen~ral health

Physical defects

Spelling

Mathematics

Number of children in family

Place,in .family

Home_.Management

Physical Education D

Present status of case

··Foods
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D. Virginia

.. , ," ..-"

\ .
",' ~. <.,'

.Virginia is sixteen years old and has an I. Q. of 67.

She is the younger of a family of two. Her parents are'

fairly well educa ted. They have a comfortable home. Her

father is a city fireman with a fair income.

Virginia is very large, over-grown, awkward, and very

sensitive about her size. She is very nervous and has poor

s1ght.

Her work in lower grades was in the opportunity rooms.

She was in the special class three years. Here she gained

well in academic work and also did exceptional work in

C'1othing and Foods. She was much interested in music and

took.-piano iessons in regular high school class and played

it:l.the recital of the music department. She completed the

spe:9Ja l. course and since has beE:}n helping her mother with the

w.o;~l.f<at home:•

... >' ...." ,.:..,. ·,·J·~'W''''·''I···>. "

poise and became popular with the students because of her

t witl ingness, co-opera tion and dependability. Virginia did



51

A

B

A

A

A

C

D

\'

A

B

A

B

B

A

C

D

TERMAN'S INTELLIGENCE TEST

D

B

A

A

B

B

Good

None

5

SCHOOL RECORD

SEMESTER GRADES

B

B

B

B

A

A

B

B

C

TABLE V"

STATISTICAL GASE STUDY OF dANE

75

!

NAME dane

AGE 16

I •.9,.

English

Civics

Music

Clothing

Foods

Science

Home Management

Physl~al Education D

Spelling

Mathematics

Physicaldefeots

.General heal th

q~1imber o.f children in 'family 5

'i'~,aCJme atmosphere Very good
:M;,[".'.. . ... -) ....
';'~:'(;:':P:1~,:bI:l:rldl:ng characte rist ics Anxious to, succeed-very friendly

.,~f~~;,,~',·;,r:-·':<,-<,:\ ,.:"".. ',' . . . .
. Present status of case Fourth Semester in Junior

Vocational Class
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E . . Jane

Jane is sixteen y~ars old ~nd has an I. Q. of 75.

She is the youngest of a family of five children. She is of

French parentage. Her father is dead and the mother has

married three times. Her step-father is Italian. rEhe

family has al.iays been in· good economic condition and have

been interested in the advancement of the faBily according to

their - foreign ideas. She is in te11 ested in American ideals

of living and uses her influence on the far,lily and they

conform somewhat to it •

. Jane has been in the special class three years. She is

of a happy disposition and has a good effect on the group.

She is a good leader. She has been most capable in her work

and this term is doing regular high school work in Horne

Economics and is one of the best in the class. She is very

happy over her good results and works hard to keep up her

standard.

She is alNays very clean, tidy,. Vlell dressed, and depend­

ap;Le.. Sllewill be qUite a'Qle to take care of children or do

the.,betterc type of household work.
;-, '. " j,. i,.,~ "" .... l ,..."1. _,', .~ ...... ~ ...

. ..

.., .. 1



21Commercial work was taken in regular high school
classes.

D

A

D

F

F

53

D

D

C

D

C

B

A

A

D

None

Good

Very good

Very .good-dependable

5

5

B

C

B

C

A

A

B ..

B

C

Fourth Semester in Junior
Vocational Class

B

C

A

B

A

B

C

B

SCHOOL RECORD

SEMESTER GRADES
B B

. STATISTICAL CASE STUDY' OF DOROTHY
Dorothy .

;'16

I. Q.. . 72 TERMAN'S. IN'I'ELLIGENCE TEST

English

Geography

Civics

Music

Mathematics

Spelling

Science

Home Management

Physical Education D

Elemen. Bus. Tra ining2l

Clothing

Foods

Bookkeeping

Typing

Commercial Arithmetic

general. heal.th

Physical defects

~umber of children in family......... . . ,",

~lace> in family ,
.. ~,' ',,".~ '" ",' , •• - .:..-~ . ,L • ' .' ,;,.',: .'" •

';::',\i ; ·Homeatmo sphe re
fi')<h~. " .•... '.' ;. .

j;.1:E:~;;i,J)'tttstand:l,ng characte ri s tics
?,:~}C~~~~::;'(.:'-,,:,~:~t:.,~.:·~,~.:.~:,i ' . :':, :- ,,' , ,', .;'::, • ',' •

Present status of case

!
.~.

h

.
.);
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F. Dorothy

54

.... A year 'ago she married a man about three times as old

" . Dorothy is sixteen years old and has an I. Q. of 72.

She is the yOLmgest of a fal:lily of five girls. The lJaren ts

had a fair' education. 'rhe father has been dead a number of

held sood positions. The family has lived comfortably and

their home life has been pleasant. The mother and. four girls

Dorothy has been in the special class three years.

have centered their interest on Dorothy because of her in-

years and the fainily has depended upon the L;irls, 17110 have

help her as fIluch as nossible at home. She is very tirilid and

shy and has no initiative.

abilities. They provide her with everythinG she needs and

regular vocational high school course but was not at all able

Hayipg coupleted the spscial vocational qourse she entered the

reg'ular sirls in food and clothing vIi th special aid from

te'aehers •

to, pope with high school students. In order that she be

happy'and also gain some' good she is doine some worl:: ':7i th

a'~:"'~he and her 'family had the marriage an'nulled. She entered

s:bl1t~ol' in the: fall and continued her work.
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TERMAN'S INTELLIGENCE TEST

55

4

C

c

B

c

C

DD

C

C

4

C

B

B

B

Good

Spech

Fair

Bold-loud-'likes to
attract attention

At home

C

C

D

B

C

C

SCHOOL RECORD

SEMES1~R GRADES

TABLE VII

STATISTICAL CASE STUDY OF RUTH

70

Ruth

I. 9,.

Civics

English

AGE 15

NAME

Science

Clothing

Foods

Spelling

Mathematics

General health

Physical Education

Home Management

i;Pje~erit·sta tus of case

Physical defects

Number of children in family

Place in family

Ho:m,e a tmosphere

.Outstanding characteristics
.~, • C . I' ;' .• •

t,'~ i

.~
';
.~,
'\



G. Ruth

lines of domestic work.

56

Ruth is fifteen years old with" anI. Q. of 70. She

She attended the regular classes until she reached the

At the time she entered the special class she was Vlork-

With superVision she would be cap&ble of doing illOSt

than is necessary for a student.

and is dressed better than the, average. She has more [{:toney

6A g:cade and then entered the special class vlhere she has

ward and wants to be prominent in all activities.

makes her quite noticeable, especially since she is very 1'01'-

';, '/t .. ~ (, ',;

in" school. "She could not do acaderili c work but did good work
j'. '. ;,. -. , .',. " ',,; - :' .- ~ ."""" .

ih"'dlo'ehihgand; foods. Each terLl shm'ls more skill in use of
:: ,. I' c" '" , ,'," ,: i ,', " ,",

h~if"na:nds / ' "

now been for a year and a half. Her pork in the grades vras

give her. She alvrays has all the needed materials for school

;
J completed the comrJ1on school courses and have alvrays lived
,1

very poor. She is much handica-~,ped by a sDeech defect \:vhich

under :1:'air. economic condition. lrhe parents are interested and

anxious that Ruth have the best opportunity that they can

';\ is the youngest of a family of four children. The parents)t

ing at night at a dance hall selling candy. This kept her

f 'until the early hours of the morning. V.fhen she came to school}
,~

~ sHe wiits so' tired and sleepy that she was in no condi tion :CorJ
wOrk. This continued several months and she gained nothing

f:roll1 school ~ After she lef't thi s work she tool..;: JilOre intere st
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c

A

C

C

D

A

A

None

D

A

A

C

C

B

A

C

B

13

11

Fair

Fourth Semester in
Junior Vocational

Class

.crood

. Indifferent-vain­
haughty

D

.'

B

A

A

C

TERMAN'S INTELLIGENCE TEST

A

C

C

SCHOOL RECORD

SEMES'rER GRADES

TABLE VIII

STATISTICAL CASE STUDY OF KATHERINE

15

74

,,

NAME Katherine

AGE

English

General health

Music.

Clothing

Food'

Present status of case

Physical defects

Number of children in family

Place in family

Home atmosphere'

Civics

Spelling

Mathematics

Science

;Home Management

Physical Education

)

.Outstanding characteristics
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:. ~ '.
, . /

H. Katherine

; •.> '.t L .. '

Katherine is fifteen years old and has an I. ~. of

7,4. .She is the eleventh. ofa family of thirteen, nine of

whom are living. The parents were poorly educated. The

father is dead and the mother supports the family by her

work and by what charity help she can get.

Katherine has been in the special class two years. It

has been of no value to her and she of no value to the group.

She is more independent every day, very stubborn and very in-

girl in school and knowing the circumstances one wonders

grateful for the many things that must be done for her.

She is interested in no work and will not work. Her only

capable and .does not want to do any better.
"" ~ J~., ; _ •

conce-rning "the' source.

" • What she will ever do is a question since she is so in-

J interest is to look nice and she al ways makes a good appear­

ance. ' She is very clean. She is better dressed than any



AGE 15

I~~. 76 , TElMAN'S INTELLIGENCE TEST

59

C

B

C

B

B

D

B

D

5

5

Good

None

Industrious-kind­
happy

Poor

Fourth Semester in
Junior Vocational Class

',;' ...•

D

SCHOOL RECORD

SEMES'IER GRADES

C C

B B

C

C

D D

B B

C C

B B

C B

TABLE IX,

STATISTICAL CASE STUDY OF GRACE

!

NAME . Grace

Mathematics

Clothing

Food

Music

Present status of case

Geography'

Civics

Spelling

Science

Home-Management

Physical Education

Physical defects

Number in family

Plac e ,in family

Home a tmo sphe're

·Outs tanding characteristi cs

, English

'General health
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Her work cave her a different outlook on

60

I. Gra,ce

.; ~'

h,er, more able to do her work.

her age.

and it has been a struggle for existence.

the children and did so muc h for theil and helped 1,'J1 th the

all in her Vlork. It was thought since she 1iTas interested in

care o-f the younger children. She is qUite old-actins for

She is the oldest of a family of five children. The parents

have had no educa tion. They completed only the 10weJ- grades.

Grace is fifteen years old with an I. Q. of 76.

Grace has alvmys taken the responsi bili ty a f taking

She entered the special class from the ~ifth grade.

She was very poor in academic '.70rkand had no interest at

ter.eJ3ting to he I' •
';"J)'i'~-; ,i, '" - -', .;, '" < "

tAj,,;ng? Sind,!., Y"il1.lJl~k;e
t"i ',-,.~ 0;' ' - ,:, "~'" '_.' ' .. ;. _. ,l "

home worl( that her place was in vocational vlOrl::. In the
~- ',.,- "" - t "

special class her a.tt1 tude to'vard school chawje,::,. She was
'-.' - ~,',' !'.: - . . " / \.

and anxious to learn. All the equipraent at school VIas in-
....~,..;~.. ',:.',-.: ,;, '(:: ';)~."~:

ha'ppy'-in'''all--thework'done with her-hands .-- She was capable

,The. father;h~s had. very poor work in the last. seve'ral years'



C

D

B

C

B

B

BB

B

C

B

B

C

DD

B

C

B

C

B

C

2

Very good

2

Good

Special course s in
Junior Vocational Class

Polite-attentive-industrious

D

, TEBrvIAN'S INTELLIGENCE TEST

Thyroid gland

B

D

B

C

B

C

SCHOOL RECORD

SEMESTER GRADES

NAME Joe

61

AGE ·17·

I. Q,.' 60

" .
Number of children in family

English

TABLE X

STATISTICAL CASE STUDY OF JOE

Geography

Civics

Music

Foundry

Wood Work

Mathematics

General health

Present status of case

,-" "

Physical de~ects

Phys~cal Education

Place in family
... ,' "'~ ..

Jiome a,tmosphere

.·Outstand,ing ch~racteristics
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J. Joe

He was in the opportunity room five years and two
.. " ~.' .,

~ilypleasllre. He does a little work outside of school caring
.;, j,' ,;,... ',." ,"j

Joe is seventeen years old and has an I. ~. of 60.
'_ .1

g90d and caused no trouble but is easily disturbed among

fast enoughnto be in a school orchestra. He has always been

Joe is a thyroid case. He has over-secretion of glands.

He is large, awkward and over-developed in every way.

He did fair work in reading but had no number sense.

He'showed no ability with his hands. His one interest is

playing a cornet. He played well but could not read music

for ya,rds.

;:..0. ' •

He is the younger of two children. The mother has a good

·.educat ion and the father: also. He has a good position as

bookkeeper wi th a large business concern here. The family

have always been well taken care of economically and the home

furnishes to the family all a home should.

j years in a special class and completed the course. He is
,I

rl.. now in school working in the same classes. The parents are

it o~ly too. ,anXiOUS for him to do the, thing in which he gets
'.". l.A ,:,: ,. :,

,1
I :\

, l



General health

Present status of case

63

Fourth Semester Junior
Vocational Class but is
not able to carry shop

1

1

Very poor

Speech and muscular defects

Very good

Polite-shy

·'

TERMAN'S INTLLLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

C C C 0

C 0 B B

C 0 C 0

C C C C

C C C C

TABLE XI

STATISTICAL C~E STUDY OF FRED

Fred

I. Q,. 68

Oivies

AGE 22

NAME

Home atmosphere

Outstanding characteristics

Physical defects

Number of children in family

Place in family

Geography

Spelling

English

:B4athema tics
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K. Fred

....J



TABU; .lll

S '.i'Al' l~'l' lClU. CAA..ii. .:'.i.'ULY C'l·' LAVID

AGJ:;

G5

I. ~.

'::CHOOL liliCOi-.D

En6lish

Science

Civics

lwiu theu.::.. tic: s

Spelling

Auto-mcc:hunics

Foundl'Y

Forge

Wood shop

General health

C

C

c

c

C

C

B

B

Good

C

c

B

C

C

b

b

Physical defects

Number of childrt:n in f~lly

Place in family

Home 8 talo sphe re

Qutatand1ng characteristics

status ot case

None

6

4

Good

Cart:less-tries hard
to be neat

Revlewin6 Junior Vo­
oational Shop work



them some advanced 'Nork.

work that they come back and. vorl\: in the same classes.

66

Such a liking is formed and they are so happy in the

He has been in the opportunity room for three years and

He has always had good school attendance and seemingly

L. David

David is sixteen years old with an I. Q. of 76.

He is the fourth child in a fwaily of six children. Both

mother and father completed the eighth grade. The family

is very poor, shiftless, and dirty.

is never sick but has a pinched under-nourished look.

but puts forth every effort to be neat. He is a hard ~orker.

completed the t~o year special class. He is very careless

He does fourth or fifth grade academic .jork but ShOV1S sDecial

abili ty in auto-mechanic s, foundry, for,:;e and wood shop.

in,terest in these returned special students and try to give.

David is back in the special class. The teachers take special
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67

c

C

B

B

C

B

Good

None

C

B

C

c

B

C

Fair

TEm~'s IW£ELLIGENCE TEST

1

1

Courteous-lacks social
adjustment

Third Semester in Junior
Vocational Class

SCHOOL RECORD

SEMESTER GRADES

," ,

74

status of case

N.AME paul

STATISTICAL CASE STUDY OF' PAUL

I. Q..

General health

TABLE XIII.

AGE 15

Mathematics

Geography

Civics

Foundry

Spelling

Wood Work

Engl-ish

Science

Physical defects

Number of children in family

Place in family

Home atmosphere

.. Outstanding ch'aracteristics



1
'!

f, ':1
~'

1
~
{

I

68

M. Paul

Paul is fifteen years old and has an I. ~. of 74.

He is the second boy in a family of four boys. One brother

is very much retarded. rrhe mother and father are \':Tell edu-

cated. The father is a railroader and the economic condi-

tion of the family has alvmys been good. The home is a good

thrifty German home. He has good health but is nervous and

restless.

He was in the opportunity room for three years and has

been in the sJJecial class for tvfO years. His 'a 0 r1-: has greatly

improved. He is courteous and thoughtful in his contacts

wi th groviTl1 people and girls but does not get along vri th boys

of his 01ivn age. He has never co-operated in games with boys.

H~ does not like to be asked to take part and often wanders

about alone. He often stands alone looking out the window.

No special gain has been made by his being in special

class. He is not even happy. He is a psychopathic case.
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TABLE XIV

STATISTICAL CASE STUDY OF LEE

TE~Uill'S IN~ELLIGENCE TEST

C

C

B

B

B

B

SCHOOL RECORD

SElvlES TE R GEADES

C

C

Wood Work

Art

Foundry

Civics

English

f,
NAME"' Lee'h

AGE 23

I. Q.. 45

General health Fair

Physical defects

Number of children in family

Place in family
~ '.'..... ': )

Home. atmosphere

Out~tanding characteristics

Present status of case
" )

Small head

6

6

Good

Indifferent-stubborn
\

At home
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,N. ,Lee,

Le'e ,istvlenty-three years old with an I. ~~. of 45.

He is the youngest of six children. The parents were ',fell

ed.ucated. They were very well fixed economically. ' -Both

parents were adclic ted to alcohol. 'rhe father died vIi th

deliriuLl tremens.

Lee is very small and is often taken for ten year old

child. He has ver:! small head, of a typical microcephalic

type. His hair is very coarse and at tiJleS he has a very

thick tongue. His fingers are very stubby. If he starts

to laugh, he v/ill continue to laugh all day, and if he starts

to cry he will cry all day.

He was never able to do anything in regular grade and

was e±cluded from school. At the age of seventeen the parents

learned of the opportunity rooms and asked permission to

p[a6e him in school. He was never able to do anything beyond

the second' grade in reading or numbers and has never yet

learned the different pieces of money; but vrith paints and

c~~¥9n he i~an,artist. He can not create, but he can copy.

He is an institutional case.
"

,,'<
,.~_'''''''' ,I. :
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None

5

3

Fair

Fair

Pouty-indifferent

Fourth Semester in
Junior Vocational

Class

TABLE XV

TE~UlN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

B B B

C B B

C

C

C

C C C

B B

C B B

B B

C

D D D

.'

';';

STATISTICAL CASE STUDY OF MARY

I

NAME Mary

AGE 14

I. Q,. 73

Clothing

Music

Mathematics

Spelling

Geography

Civics

English

Science

Foods

Physical Education

General health

Physical defects

~umber of children in family

Place in' family

Hc;>me 'atmosphere

Outstanding characteristics

Present status of case

....

~.

" Home Management
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o. Mary

Mary is fourteen years old with an I. ~. of 73.

8he·is the third child of a family of five. Her mother and

fa ther died when she was five years old. She lives vli th an

aunt who has grovnl children, and they have very badly spoiled

Mary. She was in the regular grades until the sixth grade

and then entered the special class.

She is very attractiv~ and popqlar with the students

of her group and also regular students. She is not very co­

Operative. Mary Vlants to do the thing she 'Frants to do at

the time she wants to do it, regardless of v!hat the gi'OUp

is doing. If things do not go her way she pouts for hours.

She is very apt ~ith her hands and ~oes exceptional

work in vocational classes, but can not do acaderilic mr1\:.



AGE 16

NAME.

I. Q..

Marie·

70

TABLE ··XVI

STATISTICAL CASE STUDY OF MARIE

TE~~NtS INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

73

English

Mus.ic

Science

Geography

Civics

Spelling

Mathematics

Clothing

Foods

Home Management

;Physical Education

C

B

B

B

C

C

C

C

D

C

B

B

C

C

A

D

C

B

C

B

B

D

C

B

C

B

B

D

'!O:enaralhe.al th .

>P.ll.y's ical ... de f ec t s

. tNUIllQ~rQj:' children in family
,

Place in family
. , .

:E;t0Ill~a tmo sphe re

Outstanding characteristics

Present status of case

Very poor

Eyes~ears

8

5

Very poor

Sad-inferiority complex

At home
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~i:

P.Marie

Marie is sixteen years old and has an I. ~. of 70.

She is the third from the oldest of a family of eight.

The parents are the most ignorant type of people. Marie

has been in an opportunity room since she was in the second

grade and all the children younger have been in the same

room. The two older were no higher mentally, but the school

.system had no place for them other than regular grades.

The family have always been in poor financial condition. The

father will not work and they depend mostly upon charity for

existence.
•

Marie has always been a weak, delicate child, due chiefly

to under-nourishment. She is slightly deaf and has sore eyes

most of the time. She has a dark outlook on life and is

nev~r getting a square deal to her idea. She never feels on

an equality with the other girls. She has been in the

special class three years. Her work here has been on a low

~e:vel except caring for dining room and kitchen. She is
.,' '" .

h~ppi.estwhen doing this work. She will never have a strong

,body pr ability to have a job of the very easiest type.



NAME .. ' Margaret

AG:E 16

''',

TABLE XVII

. STATISTICAL CASE SWDY OF MARGARET

75

I. Q,. 80
TERMAN'S INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

English C C C C

Music B B

Science B

Geography B

Civics B C
:; Spelling C B C B
,;

" Mathema tics C C C C..
I.
I

..
I Clothin~ B A A Bl
t
l Foods A B~•f

'Home :Management~ BJ
'Physical Education D D D D

Qeneralllealth Good

Phys~c.~l qefe9ts None
,.: ; '.~ '.. ,"' .

;:l~~ag~l':,i~ ',; t.~lll~tY,:, ':\" .
,,,:gome .a tmo sphere

Outstanding characteristics

Present status of case

5

Very poor

Friendly-popular in
her group

At home
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Q.. Marga~et

Margaret is sixteen years old and has an I. Q. of 80.

She is the fifth child. of a family of ten, nine of

whom are living. The parents have had no education. The

father has not had work for many years and is not much in­

clined toward work when he has an opportunity. The family

lives in a two room shack with scarcely enough furniture for

the two rooms. One can imagine the type of home spirit and

atmosphere in such environment.

finished the special two year course in which she was one of

the best of the group. She tried to do high school work but

was'unable. She did make a grade in typing. It was neces-'

Margaret has been in the opportunity room since she was

in the third grade. She has al~ays been a rather happy

child, with a good disposition and well-liked by her group.

She has been in the special class for three years. She

problems w~re more advanced. It is impossible for students

,.of. this group to do regular high school work •

.,'"Ma.rgaret will make a good household worker for she is

.,d.e.pendable, slow but particular and anxio us to do good work.

,directions and follow: them. '

I'

:t
; :'.
\ sary for he r to do more work with the special group but her

It:



NAME Betty

AGE 14

TABLE XVIII

STATISTICAL CASE STUDY OF BETTY

77

I. Q,. 81 TERldaN'3 INTELLIGENCE TEST

SCHOOL RECORD

SEMESTER GRADES

English F C C C

Music C C C

Science C

Geography C

Civics C C

Spelling C C C C

Mathematics D D D C

Clothing B B B B

Foods B C

Home Management B

Physical Education C C C C

General health Good

Physical defects

Number of children in family

Place in family

Hame atmosphere

Outstanding characteristics

Present status of case

None

10

4

Very poor

Happy-flighty-unreliable

Fourth Semester in
Junior Vocational Class
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R. Betty

Betty is a sister of Mabel. She is fourteen years old

and has an I. Q. of 81. She is the sixth of a family of ten.

Betty has been in an opportunity room since she was in the

second~;rade. :3he is of a rather nervous nature , rather

flighty and unable to stay with a task any length of ti~lli.

Betty can not be trusted and is not truthful. She is so

lacking in the little things that girls her aBe like that

she can not resist the teQptation to take such things if she

has a.chance. She has been in the special class two years

and has done fair academic work and good vocational work.

She is still in special class.



TABLE XIX.

STATISTICAL CASE STUDY OF PHIL
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NAME

AGE

I. Q,.

Phil

10

38 TEWvUill'S INTELLIGENCE TEST

SCHOOL RECORD

- Was given only phonics and numbers in the lC Grade.

General health

Physical defects

Number of children in family

Place in'family

Home atmosphere

Outs-tanding characteristics

Present status of case

Fair

Eyes

5

5

Poor

Shrewd-indifferent­
dishonest

, At home
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s. Phil

Phil is ten years old and has an I. Q. of 38. He is

the youngest of a family of five. The parents have no edu-

cation and are poor and shiftless. They live in a two-room

house near the river. The furnishings are very meager and

show great lack of cleanliness. There is no possibility of

home atmosphere.

~he mother told the child over and over that he was

crazy and he would tell the children he was crazy for his

mother said he was. 'rhe doctor said he had a tumor at the

base of the brain v"Thich caused his 10YT mentali ty. His eye-

sight is very poor and he can not see ordinary print in books,

not even in primers with the large print. It was necessary

for the teacher to make letters an inch in height for his work.

He has been in the opportunity room three years. He

gained much but was so mean to the other children that he was

excluded and is now running the streets, stealing anything

he can get. He was always very shrewd and could locate all

the important buildings in the city.



BABLE xx:

81

STATISTICAL CASE STUDY OF FRAl'IK

NAME Frank

=

Good

3

2

None

Very poor

Kind-not trustworthy

At home-Ward of the Court-

~RMAN'S INTELLIGENCE TEST

SCHOOL RECORD

14

72

Reached third grade and was excluded from school

I. Q,.

AGE

General health

Number of children in family

-',"

outstariding characteristics

Physical defects

Home atmosphere

Place in family

Present status of case



, ~..,
(

82

T. Frank.

Frank is fourteen years old with an I. ~. of 72.

He is the second child of a fawily of three. The mother

is of low mentality. She is care-worn, over-worked and

very weak physically. The father has a little higher men­

tality. He is crippled and walks by means of a crutch.

The only income he has is by selling papers on the street.

He has been in an opportunity room for four years.

He did good work when he wanted to, and ,would have been able

, to do more but was a truant., Also he could riot be trusted

but was kind to everyone, and especially the little children.

His mother was so fond of him she shielded him in any

trouble he was in. This made it hard for the teacher to

work with him. He really reached his mental capacity at

the age of eleven.

He has been before the probate jUdge many times for

stealing.' Now he isa ward of the court.
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~he following facts are Gathe~ed from the cases

studied:

Average age

Average I. Q..

16

71

Average number of children in family 5

Nmnber of cases vd th no parents livine; 2

in the special vocational class 9

l\Jumber.li th physical defects 6

Number 'Ni th ambi tions 0

3

4

2

I

1as ward of court

.. ',.J"

year special course

Number vli th mo ther and father living 18

Number of casesfi th inferiority cOiaplex 2

Nl_uuber wi th only mother livine; 2

Number not living rrith l)arents 2

NW"J.ber \r1 th good ;,oIile a t:lOsphere 12

Number vii th special talents 0

Number takinG the fourth semester of;ork

Number at hOTIlli after completinG the two

year special course

Number at home before completing the two

Number reviewing work

'Number married



VIII. CONCLUSION

r:r,he present American philosophy of education proclaims

equal opportuni ty for every child •. This requires a study of

the inherent capacities of children and th~ consideration of

the opp6rtunities for service in a highly complex, indus­

trialized society. Were it necessary to provide a special

curriculum and method of teaching each individual, schooling

would be beyond the means of all except the very wealthy.

Fortunately, school ad2inistrators have been able to carry

on instruction of the great majority of children in rather

lar~e groups. This, however, works to a disadvantage of

those who are in some way handicapped; but increasing atten-

tion is being Given to the education of subnorruals in the

Uni ted States. It is Goin~ to be the '.fOrk of our public

schools to reach this group of people. The num.ber of school
';:
~ systems \'1hich provide these sl)ecial schools and classes is
f'
t increasing in number. It is here they.:ill be better fitted
t
k
l' to work and live in 0. deplOcracy.
l

Fifteen states have enacted special laws to promote

school education of handicar:ped children, namely: Alabama,

1927; California, 1921; Connecticut, 1921; Louisiana, 1922;

Massachusetts, 1919; Io:Iinnesota, 1915; Illinois, 1917; New

Jersey, 1911; Hew York, 1917; Oregon, 1927; Missouri, 1919;

Pennsylvania, 1919; Utah, 1921; ~isconsin, 1917; ~nd ~yoming?

1919. Of the thirty states reporting, (With no legal pro­

Vision) twenty-two supply education for the retardecl and eight

have no provision22 •

22"Report of the Comrni ttee on Special Classes," Special
. Education; ~ Handicapped and th~ Gifted (New York: The

.' .Century Co., 1931), p.439.



85,.
,.

In order to accomplish the ideal equality of 0DPor-

tuni ty for all children, opportunities f:J.ust be provided

for the mentally retarded to learn hOl'r to live completely

and successfully on their intelligence levels. Education

vrhich will' perui t them to engage in the v!orl: of unskilled

labor and live hap~)ily in the humblest Group must be given.

Special abilities should be sought out and developed and dis-

abilities should be minimized, not stressed. TIith a de-

partment of special education orGanized and properly staffed,

it will be possible to ~ive every child the o~portunity for

an education suited to his ability.
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