THE PERSPECTIVE OF EDUCATION FROM BLACK–WHITE–BIRACIAL
STUDENTS IN MIDDLE AND HIGH SCHOOL
_______________________
A Dissertation
Presented to
The College of Graduate and Professional Studies
Department of Educational Leadership
Indiana State University
Terre Haute, Indiana
______________________
In Partial Fulfillment
of the Requirements for the Degree
Doctor of Philosophy
_______________________
by
Eric Deville Jackson II
December 2017
© Eric Deville Jackson II 2017

Keywords: BWB, Biracial, Identity model

VITA

Eric Deville Jackson II

EDUCATION
2017

Indiana State University, Terre Haute, Indiana
Ph.D. in Educational Leadership

2014

Marian University, Indianapolis, Indiana
Certification in School Administration

2011

Indiana Wesleyan University, Marion, Indiana
MBA in Applied Management

2008

Marian College, Indianapolis, Indiana
B.S. in Sports Administration

2005

Rock Valley College, Rockford, Illinois
A.S. in General Studies

PROFESSIONAL EXPERIENCE
2015 – 2017

Bloomington Graduation School, Bloomington, Indiana
Principal

2014 – 2015

Broad Ripple High School, Indianapolis, Indiana
Dean of Students

2012 – 2014

Emma Donnan Middle School, Indianapolis, Indiana
Assistant Principal/Dean of Students

2011 – 2012

Job Corps, Edinburg, Indiana
Career Readiness Instructor

2009 – 2011

Indiana School for the Blind and Vision Impaired
Indianapolis, Indiana
Life Skills Instructor

iii

COMMITTEE MEMBERS
Committee Chair: Ryan Donlan, Ed.D.
Assistant Professor of Educational Leadership
Indiana State University
Committee Member: Mary Howard-Hamilton, Ed.D.
Professor of Higher Education Leadership
Indiana State University
Committee Member: Lamata Mitchell, Ph.D.
Vice President of Instruction and Academic Operations
Pima Community College
Committee Member: Francis Wardle, Ph.D.
Professor of Early Childhood Education
Red Rocks Community College

iv

ABSTRACT
The study examined middle and high school Black–White–Biracial (BWB) students’
perspectives of education. In order to accomplish this qualitative research study, the research I
sought to (a) gain an understanding of how biracial students viewed themselves in secondary
public school systems, (b) understand how BWB students identified within the school
environment, and (c) learn how their identities affected their learning. The purpose of this
qualitative phenomenological study was to gain in-depth understanding of the overall
educational viewpoints of BWB students in select rural, urban, and suburban public schools in
Indiana.
The design of this research included data collection from one-on-one interviews of BWB
students. The one-on-one interviews included BWB students from urban, suburban, and rural
areas around Indiana. Through qualitative data analysis, I sought to identify any themes that
presented themselves among the responses of the participants. The responses to the interview
questions were recorded, transcribed, and coded to identify common themes among their
experiences as BWB students.
Themes identified included the participants strong sense of being described as a regular
person, wanting to know more about their biracial history, along with their current schools doing
more to promote more programs toward multiracial students, acting in order to fit into the
environment they were in, and the advantages and disadvantages of being biracial. The findings
of this study serve as a voice for BWB students and to secondary educational institutions.
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Because of the challenges faced by the participants is this study, the findings may also be used to
provide secondary institution that are experiencing an increase in multiracial student population,
a direction in how to provide educational environments for their multiracial students.
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CHAPTER 1

STUDY FOUNDATION AND RATIONALE
In 2000, Americans were given the opportunity to select more than one group on the
United States census when reporting their ethnicities. During the 2000 census, 6.8 million
Americans identified themselves as belonging to more than one racial/or ethnic category
(Cassidy & Grieco, 2001). Organizations such as Project Reclassify All Children Equally
(RACE) and the Association for Multi-Ethnic Americans were involved with the movement to
change the census form to allow people to identify as belonging to more than one race (R.
Williams, 2009). The 2010 census noted that 2.9% of the population reported belonging to two
or more ethnicities (Saulny, 2011). Within states such as Iowa, Mississippi, and Indiana, the
population reported to be biracial increased by 70% (Saulny, 2011).
Suburban areas have much to offer people who look for better schools and safe
neighborhoods. Parents choose to move into suburban areas for more reasons than just the safer
neighborhoods; they look to enroll their children into suburban schools for better educational
opportunities as well (Larson, 2003). Therefore, suburban schools are becoming more and more
diverse in student enrollment. Holme, Frankenberg, Diem, and Welton (2013) noted from 19902010, the European Americans in suburban communities decreased in population from 81% to
65%. With an increase in the Hispanic population of 8% to 57% and the Black population
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growing by 10%, suburban schools are struggling with finding ways to work with a more diverse
student population (Chirichigno, Frankenberg, Siegel-Hawley, & Tefera, 2011).
America’s enrollment for secondary education is beginning to reflect a more diverse
school population; suburban schools are in the middle of this transformation in education
(Chirichigno et al., 2011). Wardle (1992a) noted multiracial children are often invisible in the
classroom and that most teachers are unaware of the challenges faced by those students. Black–
White–Biracial (BWB) students’ experiences in secondary schooling have become a challenge,
and as a result kindergarten through Grade 12 personnel face challenges on how to better serve
the needs of BWB students (Wardle,1992a). R. Williams (2009) noted that secondary school
personnel lack knowledge of how to best work with BWB students, as limited research findings
have not been available until recently and that BWB students are categorized as being only
Black. Educational research regarding BWB students is vital for K-12 educators (R. Williams,
2009).
Rationale for the Study
Research for BWB students’ educational experiences with a focus on the secondary
environment needs to be expanded, as few researchers are focusing research on the topic (F.
Wardle, personal communication, October 16, 2014). Chiong (1998) stated that literature on
interracial individuals is not being utilized at the secondary level. Biracial students’ viewpoints
on public secondary education are one disparity of this research. Wardle suggested that no one is
talking about how biracial students view themselves, their peers, and their school environments,
especially during the middle school years (F. Wardle, personal communication, October 16,
2014).
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Theoretical Framework
This study built its conceptual framework upon Poston’s (1990) biracial self-identity
development model. Poston (1990) noted that his model was derived from research on biracial
individuals and the support groups that work with biracial people. Along with the Poston model,
this research included Wardle’s (1992a) ecological biracial self-identity development model,
which looked at a healthy multiracial identity beginning in preschool and ending at adolescence.
Kerwin and Ponterotto’s (1994) biracial identity development theory and research focused on the
child being comfortable with both sides of his or her heritage, starting from preschool through
the person’s natural life; also included into this research was Renn’s (2003) ecological model.
Identity Development Models Discussed in the Research
Hardiman’s (1982) and Helms’s (1995) white self-identity development models are
discussed in Chapter 2 along with Cross’s (1987) nigrescense identity model. These models
looked at the mono-racial development of both White Americans and Blacks. I offer more
details regarding these models in Chapter 2.
Before understanding the overall problem that this research sought to address, it is
important to note the biracial identity framework that Poston (1990), Wardle (1992a), and
Kerwin and Ponterotto (1994) developed served as the starting point for me to begin this study.
The U.S. system of education serves, in part, to directly or indirectly show students who they are
and who they are not; with a system only teaching dominant White American values, it may be
illustrative to find out which racial make-up is deemed valuable (M. Cruz-Janzen, personal
communication, March 24, 2015).
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Statement of the Problem
With an increasing number of BWB people in the United States, especially young and
adolescence people in the secondary school system, studies have not kept current on how to
better serve this growing population (Wardle & Cruz-Janzen, 2004). In order for children’s
identity development to be positive, it relies on a secure sense of belonging, and schools,
community centers, and other places throughout the community must continue to self-educate,
and become more aware of support systems that increase their ability support children’s identity
development (Wardle & Baptiste, 1988). To meet the needs of an increasing number of biracial
and/or multiracial students enrolled into P/K-12 schools, it is imperative that P/K-12 personnel
create learning environments supporting biracial students (Wardle, 2014).
Adolescents who identify themselves as biracial are at a higher health and behavior risk
than those of one race, and stress is a leading cause of their identity development (Udry, Maria,
& Hendrickson, 2003). Erikson (1963) asserted that the most important aspect of an adolescent
is to establish an independent identity. Wardle mentioned how most BWB students struggle with
their double identities during middle-school-age years and throughout their high-school-age
years, and further stated that no one seems to be looking at this (personal communication,
October 15, 2014). Rockquemore and Laszloffy (2005) stated the overall racial climate in any
particular school shapes the degree to which it is likely to be attentive to the unique challenges
that biracial children face.
Two areas that help influence the culture of many secondary school systems are the
teachers and the curriculum material selection. Wardle and Cruz-Janzen (2004) noted teachers
who are preparing to enter teaching are unprepared as to how they might support BWB students’
educational needs. Wardle (2007) stated that some developmental books mention the needs of
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multiracial children and how teachers can work with them; however, these books seem to
suggest biracial children switch back and forth between single identities throughout their
environmental circumstances. Most multicultural texts, curricula, and classes do not go into
much-needed depth about the needs of biracial children (Cortes, 2000; Wardle, 1996; Wardle &
Cruz-Janzen, 2004). Potential problems biracial students might face include cultural and racial
identification issues, lowered self-esteem, difficulties in dealing with conflicting cultural
demands, and feelings of marginalization between two ethnic groups (Kerwin, Ponterotto,
Jackson, & Harris, 1993). When biracial students have to choose a mono-racial identification
based upon how society views them (Charmaraman, Erkut, Woo, & Quach, 2014), the result
only contributes to the lack of understanding in society of how better to understand the needs of
biracial students.
Purpose of the Study
The study examined middle and high school BWB students’ perspectives of education.
In order to accomplish this, a qualitative study was conducted in order to (a) gain an
understanding of how biracial students view themselves in secondary public school systems, (b)
understand how BWB students identify within the school environment, and (c) show how their
identity affects their learning.
Assumptions
The research assumptions upon which this study was based included the following:
1. Those participating have an understanding that they can be classified as biracial and
may identify themselves as such, yet they may not.
2. Student participants may or may not be fully aware of the lack of understanding
school personnel have when educating biracial students, what they do not understand.
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3. BWB student’s parents may or may not understand BWB identity development.
Research Questions
The overall question this research explored was “How does the secondary public school
system experience for BWB students influence their perspective of education?” Subquestions
included:
1. How do BWB students view themselves in the secondary public school systems?
2. How do BWB students identify throughout the learning environment?
3. Does BWB students’ identities influence their learning?
Methodological Approach
The overall methodological design was to hear from the voices of the people. This
involved a qualitative approach. The goal of qualitative research was to gain a holistic point of
view and a better understanding of the experiences people may go through (Ary, Jacobs, &
Sorensen, 2010). The design of this research included data collection from one-on-one
interviews of BWB students. The one-on-one interviews included BWB students from urban,
suburban, and rural areas around Indiana. Through qualitative data analysis, I sought to identify
any themes that presented themselves among the responses of the participants. In order to
establish an appropriate sample for study, I conducted both a quota sampling and a snowball
sampling approach for the recruitment of students.
Significance
Between the 2000 and 2010 censuses, BWB population had the most significant increase
in population (Stone & Dolbin-MacNab, 2013). The discussion of BWB students and their P/K12 educational experiences, told through their perception, is important to know and understand
for both school districts and parents raising BWB students. With an increased interest in biracial
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children and identity development, a number of human institutions are just wondering how to
better support these students (Wardle,1992a).
Biracial children much like other children seek to see themselves among those who are in
their immediate environment (Shih & Sanchez, 2005). With society labeling biracial individuals
into single-race categories, having parent(s) who are usually not labeled as biracial and the
difficulty of finding individual peers who can share in their experiences, allows for growing up
as a biracial person that much difficult (Shih & Sanchez, 2005). Rockquemore and Laszloffy
mentioned that identities are consistently changing and the interactions biracial students have
with others effect their self-identity development. Wardle and Cruz-Janzen (2004) stated that
society misunderstands the difference between race and ethnicity as if they both are social and
not biological. P. Spickard (1992) noted that people who are mixed with Black and White
should not be identified as Black or White but as Black and White.
Biracial individuals must not contiune to be discriminated against, through public school
systems, the media, and continue to be denied the self-worth of self-identification (Brown &
Douglass, 1996). Teachers who contiue to use the “eyeball” test across America in their
classrooms to identify their students, still carry their own racial baggage (Brown & Douglass,
1996). “Textbooks that color our history with Eurocentric brush may sprinkle the public
educational system with a dab of so called multiethnic students” (Brown & Douglass, 1996, p.
326). Multiracial people not seeing themselves in schools or in text books has been a problem
for the past 30 years, and it is still a problem (M. Cruz-Janzen, personel communication, March
24, 2015). Wardle (1996) implied that this country celebrates its rich heritage and teaches about
the stuggles of people but yet completely ignores the profound struggles and heritages of mixedrace people.
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This study was conducted through the lenses of the BWB students, P/K-12 school
personnel and the guardian(s) of BWB students. Through these lenses, it produced a unique
prospective of the experiences and voices of those who help shape BWB students’ identity. The
outcome of this study can be used by future researchers on how to gain a better educational
understanding of BWB students.
Delimitations
The boundaries of a study in terms of sample selection could be considered the study’s
delimitations (Joyner, Rouse, & Glatthorn, 2013). The study had the following delimitations:
1. This study did not include interviews with students who were outside the biracial
categories of White and Black, those focusing on one racially mixed group of
students. This study was designed to gain a better, more precise understanding of one
of the largest mixed races in American, the Black and White American mixed race.
This research will be useful for school districts and individuals who are either raising
or have students who identify as being BWB.
2. This study did not include school personnel from every school district in Indiana, thus
providing a viewpoint from only selective Indiana public school districts. Using
candidates from public schools in Indianapolis and surrounding counties, allowed me
more options on school selections for candidates. This study did not use school
districts in Indiana located in rural areas or districts that had a 100% White student
population.
This study focused on how families of BWB children influence their racial identity development,
how school environments affect the progress of BWB student identity development, and how
views of self-impact BWB learning.
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Limitations
Since this research was not be able to study all relevant experiences, events, or the
participants with great depth (Marshall & Rossman, 2006), a number of limitations existed. I
needed to conduct the one-on-one interviews without being biased. Being in an interracial
marriage and having biracial children in public schools, it was important that my experiences
with my spouse and children did not over shadow those participants in this study experience.
Marshall and Rossman (2006) stated the selection of the interviewing location can be a daunting
task. Also opinions of individual group participants may have limited the ability to discuss
particular topics, leaving some participants uncomfortable with other participant’s viewpoints, or
leaving participants afraid to voice their own opinions due to the fact they were worried what
others may have thought.
Definition of Terms
The following terms played a significant role in this study and are presented to the
reader to establish a common understanding:
Black refers to anyone known with African ancestry (J. Davis, 2001).
Biracial refers to the first-generation offspring of parents of different races, and most
appropriately signifies the presence of two racial backgrounds in a non-judgmental manner
(Kerwin & Ponterotto, 1995).
Interracial is a term often used to refer to interracial marriage and/or interracial families;
refers to marriage between individual of different races or families made up of individuals with
different racial backgrounds (Kerwin & Ponterotto, 1995).
Multicultural refers to a sense of simultaneous loyalty to and embracing of more than one
culture (i.e., not simply the presence of two or more races or cultures; Helms, 1995).
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Multiracial is sometimes used interchangeably with biracial; multiracial more
appropriately describes a person integrating two or more different heritages (Helms, 1995; Root,
1992).
Reference group orientation (RGO) refers to research that seeks to explain the aspects of
self-concept that are specific to social, ethnic, gender, and other groups of people (Cross, 1987).
White refers to a person who has origins in any of the original people of Europe, North
Africa, or Middle East, or those Americans who self-identify or are commonly identified as
belonging exclusively to the White racial group regardless of the continental source of that racial
ancestry (Helms, 1995; R. Williams, 2009).
Conceptual Framework
The data collected for this research drew from the emotions behind the experiences my
participants have gone through. Referencing from Poston (1990) and Wardle (1992a) biracial
self-identity development model as the framework, this research sought to answer one overall
question and three subquestions through both frameworks and one-on-one interviews. The
conceptual framwork provided in Appendix A illustrates visually the details of the framework of
this research.
Summary
Chapter 1 provided an overall description of the rationale and design of this study,
included for the reader with intent to offer clarity and common understanding. Chapter 2
provides a review of the literature on identity development, interracial relationships, history of
biracial people, Eurocentric and Afrocentric learning styles, support for biracial students in
schools, and other significant resources to be utilized to help the reader gain a solid foundation.
Chapter 3 presents in-depth the methodology that was utilized for this phenomenological study
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on the experiences of BWB students in Indiana public school. Chapter 4 presents the data that
were collected through one-on-one interviews of BWB students. Chapter 4 also gives a brief
description of the participants. In Chapter 5, the final chapter, I reintroduce the themes that were
mentioned in Chapter 4, provide implications of how to improve my research findings, and offer
recommendations for further research.
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CHAPTER 2

LITERATURE REVIEW
One important concern not fully addressed in secondary education thus far is the
perception of education from BWB students in middle- and high-school learning environments in
the United States. Societal perceptions of recognizing BWB people as Black impact the learning
of the most common growing biracial group in America, Black and White (Saulny, 2011).
Caballero, Haynes, and Tikly (2007) stated that very little work has been done in studying how
BWB students experience secondary education.
Given the numerous combinations of biracial individual make-up, this review only
focused on the BWB individual; although other biracial racial groups may have the same
experiences, they require their own attention. In addition, given the research on BWB people, it
was important for me to focus on three areas influencing biracial students’ perceptions in middle
and high-school learning environments. The first area of focus was the perceptions that teachers
may have of BWB students, the second area was the perceptions of school counselors and/or
social workers of BWB students, and the third area was the perceptions of school leaders of
BWB students. The pool of research on biracial students continues to grow and numerous
focuses continue to arise. In a broader perspective beyond that of the educational experience,
research conducted pertaining to the biracial population has increased due to the 29.8% increase
in people who identified themselves as biracial between the 2000 and 2010 U.S. censuses (Jones
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& Bullock, 2012). This study adds to the modest literature pertaining to the educational
experience while delimiting its focus on BWB students.
In the following three-part review of literature, the first part offers an overview of past
research on biracial individual. The second part focuses on an overview of past biracial identity
models, which includes both a Black identity development model and a White identity
development model. The third part focuses on environmental influences of biracial people.
Development of the Overall BWB Literature Base
The Office of Management and Budget (OMB) in 1977 adopted the Directive No. 15
classification of record keeping, collection, and presentation of data on race and ethnicity in
federal programs (OMB, 1995). Before the 2000 U.S. Census, normal practice for reporting an
individual with a double racial background included identifying with the single racial category
that society recognized. Between 1995 and 1996, the OMB conducted a research study of the
Directive No. 15, and during this study they received information from hearings and gatherings
that were led by the OMB all while seeking information from experts in the field of race and
ethnicity (OMB, 1995).
In 1995, from February through July, the census conducted research on the multiracial
category. In the spring of 1995 the National Center for Education Statistics (NCES) conducted a
survey to obtain information on how schools collect racial and ethnic data, how school officials
contained racial and ethnical information and what current concerns that schools have for race
and ethnic category (OMB, 1995).
The 2000 and 2010 U.S. censuses were designed to allow citizens the ability to select
more than one ethnic and racial background. As a result, the number of individuals who
identified as being biracial has increased in the United States. According to the U.S. census of
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2013, there were about nine million Americans who identified with more than one race (Pew
Research Center, 2015). Yet, the shift in the census categorization of U.S. citizens and the
growing multiracial population are not reflected in published college textbooks pertaining to
child development and human development for those students studying to work in the field of
education (Wardle, 2007). Past literature on the development of biracial youth, multiethnic
curriculum in education, and the inconsistency of relative research on prior training for P/K-12
staff working with biracial youth has delayed progress of biracial youth success in secondary
education (Wardle & Cruz-Janzen, 2004). R. Williams (2013) stated educational research
pertaining to factors of race may or may not cover biraciality. Research must continue to be
updated for P/K-12 personnel, to help them better understand biracial students and what
resources are needed for providing learning environment conducive to biracial students.
Previous Literature Focus
Biracial identity development models focus primarily on the psychological aspect of
biracial people. Poston created his biracial identity model because previous models were
developed from doctors who worked with mentally ill biracial patients (C. Poston, personal
communication, September 11, 2014). Gibbs (1987) stated, “If identity information is more
problematic for Blacks than White adolescents, then one can hypothesize that it would be even
more difficult for adolescents with biracial backgrounds” (p. 266). Biracial scholarly research
focusing on biracial people has primarily focused on identity development and/or on their
comparison to mono-racial people (Gullickson, 2010). In the 1960s, a Los Angeles County
hospital developed a number of hypotheses. Brunsma and Rockquemore (2002) stated that
assumptions about biracial identity had become problematic due to a society that does not
acknowledge a biracial identity of the experiences of biracial people. Brusnsma and
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Rocquemore (2002) believed that those who chose the biracial identity also chose between only
two options—Black or biracial—but consideration of other options of identity do not take place
even if there are other lived experiences that would say otherwise. Baxley (2008) stated that past
research on biracial identity could leave biracial people confused about who they are due to a
lack of solid identity development model. Wallace (2004) believed it was important to establish
an understanding of differences between an individual’s race and ethnicity identity, she states
that one’s ethnic identity is one’s membership, which is developed through the sense of self and
meaning within the ethnic group. However, she believes racial identity is a much broader
membership group with biological implications that includes multiple ethnic groups (Wallace,
2004). Poston (1990) developed a biracial identity model for growing healthy biracial
individuals. Poston and Root’s identity models continued to evolve over time to a less marginal
perception of biracial identity development (as cited in Renn, 2008).
P/K-12 personnel who educate or work with BWB students in public school districts have
limited resources or strategies for how to educate BWB students (Wardle & Cruz-Janzen, 2004).
Thus, this research is framed with respect to the contention that being BWB is like being
invisible in research and in secondary schools (Wardle & Cruz-Janzen, 2004). Lack of
understanding by/of school administrators, social workers, school counselors, and teachers may
lead to the lack of skill set needed to properly educate BWB students. R. Williams (2009)
believed the educational concerns of BWB students are not sufficiently being tended to in the
P/K-12 school system.
Black History in North America
During the early 1700s, North American colonists believed Africa could produce enough
labor to work on the plantation fields (www.history.com/topics/black-history/slavery). The
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practice of slavery went from the 17th century to the 18th century, and with numbers up in the
millions for the potential slave population, slaves built the economic foundation of North
America. The Civil War, which took place between 1861 and 1865 helped produce the
Emancipation Proclamation that allowed for over three million Black slaves to become free
(www.history.com/topics/black-history/slavery). In 1868, Congress changed the 14th
Amendment to protect the rights of Blacks; this period was called Reconstruction but once the
ex-Confederate soldiers returned to the south, the Reconstruction quickly faded. In 1896, the
U.S. Supreme Court agreed that the southerners had a valid argument with separate but equal
laws, and the Southern laws became known from an old popular character named Jim Crow
(www.chemheritage.org).
A question about race has always appeared on the U.S. Census since 1790, at that time
only four categories were collected for racial data—White men who were free, White women
who were free, all other free persons, and slaves (www.nces.ed.gov). With more people
migrating to the United States, by 1970 the census had expanded to nine categories to collect
data on race, and by 1990 there were up to 15 categories for collecting data for racial
classification (www.nces.edu.gov).
Being Biracial in America
Root (1992) stated the fast growth of the biracial population is changing the face of
America. She went on to ask the question of why has the United States ignored the reality of the
significant amount of history biracial people have been a part of this country (Root, 1992).
The History of Biracial People in America
The vision of a “snow-white” nation that is spotless of any Black race is just one of the
long American history ideas that continue today (Talty, 2003). The idea that America would one
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day stay a country of one pure White race quickly faded when Spanish explorers, along with
Black indentured servants, landed in Virginia in 1619 and began mingling sexually and marrying
Native American women (Talty, 2003).
Traced back during the 19th century conversation about human blood being the driving
agent for racial characteristics would, however, quickly take the place of all human populations,
meaning there may never have been any pure races (P. Spickard, 1992). There were nine
southern states during the early 1900s that defined a Negro as anyone with a single Negro as a
family member. One might have several generations of White ancestors and have a drop of
Negro blood and that person, according to the law in the 1900s, was considered a Negro. White
is described as someone who has origins in any of the Europe, Middle East, or North Africa
(U.S. Census Bureau, 2011). To be considered White, one must not have had any trace of
African ancestry in their family; the one-drop of Black blood made the individual a Negro (Root,
1992). The law did not look deeply into an individual’s biology when it came to labeling people
as Negro. People were considered Negro based on society’s definition of Negro. If a person had
a physical feature of a Black person, such as a larger, wider nose, then society would have
considered them Black.
A conclusion based on this type of law could have one believing that a person’s race was
determined by dominant U.S. White culture and social structure without any consideration of
biology (Root, 1992). In 1896 there was a court case that a man named Homer Plessy, a BWB
man who was considered a Negro based on societal standards and with this label, was not
allowed to sit in the area reserved for Whites. The Supreme Court took judicial notice of what it
assumed to be common community knowledge—that a Negro or Black is any person with any
African ancestry; in other words, the one-drop-rule (Bird, 2009). Biracial people in the United
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States have long been categorized based on physical traits and other stereotypical factors. In the
racially segregated climate of North America, the racially ambiguous features of the biracial
person seem to compel other people to make attributions and to draw conclusions based only on
phenotype (Bradshaw, 1992).
To help with my research, I sought literature on what it means to be biracial in North
America. I focused on how biracial people identified themselves within the culture of America.
The North American educational system is at its best when it can identify with the many
different racial backgrounds that it has the responsibility of serving every day. With no
biological base for differences, people have designed bias in order to maintain what little power
they may have. In the following review of the literature, I begin with a synthesis of the literature
pertaining to the historical, social, and political context of BWB people. Because the topic of
biracial students’ schooling experiences is fairly new, the research on the topic was challenging,
yet fulfilling.
During Colonial days, it was very common for miscegenation to happen; mostly between
enslaved and free Blacks with White servants (Brunsma & Rockquemore, 2002). However,
Blacks did not have much choice in the choosing of their mates from time to time; with fear of
the American White power, it was hard to tell if the couple was forced together or if the couple
decided to be together (D. Spickard, 1989). Discussed in more details in the Interracial
Relationships and Marriage section of the research, which is found later in this chapter, are the
three periods of Black hierarchies of mate choice, the period before the emancipation, the period
during the industrial economy with the migration north around 1890-1950, and the period during
the early 1960s Civil Rights movement (D. Spickard, 1989). In the North during Colonial times,
miscegenation, which was happening with people of low social and/or economic status; although
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in the South, particularly in South Carolina and New Orleans, intercourse between White men
and free or enslaved Black women was very common (Brunsma & Rockquemore, 2002);
However, in other Southern areas these practices were not welcomed.
Whenever a child was born of one White parent and one Black parent, that child was
considered to be “mulatto.” Although having a mulatto in the White family blood-line caused an
uproar with family members, the advantage of a slave owner having a mulatto child was the
slave owner’s ability to classify that biracial child as Black, therefore, providing the owner more
slaves (Brunsma & Rockquemore, 2002). Brunsma and Rockquemore (2002) stated that as
miscegenation between mulattos and non- racially mixed Black slaves increased the Black
population gradually whitened by the time slavery ended. As the Civil War loomed on the
horizon, the South became more reliant on the one-drop-rule to help maintain slavery (Brunsma
& Rockquemore, 2002). This type of reaction caused a major conflict between free mulattos and
southern Whites. At the war’s conclusion, southern “Whites accepted the ‘one-drop-rule’
without question, because they tended to view all Blacks as the enemy” (Brunsma &
Rockquemore, 2002, p. 6). As a result, mulattos began to identify more with Blacks to help
build an alliance that would protect them. However, the majority of Americans, both Black and
White, during post-Civil War times agreed to allow the one-drop-rule to identify who was Black
(Brunsma & Rockquemore, 2002). Not all mulattos were sure about their Black identity, some
would go through mood swings, inner turmoil, and even denial of any Black blood is inside of
them (D. Spickard, 1989). The everyday decisions of life caused mulattos to continue to
question their identities between both Blacks and Whites (D. Spickard, 1989), and if a mulatto
could “pass” as White they had to meet certain criteria of light skin, sharp features, and smooth
hair.
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Light skin mulattos passed as White during a variety of circumstances and reasons, and
some without any intentions of gaining the privilege of being light enough to pass as White (D.
Spickard, 1989). For example, “perhaps the most common type of passing was an occasional,
brief trip across the color line” (D. Spickard, 1989, p. 334). Some mulattos would enjoy
evenings in White restaurants, entertainment places, better seating, and just getting one over on
Whites, all the while, other light-skinned mulattoes who worked with Whites but went home to
their Black friends and neighbors felt conflicted with who they were. When choosing a spouse
two light-skinned mulattos would be in fear that their children would be dark and would give
away the secret that the parents have Black blood (D. Spickard, 1989), and if that were to
happen, families would decide to have someone else on the Black side of the family raise the
child. Not all Blacks agreed with the entire passing method; some Blacks believed they did not
have to pass in order to get good jobs or to have a better standard of living (D. Spickard, 1989).
Implications of the One-Drop Rule
American society had developed a creative designation for an individual’s blackness
through the one-drop rule (Roth, 2005). Although some biracial people found their niche within
both the White and Black community, there was pressure from Whites for the biracial people to
join the Black community completely by enforcing the one-drop rule (D. Spickard, 1989).
Differences of non-Black minorities, with being biracial and Black were downplayed with
current government officials; therefore, activists in this group of individuals became clear with
White racism creating the one-drop rule (Hollinger, 2005). The economics of slavery was the
driving force behind public policy and the adoption of the one-drop rule (Zack, 1995). The
existence of this rule came about as the end result of North Americans believing that there is a
pure race—the White race (Lopez, 1996). Being an accepted part of the American history,

21
biracial individuals do understand the major impact this rule has had on individuals of
Black/African-descent (R. Daniel, 1992). R. Daniel (1992) stated that Blacks and Whites
continue to stay in a hostile and separate world and follow the one-drop rule. Rape, along with
concubines who had no legal restrictions and did not allow for any threat to the slave system,
continued to occur as long as the involvement took place between a White man and women with
Black African heritage (R. Daniel, 1992). With a push for more free people of Black African
decent in America during the 18th century, the Anglo Americans became alarmed at the decrease
of socioeconomic and political superiority this could bring (R. Daniel, 1992). R. Daniel (1992)
stated that lawmakers during the 18th century had a hard time controlling miscegenation among
White men and Black women. However, during the French rule of Louisiana during 1718-1768,
there was so much sexual relations among the European settlers with the African slaves and the
Native Americans that this created a third race of people who were neither slave nor free
(Martin, 2000).
Until recently paperwork that asked for an individual’s race was limited to one race
(Zack, 1993). A multiracial movement during the 1970s through the 1990s contended the
importance of a multiracial option to be created on federal forms (Hickman, 1997). People who
were multiracial were forced to choose from limited options when filling out applications. The
idea of someone being multiracial did not actually exist, if one was not able to choose that option
(Zack, 1993). Roth (2005) stated that biracial individuals who self-identity with being Black
may be feeding into the one-drop rule. “How families identify their children’s race indicates
their own attitudes toward the normative predominance of the ‘one-drop-rule,’ and has a strong
influence on their children’s eventual self-identification” (Roth, 2005, p. 37). Parents who
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identity their BWB children as being Black exclusively continue to feed into a societal term that
does not have any geological substance.
Zack (1995) stated the one-drop rule is still public policy and Whites believe that Blacks
want this rule for family, community loyalty, affirmative action, and the ability to identify with a
pure race. By 1925, the one-drop rule was accepted by the Black community, and this was due
to more Blacks moving into the city during the Harlem Black Renaissance, although the
mulattoes, who sometime could be identified as Black due their skin complexion, were a prime
reason for the movement of more Blacks moving into the city, mulattoes were considered nonthreatening and were used as mediators between the Black and White communities (J. Davis,
2000).
From 1900 to 1919, the one-drop rule was not only used to identify Black people but the
rule was the most utilized against Whites to keep schools segregated (Sweet, 2005). More
literature is needed to better understand how K-12 educators can better educate BWB students;
teachers have to become more aware of the situations BWB students come in contact with
especially when it comes to identifying themselves in a P/K-12 learning environment (Moore,
2006). Along with dated literature, the curriculum P/K-12 schools utilize does not showcase any
historical figures, historical events, or important biracial issues in which BWB students can see
their history (Moore, 2006). Gaither (2014) stated that with a growing number of the U.S.
population identifying as biracial, it is time for a change in teaching methods to help better serve
BWB students. BWB people must continue to be recognized for their contribution to U.S.
History, giving future BWB people a sense of identity in North America history.
In 1834 the case of William v. School District was the very first time the one-drop rule
was argued in a U.S. court of law (Sweet, 2005). The case took such precedence because the
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children looked White European but since their father admitted he had Black African ancestry in
his bloodline, the school district in Ohio at that time utilized the one-drop rule and recognized
William’s children as Black. The children were not admitted into the school due to segregation
laws for secondary schools. The judge in this case ruled in the favor of William and allowed his
children to attend the White school due to Williams’s help with supporting the school with his
tax contribution (as cited in Sweet, 2005).
Common Misunderstandings
Root (1996) administered a questionnaire to learn more about how Americans internalize
their assumptions about race. Kelly and Root (2003) shared statements that I found germane to
this research, which included:
•

Judgments are made towards the person you choose to date.

•

Have been told that being biracial is like having the best of both worlds

•

People assume you only identify with one part of yourself

•

You have difficulty filling out the racial portion of documents.

•

People may not associate with you if they believe you identify with a certain racial
group.

Statements found above may provide a vehicle for educating each other on biracial
students (Root, 1996). During the 1890s in the United States, there was a new scientific practice
of eugenics, which is the practice of any human action to improve the human gene pool
(Singleton, 2014). W. E. B. DuBois believed that only Blacks who were an elite group should
procreate. “The Talented Tenth” of every race should mix because elite Blacks were as good as
Whites (as cited in Singleton, 2014). B. Davis (2009) stated that throughout the 20th century,
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U.S. society continued to create a misconception by building on the myths socially created over
time.
In a 1920 essay for Good Housekeeping, Vice President Calvin Coolidge wrote that laws
were necessary to separate Whites from others because the . . . diseased entity that could
only perpetuate that illness and a sign of a monstrous union of different races. (B. Davis,
2009, p. 57)
Even scientists during the 1940s continued to publish work on theories of biracial people, which
led people to believe that biracial people were problematic (B. Davis, 2009). The 21st century
has brought about a transitional period for biracial people; it has challenged educators to be more
aware of the schooling environment they are creating for biracial students (B. Davis, 2009).
Knowing the difference between truth and myth does provide clearer understanding of
the types of perceptions biracial students could face in their learning environment. Wardle and
Cruz-Janzen (2004) reported that any person with any amount of Black or Black blood would
fall within the one-drop-rule rule that society has created. Wardle (2014) noted that biracial
students need to embrace their double ethnic identity and not be confined to the one-drop-rule
rule.
Another misunderstood perspective of being biracial is the common myth that biracial
people have a unique background therefore they are at risk of being confused about who they are
and having low self-esteem (Jackson, 2006). A common myth associated with biracial children
concluded that the majority of the time only the Black family would only accept the biracial
child, and the White family would not want anything to do with the child (Wardle,1992a).
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Interracial Relationships and Marriage
During the slavery time period, Blacks had limited options when it came to selection of
their mates. For most Black slaves, they would have to receive permission from their White
master to either marry or live with their spouse (D. Spickard, 1989). The modest hierarchy
would be of a slave choosing another American-born slave to mate with, because some slaves
preferred the American-born slaves who spoke English compared to recent imports of people
turned into slaves from Africa (D. Spickard, 1989); there was the likelihood of free Blacks
marrying a current slave or a recent import from Africa. There was the notion from time to time
where Blacks would marry an Indian but that happed less and less during the 19th century and
marriage to a White person was not an option (D. Spickard, 1989).
The state of Virginia passed the Racial Integrity Act of 1924 to help preserve racial
integrity of White purity by making it illegal for any Whites to marry anyone from another race;
they believed this act would preserve White superiority and purity (Dorr, 1999). Moran (2001)
stated that during colonial times, slave owners worked closely with their slaves. Laws on any
miscegenation were created to make marriage and relationships between people of two different
racial backgrounds unlawful acts. Anti-miscegenation laws were also utilized to ensure that
Blacks, Asians, and Native Americans would not marry Whites and therefore would keep racial
boundaries to preserve racial privileges (Moran, 2001). On June 12, 1967, U.S. Supreme Court
made history during the Loving v Virginia case, the case that eventually would bring about the
overturning of the remaining state laws that prohibited interracial marriage (Brunsma, 2005;
Moran, 2001; Root, 1996). Root (1996) stated that, since 1970, legal interracial marriage has
more than doubled; in 1968, 1972, 1978, 1983 and 1991, the Gallup Poll surveyed the attitudes
towards interracial marriage to help expose changes in the attitudes of people towards the
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acceptance of interracial marriage. Lee and Edmonston (2006) noted the increase in acceptance
is due to factors of increased immigration, the narrowing of socieconomical gaps between two
different racial groups, integration of more integration of the races in society and the growing
acceptance by society of interracial relationships. Wardle and Cruz-Janzen (2004) stated that
people who enter into interracial marriages are fully aware of the challenges that their
releationship may encounter.
K. Davis (1941) and Merton (1941) stated that when Blacks and Whites decide to get
married they both have something to gain out of the union. Blacks with higer education may
marry a White spouse who is less educated in order to gain potential higher societial status only a
White spouse could bring. Meanwhile, Gullickson (2006) stated that interracial marriages
between a White spouse having more education than their Black spouse may be considered
marrying down, with the Black spouse with less education having nothing to bring to the table
during the marriage. Whites are more able to possible attract highly educated Blacks due to
Whiteness being perceived as valued resource on the marriage market (Fu, 2001). Du Bois
(1899) stated that only the lowest economic, societal Blacks and the lowest economic, societal
Whites found themselves getting married. However, D. Spickard (1989) believed that theory of
Davis (1941) and Merton (1941) was based on the assumption that marriage choices for all
people are based on the baises of wealth and education. A 1970 census which compared the
educational achievements of exogamous and endogamous couples found the best educated White
women were the ones married to Black men, on the male side those who were most educated
were Black men married to White women and the lowest where Blacks marrying Blacks (D.
Spickard, 1989). To date, there is no research available on the economic and educational status
of biracial perople dating other biracial people. Fu (2001) revealed that Black women who are
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married to White men usually have a more significant career than the White women they would
marry. Chiong (1998) stated that public outlook on interracial marriages is a key factor in the
stability and instability of such unions. When public perception causes a biracial person to only
choose one race, then the person’s race of that person becomes non-existent and therefore
controlled (Chiong, 1998).
Children learn there are positive and/or negative connotations to being Black or White,
and having either light or dark skin complexions (Wright, 1998). Caballero et al. (2007) stated
that many students became frustrated with society’s assumptions of interracial families,
assuming either the Black father was absent, or the White mother was having a hard time
parenting the biracial children, and/or the family comes from a low socioeconomic background;
and indeed, these are the same assumptions to which school teachers relate students’ behavioral
issues to. Also, most young Black children have had their skin color demeaned by people of
their own race and/or even family. Wright (1998) conducted interviews asking her White
population for the study if any of them remember their parents’ referencing their skin in a
derogatory way and the majority of them stated no. At an early age, Black children have a
negative self-image of themselves due to their family, the media, and outside influences creating
negative images in the child’s mind. Azibo (2014) stated that White society believed colorism,
which refers to the valuing of a more favorable and preferable phenotype attribute in the Black
community, such as people’s skin tone, hair texture, thickness of lips and acting White, will
continue to be passed from generation to generation.
Building a strong identity within a biracial child starts at home. Nakazawa (2003) stated
some parents avoid the topic of discussing racial identity to their young child to avoid any past
memories of a bad racial experience when they themselves were younger, as “parents sometimes
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fear that if race is an open topic, their kids might learn about these traumatic events in their
culture’s history” (Nakazawa, 2003, p. 18). Bringing up racial discussions could allow key
historical racial events to trickle into the preschooler’s minds (Nakazawa, 2003). In a biracial
family of Black and White parents, these families would rather their child chose one racial
heritage and be identified with one only (Nakazawa, 2003). White parents may find it difficult to
accept that their BWB child may not be looked at as White through the lens of society (Gibbs,
1987).
Educational Process
Delpit (1995) stated the issue of power is found in the teachers, publishers of textbooks,
and those who create the curriculum and programs for they determine the views of the world.
The culture of power are the reflection of the rules of that cultural, which means that educational
institutions, jobs, and other places are controled by those in power (Delpit, 1995). Lawton et al.
(2012) stated teachers may not always be concerned with what learning is, or the
neurophsiological view of learing, but teachers are concerned with the differences of their
students. It seems the golden rule is, he who has the gold makes the rules. Delpit (1995) stated,
The upper and middle classes send their children to school with all the accoutrements of
the culture of power; children from other kinds of families operate within perfectly
wonderful and viable cultures but not cultures that carry the codes or rules of power. (p.
25)
In order for schools to maintian middle and upper class value, then schools must ensure that
power stays in the hands of those who already have power.
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Theories
Theory development should contain the changes that occur over time and provide three
areas; first, it should help describe the changes that occur within several areas of development,
also define areas that are being developed, and last explain the transitions that are being done
among the developmental process (Aldridge & Goldman, 2007). Some of the historic theories
influencing education today are Gesell’s (1925) maturational theory, Skinner’s (1974)
behaviorist approach, Freud’s (1935) psychoanalytic theory, Piaget’s (1952) constructivist
theory, Vygotsky’s (1978) sociohistorical approach, Bronfenbrenner’s (1989) ecological systems
theory, and Gardner’s (1983) multiple intelligences theory. These theories still influence the U.S
educational system and although there are a number of different concerns with the theories, there
are three important factors one must consider.
According to Bruner (1960),
We are concerned with curricula designed for Americans, for their ways and their needs
in a complex world. Americans are a changing people; their geographical mobility
makes imperative some degree of uniformity among high schools and primary schools.
Yet the diversity of American communities and of American life in general makes
equally imperative some degree of variety in curricula. (pp. 8–9)
It is the duty of the school to help children develop both socially and emotionally (Bruner, 1960).
Bruner (1960) believed that schools are wasting time by delaying the teaching of certain
important subjects and the teaching of math, science, social studies and literature should be
taught with basic ideas with a curriculum revisiting those basic truths.
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Hidden Curriculum in Schools
Within a school environment there are three important concepts to help identify hidden
curriculum within these three areas, (a) academic learning from nonacademic learning, (b)
cognitive environment from the physical and social environments, and (c) being able to be
mindful of influences (Gordon, 1982). Skelton (1997) believed hidden curriculum influences are
created to maintain a social order. Seddon (1983) stated hidden curriculum could be both a
negative and positive experience; from a liberal point of view, hidden curriculum should be
questioned to find out why in an educational environment certain practices are continued, Apple
(1971) argued students are not creators of the school values but rather receivers. Knowing the
impact of a school environment hidden curriculum can greatly impact a student learning
experience. Bloom (1972) believed an educational institution concealed curriculum could have a
much greater impact on learning than the curriculum that is established in the classrooms.
Community Influences that Affect Biracial Development
Bronfenbrenner (1994) stated it was important to understand the human development and
the entire ecological system where growth takes place. The system is composed of five
subsystems—microsystems, which are patterns of activities, social roles, and interpersonal
realations; mesosytems, which includes the joining and developing taking place between two or
more environments that include the developing person; the exosystem, which connects two or
more environments that may not involve the individusal being in both environments but being
influnced by both environments; macrosystem, which includes the combination of the micro-,
meso-, and exosystem put together with a reference to the indidvidual bodies of knowledge,
culture, customs, and etc; and chronosystem consists of changes that occur in the environment
but the characteristics of the person (Bronfenbrenner, 1994). Rockquemore and Laszloffy (2005)
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stated schools, religious organizations, neighborhoods, and recreational facilities are all places
that give BWB children direct and/or indirect messages about race. When public perception
causes a biracial person to only choose one race, then the other race of that person becomes nonexistent and therefore controlled (Chiong, 1998).
The tone of an individual’s skin plays a huge role in redefining the social and economic
stratification patterns within the Black community (Blackwell, 1985; Drake & Cayton, 1945).
White society was more accepting of lighter-skin Blacks than darker skin Blacks, so lightskinned Blacks were better off socially and economically (Keith & Herring, 1991). BWB
children must also deal with what White standards of beauty consist of (Shackford, 1984).
Shackford (1984) stated that BWB children who try to identity with both parents have a hard
time as society will force them to choose one identity over the other. Rockquemore and
Laszloffy (2005) stated that parents, who are rasing biracial children in neighborhoods with a
majority of White people, become aware that their children do not interact with other people
outside the White race due to lack of interactions with the minority side of the biracial child.
Summer camps, sporting activities, and community events can be ways to help biracial children
develop friendships with children of different races. Gibbs (1987) believed assessments should
be done on biracial adolescents on their self-perception when it comes to their neigbhorhoods
and school peer goups, to help gain a better understanding of them.
Identity Models
According to Park (1928), a person of biracial blood, condemned to living in two
societies was called the marginal man. The marginal man hypothesis suggested that people of
multiracial identities have a hard time identifying with themselves and gaining acceptance from
both racial backgrounds (Stonequist, 1937). This was more of a theory than an identity model
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but scholars continued to term the theory as an identity model. Racial identity development is
defined as pride in one’s racial and cultural identity (Poston, 1990). Thornton (1996) argued
multiracial identities models are designed towards a single identity and not a double identity.
This following section focuses on four biracial identity models: Kerwin and Ponterotto (1995),
Poston (1990), Renn (2003), and Wardle (1992a) along with monoracial identity development
models of Cross’s (1987) Black identity model, and both Hardiman’s (1982) and Helms’s (1984)
White identity models.
Poston Biracial Identity Development Model
With a lack of effective biracial identity models by Cross (1987), Morten and Atkinson
(1983) and Stonequist (1937), which mirrored identity development models of monoracial
minority individuals, Poston (1990) developed a more effective biracial identity model that
allows for individuals to be more acceptable of other racial groups; it helps end individual
thinking that particular minority groups are the same. Poston’s theory postulated it would be
best to incorporate Cross’s (1987) stage theory of RGO attitudes into his model, which consisted
of racial identity, racial esteem, and racial ideology. Poston’s model was developed for children
who are Black/White biracial. One of an adolescent’s main tasks is to create a stable identity for
himself or herself (Erikson, 1968), as he or she starts to discover who he or she is. Herring
(1992) and Gibbs and Hines (1992) suggested that the challenge for biracial adolescents is
twofold. Biracial adolescents have to handle indentifying with the culture around them, while
still creating a biracial self-identity. Having a five-stage identity model at a time when the terms
for children having one White parent and one Black parent uphold being biracial and bi-ethnic
(Wardle & Cruz-Janzen, 2004) is critical for identity development.
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Personal identity. Personal identity is composed of self-esteem, self-worth, and
interpersonal competence (Cross, 1987). Individuals at this stage are usually young in age
(Poston, 1990). Children during the personal identity stage will not have a sense stage of identity
but children may still exhibit an understanding for race and ethnicity (Poston, 1990). Walker
(2009) stated that although the child may be aware of his or her race, it would be less than likely
the child would have the cognitive ability to choose a biracial identity during this time. Renn
(2008) stated that this stage is also influenced by personal and environmental factors. However,
through family, biracial children start to develop self-worth and self-esteem during this process
(Poston, 1990; Wardle & Cruz-Janzen, 2004).
Choice of group categorization. According to Hall (1980), during the choice of group
stage biracial people may have to make a difficult choice in choosing either their biracial identity
or a single racial identity. Hall (1980) stated that biracial people have a need to belong to some
type of social group they can identify with. Hall also believed that biracial people had two racial
groups to choose from, either the biracial hertiage group or identitfy with one racial group.
Biracial children during this stage have a difficult time deciding with which racial group to
identitfy (Poston, 1990). So, during this stage biracial people are pressured into the choice of
one racial background and children usually lean towards identifying with their minority parent
when choosing (Wardle & Cruz-Janzen 2004). The selection of one racial group over the other
usually comes at a time of crisis or complete alienation between one or the other ethnicity group
(Poston, 1990). Poston (1990) mentioned that an individusal choosing a biracial identity would
require a vast amount of understanding about biracial characteristics and support from home and
school.
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Denial. The denial stages comes with the guilt of choosing one racial idenity over the
other. During this stage children find it quite difficult to gain acceptance from one or more
groups (Poston, 1990). U.S. society can make it difficult for children to identify with either one
of his/her parents, which could lead to disloyal to the parents (Sebring, 1985). “The children
must get over their guilt and anger in order to move into stage four of Appreciation with an
emerging openness to one’s multiple heritages and a resultant broadening of one’s reference
group orientation” (Kerwin & Ponterotto,1995, p. 206). The child will still identity with one
parent’s racial background but will start to learn about the other parent’s racial backgound as
well (Poston, 1990). In order to creat a healthy double identy, Sebring (1985) believed that
family and community support such as schools will help influence this stage for biracial people.
Appreciation. Appreciation comes when biracial people begin to broaden their
knowldege of their other racial background, but still only identify with one of their racial
backgrounds (Poston, 1990). Biracial children only identify with one side of their race but still
begin to get more involved with relevant activites of the race with which they do not identify
(Poston, 1990).
Integration. Individuals begin to value themselves and see themselves as wholeness
(Poston, 1990). Within this stage individuals develop security and cohesive identity (Poston,
1990). Poston (1990) indicated that his model was unique because it emphasized the individual
need to have self-worth.
Wardle Identity Developmental Model
Racial concepts, which include racial attitudes, develop differently for White children
than Black children (Wardle, 1992a). Wardle (1992a) believed that with more opportunities to
explore biracial identity development, the more positive society could become toward biracial
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people. Wardle (1992a) stated that prior models indicated that biracial people must identity with
a single race to be healthy. However, Poston (1990) believed that biracial people could progress
at a healthy rate through his developmental stages. The model presented resulted in a healthy
biracial identity development that included specific stages with the addition of ecological factors
(Wardle, 1992b). As stated earlier in this review, the ecological model by Bronfenbrenner
(1994) is a system of socially organized subsystems that helps the growth of guided human
development. Wardle’s microsystem stage of development is broken down into two stages: the
first stage being 3 to 7 years of age and the second stage being adolescence and the ecological
components consist of family, minority context, majority context, group antagonism, and
community (Wardle, 1992b). The ecological components determine whether the biracial person
is progressing at a healthy rate through each stage and each component can vary from stage to
stage.
Stage I: The early childhood stage (3 to 7 years old). The early childhood stage of 3 to
7 years old is when children develop feelings about themselves and others who are different from
them; children start to compare themselves to those who are different, which makes this stage
very important and critical for biracial children (Wardle, 1992b). During this stage of
development, children start to discover physical characteristics about themselves and begin to
pick up on negative racial biases from other adults and children (Wardle, 1992b). However,
Alejandro-Wright (1985) suggested that a full understanding of racial perception takes place
between the ages of 10 and 11 years. Starting to see the difference in hair color, eyes, and other
physical features, children at age three to seven cannot fully understand that all those features are
embedded into their racial group (Wardle, 1992a). Wardle (1992a) stated that biracial children
during this stage might want to look more like their mother regardless of their racial identity.
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The preoperational stage is influenced by concrete facts and incorrect assumptions, children
during this stage have a difficult time with the concept of being able to have more than one racial
makeup at the same time (Wardle, 1992a). Wardle (1992a) stated that children who are
multiracial are in need of a single race label to describe who they are. Cruz-Janzen (personal
communication, March 24, 2015) stated that reading books that share multiethnic and multiracial
stories has done wonders for her family in their openness to different cultures. Exposing biracial
children to opportunities through biracial and children’s books and/or stories that show
interracial families and numerous multiracial and multiethnic artifacts enables for biracial
children to become more familiar with themselves and others like them (Wardle, 1992b). This
stage is vital for both educators and parents of biracial children to provide informative
information (Wardle, 1992b).
Initiative verses guilt stage (3 to 7 years old). People play a vital role in the positive or
negative views of biracial children in the initiative versus guilt stage (Wardle, 1992a). The
curiosity of the child is natural with parents, teachers, and others who are exposed to young
children (Erikson, 1963). Adults, through support of racial identity development, enrich biracial
students’ progress through this stage. However, those adults who insist that biracial students
only identifying with one race because of the adult’s own negative race bias will produce guilt in
the child (Wardle, 1992a). Wardle (1992a) stated the importance of biracial children being
encouraged to ask questions while exploring different social interactions is critical in their
development. Parents should not punish their child for inaccurate and immature ideas but make
those moments teachable for biracial children (Wardle, 1992a).
Transition period (6 to 7 years old, 11-12 years old). The transition period is when the
biracial child starts to struggle with which racial group to socialize with (Wardle, 1992a).
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Biracial children begin the comparison of peers in terms of race during this stage (Wardle,
1992a).
Stage II: Adolescence. Biracial students find struggles with their own identity during
adolescence as well as do mono-racial students (Wardle, 1992b). Erikson (1963) stated that
during this stage of identity vs. role confusion the two most important aspects of adolescence is
having a stable personal identity and relating to members of the same sex.
Being accused as acting White or not Black enough, biracial students face difficult
choices. Exposing them to biracial children books, famous biracial people, and/ or positive role
models can be done by school personnel of teachers, counselors, and school administrators. Also
the biracial student’s community can help build self-value also (Wardle, 1992b).
Kerwin and Ponterotto’s Model
Kerwin and Ponterotto’s (1995) model represents a framework that views the complex
process that many multiracial individuals go through when searching for their own self-identity
(Helms, 1995). This model consists of the following stages: preschool, entry to school, preadolescence, adolescence, college/young adulthood, and adulthood.
Pre-schoolers. During this stage, at age 5 years, the biracial child starts to notice
differences between their Black and White parents’ skin color and hair texture (Helms, 1995;
(Wardle & Cruz-Janzen, 2004). Just because preschoolers can tell the color of their skin, it does
not necessarily mean they are aware of their racial identity (Wright, 1998). Wright’s (1998)
research revealed that children at the age of 3 years are still in the process of identifying colors
and labeling those colors correctly. By age 4, they are able to label themselves as brown, peach,
or yellow. Katz (1983) stated that ecological factors can affect the rate of racial concept
development. Children who are exposed to different racial groups at an early age through
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interracial families develop racial concepts at an earlier age (Helms, 1995). R. Payne (1977)
noted that racial awarness is higher in biracial children than monoracial White childen. Lightskinned Black children seem to become aware of their race later than dark-skinned Black
children but earlier than White children (Wright, 1998). Biracial children can identify with being
biracial due to terminology being used at early age; however, they are still learning their racial
identity. The biracial child can still fall victim to racial name calling from both Black and White
adults and peers, even though they may not know what those racial names mean.
Most young White children are as ignorant as Black children regarding the meanings
adults attach to skin color (Wright, 1998). At a young age, children do not understand that skin
tone does not change. White kids who have limited exposure to Black kids at young ages
automatically think that the whole world is just full of White people (Wright, 1998). However,
White children who are exposed to racial diversity believe that people are White just like them
underneath their skin (Wright, 1998).
Entry to school. During this stage, children begin to use labels or certain terms to
describe who they are (Helms, 1995), and it is at this particular time when biracial students are
asked questions about “what” they are (Katz, 1983). Wardle (1996) emphasized the importance
of parents of biracial children to discuss how they could be perceived in terms of their race, since
learning institution for their children are usually their first exposure of different races of children.
Children begin to use the terms provided by their parents when labeling themselves (Helms,
1995). Kerwin (1991) Stated outside factors seem to trigger children self-awareness of racial
pressures.
Adolescence. This may be the most challenging stage for biracial youngsters due to both
the developmental factors (physical, mental, and social) characteristic of this age and societal

39
pressures to establish an independent identity (Kerwin & Ponterotto, 1995; Poston, 1990). Often
their curiosity is preoccupied with how they appear in the eyes of others, with an internal neglect
of how they really feel inside (Erikson, 1968). During this stage, adolescent identity is based on
pressure from peers (Erikson 1968, Kerwin, 1991) when the adolescent is trying to create a
stable racial identity. Gibbs and Hines (1992) suggested the challenge for biracial adolescents is
a two-fold approach with biracial adolescents having to handle identifying with the White North
American dominant culture around them and balancing their double identity of themselves.
Gibbs (1987) and Herring (1992) asserted biracial adolescents must also take the self-image they
created for themselves and shape that into a personal identity and simultaneously create a
positive racial identity for themselves. When biracial students begin to over self-identify based
on their environment, “biracial individuals identifying more towards their Black racial
background, are described as having an over identity with their Black parent and could be
considered having developmental identity issues” (Brunsma & Rockquemore, 2002, p. 23).
Research was not found that could support an overidentification of White identity among biracial
people.
Tatum (1997) suggested many Blacks during their adolescence stage believe the White
culture dominates, because White mainstream value systems surround them through media and
other agencies of communications. Erikson (1968) stated that during adolescence it was
important to (a) establish a personal identity, (b) establish autonomy and independence, (c) relate
to members of the same and other sex, and (d) commit to a career choice. Sports teams, clubs,
and other interests can help neutralize biracial adolescence in choosing one racial group identity,
unless they are race-specific (Kerwin & Ponterotto, 1995).

40
College/young adult. Environmental circumstances biracial individuals experience may
determine if they move past the adolescence stage and into the young adult stage (Kerwin &
Ponterotto, 1995). The young person may have friends mainly from one background but the
pressure to choose may no longer be there (Wardle & Cruz-Janzen, 2004).
Adult. The individuals find that it is easier to function effectively as they embrace their
biraciality (Kerwin & Ponterotto, 1995; Root, 1990, 1996, 1998). During this stage the
individual is able to maintain his/her identity in every aspect of their ecological context due to
broadening of experiences (Root, 1990, 1996, 1998).
Renn Ecology Identity Development Theory
The study of human development must consider the entire ecological system where
growth transpires (Bronfenbrenner, 1994). Bronfenbrenner (1994) accounted for interactions of
the individual with the environment and how that individual responds (process), their
interactions in the direct environment (context), and the change of influence on development
(time). Renn’s (2003) racial identity development research focused majority biracial college
students, and she believed traditional racial identity development models towards biracial
individuals failed to understand the complex experiences of biracial individuals. The following
provides a brief description of Bronfenbrenner’s (1979, 1993, 1994) basic concepts of his
ecology theory—person, process, context, time (PPCT) —as an alternative to prior racial identity
model of, and how Renn provided a more in-depth understanding of racial identity development
in biracial students. Renn stated that the individual ecology environment is regarded as the
center structure of that individual development. She referred to the individual structures as
meso-, exo-, and macro-systems; these systems work independently of each other. Renn
believed the ecology model design helped grasp the consistent changing worlds of an individual
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as they moved from home to school, school to work or college, and searched environments that
bring the individual to shape their identity.
Microsystem. According to Bronfenbrenner (1993), this system consists of activities,
roles, and interpersonal relations within both a social, physical environment that invites
engagement within the immediate environment. Within educational learning environments, this
current system would most likely include classes, study groups, meeting areas, family/dormitory
setting, student clubs, athletic teams, and informal groups such as dating, marriages, and
friendships (Renn, 2003). Students with any description may have multiple microsystems, some
students could have microsystems in a school environment, and some students may have
microsystems in more of a diverse environment (Renn, 2003). This system is voluntary and
whether the individual chooses to participate or not, the desirable outcome could result in
undesirable consequences, not only does the microsystem not operate independently but it also
operates with one another through the mesosystems (Renn, 2004).
Mesosystems. The interaction of two or more microsystems occurs within the formation
of the school’s student body population (Renn, 2003, 2004). Within this system, the individual
interacts with the learning environments academics, social networks and the systems continue to
provide resources that impinge on individual identity development (Renn, 2003, 2004). An
example Renn gave of this system interacting within the microsystem was of a Latina young lady
who received a message about what it means to be a Latina from either a group of friends or a
Latina group that could be supported or challenged by another microsystem which could include
a school teacher or family (Renn 2003, 2004). Other messages can come from taught
curriculum, school enrollment forms, and other school officials (Renn, 2003, 2004). With
messages of identity constantly interchanged within the mesosystem in order for development to
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occur, Bronfenbrenner (1979, 1993) indicated consistent or non-consistent environments create
difficult complexity with supportive resources needed during those complex situations.
Exosystems. According to Renn (2003), an environment an individual not involved in
directly can indirectly affect a student’s identity development. Factors could include school
systems decision about curricular, financial aid policies or even decisions made by the individual
parents while at work (Renn, 2003).
Person. Components included in this area are the family background, which includes
biological parents, adoptive parents for those children adopted, and extended family members
(Wardle, 1992a). Renn (2000) added that parents’ culture, the individual experiences with like
members, other cultures, and those of similar physical appearance are also key components to the
biracial students’ identities, all before the persons enter into college. The attitude of the family
contributes to the development of a child’s development (Wardle, 1992a). Also, how the student
is being raised can expose the biracial students’ skills, characteristics and understanding along
with exploring their racial identity in the environment that individual is in (Renn, 2003). Wardle
(1992a) stated parents’ attitudes toward each other’s heritage also influence the development of
their identity; is the family supportive, understanding, and open with discussion about the child’s
double heritage? The extended families’ attitude, involvement, and the type of support they offer
are another component of identity development for the BWB student (Wardle, 1992a). The
family is where the biracial student gains protection, but families with positive attitudes towards
change, taking risk and standing up for what they believe, while not worrying about what others
think, helps the BWB students affirm who they are (Wardle, 1992a).
Process. This component begins well before the BWB students enter into college. It
demands an understanding of the artificial racial categorization system in the United States
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(Renn, 2003). An educational environment that can provide a more in-depth understanding
through curricular and intellectual activities of the complex understanding of racial
categorization allows for biracial students to have a stronger concept of race. An important
component to this component is the notion that BWB must come across complex environments
while being provided with the resources to adapt to the environment (Renn, 2004).
Context. This component consists of four systems in which BWB students may go
through. Wardle (1992a) believed there is a culture context that influence meaning over time,
and that society attaches significance on differences of people racial identity that cultural context
impacts BWB identity development. Renn (2003) stated although in the microsystem an
individual can have face-to-face interaction in the school environment, and the BWB student gets
a sense of where they fit in, how they can change from one mono-racial identity from the other.
This is the most basic system of the ecology model and its settings include classrooms, study
groups, and project groups (Renn, 2004). The exosystem influences racial identity. These
influences could come in a form of intuitional polices, state and federal forms (Renn, 2003). The
greatest influence on racial identity is the mesosystems; through this system BWB students
received either competing or complementary messages about the desirable identity for the
individual to display throughout their interactions with others within their school environment
(Renn, 2003). Last, the macrosystem is the belief system where students develop ideas about
race and culture and as they develop these ideas, they begin to think about who they are and who
they will become (Renn, 2003).
Time. The last component of the PPCT model is the time or chronosystem according to
Bronfenbrenner (1995), which has two viewpoints of time—historical and personal (Renn,
2004). The chronosystem describes certain opportunities created to allow for certain kinds of
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development to occur with individuals (Renn, 2004). Time, on an individual basis examines the
relationship of events over the individual lifetime. The example given by Renn (2004) was the
comparison of two students entering into college full time, one right after high school and the
other years after leaving high school; she believed the two will have different views on the
educational environment and those views influences this component.
White Identity Development
Analysis of the responses from both Whites and Blacks lead to the inevitable conclusion
that part of the problem of race relations in the United States lies in the different worldviews of
both groups (Sue & Sue, 2008). “A quality such as this could serve a major barrier for
recognizing and taking responsibility for admitting and dealing with one’s own prejudices and
biases” (Sue & Sue, 2008, p. 264). The difficulty of accepting such a view is that White
American norms are omnipresent. “It is so interwoven in the fabric of everyday living that
Whites cannot step outside and see their beliefs, values, and behaviors as creating a distinct
cultural group” (Sue & Sue, 2008, p. 264).
Hardiman White Identity Development Model. Hardiman (1982) sought to develop
through research one of the first White racial identity models. Hardiman became interested with
how some White Americans were much more non-racist than others; during her research she
studied autobiographies of people with high levels of racial consciousness (Sue & Sue, 2008).
The five White identity developmental models were (a) naiveté—lack of social consciousness,
(b) acceptance, (c) resistance, (d) redefinition, and (e) internalization.
Naiveté stage. This stage begins early in all children’s life with them being unaware of
racism of different races. In North America, White children have very little to no mindfulness of
racial differences, bias, and prejudice (Sue & Sue, 2008). “Such an orientation becomes less
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characteristic of the child as the socialization process progresses” (Sue & Sue, 2008, p. 266).
However, White children at young ages can receive mixed signals on racial issues by the
negative reactions from their parents, friends, teachers and peers towards racial issues. Although
White identity is seen as neutrality, Twine (1996) stated that with confusion, being reinforced by
educational systems, and through media, has implanted bias views into White children, thus
pushing them into the acceptance stage.
Acceptance stage. This stage is when the White race believes in everyone having an
equal chance to be successful, and if one is not successful, then the responsibility falls mainly on
that individual (Sue & Sue, 2008). “Whites have become the social reference norm group, and
the socialization process consistently instills messages of White superiority and racial minority
inferiority” (Sue & Sue, 2008, p. 266). Sue and Sue (2008) stated, “White individuals believe
everyone is given the same opportunity to be successful, there has to be something lacking in the
minority race that causes them to be unemployed, underemployed, and undereducated” (p. 267).
Resistance stage. This stage is an eye-opening stage for Whites in their lives, because it
is both conflicting and uncomfortable. A White person may witness an event or a number of
unfair acts towards a racial minority, which can lead to questioning the racial minority’s
subordination towards Whites, and makes it difficult to turn away from racism in America (Sue
& Sue, 2008). Winter (1977) and C. Payne (1984) stated some White people who are not
comfortable avoid Black people because their presence brings painful questions to mind. For
example, is it acceptable to talk about watermelons and mention black coffee; should one use
Black slang and/or tell racial jokes? How about talking about one’s experiences in urban
communities or mentioning one’s Black lovers? Whites are more comfortable in all-White
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situations where these dilemmas do not arise. Once a White person is exposed to the racial
inequality affecting minorities, the transition into the redefinition stage follows.
Redefinition. With this stage, Whites look to step away from a traditional White identity
and start to develop their own (Hardiman, 1982). Whites do not avoid Blacks, they become
more comfortable with whom they really are and know that racism does exist (Hardiman, 1982).
Internalization stage. When Whites arrive at this stage, they are comfortable with
themselves and become committed to developing a nonracist identity. Unfair acts of racism
through society’s unfairness towards minorities will not have to occur for Whites in this stage to
help do something about those unfair acts (Hardiman, 1982; Helms, 1995). The White racial
identity model compared this with the autonomy status, which allows the person to feel
comfortable with their nonracist White identity.
Helms’ White Racial Identity Development Model. Helms’ White racial identity
development model is more influential than Hardiman’s (Sue & Sue, 2008). Developed in 1984
and revised in the years 1990, 1994, and 1995, her model assumes racism is a central part of
being a White American and believes there are two ways to help develop a healthy White
identity (Sue & Sue, 2008). Helms’s (1995) identity model introduced two phases—
abandonment of racism and defining a nonracist White identity (Sue & Sue, 2008). The six
statuses that make up Helms’ identity model are (a) contact status, (b) disintegration status, (c)
reintegration status, (d) pseudo-independence status, (e) immersion/ emersion status, and (g)
autonomy status.
Contact status. Unaware of racism and White privilege, Whites in this status believe
success is only given to those who have earned it (Sue & Sue, 2008). “There is a belief that
racial and cultural differences are considered unimportant; this allows Whites to avoid perceiving
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themselves as dominant group members, or having biases and prejudices” (Sue & Sue, 2008, p.
270). McDermott and Samson (2005) stated White pride reflects a desire to be a part of a White
identity, then the social responsibility of having White pride seems to be the theme for the White
racial identity model.
Disintegration status. This status brings about conflicting emotions on the White person
in this status (Sue & Sue, 2008). The White person in this stage may not feel comfortable with
their children marrying a Black minority but does not want to appear racist (Sue & Sue, 2008).
Once in this status, guilt, depression, and helpessness begin to manifest among the White
individusal and a healthy approach to those emotions would be to confront them (Sue & Sue,
2008).
Black Identity Models
Ethnic identity in Blacks has been researched and studied for a number of years.
Researchers study to find what character traits Blacks must have in order to survive and be
successful in a White U.S. society that lowers their survival rate (Kambon & Bowen-Reid,
2010). Cross (1978) recommended a methodology of Black identity, which he believed can be
placed in three categories. His first strategy included assessing the RGO. He believed the
individual(s) being studied during previous Black identity development studies would have to
show certain attitudes toward society-ascribed groups in order to obtain a creditable score and
that the stimulus-scoring methods can only benefit the RGO (Cross, 1978). Not clear is if during
this strategy once given a person’s RGO is any indication of that particular person’s self
perception. Cross (1978) further argued that previous literature of identity development, selfconcept of Blacks and Whites, focused on inventories of self-esteem and has not included racerelated matters. Cross (1971) developed an African Americn ethnic identity model called
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nigrescense. This section discusses a brief overview of the orginial and revised nigrescense
model developed by Cross. There are five stages Cross developed for his nigrescense model: (a)
pre-encounter, (b) encouter, (c) immersion-emersion, (d) internalization, and (e) internalizationcommitment.
Cross Nigrescense Identity Model. As one of the most influential Black identity models
developed, Cross’s model was developed during the civil rights movment of the United States
(Sue & Sue, 2008). Cross’s model was a five stage model that provided a process that Blacks in
the United States go from a White frame of mind to a positive Black frame of mind.
Pre-encounter. During this stage, Blacks have limited consciousness of self and view the
world individuallistically. Tatum (1997) stated that during this stage Blacks try to seek
acceptance among the White dominant group and that they may be rejected by their own group
for trying to associate with the dominant group. Sue and Sue (2008) stated during this stage two
things begin to happen, first, the person may encounter an event that will challenge their way of
thinking and second, the Black person may start to think of the world differently.
Encounter. In the encounter stage, the Black can encounter a positive experience with
the White dominant society, or the Black can encounter a negative experience and open their
individual persective of their own culture. Tatum (1997) specified that in this stage, Blacks
could start to feel hurt, angry, and protective of themselves while keeping a distance from the
White dominant group.
Immersion/emersion. This stage is when Black individuals proudly accept their Black
identity and separate themselves from the dominant White norms. Tatum (1997) stated that
during this stage, opposition to the outside groups helps create racial solidarity, and the

49
individual seeks a new social group with positive image and history. During the emersion stage,
Blacks’ anger dissolves as they develop more pride in who they are (Sue & Sue, 2008).
Internalization. During this stage Blacks begin to accept their own heritage, while
accepting others’ values and cultures. Tatum (1997) stated Blacks begin to build relationships
with others who respect their new self-worth.
Internalization-commitment. During this stage Blacks find activities that will help them
express their new found Blackness. Tatum (1997) stated Blacks are more willing to advocate for
their group. Blacks during this stage become commited to social change, social justice and civil
rights (Sue & Sue, 2008).
Being Biracial and Identifying as White
In the past, biracial people who have lighter skin complexion usually can self-identify
with their White side of the family in order to take advantage of White privileges (Burke & Kao,
2013). J. Davis (2001) and Russell, Wilson, and Hall (1992) stated biracial people could
possibly identify with being White if their complexions are White enough for White North
American society. Twine (1996) believed biracial people who have been raised White are
culturally the unmarked peers of the middle class. But it takes more than just having a White
parent for a biraical person to identifity as being White—there are other factors that play a role in
the process. Twine (1996) and Kao (1999) stated that during slavery ligher skinned Blacks
enjoyed more economic gains due to their complexion being closer to Whites. During an
interview Twine (1996), a multicultural woman who had a parent of White descent, stated that
she identified as being White for socioeconomic status in her suburban area.
Wardle (1992a) believed that more often than not, biracial children can be more White
than Black, because the Black parent may have a small amount of non-Black ancestry. Storrs
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(1999) stated that many institutions try to restrict and conform individual identites through a
simple process of external factors.
Multiracial Students and Public Schools
As the United States continues to become more racially diverse, our public schools must
continue adept and create ways to create a more multicultural environment (Aldridge &
Goldman, 2007). Every educator has assumptions of how diverse students should learn based on
the educator’s personal culture, and it is important as the educator to reflect on how those
assumptions were created and how it affects their thinking (Kugler, 2013).
Racial Classification in Public Schools
The NCES is a federal agency that has collected data on ethnical and racial populations
for over 20 years following the guidelines of the OMB. In 1977, the OMB created four discrete
racial categories—American Indian, Asian, Black, and White—and broke down race into either
Hispanic origin or not Hispanic origin. The NCES stated the ethnic and/or racial makeup of the
country has created problems for public schools, due to public schools having to collect data for
federal programs and other reports the federal and state government requires from public
schools, due to the 1964 Civil Rights Act. Before the 1960s, the historical Brown vs. Board of
Education that eventually led to the desegregation of U.S. public schools, the 1952 Bush vs.
Orleans Parish School Board was the lawsuit that allowed Blacks to racially integrate New
Orleans schools (Wilson, 2016). The New Orleans School board did wait for the 1960 Civil
Rights Act to begin the process of integrating their schools (Wilson, 2016).
Multicultural Education
The early literature of multicultural education can be traced back as far as the early 1960s
where researchers would reference multicultural education as cultural pluralism, ethnic content,
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and human diversity (Baker, 1979). The transition of changes needed in teacher attitudes,
curriculum development, and selection of textbooks contributed to the necessary transition for a
new way of teaching (Baker, 1979).
Madden (2013) stated that without a multicultural literature approach in teaching, our
biracial students will continue to be taught outdated concepts of the White dominant worldview.
Even though BWB students do not see themselves in P/K-12 curriculum it is an important initial
step toward improving the educational climate, if and when this process becomes available
(Hurtado, Milem, Clayton-Pedersen, & Walter, 1998). C. Payne (1984) believed that
multicultural education should not only focus on the past but on the future as well; in other
words it should incorporate good teaching and education. When incorporting multicultural
education, institutions usually have three veiwpoints of multicultural education, the first being as
a product; they mainly focus on ethnic groups or the aspects of a particular ethnic group states
(C. Payne, 1984). The second viewpoint placed an emphasis on the persecution and injustice of
certain ethnic groups during historical events, which means, depending on the significance of the
historical event for that particular ethnic group, the event may or may not be covered (C. Payne,
1984). The third viewpoint which is not commonly used involved teachers when lesson planning
focusing on the product and entitlement, while also concentrating on culture and not just the
ethnic group (C. Payne, 1984), the product is incorporating historical facts and events. BWB
students, who can relate to the curriculum in school, can build a more satisfying self-identity.
Madden (2013) stated that the main problem with multicultural education is the ability to select a
curriculum resource that represents the many different groups of students in public education.
Schools today must examine the importance of having biracial literature as part of the school
curriculum, which will give better understanding of being biracial in America (Madden, 2013).
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Wardle (2014) stated that upon analyzing a 6th edition of Early Childhood Development:
A Multicultural Perspective, he became quickly dissatisfied by the lack of a multiracial
perspective. With lack of literature on biracial students’ experiences, secondary educators are
left at a disadvantage when educating, when providing a multiethnic learning experience, and
when recognizing any educational barriers put in place that may have a negative impact on BWB
student learning. “An exploration of the schooling of Black–White–biracial students is
particularly important, given the copious research on the academic achievement of various racial
and ethnic groups” (R. Williams, 2013, p. 177).
Past models of multicultural education aim at helping different social, ethnic, gender, and
diverse student as a process and not an experience (Wardle, 1996). Wardle (1996) further stated
that multicultural education continues to view the student as a product of their culture. Wardle
mentioned with conventional multicultural educational models, teachers are required to expose
students to different single races and homogeneous cultural groups. This model does not allow
for teachers to help our BWB students connect their two different racial backgrounds and build
self-esteem on being a part of those two different racial backgrounds (Wardle, 1996).
Multicultural education, which allows for social justice to be included within the curriculum, is
supposed to enable schools to better serve all students (Chapman, 2004). Grant and Tate (1995)
stated a multicultural education focus should be to help students seek knowledge, skills, power,
and a positive self-identity. Without this type of approach, traditional teaching could be
contributing to the lack of achievement. Chapman (2004) expressed, “The goal to reform the
structures of schooling through pedagogy, professionalism, content, and student advocacy is the
quintessence of multicultural education” (p. 425).
Wardle (1996) specified the need for multicultural curriculum to discuss various aspects
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of biracial issues, explore the evaluation of racial categories, and provide a history of biracial
people in America. Johnson-Okoye (2011) stated that the NCES did a projection in 2008, which
indicated that by the year 2017, elementary schools and secondary public schools would have an
increase in student population of up to 54 million. With an extreme drop in White student
population in P/K-12 schools (from 78% in 1972 to 55.5% in 2008), there continues to be
challenges in educating a growing diverse population (Johnson-Okoye, 2011). Caballero et al.
(2007) noted that the danger of public schools not implementing a curriculum or an educational
environment for BWB students, could continue to ensure BWB students being invisible in the
school system.
The needs of biracial students are much different than those students who are White or
another racial minority (Wardle, 1996), and a multicultural curriculum has to account for their
unique qualifications, which most do not. Omitting BWB students from the multicultural
curricula will allow schools and other educational institutions to continue to move to more
segregate learning environments (Wardle, 1996).
Multiracial Children in Child Development Textbooks
Psychologists and child development specialists believe racial identity development
begins at infancy and continues until the person transitions into an adolescent. As adolescents
begin to self-identify, the identity development leads into adulthood (M. Cruz-Janzen, personal
communication, October 21, 2015). Self-identity development is important to both single-race
and biracial children, some might argue, because biracial children receive harassment and racism
from others of their own racial backgrounds (Wardle & Cruz-Janzen, 2004; K. Williams, 2006);
biracial students may not develop a clear identity or which racial group to identify. Because
biracial children’s physical features often make it difficult for them and for others to establish a
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specific affiliation to a specific racial group, adults who are bought up in U.S. society that labels
each person they come in contact with can be confusing.
Wardle (2007) conducted a study involving 11 child growth and development books
published in the year 2004 or later; the study was done four years after the 2000 U.S. census
results for people able to identify as more than one race. He believed four years would give
publishers of identity development textbooks time to incorporate biracial identity into their work.
His study concluded that even though child development and human development books have
made great strides on the science, psychology and public policy, which included a number of
different areas of research, still leave biracial people out of this research (Wardle, 2007).
The Influence of Afrocentric Versus Eurocentric Learning Styles
Hunn (2004) stated Eurocentrism puts the history, culture, and philosophical viewpoints
of Europeans at a height above all worldviews. Eurocentrism is a White dominating culture that
oppresses other racial groups and cultures. Delpit (1995) stated the distribution of power in
classrooms is the teacher over the students, in which the teacher’s power comes from the
publishers of the textbooks and from the developers of the curriculum. The politicians who
control how schools operate have too much power over, and control on, what our teachers teach
(M. Cruz-Janzen, personal communication, March 24, 2015).
Eurocentrism has been described as being controlling, materialistic, and competitive
(Hunn, 2004), although Afrocentrism is described as obtaining interdependency,
interconnections, holism, and spirituality. Hunn (2004) stated that the way the world is shaped is
through the lens of Eurocentrism, which values materialism and outward focus.
Eurocentrism pushes for humans to be competitive and individual(s), and create a social
structure that allows Whites more privileges than Blacks because of their skin color (Hunn,
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2004). The Eurocentric view of knowledge is fragmented and compartmentalized (Hunn, 2004)
as it uses detachment and objectivity as ways to understand knowledge. Inglis (1918) wrote a
book in 1918 entitled Principles of Secondary Education, and, according to his book, the modern
school was built to divide children into categories such as age, subject, and test rankings.
Warfield-Coppock (1995) stated that Eurocentric views are ideas to help control other people as
well as nature, Inglis (1918) stated that adaptive function looks to establish certain habits to
responding to authority without any type of questioning.
Research growth is taking place pertaining to the psychological and behavioral benefits
of Black children relating to traditional African culture (Shin, 2011). Wright (1998) stated the
best way to educate Blacks and to build self-esteem was to teach them about their Black heritage.
Afrocentrism philosophy on worldviews, values about humanity and views of knowledge are
different from those of Euro-centrism (Warfield-Coppock, 1995). Critical aspects of the
Afrocentric philosophy are as follows:
•

Reality from an Afrocentric perspective

•

An emphasis of high order thinking skills

•

The promotion of a strong desire to serve people

•

Emphasis on value

•

Respect for people

This method of teaching brings Blacks back to the center of knowledge and allows them to
control what society views as their culture instead of society dictating what Black culture is
(Hunn, 2004; Kifano, 1996).

56
Public School BWB Student Identity Development
Starting to gain an understanding of how schools affect the identity development of BWB
students is a step in the right direction, understanding how they may think about or receive
different messages about prejudice and social advantages or disadvantages (Derman-Sparks &
Edwards, 2010). Schools can have a significant impact on BWB students’ social identity, which
is the group categorization given to them by the society they grow up in, that can include a
person’s racial makeup, gender, economic class and much more (Derman-Sparks & Edwards,
2010). The next section provides a brief overview of selected school personnel and how their
perceptions effect BWB identity development.
Teachers’ Perceptions on BWB Students
Wardle (1988) stated that teachers are products of their environments, and with most
environments of White middle class women; they are a product of the prejudice mindset created
by society. Teachers are a valuable assist to schools and children learning, therefore it is
important that teachers support their students’ individual differences (Wardle, 1988).
With schools and communities categorizing BWB children, teachers’ perceptions of
BWB children, especially when it comes to teaching them, could be false (Chiong, 1998). Harris
(2006) conducted a study revealing that when school personnel become actively involved in
programs that involve cultural diversity within the school, those personnel have a much better
sensitivity with regard to children of diverse backgrounds. It is important that teachers, who are
educating children of biraciality, view their own understanding and comfort levels around those
same children (Derman-Sparks & Edwards, 2010). Deepening your understanding as teachers of
who you are and how that came about is truly the heart of becoming an anti-bias teacher
(Derman-Sparks & Edwards, 2010). Biracial individuals may begin their schooling having
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embraced their double identity and possessing positive self-images (Baxley, 2008), but certain
barriers such as teachers’ low expectations due to their stereotypical view of biracial students
could hinder student academic success (Caballero et al., 2007). Sparks-Derman and Edwards
(2010) believed that instituional isms, which are universal, are found all over society, and within
the instituions of that society, are disadvantages of certain minority members of society, and can
be either overted or coverted. Although overt isms can be direct and obvious, covert isms are
indirect and hidden. Biracial students require their educators embrace their own racial
perspective, but also to incorporate into the curriculum biracial perspective. Early childhood
education can help develop racial identities through expanded opportunities to explore a child’s
own unique physical features (Wardle, 1999).
Caballero et al. (2007) stated that a vast majority of teachers believe that the
underachievement of BWB students is due to either identity confusion or marginal identity. Ali
(2003) argued that biracial students are more frustrated with how other people perceive their
identity rather than having a negative or confused feeling about who they are. Despite what
teachers may think, the identification process for biracial students being confused and forced
between two worlds has anything to do with academic success is false (Caballero et al., 2007).
Poussaint (1984) discovered that biracial individuals, who have parents of two racial
backgrounds, taught the ability to move in and out of two worlds, and making them capable of
surviving the White world. BWB students do not find themselves in any type of curriculum,
schoolbooks, pictures, or anything during their secondary educational experience. Teachers
should include an extensive array of approaches and practices in their instruction in order to
encourage peers to acknowledge and accept BWB children (Baxley, 2008).
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The environment teachers grew up in while receiving their education could play a key
role in their awareness and perception of biracial people (Chiong, 1998). Teachers bring into
their classrooms perception that influences their students beyond the classroom (Chiong, 1998).
Chiong (1998) also stated that teachers are not aware of the power they have to influence
students’ perceptions of themselves. Instead, research has shown teachers will more than likely
favor White or light-skinned children (Rockquemore & Laszloffy, 2005). Rubovits and Maehr
(1973) conducted a study of only White teachers and found that Black students were given less
attention and less positive praise, and given more criticism than White classmates. Byalick and
Bersoff (1974) used samples of both Black and White teachers in their study to find out how
much interaction each particular teacher may have with their students.
Teachers are more likely to hold more positive expectations for White students than for
minority Black students (Tenenbaum & Ruck, 2007). In most states Black children are aptly
labeled as mentally retarded or emotional disturbance (Aldridge & Goldman, 2007). Chirichigno
et al. (2011) stated that since suburban schools are becoming more racially diverse, suburban
schools are at the focal point of racial transformation. Tenenbaum and Ruck (2007) alluded to
the fact that, due to low test scores by Black students, teachers develop lower expectations
towards Blacks in comparison to White American students and Asian students. Diarrassouba
and Johnson (2014) stated that the changes in suburban school districts have been consistent with
four key areas such as acceptance or resistance to change, view of socio-economic learners,
power relationships, and compliance with federal laws. “Teachers should analyze who they are,
and analyze who they are not” to help with their perception of themselves and their students (M.
Cruz-Janzen, personal communication, March, 23, 2015). Delpit (2012) stated that nothing
teachers do is more important than creating a postive school experience for each student.
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Implications: Teacher characterizations of BWB students. Having a positive
perception of all students is a step in the right direction. As teachers begin to feel more
comfortable around their students, they begin to familiarize themselves with their students’
abilities. It is important that the perceptions that teachers develop towards their BWB students
are not those of Black students, as they are more prone to negative perceptions.
School Counselor Perceptions of BWB Students
Awareness increases understanding of another person’s sociocultural conditioning (Sue
& Sue, 2008). Sebring (1985) stated that one of the most difficult obstacles biracial children face
is the uncertainty of their racial identity. Biracial children are subject to myths that society has
created when it comes to biracial children and their families. A widely-held belief toward
biracial individuals, who are the offspring of one White parent and one Black parent, will
identify with their minority parent (Kerwin & Ponterotto, 1995). Society labels biracial children
as being a group of individuals who wish not to speak about their racial identity, where in fact
Kerwin et al. (1993) found that biracial children were hardly asked about their racial
backgrounds by their teachers. Some biracial students could be open to nonjudgmental questions
about their heritage as well (Kerwin & Ponterotto, 1995).
Recognizing cultural diversity is a key compentent for counselors do do their jobs
effectively Kiselica, Changizi, Cureton, & Gridely, 1995). The Multi-Racial/Ethnic Counseling
Concerns (MRECC) stated it is the counselors’ obligation, both legally and ethnically, to
examine their own views in the areas of bias, ignorance and lack of experience when working
with biracial clients (Alvarado et al., 2015). Counselors are not immune and could often hold
some of the same stereotypes as society about biracial people, especially about individuals who
work with BWB (Alvarado et al., 2015). The MRECC came up with eight competencies broken
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up into a number of ways counselors can begin to monitor their abilities to become more cultural
competent, the following are the eight areas of competencies: (a) the development of humans, (b)
diversity in culture, (c) relationship help, (d) advancing one’s career, (e) testing, (f) evauluating
programs, and (g) practicing ethics.
Under each of the compentencies listed above, there are a number of ways counselors can
begin to show culutral compentencies. Counselors have to become more aware of their
perceptions of biracial students (Nishimura, 1995), especially when their perceptions influence
their attitudes. Black school counselors suggested more training and information on how to
better counsel biracial students more effectively (Harris, 2006). School counselors own
personal viewpoints on interracial marriage, and biracial children could play a huge role in how
counselors work with biracial students (Maxwell & Henriksen, 2012). School counselors are in
a position to help implement school-wide exposure to different racial identities (Benedetto &
Olisky, 2001). According to Pedersen, multiculturalism was the most talked about content in
counseling with a continuous growing poplulation of multicultiuralism (Pedersen, 1988, 1989,
1990).
Implications: School counselor characterizations of BWB students. School
counselors continue to play an important role in the development of how schools implement and
encourge student diversity. They must continue to examine their own views of biracial students
and how they can better serve the needs of students. As counselors learn more about the
development of biracial students, they must provide opportunities throughout the school to
provide an environment that is conducive to both their learning and identity development.
School Leaders’ Perceptions of BWB Students
As stated earlier, teachers hold a more positive expectation for White students and Asian
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students than for minority Black students (Tenenbaum & Ruck, 2007); that is why it is important
for teachers to understand biracial identity, to take away any negative barriers that may come up.
Diarrassouba and Johnson (2014) stated that the change in suburban school districts has been
consistent with four key areas such as acceptance or resistance to change, view of socioeconomic
learners, power relationships, and compliance with federal laws.
Implications: School leader characterizations of BWB students. School leaders have
to set the expectations for their teachers on supporting student individusalism,and there has to be
support put in place for those teachers (Wardle, 1988). However, with there being a limited
amount of resources about how school leaders percieve BWB students, this research sought to
provide additional content for a potential gap in the literature.
Supporting BWB Students in School
Unfortunately, parents find out that the school and other early childhood programs can be
the first place their children can be denied their full biracial identities. A factor of this denial is
due to the school enrollment process. The process typically has no place for them to properly
identify their children, often not even another category, as well as not having trained teachers
who can relate to biracial students (Wardle, 1996).
Children have the right to maximize their potential by receiving the appropriate education
(Banks, 1997). Schools must do a better job by supporting biracial children and training for
teachers and other school professional staff who have interactions with biracial students daily.
Wardle (1988) suggested that schools must find out from the parents of biracial children what
identity is supported at home. Chiong (1998) asked a question to a group of K-12 teachers,
asking for suggestions for materials that might be effective in helping teachers reinforce a
positive racial identity in interracial children. The responses she received were a clear indication
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teachers are still confusing biracial educational resources with mono-racial educational
resources. Wardle (1988) suggested schools have students openly ask questions to help explore
their curiosity about who they are. Also conducting classroom activities that allow for mixing
and matching and allowing the biracial student to act out their interactions in a playful activity
(Wardle, 1988).
Wright (1998) told of an experience of her then six-year-old daughter who was given an
assignment to graph physical characteristics to help determine how many different categories
there were in the classroom. The assignment went as follows: stand-up if you are White, standup if you have blond hair, stand-up if you are Black. The daughter was confused on when to
stand because the teacher never said the color brown. The teaching assignment was to focus on
graphing fellow student demographics, but it became much more of a life lesson on identitydevelopment after another student identified the biracial student as Black. Development through
schools plays a critical role in the child’s emerging consciousness of skin color and race, and the
impact varies with the school’s racial composition and the degree of sensitivity, and skills of the
staff in dealing with these issues (Wright, 1998).
When biracial children do not see their heritage in environments in which they are being
educated they begin to feel distorted. Shackford (1984) mentioned biracial children received
hard times from either racial minority or majority peers.
Cultural Competence
People interchange the word culture and race frequently, which is not accurate (F.
Wardle, personal communication, December 31, 2014). He realized that cultural competencies
only work within single race people and not biracial individuals. Centering on the skills and
knowledge to serve students of diversity, Roekel (2008) stated the four skill sets for cultural

63
competency, which include valuing human diversity, being culturally self-aware, understanding
dynamics and interactions of cultures, and adapting to diversity through cultural knowledge,
which can lead to effective teaching. Teachers should connect children’s everyday out-of-school
experiences with learning that can help address student achievement gaps (Roekel, 2008).
Cultural competency supported in the classroom comes by acknowledging students’ home
languages along with their cultural attributes could be a bridge to support their English
proficiency (Ladson-Billings, 1996).
Culturally Responsive Teaching
Having a teacher who can utilize their students’ cultural backgrounds, prior experiences,
and prior performances to create a learning environment more effective for the teachers’ diverse
student populations will teach to the strengths of the diverse student populations (Gay, 2002).
Ladson-Billings (1996) stated that culturally responsive teaching is the pedagogy of different
student learning. Meaningful school experiences that include a wide variety of instructional
strategies that are linked to different student cultural heritages, allows for teachers to have more
responsive cultural classrooms (Gay, 2002).
Gay (2002) stated there is a place for cultural diversity to be taught in every subject area
in school. Sobel and Taylor (2011) believed that schools are expected to be the leaders in
socializing students while helping them gain knowledegable skills they will need for life.
Although being able to teach a diverse group of students, teachers must also understand the
sociocultural lens they bring into their classroom every day. For teachers to be successful
working with a diverse group of students, they must examine the ways they comunicate, teach,
learn, and interact with their students. Sobel and Taylor (2011) worried about the day when U.S.
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White middle-class female teachers one day step in front of a classroom where they will not have
many students who have a common culture, racial background, resources, and life experiences.
Understanding culturally responsive pedagogy is a process for both learners and teachers
(Sobel & Taylor, 2011), and the competence that involves multicultural understanding begins
with the teacher examining their own motives, biases, values, and assumptions about other
human beings (Weinstein, Clarke, & Curran, 2004). Teachers’ knowledge bases on their
students’ diverse backgrounds can turn into a culturally responsive curriculum which would
include effective instructional strategies along with appropiate curricular materials (Gay, 2002).
Weinstein et al. (2004) also implied that an examination of White, middle-class worldviews is
the inner work of culturally responsive teaching. Implementing a culturally responsive
classroom is a process that can be uncomfortable because it requires individuals to look at a
different lens when it comes to classroom management (Weinstein et al., 2004).
Characteristics of a Teacher for a Black or White Student
Lareau and Horvat (1999) stated Whiteness is a powerful cultural resource that White
parents and children can utilize in a school system. Delpit (1995) believed there was a plot to
prevent schools from educating Black children, with the linguistic features of the cultural
powers, Black parents believed schools were not preparing their children to be successful in the
White man’s world. Morris (2005) mentioned that when White students behaved in a manner
that portrays them as Black, teachers would still not address them as if they were Black, because
their outer appearance allowed them to be still seen as White. Sizemore (1981) conducted a
study in 1978-79 that allowed him to understand what different characteristics teachers needed to
have from both a Black student’s perspective and a White student’s perspective. The study
indicated that Blacks and Whites do look for some of the same characteristics in a teacher, such
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as, someone who is knowledgeable, caring, who can explain material in a fun way, and help
students better understand the material. However, racially minority students may have a
different definition of what being nice, friendly, and helpful may be (Sizemore, 1981). White
students look for teachers who are well organized, have developed systems for learning, and
exhibit behaviors that show interest in their students (Sizemore, 1981). Racial minority students
start to devalue what is taught to them because, in an indirect way, what is being taught is
teaching them that they do not exist nor have values or integrity to be worth mentioning (Kohl,
1991). Cartledge and Middleton (1996) stated with many Blacks along with other people with
diverse racial backgrounds are several generations removed from their homeland, and a lot of
their habits, practices, and traditions have been lost.
Being devalued and invisible, biracial students can feel like they are in a hostile school
environment that promotes the harassment of biracial students in particular (Wardle & CruzJanzen, 2004). BWB students often find themselves harassed by other mono-racial students in
P/K-12 educational systems (Wardle & Cruz-Janzen, 2004). BWB students impacted by the
racism they encounter while attending a school that does not embrace their unique racial
background could need to go through a healing process (Wardle & Cruz-Janzen, 2004). Tizard
and Phoenix (1993) defined racism as prejudice based on an individual’s ignorance of, and
hostility towards a racial group seen differently. “Schools are often the first place that
multiethnic families come into contact with mainstream society” (Wardle & Cruz-Janzen, 2004,
p. 135).
Appropriate Services
Wardle (1992b) stated that teachers’ own understanding and comfort level is the
beginning of supporting a racially diverse group of students. The teachers must ask themselves,
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if they truly believe the biracial child will be successful in their class; can the teacher be sensitive
to the struggles that may come with being a biracial student, and finally does the teacher believe
any of the myths that are associated with being biracial (Wardle, 1992b)? A strong starting point
for teachers who have biracial students in their classroom is the initial meeting with the parents
to allow both parties to become more comfortable with each other and encouraging the parents to
take the opportunity on how they would like their child to be identified while in the classroom
(Wardle, 1992b). If a biracial student does not identify as being biracial and the parents do not
identify their child as being biracial, the biracial child can become confused and most likely
teased since they do not meet the full criteria of either racial background. By this time the
student, teacher, and parent may be at a loss as to how to educate and support this student (F.
Wardle, personal communication, August 25, 2015).
Through role-playing, books, films, and other visual aids that portray multiracial people
or issues can be starting points of how to integrate more multicultural curriculum (Wardle, 1988,
1992b). Here is a list of avenues teachers could take in order to make their classroom more
conducive to the learning styles of multiracial students:
1. Creating a family tree that shows both sides of the family.
2. Discuss the differences of people in a safe learning environment.
3. Avoid curriculum materials that seem to divide racial backgrounds, but implement
curriculum that show people are the same.
4. View biracial students as positive contributions to the school and classroom (Wardle,
1992b).
Summary of Literature Review
Educators must begin to understand that the BWB person has been a part of humankind
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throughout history. Even Europeans have a long history of BWB population before adventuring
to the western hemisphere (Zack, 2002). Wardle and Cruz-Janzen (2004) stated that gaining a
solid understanding and support of the racial identity development for biracial people,
particularly in early childhood and adolescence stages, will allow biracial students to develop a
healthy self-identity. Society may have started to accept interracial dating, but society must
(Wardle & Cruz-Janzen, 2004) admit that racism still exists throughout the world and continues
to re-emerge in society. Biracial children are traditionally categorized with their racial minority
parent and educational institutions must understand and believe biracial children have the ability
to succeed as well as mainstream American White and Asian children (Wardle & Cruz-Janzen,
2004). It is important for P/K-12 teachers to have self-awareness about their own self-identity as
well as the students they are educating. Educators can obtain this self-awareness by attending
training on multicultural or diversity issues (Wardle & Cruz-Janzen, 2004). Talking about
diversity without the action of actually addressing the racial diversity of biracial students can no
longer be pushed to the side (Cortes, 2000).
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CHAPTER 3

RESEARCH METHODS
The overall methodological design was to hear from the voices of the people who have
impact on BWB students’ racial identity. This involved a qualitative approach. The goal of
qualitative research is to gain a holistic point of view and a better understanding (Ary et al.,
2010). The design of this research included data collection from one-on-one interviews with
both middle school and high school BWB students in rural, suburban, and urban school districts.
Through qualitative data analysis, I sought to identify any themes that presented
themselves among the responses of the participants. The study participants included students
from public schools in Johnson County, Monroe County, and Marion County in Indiana.
Purpose of the Study
The study examined middle and high school BWB students’ perspectives of education.
In order to accomplish this qualitative research study, the research sought to (a) gain an
understanding of how biracial students viewed themselves in secondary public school systems,
(b) how BWB students identified within the school environment, and (c) how their identities
affected their learning. The purpose of this qualitative phenomenological study was to gain an
in-depth understanding of the overall educational viewpoints of BWB students in select rural,
urban, and suburban public schools in Indiana.
The open-ended and general questions allowed for answers to be conducive to the
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questions this research provided. Creswell (2007) noted the various forms of interviews
designed for qualitative studies. Turner (2010) expanded on three types of interview designs: (a)
informal conversation interview, (b) general interview guide approach, and (c) standardized
open-ended interviews. In order to eliminate any biases, Gall, Gall, and Borg (2003) stated that
open-ended interviews could help reduce bias that the researcher could have.
Turner (2010) stated that the wording in open-ended interview questions must be
structured carefully to allow for the interview to be able to make personal comments and tell
stories. Creswell (2007) noted that it may be difficult for the researcher to code the data that
comes with open-ended intervew questions, as the researcher either seeks the assistance of an
outside agency to help collect this data or seeks assistance from other collegues who have
collected data in this manner before. A disadvantage with this type of qualitative approach is the
daunting process the researcher must go through to provide full and fulfilling data (Creswell,
2007). However, this type of approach removes much of the researcher’s bias (Gall et al., 2003).
Research Questions
The overall question this research explored was, “How does the secondary public school
system experience for BWB students influence their perspective of education?” Subquestions
included
1. How do BWB students’ view themselves in the secondary public school systems?
2. How do BWB students identify throughout the learning environment?
3. Does BWB students’ identity influences their learning?
Research Design
This research sought to gain information through (a) in-depth interviews and (b)
documents and material analysis. Charmaraman et al. (2014) conducted a study on
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methodologies from the past 20 years on mulitracial populations. The criteria included into the
qualitative study were key terms such as interracial, BWB, multiracial, and biracial.
Marshall and Rossman (2006) stated that qualitative approaches explore and uncover
unexpected viewpoints. Developing questions were generated best by conversations of previous
literatures related to the topic. The questions for this research were developed through the
review of literature on my topic and reaching out in personal communication, either by phone or
email, to past researchers on this topic. Through conversations and feedback on my topic, I
developed more questions.
The researcher may enter into the participants’ lives whether long-term or short-term, and
that relationship could play an important factor in the research (Locke, Spirduso, & Silverman,
2000). Marshall and Rossman (2006) stated in qualitative studies that the researcher is the tool
that keeps everything in order and foresees any future situations that could disrupt the research
from continuing. Prior to conducting research, it was important to conduct extensive research in
advance with previous scholars’ work to help provide a look at prior methods of approaches to
help avoid any unforeseen events (Locke et al., 2000).
Although I conducted one-on-one interviews for data collection, it was important that I
provide an environment where the individuals felt comfortable. It was ideal to meet at a school
or possibly a recreational center away from any distractions.
Study Population and Sample
Creswell (2007) stated it is vital that the selection of participants is provided through
various types of sampling strategies, such as criterion-based sampling or critical-case sampling.
Additional participants for this study were the students who biologically were BWB. Before I
conducted this study, I received permission from the parents and assent from students under the
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age of 18, as well as approval to proceed from the Indiana State University Institutional Review
Board (IRB).
According to an article written by CNN’s Ashley Hayes (2012), 15% of couples who
married in 2010 were spouses of different races. Hayes (2012) stated the increased acceptance of
interracial dating has caused more interracial couples to consider having children. Wardle stated
that biracial students who are in middle school struggle the most with their identities (F. Wardle,
personal communication, October 14, 2014), and that this group of students was a population
that needed more research. During several telephone conversations with Wardle, I discovered
that he believed not enough research was recorded on BWB students’ educational perspectives
from the middle schools in this country.
After participants were selected and solid criterion was created, the qualification
boundaries in this research helped provide areas of consistency throughout this study. The
following criteria were created to help in the selection of participants by researching the
educational experiences of BWB students from their perspectives in a secondary middle- and
high-school learning environment:
1. Students’ biological parents were of African or European descent.
2. BWB students were currently attending an Indiana public middle or high school in an
urban, suburban, and rural area.
Although there were hundreds of BWB students that fit my criteria, this study was
limited to students in three counties in Indiana: Johnson County, Monroe County, and Marion
County. Although this posed limitations, the sample size was large enough to make inferences
about the general population.
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Recruitment
I provided a recruitment letter (Appendix A) to either the superintendent or building
principal in schools from the participating counties of Johnson, Monroe, and Marion in Indiana.
The names of the school districts in which participants were drawn were given pseudonyms to
help protect the participants of this study. If I did not receive any indication after seven days via
email or telephone call that my letter was received, my next step was to call each administrator
individually to gain permission. Once given permission by the building administrator or district
administration, I then asked the school building administrator to provide the parental consent
form (Appendix B) to the students in a formal or informal approach for those students who met
the BWB demographic for this research. I scheduled a time to return to the school to collect the
consent forms; I waited five school days for the forms to be returned to the school. I did not
receive many participants through the efforts of going through the schools; therefore, I posted a
flyer on Facebook, a social media website (Appendix C), to assist with recruitment. After I
received the consent forms from the parents of the participants, I arranged a location and time for
the study to take place.
Human Subjects
The Indiana State University IRB reviewed and approved the methodology that I
proposed. The IRB assessed the protection of the participants involved in my study. Safety and
confidentiality continued to be a high priority for me as well as for the IRB. Participants and/or
parents had to sign and return to me both the voluntary permission and Informed Consent forms.
Before the Child Assent forms (Appendix D) were given to minors for parental signatures, it was
important that parent(s) were provided as much information about the focus of the research topic
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as possible. It was a significant step to make certain the parents of the BWB students felt
comfortable throughout this entire process.
Informed Consent and Assent
Although a portion of this study consisted of students 18 and younger, it was important to
obtain permission from the parents and child assent from the student participants. A parental
permission letter (Appendix E) was sent to inform the parents of the purpose of the study and the
methods of data collection. As researchers in the literature review noted, “Participants and their
parent(s) have the right to be informed about the likely risks involved in the research and of
potential consequences for participants and give their informed consent” (Ary et al., 2010, p.
590).
The purpose of the consent and assent forms was to allow potential research participants
the opportunity to make an informed choice as to the extent of their involvement in the research
as well as to have proper documentation of their approval to participate (Ary et al., 2010). The
Indiana State University IRB approved the parental permission forms and child assent forms I
utilized for this research before they were sent to potential participants.
Instrumentation, Validity, and Reliability
Marshall and Rossman (2006) stated that qualitative approaches are utilized in research to
explore and uncover unexpected viewpoints. Developing questions are best generated by
conversations regarding previous literature related to the topic. The questions for this research
for the one-on-one interviews (Appendix F) were developed through a thorough review of
literature for my topic, through reaching out via personal communication by phone or email to
past scholars in my research field, and through conversations and feedback. Bernard (1988)
suggested semi-structured interview questions when one does not have the opportunity to
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interview participants more than once. A qualitative researcher’s main focus should be on
dependability; changes can be expected during the course of a qualitative study because the
researcher cannot control for the inputs that human subjects may offer (Ary et al., 2010). Ary et
al. (2010) suggested some strategies to investigate dependability:
1. Using an audit trail: helps determine how decisions were being made,
2. Replicating logic: conducts the study at different locations with numerous different
groups to help determine the dependability of study,
3. Step wising replication: has someone listen to the recordings along with the
researcher, and
4. Code recording: serves to record the data.
The most effective way to maintain dependability through research was through an audit
trail; this allowed others to see how decisions were made while having access to the situation
(Ary et al., 2010). Prior to conducting this research, an instrument validation process was
conducted to check the face validity of the questions. This planned pilot of the instrument
included two to three BWB students between the ages of 13 and 18. The pilot study included
sharing the questions (Appendix F) with students to gauge appropriate readability level and
understanding of content. I made adjustments as necessary in order to amend the instrument, so
it was of better use during the study.
Initial Data Collection Procedures
Several steps were implemented in the study for appropriate planning.
1. A social media flyer was drafted and posted on my Facebook page to identify the
characteristics of the individuals to participate.
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2. The flyer as mentioned above was also placed in local libraries and churches. It
included a brief description of what the research required in terms of participation.
3. For those who contacted me as the flyer stated, a letter of introduction was sent to the
parents of the participants, which explained the purpose, and scope of the research
study, the methodology, time constraints, benefits of the outcomes of the study, and
incentives. In addition, the parents were assured that pseudonyms would be used to
ensure the privacy of the participants.
4. Parents/guardians were required to sign a letter of permission.
5. The local community, church, or middle or high school was contacted as the proposed
location to complete the interviews.
6. Every attempt was made to identify any ethical issues that could have arisen.
Data Collection
This proposed research took an approach toward collecting data from one-on-one
interviews. Also, this form of data collection helped me eliminate bias or preconceptions
because I had an opportunity to hear from participants in both group and one-on-one settings.
The graph in Figure 1 provides reasons why a cycle approach was taken in order to gain future
understanding of the perception of biracial students in selected Indiana public schools.
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Data Collection
•Remove bias
•Breakdown common themes
•Analyze data

Student one-on-one interview
(Urban)

Student one-on-one
interview(rural)

•Gain BWB student perspective
•Common themes

• Gain BWB student perspecitive
•Common themes

Student one-on-one interview
(Suburban)
•Gain BWB student perspective
•Common themes

Figure 1. Cycle approach to mine qualitative data.

Figure 1 provided a visual of the three different areas where students were interviewed. I
recruited BWB students who currently attended school in the three designated areas. The figure
shows the order in which the interviews took place.
Marshall and Rossman (2006) explained that in-depth interviews typically were more like
conversations rather than formal events. It was vital for me to approach participants’ attitudes
and viewpoints as valuable. This study followed four strategies during the interview process,
and they are as follows:
1. Ask one question at a time,
2. Attempt to remain as neutral as possible,
3. Encourage responses with occasional nods of the head, and
4. Provide transitions between major topic.
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Turner (2010) suggested that the researcher must not lose control of the interview by only
allowing one persepctive or viewpoint to dominate. Selection and qualifying protocols were the
most significant steps in creating this qualitative research for those involved in this study; the
protocols were to ensure that no one dominates the conversation.
Stake (2010) stated that the main purpose of a qualitative research utilizing interviews as
a way to collect data is to obtain unique information from the individuals interviewed. “It is
important to ask open questions to get the interviewee to feel comfortable and to tell a story”
(Stake, 2010, p. 95). Turner (2010) stated that the wording in open-ended interview questions
must be structured carefully to allow for the interviewee to be able to make personal comments
and tell stories. Creswell (2007) noted that it is difficult for the researcher to code the data that
comes with open-ended intervew questions. As the researcher I sought guidance from other
colleagues who had collected data in this manner. This approach provides for very full and
fulfilling data; it is daunting process the researcher must go through (Creswell, 2007). However,
this type of approach removes much of the researchers’ bias (Gall et al., 2003).
The interviews were at a location that ensured those involved were comfortable and did
not feel pressured. The interviews were structured, yet still allowed students to speak freely.
The interviews were utilized to produce quotable materials that later produced themes among the
participants (Stake, 2010). Although the interviews were with students 18 years of age or
younger, it was important that a professional relationsip with the participants’ parent(s) and/or
guardian(s) remain intact to help their student(s) feel more comfortable with the interview
process. Prior to any interview, an informed consent form was explained thoroughly to both the
participant and his or her parent(s) and/or guardian(s).
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An iPad2 digital voice recorder and two iPhone 4 digital voice recorders recorded the
conversations for the one-on-one interviews. All three devices were password protected and kept
in a secure safe for data storage and protect participant confidentiality. Each recording was
labeled according to the appropriate group; I provided a centralized location to conduct the
interviews.
Marshall and Rossman (2006) explained in-depth interviews typically are more like
conversations than formal events. It was important for me to approach participants’ attitudes and
viewpoints as valuable. Selection and qualifying protocols for those involved in this study was
one of the most important steps in creating this qualitative research plans.
Overview of Phenomenological Interview Process
This research also included a phenomenological interviewing process. With this type of
interview process, I focused on the perceptions of biracial students to help create an
understanding of how to better educate BWB students. There were four points during the
interview process on which I focused; this helped provide the focus needed to gain students
perspective. Seidman (1998) stated there were four techniques to help levy in-depth inquiry:
1. These interviews focused on biracial student’s educational perception.
2. These interviews also focused on biracial student’s identity development.
3. These interviews combined the two different perceptions to help find a common
understanding of how both impact learning.
4. Before the interviews took place, as the interviewer, I found it was imperative to have
these techniques stated above utilized on me to help take away any of my own bias.
Interviewing Procedures
Step-by-step procedures used for gathering data involved are listed as follows:
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1. Personal interviews were the methods used.
2. The protocol for this research process included a set of predetermined interview
questions discovered through past literature.
3. The first questions were of general information that sought to set the participants at
ease with the process and to develop rapport.
4. The questions were ordered in a fashion so as not to probe so intently into one area
that the participants became uncomfortable, which could lead to a feeling of being
pressured or stressed.
5. To ensure accuracy, interviews were captured through notes and the use of an audio
recording device, such as a digital voice recorder. This ensured that if I needed to
review notes, it was accomplished with a sense of reliability. This helped serve the
distinct purpose of being a reliable backup system for the face-to-face encounters, and
especially during transcription.
6. Upon completion of this study, the audiotapes were secured for an appropriate period
of time, as approved by the Indiana State University IRB.
Data Analysis
At the conclusion of the data collection, the recordings were transcribed in order to begin
the coding process. I understood the importance of coding the data by hand as well as the
potential of using computer software that could assist me, such as in conducting data analysis. It
can be a time-consuming process, one in which qualitative analysis software can help researchers
organize, sort, and search information in a less time-consuming manner (Creswell, 2014).
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Transcribing
Capturing the necessary, high level of details in research data collection, transcription is a
straightforward process during a qualitative study (Bailey, 2008). It is important that these
transcriptions capture emphasis, speed, tone of voice, and timing—including pauses—as all of
these are critical to the fidelity of data collection (Bailey, 2008). Taking the time to personally
transcribe each one-on-one interview took multiple sessions by listening to the recordings and
typing out word for word what was said. In addition, before a final interpretation was
completed, I provided a copy of what was transcribed to the participants to receive their
feedback, a process known as member checking, and if any statements were taken out of context,
I then made the correction to statements made by that individual.
Coding and Uncovering Themes
A key analysis technique often performed in qualitative research study such as this is
coding (Ary et al., 2010). One aspect of coding is breaking down the data into manageable parts.
Once the data are broken down; the data are put back together so the researcher can discern
connections across categories (Ary et al., 2010). As the researcher, I listened to the audio
recordings and began to search for main themes. Interpretation is a way to help make what is
being studied understandable (Ary et al., 2010), which, in turn, will discern themes that result
from the research. These processes all begin with transcription. The coding process this
research took consisted of coding, sorting/categories, synthesizing/themes, and theorizing/theory.
There were a number of coding methods that completed this research. For the first of
three cycles of coding, I chose the coding methods of emotion coding where the participants’
views, feelings, and reactions were coded with the participants’ viewpoints in mind. Open
coding was also utilized, where I coded the participants’ own words, and in doing so, discovered
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topics the data presented (Saldana, 2013). The second cycle of coding I utilized during this
research was the axial coding, where I identified core phenomenon and related categories, and
pattern coding, where I identified trends, patterns, and relationships and assigned labels to those
trends.
The heart of a qualitative research study is trying to find the themes that are inherent in
the data collected including what they are and from where they come (Bernard & Ryan, 2003).
Investigating text includes four tasks: discovering themes and sub-themes, examining themes to
a manageable few, building hierarchy themes or code books, and linking themes into theoretical
models (Bernard & Ryan, 2003). Data, as well as the researcher’s understanding of the
phenomenon being studied, help to develop themes; also helpful is a clear understanding of the
literature review, as past researchers and/or professionals may have helped to produce those
themes that the researcher is discovering once again (Bernard & Ryan, 2003). I first utilized an
open-coding strategy to help with the finding of themes during the collection of data for this
research.
Open coding, which is the ability to discover themes, is what the researcher seeks when
conducting one-on-one interviews (Bernard & Ryan, 2003). I looked through text, images, and
sounds to discover themes being developed in the research (Bernard & Ryan, 2003). It was
important for me to listen to the auto recordings over and over to hear key terms that were used
repeatedly. One way for me to develop themes was through the identification of repetition that
existed in the data. Bernard and Ryan (2003) stated that some topics or phrases that continue to
be stated and restated could eventually present themselves as themes, and I had to decide how
many times a topic or phrase had to occur in order to determine if themes were developing.
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To determine themes, an axial coding process took place, which included identifying
relationships between the open codes and how they were connected. It was important for me to
determine which codes were signficant to the study. There are two common types of axial
coding, hierachiacal and non-hierachiacal. Hierachical coding includes a group of several types
of codes grouped together; a good way to look at it is to think about a tree with many branches—
the branches are sub-codes. Non-hierarchical codings are responses to a question asked and
those responses then produce codes or labels. For example, during the interviews, I directed
several of the same questions to different participants; the more participants I interviewed, the
more codes began to develop from the questions that were asked. After those codes were
produced, other sub-codes began to sprout.
Coding falls into three different types of categories according to Creswell (2014): codes
with topics that readers would assume to find, codes that no one expected to find, and codes that
are unusual due to the interest to the readers. This particular category I just described could lead
to themes that were not expected during this research. Creswell (2014) described six steps to
help reseachers examine their qualitative data anaylsis to allow the researcher to move from a
general to a more specific data analysis. I employed Creswell’s approach in the data analysis.
The first step was to organize the data which involved transcribing interviews, typing
notes, and putting information from interviews into categories; the second step was to look at all
the data and ask myself, “What is the general idea of what my particpants are saying and what is
the meaning behind what my particpants are stating?” The third step was coding, which in and
of itself means to organize the data; the fouth step was to develop themes from coding the
research. The fifth step was to provide a more in-depth analysis on the themes described
throughout the research, and the final sixth step was the interpretation of the data. During this
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step, I started to develop more questions that needed to be asked because past literature did not
address these issues.
Questions about the coding process that I took into consideration were
•

Should the researcher develop codes only using the information from participants?
and

•

Should the researcher use predetermined codes? (Creswell, 2014).

I had to differentiate the concepts that had already been developed through the previously
stated coding process from above, and once concepts were developed, I began the axial coding
process and used data as the centerpiece for developing other categories during the research
(Böhm, 2004). I looked for key findings through common responses from the participants in this
research.
Writing the Report
In data analysis, I discovered common themes among BWB students from their
perspectives of education in both middle and high school that could allow school personnel more
resources for biracial students. I also discovered information that can help provide a learning
environment conducive to the BWB identity development and educational success. Translating
the themes in this qualitative study allowed me to find a common understanding of what it takes
to provide an excellent learning experience for BWB students.
Personal Statement
My wife and I have four BWB children, who are all school age except one, and because I
am an educator myself, I take a personal interest not only in their identity development but how
well they do in school. We currently live in a predominantly White neighborhood, and our
children attend schools that are predominantly White. As a father, one of my jobs as a parent is
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to make sure that my children receive the best education for them to be successful. I do not want
them to have the same experiences I had when I was in grade school—being labeled as needing
to be in special education, having to take remedial courses, and having to take summer school
from third grade until my junior year in high school.
School was never a place where I felt as if I belonged unless I was participating in some
type of athletic competition. Despite my struggles in school, my wife excelled in her academics
throughout her educational career. She was not in any remedial courses, she never had to attend
summer school, and she was never labeled as a special education student. My wife and I grew
up experiencing two different types of education. When my wife and I had our children, we
thought that it was very important that our children receive the best education in Indiana. I really
did not pay much attention to our children’s identity development until I realized our children
were identifying as being Black. They would tell people they were Black, and I could not help
but think, “Why are they saying that?” Both my wife and I have lived in the home together ever
since our first child was born; no dominant racial culture exists in the home, and our children
spend time with both sides of the family almost equally. I could not understand why they would
call themselves Black.
As one’s children get older, one does not want people or society to decide what identity
they are. I want my children to have a strong pride in both their mother’s and my heritage and be
comfortable acknowledging both cultures. My wife and I teach our children to find their
identities in God and not in what people say.
As I continued my research, I found more and more avenues to take, which would
influence our children’s identity development. I believe the educational portion of the research I
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conducted is a foundation in the connection of educational institutions and their influence on
raising BWB children.
Summary
Chapter 3 gave a description of the qualitative phenomenological methods to help
document educational experiences of BWB students through their perspectives. Understanding
the perceptions that BWB students may have of public education could allow for schools to start
creating support systems, which could help the learning environment for a growing number of
students in the BWB population.
This chapter focused on the process I used to obtain information and also provided the
criteria for recruitment of participants for this study. I identified validity and reliability as a top
priority in my research.
This study just touched on the experiences and perceptions of BWB students and their
educational experiences, both positive and negative. It offers information to practitioners that
they previously did not have on the perceptions and motivations of BWB students. Further
research and practices need to be developed to help BWB students navigate the secondary
educational system and to help them create their own personal identities. The information
gleaned may also help school personnel develop strategies to support BWB students in their
personal and academic growth.
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CHAPTER 4

DATA ANALYSIS
Being Biracial
This chapter focuses on the voices of BWB students, as they recalled their own
experiences in secondary education. During my literature review, I was able to look at different
avenues, when it came to the identity development of BWB students. Wardle and Cruz-Janzen
(2004) stated that gaining a solid understanding and supporting the racial identity development
for biracial people particularly in early childhood and adolescent stages, allow biracial students
to develop healthy self-identities. Biracial children are traditionally categorized with their racial
minority parents, and educational leaders in schools must understand and believe biracial
children have the ability to succeed as well as mainstream American White and Black children
(Wardle & Cruz-Janzen, 2004). The five categories were created to help answer my overall
research question. The categories were aligned in this particular order to help me begin with
simple questions that did not ask the participants focus on their race, but then gradually led into
categories about their racial makeup, then ended with categories that allowed them to focus on
their experiences in school. The overall question this research explored was, “How does the
secondary public school system experience for BWB students influence their perspective of
education?” Subquestions included
1. How do BWB students’ view themselves in the secondary public school systems?
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2. How do BWB students identify throughout the learning environment?
3. Does BWB students’ identities influence their learning?
To answer these research questions, I used semi-structured individual interviews. I put
the questions into five categories as follows: (a) You, According to Others; (b) General
Knowledge; (c) Racial Identity; (d) Perceptions on Acceptance and Growing Up; and (e)
Perceptions about School. During the interview process, four themes began to emerge which
were: (a) I’m Just a Regular Person, (b) Acting, (c) More, and (d) Advantages and
Disadvantages. More details are provided further along in this chapter that illustrate how the
themes were developed. After coding data from the interviews, I developed themes that
answered the research question and subquestions presented above. For my study, the point of
saturation began to take place after the seventh interview; however, to ensure the reliability of
the data, interviews continued with the other five participants.
Participants
In this section, each participant is introduced and information about each is given. I used
the first initial of each participant’s name as a pseudonym throughout this chapter.
Demographics are then displayed in Table 1.
Student J was a 15-year-old male student, who was a freshman and attended a Johnson
County high school located in Indiana. Student J lived with his Black father and White mother.
He had two other biracial siblings; he had attended the same school district since kindergarten.
He liked playing sports for his school.
Student K was an 18-year-old senior student, who attended a rural area high school
located in Indiana. She lived with her Black father and White mother. She had gone to school in
a rural area since kindergarten. She appreciated the balance of having both parents in the home
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and spent time with both sides of family.
Student N1 was a 14-year-old eighth grade student, who attended a middle school located
in Marion County, Indiana. She lived with her White father and Black mother. She had been in
her school district since kindergarten; she had two biracial siblings and loved to spend time with
both sides of her family.
Student B was a 16-year-old junior, who attended a high school located in Marion
County, Indiana. Student B lived with his White mother and spent some time with his Black
father. He liked to play baseball, and he did not see his father that much.
Student S was a 15-year-old female student, who was a freshman at a Johnson County
high school in Indiana. Student S lived with her Black father and White mother. She had been
in the same predominantly White school district since kindergarten. She liked to get involved at
school as much as possible. Also, she had another biracial sibling.
Student J1 was a 17-year old female student, who was primarily raised by her single
White mother. She visited her Black father and spent time with her Black family often. She had
been in public schools since kindergarten. She had two biracial siblings that lived with her and
their mother.
Student N was a 16-year-old female freshman at a high school located in Marion County
in Indiana. Her mother was a White woman, and father was a Black man. When she lived with
her mother, she attended a suburban school district until eighth grade; she now lived with her
Black father’s grandmother and was currently attending an urban high school. She had two other
younger siblings.
Student R was a 15-year-old male freshman student at a high school located in Marion
County in Indiana. He lived with his White mother. He had been in an urban school district
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since kindergarten. He spent time with his Black family on weekends. He had younger siblings.
Student R1 was a 16-year-old male sophomore student at a high school located in
Johnson County in Indiana. He lived with his White mother and stepfather. He had been in
suburban schools since kindergarten.
Student E was a 14-year-old eighth grade student, who attended an urban middle school
located in Marion County in Indiana. She lived with her White mother and older sister. She got
to spend time with her Black father. She had been in urban schools since kindergarten.
Student B1 was an 18-year-old senior, who attended a high school located in Marion
County in Indiana. He currently lived with his White mother and had lived with his Black father
in the past. He had attended both suburban and urban schools since kindergarten.
Student T was a 15-year-old freshman, who attended a suburban high school in Johnson
County in Indiana. She lived with her White mother and had two other siblings. She liked to
participant in sports at her school. She spent time with her Black father.
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Table 1
Participant Demographics

Pseudonym

School Type/Location – Identity

Age

Gender

Student J

Suburban/ Johnson County – Black/White

15

Male

Student S

Suburban/Johnson County – Black/White

15

Female

Student B

Urban/Marion County – Black/White

16

Male

Student N1

Urban/Marion County – Biracial

14

Female

Student J1

Urban/Marian County – Biracial

17

Female

Student R

Urban/Marian County – Black/White

14

Male

Student K

Rural/Monroe County – Biracial

18

Female

Student N

Urban/Marion County – Black/White

16

Female

Student R1

Suburban/ Johnson – Black/White

16

Male

Student E

Urban/Marion County – Black/White

14

Female

Student B1

Urban/Marion County – Biracial

18

Male

Student T

Suburban/Johnson County – Biracial

15

Female

This chapter highlights major themes that emerged from the data and provides a story of
the journey of the biracial students who have one parent of Black heritage and one parent of
European-American heritage. The first theme highlighted in this chapter is entitled I Am Just a
Regular Person, which includes how teachers, friends, and family members describe the BWB
student. The second theme that emerged is entitled More, and this theme focused on more
supports that are needed by school teachers and administrators to help support biracial students.
The third theme that developed is entitled Acting; this section covers the different identity roles
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that most biracial children have to play in order to survive their environments. The fourth theme
addressed is entitled Advantages and Disadvantages; this section includes how their teachers,
friends, and family members racially view BWB students.
From the interview recordings, the first step of analysis was to transcribe all questions
and responses. Approximately 10 hours of audio recordings were used to transcribe responses
from the participants. Next, open codes were discovered through the reading of responses and
listing of information gathered. Codes continued to grow, with similar comments being
recognized. Table 2 lists open, axial, and thematic codes that were discovered through the
readings and recordings.
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Table 2
Open, Axial, and Thematic Codes

Open Codes

Axial Codes

Nice, funny, hardworking
I am a bro, good person and kind
Goofy person, caring and helpful
Pretty, Smart, Straight forward

Nice person to know

Martin Luther King
Rosa Park, Michael Jordan
Harriet Tubman Malcolm X, Ali, CJ
Walker Marcus Garvey

Same Black historical figures
taught from K-12

None, not really, can’t think of any
historical biracial persons

Didn’t know of their history

Never thought about it,
Schools don’t mention about them
No books on biracial people

Never learned in school

Have more clubs for multiracial student
Have more speakers from different
backgrounds
Counselors could do support groups

Students want to feel
supported at school

What to know what it was like for other
biracial people

How did other biracial people
handle themselves.

Dress, groomed, classroom

Students consistently change
identity within environments
Lack of understanding of
their identity
Don’t want to portray what
media says
about Blacks
Communication changes
around others

Turn in work
Don’t get into trouble
Speak Proper

Act ghetto,
Speak slang

Themes
Developed
I am just a
regular person

A fun person to be around
Self-confident in myself
More

Acting
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Table 2 (continued)

Axial Codes

Themes
Developed

Looking to fit in
Get what I want from teachers
Try not to look threatening

Advantages
and
Disadvantages

Open Codes
White side around family and friends
Need something from teacher
Manners do work, when you want
something
Teachers treat Blacks different from
Whites
People think we tougher, fight a lot, and
disrespectful

Teacher treat differently,
Expectations are lower
Societal norms

Teachers wouldn’t expect more from
Blacks
We wouldn’t have as many Opportunities
Put in leadership positions if viewed as
White

The process used to determine the themes for this research was done through coding. I
first developed open codes; I listened to each interview several times in order to do this. By
listening to the words each participant used per question helped to develop the open codes. After
I determined the open codes, the axial codes consisted of my identifying relationships among the
open codes. I had to figure out what the connections were among the codes. Finally, after those
connections were made, the themes began to develop.
Presentations of Results
I have provided a summary of each interview that was conducted. This was done to offer
a better perception of each participant. The following section contains a glimpse of who the
participants were. Also provided throughout this section are the themes that were developed
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through the denotation of questions provided to the participants. The main categories of
questions from those questions are also found. As one continues to read, one sees the
participant’s responses and how those responses began to develop themes.
Student J’s Story
Student J was a 16-year-old male sophomore, who was athletic, a smart student who was
cared for by his family and adored by his fellow classmates and teachers. He was the oldest of
three siblings and also participated in athletic activities. As I prepared for his interview, I looked
up some of his basketball statistics from the previous year and was excited that I could be
interviewing a future college basketball player. When I saw some of his statistics, they were
pretty good for a freshman. We had an opportunity to talk a little about basketball; he believed
in working hard, which was a trait he credited his mom and dad for instilling in him. His
parents, mother who was White and father who was Black, had been married over eight years.
He said that he spent a lot of time with his mother’s side of the family because they lived nearer
to his home. They did see his father’s side of the family, just not as much. He said, “Both sides
of the family accept me for who I am,” and he believed his friends treated him like any other
person. He did not mind attending a suburban school with a majority of White students because
that was what he was used to.
You, according to others. Student J, who was another BWB student and attended a
predominantly White suburban high school, stated his friends would describe him as “a bro,
hardworking, quiet, and does not get into trouble.” He said that when people greeted him they
said, “What’s up, bro?” That was how they treated him and acted around him in school. He
believed his family described him in a different fashion. He said they saw him as “a son, nice
working kid, willing to do anything to get to where he needs to be.” He believed that they saw
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him that way because of his actions and the way he looked at things and the way he did things.
He said, “Say, like my personality and, um, my opinion on things and stuff like that.” He said
his teachers looked at him as a “nice, silent student that does his work, quiet, doesn’t say much,
doesn’t get a lot in trouble, gets good grades, not really a bad student.” He said he was “not one
of those students who is outgoing, that talks during class.” The more I spoke with Student J, I
realized that he just wanted to be normal, and he did not really think about how people viewed
him based on racial background.
General knowledge. Student J was asked if he could name some famous Black persons
from history; his reply was “Rosa Parks, C. J. Walker. These are people I learned about in
elementary school and during Black history month.” As I asked about famous biracial people, he
said, “I don’t know any.” The look on his face could be described as a little embarrassed and
shocked that I asked that type of a question. “I never really thought about why we never learned
about biracial history” was his reply when asked why he believed he never learned about them.
The question did spark his interest; when asked if he wanted to know more he said, “I would like
to know more biracial people because I want to know what they did in history.”
Perceptions about school. Student J had a different point of view of why school
educators struggle with understanding biracial students. He said, “Teachers should not put
biracial students in the same category as Black students.” Even though he was comfortable with
the school, he realized that based on how he dressed, teachers looked at him differently. He
spoke about how he was asked to change clothes; “I just wanted to wear my jeans the way I like
them.” He believed that the way he dressed did make him more Black than White. He said that
the school he attended did not let him dress the way he wanted to dress. He said, “I change the
way I dress sometimes so I dress more White, like proper and like preppy.” Participants like
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Student J felt he had to dress a certain way at school to portray a positive image of himself. He
said, “I feel like the way I dress, I have to change the way I dress sometime for White people,
they dress more proper and preppy. I cannot dress the way I want in fear of being made fun of.”
When Student J spoke about his teachers, he did not believe they looked at him differently. He
said, “Um I don’t know, I feel like they want people treated the same, they wouldn’t want
anybody being hurt.” He did not believe school educators understand the nature of the learning
experience of biracial students. He said, “I don’t think so ‘cause they don’t know what to do to
teach me about other biracial people.” However, he did feel comfortable being at his school,
because he believed his school tried to treat everyone the same. His reply was, “I’m comfortable
with being at my school.”
Racial identity/perceptions on growing up. Questions were asked to find out how
Student J believed his friends, family, and teachers identified him based on his racial make-up.
He did not recall having to act Black to be accepted. He went on to say, “I don’t act like I’m
from the hood—a gangster.” When he made the comment of acting from the hood or gangster, I
wanted to know why those words were chosen. He really could not think of a reason why. He
kept identifying with being Black as what is shown in the movies or how society views Black
people. He said, “I’m myself. . .I don’t talk Black. . .I just be myself in school.” He did think
that there was a difference in how Black people speak and how White people speak. When
asked about how he thought Black people speak, he said, “their slang and how they change
words around to make them shorter and easier to say.” When I looked at the demographic
breakdown of the school Student J attended, it showed a small percentage of minority students in
attendance. I could sense when speaking about his school, he was comfortable being at a school
with a majority of White students.
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Perceptions about school. Student J stated, “I don’t think they would treat me different
if they saw me as Black.” But what about being seen as White, was the question that was asked,
“They wouldn’t try to change me based on what I wear.” He did not seem to see any other
advantages of being White, besides him not being bothered by what he wore.
Student S’s Story
Student S had a smile that could brighten up a room. She was a very likeable young lady,
who loved to be the center of attention. She was a very outgoing person, and she gave credit to
her mother for giving her that characteristic. Student S lived with her mother and stepfather; she
had known him since she was about three years old. She also had a younger brother who was
biracial as well. She attended a predominantly White school, and she had been in the same
school district for over 10 years. As we were getting ready for the interview, she had a nervous
look on her face; I asked her if she was nervous, and she said, “No, I’m just a little anxious.” I
assured her that all we were during was having a conversation.
You, according to others. Student S, a BWB student who attended a suburban majority
White high school, stated she was “fun, smart, a brat, outgoing, and willing to tell it like it is.”
At sporting events or parties, she enjoyed being around others and having a good time. She liked
participating in athletics, shopping, and hanging out with friends. Being a freshman at a
suburban high school and having been in suburban schools during the majority of her education,
she felt comfortable with where she went to school. She believed that her friends would describe
her this way due to her afterschool activities and how she participated during athletic events at
her school. She recalled a time during a varsity basketball game, “When I am at parties and
stuff, like at the basketball games, I do the half-court shots for a dollar.” Her family described
her somewhat the same. She believed they saw her as “a brat, laughs, and smart.” She stated she

98
got those attributes from her mother. “She is outgoing, and she says I get everything from her.”
I feel really good “cause my mom is my best-friend.” Her response for how she believed her
teachers described her was different than the previous students I interviewed; she stated, “I really
don’t think about it at all, I was never taught to think like this.”
General knowledge. “We learn about MLK every year,” Student S stated. As she kept
naming other Black historical figures , she started looking in the air and had this look of
frustration on her face as if she was getting upset with herself. “Sorry, I can’t name many. I
know there are more Black people that have done really good things in life; they should be
recognized.” When asked about naming biracial historical figures, she began to show a look of
deep thought, she kept saying “um,” “um,” “huh,” and finally she said, “I don’t know any.” As
she continued to show a look of frustration on her face for not knowing, I assured her that it was
just fine. She said, “Never thought of something like that before, I never thought it would be a
topic in school they would discuss; I would like to know more about biracial historical figures.”
She suddenly had an excited look on her face, as if she, for the first time, had a sense of being.
Perceptions about school. Student S had an excited look on her face, as she spoke about
wanting to know more about different Black historical figures. She said, “Find more Black
people that have done amazing things in life, not just MLK; I want to know about others who
have done great things.” Her voice started to rise in excitement as she began to think about all
the possible historical figures she could learn about. As we shifted gears and began talking about
what type of atmosphere a school needed to provide, Student S quickly stated, “I would like
more diversity in student population.” Student S started gazing up in the air, as she tried to find
the words to say, “I just think that if different people got to know each other better, then they
wouldn’t think badly about each other; I would venture out more.”
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Student S believed that her teachers related to her White peers better. “Teachers could
prefer their White students over their Black students. I would be upset if my teachers viewed me
as Black, because I don’t portray negative images.” Student S believed that teachers had a
negative image of Black students. She said, “I think before they really get to know them, they
may look at them like a thug and not a well-behaved student.” She believed there were no
advantages of being Black, “Until teachers get to know a Black student, they will be looked at
them in a negative way.” What about being White, which was the next question, “I don’t know
if I’ve ever been seen as White, every White girl wants to be the same.” As I paused to allow her
to finish, she looked around the room; she concluded by saying “Not sure if Whites don’t have it
easier.”
Racial identity/perceptions on growing up. Student S shared, “Since I am light skin,
I’m considered mixed, light skin means mixed. When acting ghetto, then I’m acting Black.”
When asked about what acting White consisted of she said, “like talking proper and acting
preppy.” She spoke of a time when she was at a White friend’s house, and how she tried to act
as White as possible, “I did not want to seem weird, and I did not want to act too Black cause I
did not want her mom to think of me as some ghetto Black girl.” As she was telling me this
story, she started to have an embarrassed look on her face. “Being Black is like being seen as a
nobody—that is what people think of when they see Black people. I would have to act different
in order to act White, it’s hard to explain.”
Student B’s Story
This young man was a 16-year-old sophomore, who attended a predominantly White
urban school on the Southside of Indianapolis. Student B was athletic and loved baseball; it was
a sport that was introduced to him at a young age, and he never stopped playing the game. He
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lived at home with his White mother in a majority White neighborhood. He attended the same
school district since he was in a little kid. He wanted to play professional baseball after he
finished school. He was a laid back young man who did not seem nervous at all during the
interview; he seemed excited to talk about his experiences and share his story.
You, according to others. Student B was an athletic student who liked to stay positive.
When I first met the young man, he looked as if he had just finished practice, and come to find
out, he played baseball for his school team. I could tell when he sat down, he was a little
nervous about the interview but excited at the same time. He kept biting his nails when we
began, and then he started to really show his charm once he warmed up. He said, “I’m a person
who likes to up the mood in any situation.” He said the reason people think of him like that was
because he does not take a lot of things seriously. He has a genuine heart for those who have
disabilities. He said, “I like working with kids with Down syndrome. Like, they see me working
with them or talking about helping them a lot.” His face lit up when his started to talk about how
he believed his family would describe him. “I’m a dedicated person with a good head on my
shoulders.” He believed his family had done right by him by teaching him to stay away from
certain people. He said, “I don’t get into trouble; I stay away from bad students as much as I
can.” He did admit that he was somewhat of a class clown. However, he said, “I’m a great
leader, I can be a class clown sometimes.” When it came to how he believed his teachers
described him, Student S said, “I am willing to help others, and I don’t cause the teacher many
problems.”
General knowledge. “I like to read books about athletes like Roberto Clemente. He was
a mixed baseball player who died in a plane crash,” Student B related. As he sat up in his chair
and leaned in toward the table, I asked him about Black historical figures . He said, “Malcolm
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X, Jackie Robinson, MLK, and Ray Lewis.” I indicated the majority of the historical figures
were athletes. He said, “Yeah, I just read about them.” I asked Student B if there were any other
biracial historical figures he had read about. He replied, “Naw, I never really thought about it.”
He looked down at the table then he looked up at me and said, “I probably would want to learn
more about the people in the past, just to see what they did in their lives.”
Perceptions about school. Student B said, “My school could put forward more programs
for mixed students.” Before I interviewed the student, I looked up his high school demographic
breakdown. Over the past five years, there had been an increase in minority students at his
school. Student B stated, “We don’t really learn about Black History or biracial history; they
teach us about Europe. I kept asking my teachers, when are we going to learn about more Black
history?” Student B and I started talking about ways to better support him as a biracial student.
He said, “School could provide more counselors, or someone you talk to about your problems.”
He did not believe this was happening at his current school. “Schools don’t understand how we
grew up, they don’t know how we were raised, and they need more understanding of who we
are.”
Student B said, “They [teachers] would put me off if I didn’t do my work.” Student B
believed with him turning in his work more, his teachers looked at him differently. He said,
“White people turn in their work more; they are treated better.” He stated that if his teachers saw
him as Black, they did not give him as much of a chance. He said, “They would not give me
many opportunities if they see me as a Black hood kid. I see myself as being White in school,
it’s better.” As I looked across the table at him and listened to his responses, it seemed as if he
was upset that he had to choose one identity over the other.
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Racial identity/perceptions on growing up. Student B stated, “I have been told I have
the best of both worlds.” When talking about his teachers, he said, “Depending on how I act is
how my teachers will identify me.” Student B stated, “Every school has those hood kids, and
they talk different and act different; I don’t always hang around them, but I can talk with them
when I need to.” However, when his environment changed, he could adapt to that environment.
He said, “When I am with my White grandma and all her friends during community service, I act
with manners and talk with respect, like I’m White.” Student B never felt left out simply
because he was able to make the switch back and forth into whichever environment he needed.
Switching back and forth between identities for students like Student B, left him feeling
conflicted on which identity made him more comfortable in that environment or situation. When
the conversation led us to talk about being seen as Black only, he said, “I can see where they are
coming from, based on some of my actions.” I asked what type of actions was he referring to,
and he said, “like how I dress, how I talk sometimes when I’m around my friends.” He went on
to speak about how no matter how he spoke, policemen saw him as Black. He said, “When
people would see me as White, cops will always see me as Black.” Student B spoke about times
when he acted White to get what he needed from teachers, “Talking to teachers with manners,
like when I need something, I keep my manners up, like if I need a pass to get out of class, I use
manners or speak properly.”
Student N1’s Story
Student N1 was a 14-year-old eighth grade female student who attended a predominantly
White school located on the north side of Indianapolis. She was involved in a number of
activities at school, such as choir, band, and theater. She had also performed during the pregame
portion of athletic events at her school. She had been an honor roll student since she was in the
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fifth grade. She was the oldest of three siblings, she lived with both her Black mother and White
father, and she was the only participant who had a Black mother and a White father. She seemed
very excited to speak, and she spoke with much confidence about who she is.
You, according to others. Student N1 stated, “My friends think I’m funny, silly
sometimes, because we are joking around a lot.” As I spoke with her, I got the feeling that her
family played an important role in her life. “I get a lot of different characteristics from my mom
and dad; I am caring and kind, I get that from my mom. . .being silly is from my dad.” Student
N1 stated, “Um, some would say Black and White; others think I’m Black and Hispanic because
my mom talks to me in Spanish, and some people think my dad is Puerto Rican because of how
he looks.” She believed her friends just looked at her outside appearance and her responses to
situations to determine her identity. Student N1 said,
Um, they say how I talk, some of my friends, they believe me to be Black because I don’t
act like a proper person, and then other times. people always say I’m extra proper. They
try to categorize me as White because when they hear me speak, they think of me as
proper, I always speak proper, well I just. . .um, sometimes it’s the situation, I’m kind of
agitated, and then I start to procrastinate.
She spoke about how she worked hard in school and how she got good grades. She did not seem
to think it was a big deal to do well in school; she said her parents had taught her to work hard in
everything she does. She said, “I have been taught to work hard and keep reading.” Her voice
had a sense of pride to it, especially when it came to speaking about the characteristics she got
from her parents.
General knowledge. Student N1, who was gazing up at the school, struggled to name
any Black historical figures, then she came up with “Ooh, Frederick Douglas. Um, I’m trying to
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think of some, I can’t remember their names.” She also struggled with naming biracial historical
figures, “I would be more interested in learning about biracial historians because I want to
understand how they were viewed, like in the past, and I want to know more.” Her young eyes
lit up the more she thought about the potential of learning about historical biracial persons. “I
want help understanding what made them different from everyone else.” Student N1 thought it
would be a good idea to put herself into a BWB historian and write about her experiences. She
said, “I would write from a biracial perspective because I would explain more from both sides of
my race.” She said, “We should do more projects in social studies over biracial students and
English, but we did do a project over Frederick Douglas in English I enjoyed. I like it a lot.”
Student N1 seemed to always have a smile on her face when she spoke about the many
opportunities to learn about people who shared her racial make-up.
Perception about school. I wanted to know why she felt the schools could do more for
her. She said, “Schools should want to know about their students, like make them feel
comfortable. They need to try and understand us more; they don’t understand our point of
view.” Student N1 believed that schools could provide more support groups for students like
her. She said, “Like having more cultural groups or clubs that have biracial people talk about
stuff.” She even mentioned how the schools could provide more speakers, “They should bring in
more biracial speakers, and I would want to know about their experience and how they were
treated when they were younger.” Wardle (1992a) noted multiracial children are often invisible
in the classroom and that most teachers are unaware of the challenges faced by those students.
BWB students’ experiences in secondary schooling have become a challenge, and as a result,
kindergarten through 12th grade personnel face challenges on how to better serve the needs of
BWB students (Wardle, 1992a).
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Student N1 spoke about an experience where she saw the disadvantage of being White.
“The expectations would be different for Black students than White students.” She noted, “I
notice a time like one of the students who is White, had a higher expectation from his teacher.”
She went to explain how she could tell, and she said, “Because she kept trying different ways to
teach him something, but when the Black [student] couldn’t get it, the teacher didn’t really try
helping like the White student.” I could tell that Student N1 was getting emotional when talking
about that experience; she did not want to be seen as a biracial student who was just Black. She
said, “If you’re a biracial child and you look like you’re Black, then you may have lower
expectations put on you and won’t be pushed to do better.”
Racial identity/perceptions about growing up. Student N1 said,
Um, they say how I talk, some of my friends, they believe me to be Black because I don’t
talk like a proper person, and then other times, people always say I’m extra proper. They
try to categorize me as White because when they hear me speak, they think of me as
proper, I always speak proper, well I just. . .um, sometimes it’s the situation, I’m kind of
agitated and then I start to procrastinate.
She went on to explain why she felt that way.
Um, well it all depends on who the people are. . .my friends ask me because they don’t
want to be mean about it. When we first met, I was a little lighter than I am now, and
some people told me what they were mixed with, and others say it basically to clarify
their curiosity. Some just want to know, others, um, it’s like one person—I’m not going
to name them—one person wanted to know, and they wanted to see which group I belong
to. What racial group, it’s only one person because they are trying to figure out how the
other people are, and they don’t want to make rude comments.
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Student N1, spoke about how her mom and dad had raised her to be herself. “We were taught to
look at each other with love and care; we don’t look at race.” She never felt, whether she was
with family or with friends, that she could not be herself. She said, “If you are acting different
like talking Black or acting White, people can tell the difference especially if they know you
don’t normally act that way.”
Student J1’s Story
This female student attended an urban school located on the south side of Indianapolis.
She lived with her mother and two other siblings. She was very excited to share her story with
me.
You, according to others. Student J1 spoke about why people viewed her that way,
“Nice, kind, outgoing, sweet, loving towards others, hardworking and quiet.” She said, “I
always speak to people politely, I don’t give my teachers any problems, I always try and help out
at home.” She added, “Like my mom works late sometimes, so I make sure the house is taken
care of, so she doesn’t have to worry about cleaning.” She then spoke about school and how she
stayed to herself, “At school I don’t do a lot of talking, I pretty much do what I’m supposed to.”
She seemed, based on facial expressions, that her family, friends, and teachers just see her as a
regular person. She said, “I’m quiet in class and speak with respect.”
General knowledge. Wardle (1996) suggested that multiracial- along with multiethniccurriculum content should be incorporated in the daily classroom curriculum. When asked about
biracial historical figures , Student J1 said, “I honestly have no idea, I don’t think I have ever
learned about any biracial person.” Most multicultural texts, curricula, and classes do not go into
much-needed depth about the needs of biracial children (Cortes, 2000; Wardle, 1996; Wardle &
Cruz-Janzen-Janzen, 2004). Student J1 stated, “Now that I am thinking about it, I would like to
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learn more about it.” According to Brown and Douglass (1996), “Textbooks that color our
history with Eurocentric brush may sprinkle the public educational system with a dab of socalled multiethnic students” (p. 326). Multiracial people who do not see themselves in schools
or in textbooks have been a problem for the past 30 years, and it is still a problem (M. CruzJanzen, personel communication, March 24, 2015). Wardle (1996) implied that this country
celebrates its rich heritage and teaches about the stuggles of people, but yet completely ignores
the profound struggles and heritages of mixed-race people.
Perception about school. With textbooks used for multicultural education still lacking in
addressing biracial persons in history (Root, 2003; Wardle, 1999), school teachers and school
leaders still have work to do to accommodate students of dual heritage. Student J1 believed that
there was more to be done, but she does her work and is good at school. She said, “My teachers
don’t judge me based on what I’m mixed with; and my learning, I think is pretty equal to
everyone else.” In her mention of wanting to know more about biracial historical figures, she
said, “I think we should learn about both biracial and other racial backgrounds.” BWB students
should continue to learn about biracial historical figures who have helped impact this earth. I
saw the wonder in J1’s eyes, as to why she had never learned or even thought about her biracial
heritage, and schools played a huge role in that. Student J1 was the only participant to think her
experience at school was equal with others. Seddon (1983) stated hidden curriculum could be
both a negative and positive experience; from a liberal point of view, hidden curriculum should
be questioned to find out why in an educational environment certain practices are continued.
Apple (1971) argued students were not creators of the school values but rather receivers.
Knowing the impact of a school environment hidden curriculum can greatly impact studentlearning experiences. Student J1 stated, “Teachers should teach us more history about biracial
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people.”
Caballero et al. (2007) stated that a vast majority of teachers believed that the
underachievement of BWB students is due to either identity confusion or marginal identity. Ali
(2003) argued that biracial students are more frustrated with how other people perceive their
identities rather than having a negative or confused feeling about who they are. It is false to
believe that biracial students are not academically successful due to being confused with their
identities or being forced between two worlds despite what teachers may think (Caballero et al.,
2007).
Student J1 did not see much advantage to being White. She said, “My teachers don’t
judge me based on my race.” Stage 2 of Poston’s (1990) identity model is the choice of group
categorization.
Racial identity/perceptions about growing up. Even though J1 attended urban schools,
she felt she had to act more Black to be accepted, “I seem to act more White, especially with
how I talk.” According to Hall (1980), during the choice of group stage, biracial people may
have to make a difficult choice in choosing either their biracial identity or a single racial identity.
Hall (1980) stated that biracial people have a need to belong to some type of social group they
can identify with. Student J1 did not feel like she had to act White in class since her teachers
identified her as mixed, “My teachers know I am mixed, since I have told most of them.” She
mentioned the importance of being seen as biraial, “I like it, and that’s who I am, having two
different things in me is really cool.” The selection of one racial group over the other usually
comes at a time of crisis or complete alienation between one or the other ethnicity group (Poston,
1990). During the time she was in middle school, Student J1 had a difficult time figuring out
her identity, and at that time, she went to an urban school with a majority of Black population.
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One of an adolescent’s main tasks is to create a stable identity for himself or herself (Erikson,
1968). Being accused of acting White or not Black enough, biracial students face difficult
choices. Student J1 said, “I didn’t know a lot about my Black side; I thought I had to act more
Black to get more friends.” Many biracial students go through the struggle of identifying, and
having to act like a certain race based on society norms of that race. Student J1 said, “I wanted
to be like them, so I began to act like them, and this happened from sixth to eighth grade.”
Having to transition from one race to another depending on the environment is a struggle that
biracial people have to go through. This student had to transition from school, a majority Black
environment, to home and family events, a majority White environment. “It’s hard to explain, at
family events with my mom, I try not to act Black, since they did not accept me for being
mixed.”
Student R’s Story
Student R was a 14-year-old male freshmen student, who attended a predominantly Black
school located on the far north side of Indianapolis. He had been in this school district since
kindergarten. He lived with his White mother and other siblings but visited his Black father on
the weekends. He enjoyed reading and playing video games when he was at home. He loved to
help his mom around the house when he could; he also spent time with his younger siblings and
helped them with either homework or just hung out with them.
You, according to others. According to Student R, “I am a caring, kind, genuine person,
who gets good grades; I don’t fight and [I] turn in my work at school.” Student R, a student who
took pride in who he is, said, “I do my chores, I do what I’m supposed to; I sometimes do stuff
without being told.” He went on to talk about why people would say he is a good student. He
said,
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While at school, I will try and be friends with the new person, I help my teachers when I
can. While at school I don’t say much, I still get my work done, I do what I’m supposed
to do, I get along with people and friends.
He spoke about the lessons his mother taught him about being a good student. He said, “My
mom teaches us to be good kids and good people, while teaching us not to get in trouble.”
General knowledge. Student R said, “I have learned about Harriet Tubman, Rosa Parks,
and Sojourner Truth. I learned about them in school.” He went on to discuss whom he was
learning about currently, “Yesterday we were talking about MLK in class and talking about his
speech and stuff.” Student R, who had learned about Black historical figures from both school
and home said, “I have learned from teachers and from my parents talking about it.” He got a
sense of joy when he discussed Black historical figures, “I am happy talking about Black people;
it makes me feel proud to discuss people who have impacted our community.” He was at a loss
when asked about biracial historical figures, “I don’t know any; ah, yeah, I can’t think of any
right now, I’m sorry.” Multiracial people who do not see themselves in schools or in text books
has been a problem for the past 30 years, and it is still a problem (M. Cruz-Janzen, personel
communication, March 24, 2015). Student R stated, “I would like to know more about biracial
people who are leaders.” He went on to speak about his feelings about not learning about his
history, “It makes me sad that I’m not talking about biracial people, I want to know what they
did, and how they helped people; and honestly, I would prefer to learn about biracial people.”
He began to speak about ways he would learn about them himself, if his school would not teach
him,
I would go to the library, search the Internet, and read books; I’ll do what I need to do to
learn about them. Learning about people like me would somewhat determine how I feel
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about myself, and I want to learn more about myself and qualities I could have and all
that stuff.
Perception about school. Student R began to talk about how he would like to have his
principal and counselors to do more to encourage his identity, “Um, I say they should probably
teach more about, like, the history of biracial people or ask people how they feel about being
biracial.” He said, “Principals, teachers, and counselors can talk to us about how to start a club,
or have teachers talk about more historical figures who are biracial, talking about their impact
they had on the world.” Counselors have to become more aware of their perceptions of biracial
students (Nishimura, 1995), especialy when their perceptions influence their attitudes. Black
school counselors suggested more training and information on how to better counsel biracial
students more effectively (Harris, 2006). School leaders have to set the expectation for their
teachers on supporting student individualism, and there has to be support put in place for those
teachers (Wardle, 1988).
Student R said, “They would look at me as if they saw me as White, and they would put
me in charge and think I’m a good person.” They, meaning his teachers, put him in leadership
positions over his Black peers, due to his behavior of being White; and he saw that as an
advantage. Then he mentioned how his teachers sometimes treated the Black students differently
than the White students. He said,
I feel like when they see me and how I like turn in my work and stuff, they would see me
as a White kid, but if I start acting ghetto, and not doing my work, they would think I’m
not a good kid and look at me as if I’m Black or something.
He believed a disadvantage of being seen as Black was his teachers treating him differently. He
said, “They wouldn’t give me the chance to be in charge or expect me to get any work done.”
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Morris (2005) mentioned that when White students behaved in a manner that portrayed them as
Black, teachers would still not address them as if they were Black, due to students still being
seen as White.
Racial identity/perceptions of growing up. Poston’s (1990) identity model was the
choice of group categorization. This stage describes individuals being pushed to choose one
ethnic group during either a time of crisis or alienation. Student R said he wanted to identify as
being mixed, but his friends and sometimes-family members called him Black, “Sometimes they
call me Black when I am with my minority family, but I try to correct them by saying I’m
mixed.” He believed that based on how he talked, they identified him as Black. “Like if I’m
acting a different way or talking a different way, you know acting ghetto or something.” He got
frustrated when people put him in one racial category, “I try and say I’m not fully on one side,
you can’t call me this or that.” He wanted to make it clear that just because he spoke a certain
way did not mean he was trying to be different. “I say it is ok for me to speak ghetto, that’s how
I talk, everyone has their own way of talking.” Student J admitted that he liked to joke around in
class and shared an experience with me about an incident in class that changed the way he
thought about his teachers. He said,
I like to play around in class and crack jokes, but people probably think that is my Black
side, but I can do my work and be quiet so they probably think that is my White side. I
remember being in class my sixth-grade year, and all the kids were talking but the teacher
sent all the Black kids out; I remember not being sent out of class, so everyone thought
the teacher was being racist.
Potential problems biracial students might face include cultural and racial identification
issues, lowered self-esteem, difficulties dealing with conflicting cultural demands, and feelings
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of marginalization between two ethnic groups (Kerwin et al., 1993). Student R said, “In front of
teachers, I want to portray a positive image, you know, that I don’t get into trouble, I’m a good
kid; I don’t get tardies or anything like that.” As we spoke more specifically about his
experiences, he mentioned of a situation that he thought he was forced into. He said,
I can recall one situation, like, last year when I was in gym, and this guy pushed me in
my face. . .we began to argue and yelling at each other. But then we, basically, we made
up, then I felt like I was acting a little childish and acting a little Black, and all his friends
were Black around him. And they were trying to get me to fight him, cause I knew
better. I felt like if I were Black, I would have tried to fight him and see if I could be
tough or strong and show everybody I’m Black and don’t mess with me. But if I was on
White side like I was, I probably just walk away and try my best not to fight.
Renn (2003) stated although in the microsystem, an individual could have face-to-face
interaction in the school environment; one can get a sense of where they fit in, and how they can
change from one mono-racial identity from the other. Biracial students consistently have to
change back and forth in their identity and battle against how to survive in their current
environment.
Student K’s Story
Student K was an 18-year-old senior, who attended a rural area high school located in
southern Indiana. She loved listening to different types of music; she had an older sibling who
was also biracial. She lived with her Black father and White mother, who had been married over
10 years. Student K planned to attend a local college after she graduated high school. She had
attended the schools in her school district since kindergarten. The schools were located in a rural
area. She appreciated the balance of having both parents in the home and enjoyed spending time
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with both sides of the family.
You, according to others. As she looked with a smile on her face, she began to describe
how she believed people would describe her. She said, “Probably funny, goofy, very talkative,
and friendly. Student K stated, “I appear more Black, with my hair, and facial features.” This
was why she believed her friends and teachers would describe her as Black. Student K said,
I am fine with it; it is just what they think. I don’t go around correcting people. It
doesn’t bother me too much, when you’re too White for Black people and too Black for
White people; my school is majority White school.
However, her family, she believed, would describe her as being biracial, “My mom is big into
letting us know we are of mixed race.”
She stated her parents would say the same thing, but she said something different when
she spoke about her teachers. She stated, “I’m friendly, pretty attentive, very involved.” She
began to look up toward the sky to find other words she believed people used to describe her, but
she eventually wanted to move on.
General knowledge. “We learn about them in school from the time I was younger.” As
she began to list Black historical figures she had learned about in school, such as Martin Luther
King, Malcolm X, Rosa Parks, Ali, all historical figures, according to her, had been spoken about
every year since her elementary days. “I am sure there are more out there, I just have not learned
about them.” However, Student K did state that one biracial historian that she knew was the
current 44th President of the United States, “Oh, isn’t the President biracial, but other than that, I
can’t name anymore.” I waited a few more seconds as she continued to try and think of some, “I
can’t think of any, we don’t cover many minorities in my school, but I want to know more about
them. It makes me sad that I can’t name any.”
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Many biracial students may not learn about other people like themselves into well past
secondary education, or if they did learn about other biracial historical figures, it could be on
their own. Wardle (1996) stated that staff members, who go through training on educating
biracial students, need to ensure the training covers concepts of race in this country—the history
of multi-racial and multi-ethnic people, and multiracial heroes.
Perception about school. Wardle (1996) believed that proper training must take place
for teachers to fully to meet the needs of multiracial students. In that training, the following
should be provided to teachers: ways to examine attitudes toward interracial relations, history of
multiracial people, field trips, classroom visits from multiracial people, and ways to work with
interracial parents. Without proper training, teachers can miss out on the opportunity of bringing
value to their multiracial students. She believed schools needed to do more in order to try to
understand biracial students. Student K said, “Unless they change what we read and learn in
history, then things will always be the same.” Student K could not think of ways for schools to
improve her experience, but she did mention that her school did not do a good job with dealing
with diverse group of students. She said,
I think you’re too young to care at the elementary level. The middle school level depends
on the school. The school I went to doesn’t do very well with diverse students; teachers
could learn to handle situations better. I felt teachers were judgmental, and students
picked up on that.
Student K believed she deserved more from her school when it came to her being seen for
who she is in her learning environment. She said, “You are either dark enough to be considered
Black, or light enough to be considered White.” I asked her to elaborate on what she meant by
that comment. Student K stated, “My school doesn’t understand what I go through as a biracial
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person, and there should be more people I can talk to about it.” When counselors become aware
of factors related to biracialism, which is when two separate races represent on committees and
governing boards, this can help students deal with inadequacy and/or alienation (Benedetto &
Olisky, 2001). “ Unless we have more groups, and I don’t think like my counselor or social
worker understands some of the things I go through, but definetly more people to talk to.”
Perception about school. “Since I don’t look White, I would be treated different.” I
asked, “Why?” “Based on how you look, teachers look at Blacks and presume they are poor; my
school is majority White, and when you’re in a comfortable environment, you will be more open
to different things.” She believed that being White in a majority White school had its advantage;
but since she believed people looked at just her skin complexion and though she was Black, she
had more of a disadvantage. “People should stop presuming that if you’re Black you’re some
poor ghetto kid, who wants to get into trouble. Sobel and Taylor (2011) believed that schools are
expected to be the leaders in socializing students and help them gain knowledge in skills they
will need for life. Although being able to teach a diverse group of students, teachers must
understand the sociocultural lens they bring into their classroom every day. Student K only saw
the advantage in being identifed as Black was when she was with her Black friends at school,
“When I am around my Black friends, I feel like they understand me better than my White
friends.”
Racial identity/Peceptions of growing up. Student K spoke about times when she felt
she had to act either Black or White to be accepted. When it came to being Black, it always
depended on where she was. She said, “Depending where I’m going in certain areas, I do appeal
to my Black side more.” Her perception was different when it came to her school. “You’re
trying to act more White, trying to not feed into the stereotype that they have of Black people.”
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She stated that Indiana can be racist, especially in small towns. She just tried to keep to herself
whenever she found herself in areas like that in Indiana. What has helped her through her
experiences, and the reason why she has not felt left out being a BWB student, was when she
spoke about her friend she met in kindergarten, who just happened to be a BWB student also. “I
found a friend in kindergarten; I walked up to her and said, “You look like me,” and we have
been friends ever since.” She went on to talk about how having a friend who looked like her
helped her deal with some of the difficulties of growing up as a BWB child.
Student N’s Story
Student N, who attended a majority Black high school located on the east side of
Indianapolis, had n Black father and a White mother. She had spent time living with her mother
going to suburban schools and was now living with her father. She had attended an urban middle
and high school.
You, according to others. “I am nice, caring, I like to go out of my way for people,
bright attitude.” She began to become hesitant when asked about how she thought her teachers
identified her, “I don’t know really, I would say, um, hardworking and do what I need to do.”
She felt very strong and confident when it came to how her family identified her. She said,
“Smart, beautiful, quiet, I get good grades, and I know right from wrong.” She spoke about how
she acted around other people besides her family, “When I’m around people I don’t really know,
I get really quiet, and I just watch people. It’s different when I am with family.”
General knowledge. Every educator has assumptions of how diverse students should
learn based on the educator’s personal culture, and it is important as educators to reflect on how
those assumptions were created and how they affect their thinking (Kugler, 2013). Student N’s
response to Black historical figures was no different than some of the other participants, “MLK,
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Rosa Parks, and Malcolm X, I learn about them almost every year in school.” When asked about
biracial historical figures, she seemed thrown off by the question. “Ah, I don’t know, nobody’s
ever asked.” She went on to talk about why she thought that was. “I don’t know, because
teachers don’t think to teach us stuff like that. We should probably talk about more of them.”
She spoke about why she believed teachers did not talk about biracial historical figures. “Um,
because they probably don’t want us to know, but it wouldn’t matter since we are all Black
anyways.” In order for children’s identity development to be positive, children rely on a secure
sense of belonging, and schools, community centers, and other places throughout the community
must continue to self-educate and become more aware of support systems that increase their
ability support children’s identity development (Wardle & Baptiste, 1988).
Perception about school. Student N had the opportunity to attend both suburban and
urban schools. She could tell the difference in the school environments that both schools
provided. “In general, teachers don’t understand what I go through, we need more teachers that
do.” Student N did not believe that any teacher she had could truly understand what she goes
through as a biracial person. She believed that teachers who are just like her could understand
her, “If the teachers are biracial themselves, then they may understand better.” Student N felt
that when teachers shared the same racial background as her, or even if the teacher had children
who were just like her racial background, she would feel more welcomed toward the teachers
who could relate to her. “If they are biracial themselves, they might understand, or if they have
biracial students, I think they would have better understanding.” She found that teachers may be
in interracial relationships through conversations she had with them, and sometimes teachers
may share that they have children from that relationship. “There are some teachers who have
biracial children, and I know because they tell me. . .I think they want me to think they’re not
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racist or something. . .I don’t think like that.” She believed schools should do more to teach her
about her history.
Racial identity/Peceptions of growing up. “When I am over my father’s house, since
they say I’m Black based on my hair and how I look, I feel I have to act more Black around
them.” She recalled a comment she overheard her grandmother say to her father; that comment
has stuck with her over years. Her grandmother belived that Student N should be spending more
time with her Black side of the family. “My grandma thinks I’m different cause I don’t spend
enough time with my Black side.” When she was around other Black people, she felt a little
different like she did not fit in. She started to talk about how she changed the way she looked
with make-up, changed her hair color, until she started to hang around more of her Black family,
“I wear my hair natural now, because I see how my grandma wears hers natural.”
“Social media puts things out there that make Black people have to act a certain way.”
Student N belived that it depended on where she was and who she was with that determined how
she acted. She recalled having to act differently when she was living with her mother in a
surburan, majority White neighborhood. Student N could tell the difference in how she needed
to act in order to fit in where she lived or attended school. “I remember when I was living with
my mom, and one of my White friends and I got into a argument, about how I was acting
ghetto.” She took from that agrument that her friends wanted her to act more like them, speak
like them, and dress like them. She told her friends, “I am sorry that I wasn’t proper enough for
you, or I’m not good enough to act like you.” She began to become frustrated with herself as she
spoke about the past event. Student N had the opportunity to experience living and attending
schoool in a majority White neigbhorhood, and living and attending school in majority Black
neighbhorhood. She felt more comfortable being in the Black neighborhood, not being judged
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on how she acted was her main reason. “The people I live around now don’t look at me
different; when I was living with my mom, people would stare at me, and it gets on my nerves.”
Multiracial people who do not see themselves in schools or in text books has been a
problem for the past 30 years, and it is still a problem (M. Cruz-Janzen, personel communication,
March 24, 2015). BWB students impacted by the racism they encounter, who attends a school
that does not embrace their unique racial backgrounds, needs to go through a healing process
(Wardle & Cruz-Janzen, 2004). Student N said, “Like the school I went to with all White
people; that was all we talked about. We barely talked about any Black people or biracial
people.” She was not sure which identity was better for her; she did want to been seen as White
when she was with her mother, but she was conflicted and wanted to be more Black when she
was with her father’s family and current school. She recalled the types of activities created for
certain people when she was in middle school, “If you’re into sports, they had that; if you like
technology, like, they have different clubs for those but nothing for biracial students.”
Conducting classroom activities allows for mixing and matching and allowing the biracial
students to act out their interactions in a playful activity (Wardle, 1988). Student N spoke of
what she would like to see schools do to help her, “Teachers shouldn’t look at me and think I’m
this or that, but just see me, not all Black people are bad like what they show on tv.”
Student R1’s Story
Student R1 was a 16-year-old male sophomore student at a high school located in
Johnson County, Indiana. He lived with his White mother and stepfather. He also participated
in sports and musical activities at his school. He had been attending suburban schools since
kindergarten.

121
You, according to others. R1 shared how he believed his family, friends, and teachers
would describe him. When it came to his friends, he said, “Um, funny, caring, and loving. . .um,
the wrestling team, like we connected immediately.” Although his family would say, “about the
same as above, help out a lot like my great grandparents, I would go and help out, and bail hay,
work with the pigs.” He did have some interesting things to say about how some of his teachers
would describe him; he said, “Probably a good student that doesn’t pay attention. . .my math
teacher, it’s like the little things she looks at. . .she makes things more interesting. I cannot say
the same about my English teacher.” Student R1 focused on being a normal kid both in and out
of school. He enjoyed going to his grandparents’, on his mother’s side, farm to help out. “I like
working with the animals and around the farm, and doing the chores. . .I just want to help when I
can.” As he shifted the conversation about how he was perceived at school, I got the feeling he
was not seen as a regular person; it could have to do with him being an athlete on his school’s
football and wrestling teams. “It’s fun playing sports, ‘cause it gives you a since of identity in
the school, but I don’t want to be known for just being a football player or wrestler.” He wanted
to be known for the other things that he did at school besides sports. “I am in show choir; I
really like it ‘cause it shows a different part of me.”
General knowledge. “Malcolm X, Ali, MLK, Marcus Garvey.” When trying to
remember Black historical figures, he thought about those who had a major impact on the Civil
Rights movement, along with an athlete that he admired because of how the athlete stood up for
his religious beliefs. Besides Marcus Garvey, Student R1 had learned about the same Black
historical figures he recalled since elementary. Any other Black historical figures he learned
about he had to learn about on his own outside of school. “I taught myself after attending Black
Expo with one of my friends.” The friend who accompanied Student R1 to the expo had been a
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friend since middle school. At the expo, Student R1 purchased a shirt with Black leaders on it,
and Marcus Garvey was on that shirt. Student R1 said he [Garvey] stood out to him because he
was not familiar with his story. “We wanted to know more about the people on my shirt, so we
looked up facts about them and watch movies and stuff.” He became fascinated with what he
learned; he just wished he had learned more about him in school. “I wanted to, like, learn about
back in his [Marcus] day, how he did what he did.” Of the many participants, Student R1 was
able to tell me about a biracial actor in the movie High School Musical. He and his family had
the opportunity to meet the actors. “When I was at a concert, I was able to meet his mom and
dad, it was an experience I won’t forget.” As many of the other participants tried, he too failed
to name any other biracial historian he was familiar with. He did not seem to be overly
concerned about seeing biracial people in the movies, “I wouldn’t be sensitive if I didn’t see
another biracial person in the movies; I know one, and I’m fine with that.”
Student R1 attended a majority White suburban school, yet, he did not always feel
comfortable talking to his teachers about his concerns. “I don’t feel comfortable with telling my
teachers that people are making racist jokes.” Shackford (1984) mentioned that biracial children
received hard times from either racial minority or majority peers. When it came to the type of
school that would support Student R, he described a place where there was no talk of racism, a
place where there were teachers who were sensitive to minorities’ needs. He said,
I don’t want to be made [uncomfortable] when I come to school, and hear playful
references about slavery. There needs to me more of our history [Black history] taught,
so people can become more sensitive to people who don’t look like them. I’m not sure if
like people will want to see those types of changes, but it would be nice.
He recalled a story from seventh grade,
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My history teacher was talking about slavery, and people kept looking back at me like
I’m supposed to respond, and the teacher wouldn’t tell them to stop [staring] back at me.
If they would teach more about Black history throughout the year instead of once a
month, then more people wouldn’t, like, stare at me because it’s something we always
talk about.
Within a school environment, there are three important concepts to help identify hidden
curriculum within these three areas: (a) academic learning from nonacademic learning, (b)
cognitive environment from the physical and social environments, and (c) being able to be
mindful of influences (Gordon, 1982).
Perception about school. In order for children’s identity development to be positive,
children rely on a secure sense of belonging, and schools, community centers, and other places
throughout the community must continue to self-educate, and become more aware of support
systems that increase their ability to support children’s identity development (Wardle & Baptiste,
1988). Renn (2003) stated that the individual ecology environment is regarded as the center
structure of that individual development. When it came to Student R1 being seen as White, he
did not mind it until a certain point. He said,
I act White in front of my teachers so they won’t treat me different; until I act up, they
would look at me as everyone else. Being looked at as White is better than being seen as
Black, ‘cause they make jokes that are not acceptable.
When I looked up the student population at his school and saw the demographic breakdown, his
school was 3.1% multiracial and 86% White. Student R1 said,
When you go to a school with mostly White people, you have to fit in, so that way people
do not look at you differently. Since I look different than most of my classmates, then I
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have to try extra hard to try and fit in; that’s what happens when you go to an all-White
school.
Student R1 knew that being an athlete helped him fit in, but he saw how if he was not an athlete,
he would not fit in.
Racial identity/Peceptions of growing up. Wardle mentioned how most BWB students
struggled with their dual identities during middle-school-age years and throughout their highschool-age years, and further stated that no one seemed to be looking at this (personal
communication, October 15, 2014). At school he spoke about how he had to portray a tough
image, due to people thinking he was Black. Student R1 spoke,
When I first got to school, I didn’t talk to anybody, and they didn’t talk to me. They saw
my skin color, and they thought I was this scary Black kid, and they didn’t get to know
me. My family would say I’m biracial since they know my mom is White and my dad is
Black; they don’t treat me different ‘cause of my skin color. At school, I’m Black, since
they just look at my skin, I don’t mind since I want to be a part of that heritage.
Because he went to a school that was known for their sports, Student R1 had to act as if sports
were his life,
I had to act athletic to fit in and everyone thought that since I was Black, then they
thought, like, oh, he has to be good at sports. I like to dance so I joined the show choir at
my school. It was shocking to people because everyone thought I was this athlete that
doesn’t do anything else.
Switching back and forth between identities, students like Student R1 are conflicted on which
identity made them more comfortable in that environment or situation. Poston (1990) described
this type of conflict as confusion about which identity to choose. Students during this stage find
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it difficult to be truly who they are because they have to deny another part of themselves, just to
survive the environment they are in. Student R1 spoke about an experience when he felt he had
to act White to ensure he did not get into trouble.
Me and my friend was walking in his neighborhood, and we just minding our business,
and all of a sudden, a police officer came up behind us and started asking us questions.
He wanted to know where we been and where we were coming from, I started to speak
proper English around him and saying “yes sir” and “no sir.” I felt like I had to act White
so the officer would leave us alone. We continued to be respectful to the officer until he
finally left us alone. I did not like that feeling of being accused of doing something
wrong.
Student E’s Story
Student E was a 14-year-old female eighth grader, who attended a predominantly Black
urban middle school located in Marion County, Indiana. She lived with her White mother and
her older sister. She spent time with her Black father on weekends. She had attended urban
schools since she was in kindergarten, and she enjoyed going to urban schools because she got to
be around other students who looked like her.
You, according to others. When it came to describing how her family and friends
viewed her, she said, “Um, like, I’m friendly, caring, helpful, putting other people first, always
laughing.” She talked about how she believed her teachers viewed her. Student E said, “a smart
kid that is kind to others, always does what I am told. I never get into trouble, I stay to myself,
just a good kid.” She believed they would describe her that way because of how she acted when
she was around them. Student E said,
When I’m with my mom, I help out around the house, I speak friendly to people when I
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am out, you know, just try to be respectful to people. While at school my teachers see me
smiling and offering to help those who are in need. Like in my English class, the teacher
would have me help teach the lesson to those who need extra help understanding.
Student E enjoyed helping others when she could; she believed she got that trait from her mom.
My mom taught me that I should always try to help those in need, like, if you see
someone who is struggling, you should help them. I see my mom helping kids out at
school either with their homework or helping them solve a problem.
As she sat back in the chair and began to talk more about why she felt her teachers believed she
was the smart, kind. young lady, Student E said, “My teachers always encourage me to do my
best, and they always tell me how smart I am, and what a good kid I am.”
General knowledge. All of the participants were asked about historical Black figures,
and the majority of them named Civil Rights activists and some athletes, but Student E’s
response surprised me. When it came to naming Black historical figures, she said, “Michael
Jackson.” She went on to explain why Michael Jackson came to her mind,
My mom liked listening to him when I was a baby; she listened to his music almost every
weekend. At first I couldn’t stand listening to him, but it started to grow on me, and I
like what he says in his music.
She struggled to think of another historian until “Oh, yeah, Martin Luther King Jr., I almost
forgot. He is someone we talk about almost every year.” I asked why she believed that was, “I
don’t know, ‘cause he’s done a lot for Black people, and I guess he is easy to learn about. I have
learned about him since I was little.” When it came to naming historical figures who were
biracial, her response was like that of others, “I can’t think of any, um, I never thought about it.”
Student E showed a concerned look on her face as if she was disappointed in herself and
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described why she felt upset,
I never learned about mixed people in school, I don’t think teachers know about them. I
don’t think my family can name any. They didn’t really teach us about any, I don’t
know, but now that you asked, I would be interested in learning more about some. I think
it would be really cool to learn about them. I really don’t know; they don’t teach us.
Perception about school. Student E’s perception about school seemed to be both
negative and frustrating.
Schools don’t understand what I go through, and they can’t relate to me. Like they can
teach me more about mixed people. In, like, history class, they can teach us about both
Black and biracial people. I can’t see why we can’t learn about them both.
She struggled to describe what the school environment would be like if schools did start to
support her as a biracial student, “I don’t know; it’s hard to explain, but I know there would be
more welcoming, I think.” She believed that school environments could provide more support.
Student E said,
Schools should know more about biracial people, not just Black or White people. If they
think it’s important to learn about White people, then biracial people should be just as
important. At my school, all we talk about are White people, and we do like an event or
something for Black history. Even though I am part White, it does not have to always be
that way.
Student E’s friends were majority Black, but she did have some White friends. She was
comfortable with hanging around both.
Racial identity/Peceptions of growing up. According to Student E, “My friends would
say I look Mexican based on how I look; I get that a lot. Since my hair is dark, and I guess the
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way I look, I don’t know.” She did not want to be looked at as Mexican. “People should not just
look at me and assume that I am Mexican because I have dark skin and dark hair, I don’t think
that’s right.” Her family identified her as Black, “’cause I talk different around them, you know,
like I don’t always use proper grammar, they are always correcting me or telling me to stop
talking like that.” Student E knew she talked and acted differently around her family, but she
was comfortable with who she was and how she acted around people, especially her family. She
spent the majority of her time with her mother’s side of the family; she believed that could be the
reason why they said she was Black,
I am with my mom’s side of the family a lot, and I don’t try to act different. I am just
me, the way I talk and stuff, it’s me. I know my family will still love me for who I am. I
don’t just, don’t. . .
As she looked for words to use, she paused to take a breath and gather her thoughts. “I don’t
know, I want people to know this is how I am and not think differently of me.” When she did
have the opportunity to spend some time with her father’s side of the family, she acted the same
as if she was with her mother’s side of the family. Student E said,
They don’t look at me as Black; they say I am mixed. I guess because I am not as dark as
they are I guess, and since I am not White. I am ok with being called either Black or
mixed; I’m still going to act the same regardless of where I am at.
Even at school Student E believed her teachers would say that she was Mexican. “They would
say I am Mexican because they ask me all the time, and at first, I was flattered, but after a while,
I became ignored by it. I have to keep telling them I am mixed.” Student E had mixed feelings
about being called or looked at as White. She did not think she had the qualities or physical
attributes to be called White. “It would be weird to have others think of me as White; I don’t
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even act White, like I do not always talk proper, and I don’t talk like I am White. I am light but
not White.” Student E spoke about the experiences she had gone through when she felt she had
to act Black to feel comfortable.
When I am in my neighborhood, the friends I hang around don’t act White; I mean they
talk like ghetto, but it’s not ghetto to me ‘cause I know that’s how they talk, and they
know that’s how I talk. In school I never felt I had to act different, my teachers try and
treat me fair.
She recalled a time when she was with a friend hanging out after school and some other girls
started to say she did not belong in a certain area. She said,
Yeah, I was with my friend after school, and we were walking from our lockers, like,
minding our own business, and all of a sudden this White girl asked if we were headed to
some after school program, and we said no. Then I heard her say something like “you
wouldn’t fit in anyway.” That’s when I started talking back at her, but I didn’t cuss her
out. I was like all proper with her and spoke to her in a White way. I was just, like, if I
talk to her the way I want to, then she will be right about me.
That was the first time she felt she had to act like someone else in order to prove a point that she
could belong anywhere.
Student B1’s Story
Student B1 was an 18-year-old male senior, who attended a high school located on the
south side of Indianapolis. He lived with his White mother, and throughout his years of growing
up, he lived with his Black father. When Student B1 lived with his father, he attended schools
that were predominantly Black, and when he lived with his mother, he attended schools that were
predominantly White. He liked to participate in after-school activities such as sports and choir.
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He had attended both suburban and urban schools since kindergarten, and he was excited to talk
about both experiences.
You, according to others. Student B1 said his friends would describe him as, “Funny,
probably as outgoing and, um, very comical. Well, I like to make a lot of jokes in class, and I
like to kid around and never really take anything straight to heart.” He had a different response
when it came to his teachers. He believed his teachers would describe him as
Um, my, um, my teachers think I’m something else. I take class serious but I’m known
to joke around a lot; I can’t recall a specific instance, but usually I’m cracking somebody
up in class rather on purpose on non-purpose. Um, I pretty much learned what to do and
what not to do. I participate in class; my teachers love having me in class. I know when
to stop and when not to stop. I know when there is a time to kid and not to kid.
I’m pretty laid back; do what I need to do to get the grades. I need to pass. I’m
an A/B student, not that outgoing while in class.
He did not change much when it came to his response about his parents. He said,
Same as above—whenever my mom says something, I come back with a comeback that
is either smart or funny; and my grandma would always say something like, “you’re like
your mom when you say stuff like that.” I do not mind it cause as long as my grandma is
laughing, then it makes me happy. I started participating in sports when I was younger,
and I absolutely hate playing basketball. People thought since I am tall and Black, they
thought I would be able to play. I cannot stand playing it. I like running, so that is
probably why I run track. People do not really look at me as the athletic type because I
do not draw a lot of attention to myself, and track is not like basketball where you have
all these people looking at you play. That is one of the reasons why I like running.
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While in school, like I said, I am pretty laid back; I do not try to bring attention to myself.
I get good grades, but I grew up knowing that is an expectation for me. My grandmother
always taught me to work hard and do the right things.
Student B1 did not think of himself as anything really special. He wanted to be seen as a person
who could bring joy to people through laugher and by being a good friend.
I do not want to be that real popular person. I just want to do what I need to do to
graduate. I would like them to identify me as being just who I am. I wouldn’t, I don’t
think, I wouldn’t like [them] to look at the color of my skin. I would like to be seen as a
person. It means I am unique. Everyone has a unique personality, and I wouldn’t want
them to look at me differently. I would like for them to say “this is my son,” “this is my
student.”
General knowledge. Student B1 began to talk about a famous Black person in history he
met who was an astronaut.
I don’t remember his name, but I met the first Black astronaut [Guy Bluford]. I went to
hear him speak, and I shook his hand. I totally forget his name, but it was still a pretty
cool experience. Also, I am a big fan of Harriet Tubman and Martin Luther King, Jr.
obviously, since it is MLK day. Let me see, oh yeah, I would consider President Barack
Obama to be pretty famous, the first Black President. I pretty much learned about Black
historical figures in history. I, ah, yeah, pretty much learned about the same Black
historical figures people from, like, kindergarten.
He believed that some schools chose the same historical figures because they were easier
to remember. He spoke about how he had to do his own research to learn about different Black
historical figures. Student B1 said,
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Learning about the same people, I mean, I guess it is not too bad, but I know there are a
lot more than they tell us about. I mean, it is my father who always made me do
independent research, so it really wasn’t a big deal for me. I can’t rely on schools to
teach me more about my history, and my father knew that, so that is why he made me do
my own research. I am kind of glad he did because you cannot always trust what
teachers tell you, because they want to give the version they want you to see of them, and
I want to form my own opinion on whomever we are talking about. It helps me by doing
my own research that I can learn more about the person, but how could what they did
affect my life? That’s what I really care about and want to know more about; how what
did this historian do that affects me today, and teachers don’t do that completely. They
give you a snapshot of who the person is, and that is it.
He referred to John Hanson, who supposedly might have been the first Black President
besides Obama. “I think it’s interesting that he was not addressed at all during Black History
month; even if it’s fake, he had an important role in the creation of states.” Student B1 did not
mind doing his own research; he believed that he could learn more about the different Black
historical figures who made a difference in this county. However, as he got older, instead of
learning about the different Black historical figures, he still found his school taught about the
same Black historical figures even in his senior year of high school. Student B1 said,
I think they are afraid of what may happen if they teach us about different Black people.
I don’t know, I can see how they would not want to talk about some Black history. It can
be a pretty dark place, and it could make some teachers think different, which would not
necessarily be a bad thing. I would say if you want to know more about your history,
then you have done your own research. You cannot just depend on the schools. That is
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what I am doing. Also if a teacher is incorrect about something, you can kind of correct
them, which is always cool.
When asked the question about naming biracial historical figures, he looked at me as if he
had never been asked a question like that before. He said,
Um, I cannot name any, and interesting, because I never thought about it. Well, it is
something that I never remember being brought up in schools ever since I was a little kid.
I do not recall any teacher bringing up any people who were biracial, and if they were, I do
not remember them telling me that they were biracial. Now that I think about it, it is kind
of upsetting that I cannot name any. It makes me want to go and do my own research and
find some because whoever they are have probably done some amazing things, but I
would have never started to think about biracial historians if you had not asked me that
question. I would not expect the schools I used to go to when I was younger to teach me
about them, with them being majority White schools. They barely taught me about Black
historical figures; but the school I am at now, as diverse as it is, and we have a lot of
mixed kids, we should be learning more about our historical figures. I think that since it is
something that is not always brought up, some teachers may not know of any, so they do
not bring them up. They should really try and do a better job at teaching us about more
historical figures. I cannot speak for everyone else, but for me to learn about biracial
historical figures, it would help me with some of the identity issues I was going through.
So, I think it would be a good thing to teach us more about mixed history.
Perception about school. Student B1’s perception about how schools understand him
was negative, he did not believe that schools had the right people or tools to help him with
dealing with things that he had to deal with as a biracial student.
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I do not feel schools understand what it is like to be mixed, I say that because I think
there is a lot of mixed kids who are having identity crisis. For the longest time, it has
been just Black and White and now schools have a lot more mixed kids being enrolled
into schools and depending on the school they attend, they may feel like they have to
choose either being on the White or Black side. They should not feel like that, and if
they knew they did not have to choose, then they would not have that many identity
crises. I remember going to an all-White school, and I struggled with fitting in because I
was not White enough for the White kids and not dark enough for the Black kids, and my
teachers were all White so they would not understand why I was doing some of things I
was doing. It is especially difficult when transitioning from an all-White school to an allBlack school. Even though I was in a different school, I still felt the same. I mean the
schools could not or really knew how to help me transition into the school very well.
While I attended both an all-White school and an all-Black school, I found I had really
lost myself; I was not quite sure I knew who I was. The White schools had a certain
attitude toward minorities, you know how you cannot really prove it, but you have a gut
feeling that something was not right, and you felt like you could not be yourself out of
fear. I wish they had someone at the schools that I could talk to, to help make transitions
much easier, cause I did not know what to do or where to go. The attitudes of the
students that filled the hallways made me not feel welcome and, like I said, even though
you cannot truly see it, it is a feeling of just feeling lost. You know it is hard to fit in
somewhere when you do not feel you can go to anybody to talk to them about your
problems as a mixed kid. Schools really need to have someone able to do that; it would
help.
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Student B1 believed that school was more than just academics and sitting in a classroom
and learning. He believed school is place where you learn about yourself and that the culture of
a school is just as important as the academics. Skelton (1997) believed hidden curriculum
influences were created to maintain a social order. Student B1 said,
I would say it’s not really what they [teachers] teach; I think the diversity itself has to be
there. The school I am at is full of diversity, and I absolutely love it. The diversity with
so many different cultures, that is what has really helped both the environment and me
thrive; it has made the transition from my previous schools so much easier. We also need
to learn more about biracial people in history class, definitely in history class; I think that
would do a lot for mixed kids to know more about their history. It would have also
helped me feel comfortable about myself. Also writing in English about biracial people
would definitely help, I can just imagine learning about and writing about people who
look like me. That would be just awesome.
Student B1 described the learning environment he believed would serve him as a biracial
student. He began to speak of the feeling he would have to be surrounded by different cultures
all the time.
Um, to me the school would look like what my current school is like. We have different
cultures throughout the school; I hear different languages throughout the hallways. It
makes me not feel different; it would not be just Black or White kids like my other
schools, but the school would have Asian students, Hispanic students, just so many
different cultures across the board. That type of environment, I think, that would be a
type environment that not only supports mixed students but all other races. I would be
more comfortable in that type of environment because I would not feel like they have to
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pick a side or act a certain way. It would allow me to really belong, and it would not be a
struggle to fit in. I can go up to anybody, and they would be accepting of me into their
group.
Student B1 spoke about why he felt it was important for schools to support him as a biracial
student. He spoke about how identity would be shaped based on the school environment.
Um, I think it would help alleviate some of the identity confusion that mixed kids go
through. I feel like, especially when it comes to different schools, you never know what
type of environment they have. I think the environment would be more important
because it reflects the people in that building.
Perceptions of school. Student B1 spoke about the experiences that had shaped his
perspective on school. He shared the advantages and disadvantages that he had seen or been a
part of. Student B1 said,
I am not treated like a White person. I do not look White. I am treated as if I am Black.
Well, there was an insistence when I am walking in my own neighborhood and all of a
sudden I found myself being questioning by people who have seen me walk in my
neighborhood for years and know I live in the area for almost five years. They asked me
what I was doing here and where did I stay, you know stuff like that. I do not believe if I
were White, I’m guessing, I would not be treated the same way. I feel like they [White
people] are treated like they belong—they have a specific place, but Blacks or mixed
people are, like, alienated. There aren’t many stereotypes I can name for White people,
but there are plenty for Blacks. I would say most White people think of Blacks as people
who like sagging their pants; they really don’t seem to understand the English language.
I think when a teacher thinks of the Black student, the things I mentioned before are the
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first things that come to their mind. But when it comes to White students, I think they
expect more from them, like they don’t really think negatively about them. I think that
mixed kids would be at a disadvantage because even if the teacher looks at them as
White, if their skin color is still dark, they are going to be treated as Black. I think that if
teachers just saw biracial students as just Black and not mixed, then their academics
would go down, because I don’t think they would think highly of them. It would be more
difficult for teachers to look at mixed kids as White as to compared to Black. I say that
because certain biracial students have light enough skin to pass as White, and the ones
who are not light would be considered Black. So it would be somewhat easy for those
who are light enough to look White, but I think it would be kind of hard at first, but
eventually the student would start to act Black, sagging their pants, using foul language,
and using slang. I think most of the negative images come from rappers, social media,
and other media. It is frustrating because if I am looked at as Black, then I’m looked at
with a negative image, but if I am looked at as if I am White, then I have higher
expectations. If teacher’s attitudes don’t change, then Blacks will always be looked at in
a negative light, and I just want teachers to not look at me based on my skin color. I
know for me I cannot just dial it up or dial it down all the time. If I am White, I can just
be that; if I am Black, I have to fight all these stereotypes.
Racial identity/Peceptions of growing up. Student B1 shared how his experiences of
being identified as a certain race determined how he acted. He first began with how he believed
his friends racially identified him. According to B1,
My friends would say I am Black, since I am not light enough to be considered White.
When I went to the school with majority White kids, it was clear that I am mixed, but I
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was not White enough, so I identified as Black. Most of my friends are White, so I stand
out, but I do have a couple mixed friends and Black friends, and when I am around them,
I act more like them, so I would see myself as Black, and that is how they see me because
how they act around me.
Student B1 believed that it took more than just acting Black or White to be considered a certain
race. He talked about his experiences that had brought him to the previously stated conclusion.
Student B1 said,
I honestly do not think that just acting, you know, pretending to be something you’re not,
will make you even more Black or White. I do not see how there is a thing as acting
Black. I honestly think it’s the way I physically look, you know with my curly hair,
darker skin, people can look at me and see I am not White. Even if I acted White, I still
would not be looked at as White. I can talk with respect and with proper grammar, and I
will still be looked at as Black based on physical features.
He began to speak about how he believed his family would identify him in terms of his race. He
shared the different perspectives that his mother and father had of him according to his racial
makeup. He said,
I know my father would identify as mixed/biracial because I have had talks with my
father about race. He said that even though I am mixed, I am going to have people judge
me based on my skin color. And I have had conversations with my mother; she sees me
as Black, because she would often give me articles to read that talks about how Black
boys are treated in this world. I remember she gave me one article that talks about what a
parent of an African America child needs to do to prepare their child for the world. It
taught me that there were going to be people that are going to treat you different ‘cause I
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am mixed or Black, and basically don’t let it affect you, and let it brush off your
shoulders, and don’t resort to violence. I think they tried their best to prepare me for
what I may encounter, because even though I am mixed, and I can act one race or the
other, people are going to see me as Black. I think they really wanted to prepare me for
what I’ll probably have to deal with. They know I am not going to be treated like I am
White; I think she wants to prepare me for the worse.
Before I came to my current school, I had been in like two other schools. I tell
you, transitioning to different schools, I sort of lost who I was; I had no idea what I
wanted to do. I certainly did not want to play basketball like everyone expected me to,
but since that is what my peers thought I should do, I starting playing. And I hated every
minute of it, and even though I played, I still did not fit in with that crowd. I am not a fan
of sports; I run track to find myself. I struggled in finding out what I liked, the kind of
people I wanted to be around; it was really a struggle for me.
He recalled an experience that forever changed his life about the way he was acting that a teacher
called him out on. He said,
I think it would have impacted me a lot if I had heard this earlier. I remember what a
teacher had told me that really changed me and how I looked at myself. I was hanging
around the sports people trying to act tough and stuff in the hallways, and my teacher said
to me, “You didn’t use to act this way; you weren’t acting this way before you started
hanging around those kids.” I had to ask myself, “What am I am doing?” That little
comment struck me into reality. I think if that was a type of conversation teachers could
have with biracial students, I think that would really help them with them fitting in.
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Growing up was different for Student B1. He attended an inner-city school with a
majority of Black and Hispanic students. He also attended a suburban school with a majority
White students. He spoke about his experiences in both environments. He first spoke about
experiences when he felt he had to act more Black to be accepted. Student B1 began,
I think there is this ongoing joke with mixed kids—sometimes you have to learn to dial it
up and dial it down a little bit. You know, act Black when you’re around Black kids, and
act White when you’re around White people. I think when I was younger, I was living
with my father and went to Indianapolis Public Schools, and I know I acted differently
because the school was mostly Black, so I dialed up on acting Black you know. I had the
attitude going and I think defiantly, I was sagging my pants a little bit. I did not really
have a really deep voice back then, so I kind of made my voice a little deeper so I can
seem more cool and tougher. I had to act tougher than I really was; I was kind of a wimp,
and I had to play football with them and other stuff that they did. With me acting like
that, I can definitely neglect another part of me, and that is not who I am.
When it came to acting White he spoke about his time at Greyhound middle school, a
suburban school with majority White students. Student B1 said,
I think at Greyhound Middle School, with the schools with mostly White students, I think
I definitely had to act White. I didn’t do all that dressing like they do, ‘cause I couldn’t
really afford it, but for me it was more of just, you know, I didn’t have to act as tough
around these kids. I felt, you know, kind of weird, just some of the things they did were a
little bit weird for me. Once at Falcon High I found myself, I did not have to pretend to
be something I wasn’t. I think it was interesting going from an urban inner city to an allWhite school, now to a diverse school; it has totally changed my life. At the school I am

141
at now, I am who I am, and I don’t touch the dial, if you know what I mean. I feel really
comfortable around these teachers and kids.
Student T’s Story
Student T was a 15-year-old female freshmen, who attended a predominantly White
suburban high school in Johnson County, Indiana. She lived with her White mother and had two
younger siblings. She did not mention ever living with her father, but he was active in her life by
spending weekends with her. Student T actively participated in after school activities, such as
sports and school clubs that her school offered. She had been going to school in her current
school district since she was in first grade. She liked where she lived, and there were a lot of
things to do. She felt safe.
You, according to others. When she began to describe how she believed her family,
friends, and teachers would describe her, it led to a story about when she was on a mission trip
and that was when she met her best friend. She sat back in the chair to get more comfortable and
tell her experience.
My friends would say I am an outgoing person, weird, always smiling, and pretty funny
person to be around. People tell me this all the time, and I have spoken with other people
who have told me they have heard other people say these things about me. Like, I
remember when I went on a church trip with some friends, and there was a huge group
thing where you had to go and talk about yourself so you could not be a stranger, and I
met one of my best friends there. She lives in Mississippi, and we still stay in contact
with each other. When we were at camp, we talked for hours, and she kept telling me
that I was fun to be around, “You’re always smiling, and you’re a good friend to have.”
That is how we became best friends. The whole trip we spent hours talking to each other
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just getting to know each other. My family describes me as, someone who likes to smile
all the time, a little sassy, I would say outgoing which depends on whom I am with. I
love my family and love being around them. Like at family events, I try to talk to
everyone, but sometimes if I do not know that relative or something, I keep to myself. As
for my teachers, I really don’t know how they would describe me; I really have never
thought about it. I changed schools a lot when I was little, and this is the first time I have
been at a school longer than a couple of years. But the ones I have now would probably
say, and I am a little embarrassed but they would say I am lazy depending on the day,
hardworking, very curious about certain things like history. I love learning about history;
I really don’t like anything else in school. Other than that, I really haven’t thought about
how my teachers would describe me; it’s not something that I just start thinking about.
Since I moved a lot, I do not think I my teachers had time to describe me.
Her mother moved a lot when she was younger, and she just now started to become more stable
as she started living with her grandmother on her mother’s side.
General knowledge. Student T could easily name one famous Black historian, which
was the historian that she learned about every year. She seemed frustrated because when I asked
her to name a couple of Black or biracial historical figures she said,
Of course, Martin Luther King Jr, Rosa Parks. I can’t really think of any; I am more into
Greek mythology. I learned about most of the two I named in school, and then a little bit
from my dad. He talked to me a lot about Black historical figures, which I appreciate,
only because they don’t really teach about different Black people, so it good to learn
about different Black people from history. I can’t remember some of them right now, but
I know there are more than Rosa Parks and Martin Luther King. My dad wanted me to
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know more different types of Black people, so I can make sure I know more than what
they teach me at school. I think it is important to know more about your history, and
schools don’t always do that. I remember my dad taking me to the library when I was
younger and reading me books. I think he just wanted me to know who those people are
and what they did.
I can’t name any biracial historical figures, I never really thought about and my
parents never bought it up to me, and I don’t recall learning about any in school. I am
very into Greek mythology, and learning about biracial people never has come up. When
something piques my interest about something I really get into wanting to learn more
about it, and learning about biracial people from history is something that I would be
interested in. Because I think it is important to be able to look back and see what they
done and accomplished, and I am sure there are a lot out there, and I should want to know
more about them. I feel like that is a part of me that I should want to know about. So, I
would be interested in learning about the different biracial people from history. Also, if
my school did teach about biracial history, I think people would start to understand more
people who are different than them. I think that people should learn about different races
instead about one race all the time. It would, I think, make life a little bit better if we
begin to think differently, like, what I mean is, not look at the race of someone but look at
them as a person, like, you know, how some people who see Black people get scared or
think something bad is going to happen. If we learn to look at Black people for the great
things they have done, then I think people would act differently around them.
Racial identity/Perception about growing up. Student T did not always look like a
biracial student. People confused her with other racial backgrounds, and she corrected them, but
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even that got frustrating after a time. She spoke to me about how she responded to people who
asked her about are racial background. Student T said,
If people don’t know me and they just see me, then they usually think that I am Puerto
Rican. I know this because my friends would tell me if someone was asking about me or
if someone would ask what am I, then I would tell them. The people who know me know
that I am Black and White because we talked about it before, or I told them when we first
started hanging out. At first, people would look at me and compare my skin tone to a
normal White person. When people get to know me, then they see I don’t act like a
White kid, you know talking about how much money I have or worried about what I look
like. I don’t really care about those things.
She spoke about ways her family would identify her and why she believed they would identify
her that way. She said,
They do not like to label me because they know I have had trouble with labels in the past
before. Like in school I would have problems fitting in sometimes because I didn’t know
who I really was, which way to act, and what I mean by that is, do I act Black or White?
It happened a while ago so I can’t really remember a whole lot about it, but I just
remember struggling to figure out where I belong. Maybe moving a lot didn’t help, but I
do remember struggling with where I fit in. So my family lets me choose who I want to
identify as, but if they had to choose, they would say I am White. To be honest with you,
I don’t really like being called one race, like White. People question me about not liking
to be called White, and I will tell them that, it’s not that I don’t like to be called White, I
don’t like to be called one race. Since I am mixed, I don’t want people just putting one
race on me. Just ‘cause I look White or have lighter skin doesn’t mean I prefer to be
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labeled as White. I am mixed, and that is what I am. I don’t act one race.
She spoke about an experience she had with her Spanish teacher who mis-identified her. She
said,
When I first walked into my Spanish class, my teacher asked me if Spanish was my first
language in my home since I look Hispanic. I really didn’t know how to take it. I kind of
told her that I was mixed and that I spoke English at home. I don’t like labels put on me
before people get to know me. I think people should get to know me first, because if
people had to identify based on my race I would tell them to identify me as Black. It also
does depend on the person. If it is someone I know, then I am fine with it, since they
know me. If it’s someone who doesn’t know me, I get offended when they say I am
Black, ʼcause in the past people have treated me different since I have some Black in me.
Like people would look at me as if they are disgusted, or they would say things about that
are negative. Like I was put in a group, and we had to do a project in social studies class,
and one of my friends told me that she overheard one of the girls, that was in my group,
tell another person in the group that Black people are lazy and were going to have do my
work for me so they wouldn’t get a bad grade. I don’t like when people make negative
comments about me.
Being identified as White is weird, but like I said before, I don’t want to be
offensive. I just don’t want to be labeled as one race. I am proud of both my races. My
friends that know me see me as mixed, because there were times when people would
come up to me and ask me what I was, and my friends would tell them that I am mixed
before I even get to say anything. It makes me feel like they know me, and I appreciate
that. When I am around people who know me and can identity me as mixed, I feel
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comfortable, like at the church I go to. Other places like school I feel I have to act a
certain way to fit in, and I feel like I am judged. When I am at church, I know there are
other kids that are biracial, so I know they have gone through some of the things I go
through. I talk with them a lot since I didn’t have to act either White or Black. I could
just be me. I have had a group of friends that I hang out with at church; one of the friends
I hang out with is mixed as well. So since we are the only two biracial kids in the group
and everyone else is White, we stood out. There were times when if they needed
something done, they would ask either of us. And we knew they were capable of doing it
themselves, and every time we would ask them, “why do you want us to do it?”, and they
would look at each other. Then we would ask them if they were asking us because we
were mixed; they would give this uncomfortable look like they expected us to do
whatever they ask. So we ended up leaving the group, but they did admit later on that
they did ask us to do things because we were mixed. I felt that they saw us as just Black
girls who should do whatever they tell us, since they were White. With that type of
experience, that is why I don’t want to be looked at as White; I don’t think all White
people act that way, but based on the experiences I’ve had with White people. . .makes
me that much prouder of my Black heritage. So I try not to act White, ʼcause I try not to
act like I am better than anyone else, like some White people I know.
Student T shared the experiences she had gone through as she was growing up. She said,
I still have a group of friends today that grew up in a ghetto neighborhood, and speaking
different than them, they talked different than me, and I felt that every time I was around
them, I had to act different like the way I talk. I had to dress different, because I wanted
to be accepted by them. Since I was not fully Black, they knew I wasn’t because they
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saw me with my White parent. There were times when I would start to talk different, like
my tone changes, I get a little more sassy in my talk. My friends and family noticed that
I was starting to talk different, and they knew that I was starting to talk like the Black
girls I have been hanging around. My White friends would say to me, “Why are you
acting like that?” Since I am the only mixed kid in my class and I think people thought
since I was not fully White, people expected me to act different. I was trying to fit in.
Student T shared an experience about a time when her friend asked her to change who she was to
fit in. She said,
I had a friend of mine who I was close to their family, invited me to a family event. I
thought it was rude of their parents to ask me, but since I am a close friend of the family,
I decided to go. I remember when my friend pulled me to the side, and she told me that
her mother would like for me to act more White. I ask her what did she mean by be more
White. She said I needed to act and talk and dress different. My friend’s mom asked me
to change since I was not dressed the way they would of like for me to dress. My friend’s
mother thought I dressed too Black for the event. I had to be something I wasn’t, and I
couldn’t really get over it so I stopped being friends with that person.
There were times at school my friends would ask me if I was talking in my ghetto
voice, and I would have to tell them no, just because I am getting a little louder doesn’t
mean I am talking ghetto. I feel like the people I go to school with don’t know
everything I have went through, and just because I talk a certain way, they assume I am
talking like that because I am Black.
Perception of school. Student T had been going to the schools in her current school
district since she was in first grade, and until recently, she had not really noticed that she was,

148
the only biracial person in my class, I am pretty use to it. Since elementary I have
sometimes been the only biracial person in the school, and for a while I did not really
notice until now that we are having this conversation. But now I see the benefits of
having other biracial people around. I just wish my school had more biracial people. It
can get kind of lonely being the only mixed person in my school. There are times when I
would look through our yearbook to see if I could find someone who looks like they
could be mixed, and the next day I try and find them at school. Most of the times, I don’t
find them since I don’t have time between classes, or I am busy after school. I would
also see people in the hallways who look like they could be mixed, but as I get closer to
them for me to ask them, I see that they are just tanning so I don’t say anything. It’s like
my hopes would get up until I find out that they are not biracial, and I accept the fact that
I may be the only biracial kid in my class. This makes it hard for schools to understand
biracial kids because if I am the only one in my class, then they probably don’t think it’s
a big deal to try to understand what I go through. I don’t think they can improve unless
they start to understand more about biracial people. I will say that when I am in English
class or science class, I can sometimes be used as an example, but just how they try to use
me as example doesn’t really sit well with me, and I get upset about it. I think that I
shouldn’t be used as an example every time we talk about minorities. I begin to tune
teachers out at that time ʼcause they should have more examples to look at other than
myself. I just think based on the comments I have been told or even said about minorities
tells me there is more for people to learn when it comes to just thinking differently about
minority people. People at my school make comments to me cause I look White, and
when they find out that I am not fully White, and I get offended, then they act like they
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were joking. It is difficult being a biracial person in my school because I don’t really see
myself, like when we talk about people in the past, we don’t talk about biracial people.
When we do reading or writing, we don’t talk about biracial people. It is just frustrating
that we don’t talk about biracial people more. It would be more fun, I think, just because
I am being taught something about how people like me help do something in history. I
want to feel more important in school, but I don’t say much about what I am learning
because I feel like I don’t have a voice. And my school may not listen to what I have to
say. I don’t think they feel it’s important to learn about this topic, and they only teach
what they believe is important to them. I think the school would be more inviting, and I
would feel like I am wanted somewhere. My school doesn’t offer that type of
environment, but it would be nice if they were more like that. I want to feel comfortable
being in a school with kids who are not like me. I feel like I would have a voice if I was
at a school with more biracial or have people who know about biracial people. I would
feel more accepted and loved. I think if schools listen to my concerns and what I have to
say, I think it would start to make me feel more comfortable and also teach more about
biracial people and how we have had an impact on the world. Since I struggled with my
identity in the past, I think schools could have helped if they understood some of things I
was going through.
According to Student T,
If you’re Black, they will treat you worse; if you’re White, you are in good shape. If
you’re a different minority, they will treat you different as well. I have White friends,
who I call want to be Black, and I hate to say this, but they try to act ghetto and start
talking different, but no one says anything to them. But if I say something ghetto, then
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they tell me I’m a Black girl who needs to stop trying to be a want to be. I feel more
judged while my White friends can do what they want and say what they want, and they
aren’t judged by it.
I feel left out sometimes when I am around certain people, like White people, and
I just leave people to do what they do. And if they don’t want me to be a part of it, then I
just move along.
When I see my White friends doing something that seems like they’re doing it
cause they know they can get away with it, I just leave it alone; because I feel that if I do
it, I may be the one getting in trouble. There are many times at lunch when I felt left out
because I noticed that my friends would sit next to each other, and save me a seat across
the table. At first I was kind of like, that’s fine; I can still talk with them, but as time
went on, they spend more time talking to each other, and I was just sitting there doing
nothing, and I have felt more left out because of that. I don’t know how, but they have
managed to make the seating arrangements into a seating chart at lunch, and I have
spoken to them about that, and they feel the seating chart is fair. So I don’t really sit with
them anymore.
I think my teachers would treat me the same as if they see Black, and I saw
myself as White. I use to tell people when I first got to school that I was White. I just tan
very easily, and it was easy for me to convince people since I was coming off of summer
break. I spend a lot time outside. There are some teachers that would ask me what I was,
and I would tell them I was White. After a while they would eventually find out that I am
mixed but I feel teachers treated me the same. I don’t think teachers would treat me
different if I saw myself as just White, and they saw me as Black. I know my biology
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teacher asked me if I was White, and I told them no I am mixed. I feel that when you’re
White, you don’t have to worry about getting asked questions about what you are, and it
can get ignoring sometimes. I think it’s the same for Black people too. If you’re Black,
everyone sees that, and people don’t question what they are. We learn about White
people; we learn about Black people, and it seems like they have a place in history, and
kids at my school can relate to that. I can’t always relate to either side, so I kind of sit
there and question if any biracial people did anything important in history. I had an
instance when there was rumor going around about me that was started by another White
student, and my family and I felt the girl should have been suspended, but she had no
punishment, and I actually got in trouble for doing something I didn’t do. And the girl
confessed that she started the rumor, and I felt that the way the school handled the
situation, they showed favoritism towards the White girl, even though I was the one the
rumor was about. I think if I were White, then they would have done something
different, but since I am biracial, I think they see me as a person who deserves to get into
trouble. In a situation like that, I sometimes wished I was viewed as White because I
think there would have been a different outcome.
Table 2 reflected the transition from axial codes, open codes, to themes developed and also
allows the reader to make connections with some of the phrases that led into themes.
Theme Development
I Am Just A Regular Person
This theme was derived through open coding that led to axial codes, which concluded
with the theme development. I established labels, or axial codes, that were representative of each
cluster. In a similar process, axial codes were likewise organized into four over-arching themes
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to represent the areas of focus brought forth by the subjects of the study. The three levels of
coding are expressed in Table 3. The current theme was developed from the participants based
on how they believed their family, friends, and teachers described them, in a non-racial
characteristic. The relationship of the current theme mentioned above was identified through
coding provided by descriptions of participants who thought highly of themselves. Participants
in this study had a strong viewpoint of themselves and how others viewed them, spent time in
positive reinforcing environments, and recognized the importance of having a positive self-image
of themselves. The remaining part of this section shows, from the participants, evidence of what
open codes were developed into as themes.
Student S, a BWB student who attended a suburban majority White high school, stated
she was “fun, smart, a brat, outgoing, and willing to tell it like it is.” Student B1 said his friends
would describe him as, “Funny, probably as outgoing and um very comical, well I like to make a
lot of jokes in class, and I like to kid around and never really take anything straight to heart.”
Student K believed her friends, family, and teacher had nothing but good things to say. She said,
“really funny, goofy, very talkative, and friendly.” Family would describe her as funny, but
dramatic, although her teachers saw her as “friendly, pretty, tentative, very talkative, and
involved.” When speaking with N1, she believed that her friends would describe her as she
recalled some of the things that made them feel that way about her.
Um, my friends think I’m funny, silly, sometimes annoying because when we are joking
around. . .like if we are joking around about something someone used to, um, do
something pretty silly or funny. When they call me a little annoying usually, we are all
talking at the same time as we are trying to talk over each other. And with my family
they call me. . .everyone says I take after my mother and father and their character, some
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of their characteristics. . .I think I have like, um, being smart, being talented, and
basically being caring. . .and kind; I get some of those characteristics from my parents.
When I asked, “Who do you think you get being silly from? Do you think you get it from your
mom or dad? N1 responded, “I would say my dad because he is the silly one in the family.” I
asked what characteristics you get from your mom. N1 replied, “Um, I get my sense of humor
from her basically.” Student R described how his friends, family, and teachers would describe
him, and he sounded similar to the others. He said his friends would say, “um, see me as caring,
kind, funny, genuine, helpful, get good grades, friendly, I don’t fight, turn in homework.” He
went on to describe ways his family would describe him,
good kid, don’t get in trouble at home, don’t argue, do what I’m told, many chores, do
my homework after school. Also, at home I usually help my brothers with their
homework or usually help my sister out when she needs something and help my parents
cook. . .I basically help around at home.
Student T shared similar descriptions of how her family, friends, and teachers would describe
her. She stated,
My friends would say I am an outgoing person, weird, always smiling, and pretty funny
person to be around. People tell me this all the time, and I have spoken with other
people, who have told me they have heard other people say these things about me. Like,
I remember when I went on a church trip with some friends, and there was a huge group
thing where you had to go and talk about yourself so you could not be a stranger, and I
met one of my best friends there. She lives in Mississippi, and we still stay in contact
with each other. When we were at camp, we talked for hours, and she kept telling me
that I was fun to be around. You’re always smiling, and you’re a good friend to have.
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That is how we became best friends. The whole trip we spent hours talking to each other
just getting to know each other. My family describes me as, someone who likes to smile
all the time, a little sassy. I would say outgoing, which depends on who I am with. I love
my family and love being around them. Like at family events, I try to talk to everyone,
but sometimes if I do not know that relative or something, I keep to myself.
More
The theme, More, was derived from several different open codes and axial codes. These
open codes and axial codes were derived from the category questions, General Knowledge,
which asked questions about naming Black historical figures and biracial historical figures.
This theme was also derived from the participants’ responses from the questioning of their
perception about school. The recurring theme in the interviews was the lack of expanded
knowledge of famous Black people, besides the historical figures, that seemed to be taught every
year, biracial people important both from a curriculum and school culture standpoint, and the
supports in place at school. Student J was asked if she could name some famous Black persons
from history. She said, “Rosa Parks, C. J. Walker. I learned about them in elementary school
and during Black history month.” Student N had similar responses. She said “um, Rosa Parks,
Malcolm X, um, Fredrick Douglas, I learned about these people in school.” Similar responses
came from Student K who stated, “MLK, Malcolm X, Rosa Parks, Ali.” Some historical figures
Student R1 mentioned were “Malcolm X, Ali, MLK, Marcus Garvey.” Student R stated that
“Harriet Tubman, MLK, Malcolm X – these are people I learned about in school.” The
participants during my interviews did not seem to be able to expand past the usual Civil Rights
movement’s names that everyone grew up learning about. Student T could not expand past the
usually famous names as well, and stated, “Of course, Martin Luther King Jr., Rosa Parks, I can’t
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really think of any.” The participants’ responses to biracial historical figures were evident in that
they were not being introduced to or even taught about their biracial history, and they wanted to
learn more about their history. Student E, showing a concerned look on her face as if she was
disappointed in herself, described why she felt upset. “We learn about MLK every year,” As
Student S kept naming other Black historical figures, she started looking in the air and had this
look of frustration on her face as if she was getting upset with herself. She said, “Sorry I can’t
name many. I know there are more Black people that have done really good things in life, they
should be recognized.” Student S also stated,
I never learned about mixed people in school; I don’t think teachers know about them. I
don’t think my family can name any. They didn’t really teach us about any, I don’t
know, but now that you asked, I would be interested in learning more about some. I think
it would be really cool to learn about them. I really don’t know; they don’t teach us.
Student K did state that one biracial historian that she knew was the current 44th
President of the United States, “Oh, isn’t the President biracial, but other than that, I can’t name
anymore.” I waited a few more seconds as she continued to try and think of some, “I can’t think
of any; we don’t cover many minorities in my school, but I want to know more about them. It
makes me sad that I can’t name any.” Other participants were not able to name any biracial
historian. When asked about biracial historical figures, Student J1 said, “I honestly have no idea,
I don’t think I have ever learned about any biracial person.” When asked about naming biracial
historical figures, she began to show a look of deep thought, she kept saying “um,” “um,” “huh,”
and finally she said, “I don’t know any.” As she continued the look of frustration on her face for
not knowing, she said, “Never thought of something like that before. I never thought it would be
a topic in school they would discuss. I would like to know more about biracial historians.”
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Other codes were developed through the questioning category of Perception of School. A
common tone from all participants in this study was the consistency of not knowing any biracial
historical figures or having the support they felt they needed at school. When participants
became aware of the lack of support they received from schools, through teaching and other
avenues, they became interested in how and why schools are not supporting them. Through this
line of questing, axial codes were developed from the open codes, which became another theme
of More.
Student R believed that if schools did more teaching about biracial history that would
help schools improve biracial students’ experiences. He said “more clubs for multiracial
students and teach more about multiracial people” were needed. He thought there were more
things school leaders could do to help improve his schooling. He said,
Ask people how they feel about being biracial and ask kids who are, like a single race,
and ask a teacher about how other people feel about being biracial. . .the principal or
teachers and counselors can talk to us about how it is, and maybe start a club, and ask
teachers to talk about people who are biracial.
Participants continued to show a pattern of concern for schools for the lack of understanding of
their identities, and they wanted teachers and staff to understand more about who they are and
how to provide more educational services for them. Student K said, “Schools need to teach more
about our history.” She believed schools needed to do more to try and understand biracial
students. She said, “Unless they change what we read and learn in history, then things will
always be the same.” She could not think of ways for schools to improve her experience, but she
did mention that her schools did not do a good job dealing with diverse groups of students. She
said,
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I think you’re too young to care at the elementary level, the middle school level—
depends on the school. The school I went to doesn’t do very well with diverse students.
Teachers could learn to handle situations better. I felt teachers were judgmental and
students picked up on that.
Student K believed schools should try and provide a comfortable, welcoming environment. She
said, “When you are in a comfortable environment, you will be more open to different things.”
Student B also believed programs that promoted multiracial people would benefit him
and the school. He said, “They should put forward certain programs.” He also suggested
“bringing into the school people to talk to us about being biracial.” Student B also stated,
“Schools can provide more counselors or someone who we can talk to us about problems we
have.” Before this interview, he never really thought about the importance of schools, especially
his support of biracial students, “I have never thought about it, they never bring people in for
Black history month or talk about biracial students.”
Student N1 expressed what she believed she would like to see more of at her school to
help provide a learning environment conducive to biracial students. She stated,
Like, if they were to have cultural group/club, if they were to have mostly biracial
students in their class, also bring in biracial speakers, and those speakers talk about how
they were treated. . .like when they were younger, and how they are treated now.
She did state that at her current school her teachers did encourage everyone to be
themselves, but she was not quite sure what that meant. She did believe it was important for
schools to support biracial students, because “school leaders should want students to feel
encouraged to help other students like themselves one day.” Student S expressed what she
believed could help improve her school experiences. Student S believed schools needed to bring
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in more speakers of different ethnic groups to help her see that there are people of different races
doing amazing things. She wanted more than to learn about the same historical figures. She
said,
They can seek and find Black people that have done amazing things in life. We don’t
have to learn about just MLK; we have already learned about him, but [I] want to know
someone who hasn’t been recognized yet. Take time and dig to find out where these
people are, and they can come talk to us, so we can find out where they are at today.
Student B1 believed that school was more than just academics and sitting in a classroom and
learning. He believed school is place where you learn about yourself and that the culture of a
school is just as important as the academics. Skelton (1997) believed hidden curriculum
influences are created to maintain a social order. Student B1 said,
I would say it’s not really what they [teachers] teach. I think the diversity itself has to be
there. The school I am at is full of diversity, and I absolutely love it. The diversity with
so many different cultures, that is what has really helped both the environment and me
thrive. It has made the transition from my previous schools so much easier. We also
need to learn more about biracial people in history class, definitely in history class. I
think that would do a lot for mixed kids to know more about their history. It would have
also helped me feel comfortable about myself. Also writing in English about biracial
people would definitely help. I can just imagine learning about and writing about people
who look like me. That would be just awesome.
Student R began to talk about how he would like his principal and counselors to do more
to encourage his identity, “Um I say they should probably teach more about, like, the history of
biracial people or ask people how they feel about being biracial.” He said, “Principals, teachers,
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and counselors can talk to us about how to start a club, or have teachers talk about more
historians who are biracial, talking about their impact they had on the world.”
The participants began to want to know more about where they fit in, both in history and
in today’s school culture. Many of the participants believed that with more recognition of their
biracial history, guest speakers, and perhaps some type of club—something that would
specifically allow them to have a community of their own—would benefit their identity
development. I established labels, or axial codes, that were representative of each cluster. In a
similar process, axial codes were likewise organized into four over-arching themes to represent
the areas of focus brought forth by the subjects of the study. The themes developed through
coding provided some description of participants who needed more support from their schools
through both curriculum and school culture. Participants in this study lacked the knowledge of
historical biracial historical figures, had a lack of support systems at school, and shared a
frustration of not knowing more Black and biracial history. This section provides insight on how
the More theme was developed through the research.
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Acting
The theme of acting was derived from the open codes that then created axial codes, where
questions categorized from both Racial Identity and Perception about Growing Up questions.
This section provides evidence of how biracial students feel that they have to change who they
are in order to fit in to the environment they may be in. It will reveal misconceptions of how
they believe Black people act versus White people. I established labels, or axial codes, that were
representative of each cluster. In a similar process, axial codes were likewise organized into four
over-arching themes to represent the areas of focus brought forth by the subjects of the study.
The themes developed through coding provided some description of participants who needed
more support from their schools through both curriculum and school culture. Participants in this
study
•

viewed being Black as a negative image,

•

viewed being White as a positive image,

•

wanted to be accepted by their environment,

•

felt that speaking ghetto, slang, and not doing work was a form of Blackness, and

•

felt that speaking proper, doing work, and doing what they were supposed to was
a form of Whiteness.

This section highlighted the development of the theme of Acting.
Student S shared about her experience when she was afraid to act too Black at her White
friend’s mom’s house. She said, “When acting ghetto, then I’m acting Black.” When asked
about what acting White consisted of she said, “like talking proper and acting preppy.” She
spoke of a time when she was over at a White friend’s house, and how she tried to act as White
as possible. “I did not want to seem weird, and I did not want to act too Black ʼcause I did not
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want her mom to think of me as some ghetto Black girl.”
Student E stated her family identified her as Black. She said, “ʼcause I talk different
around them, you know, like, I don’t always use proper grammer. They are always correcting
me or telling me to stop talking like that.” Student E knew she talked and acted different around
her family, but she was comfortable with who she is and how she acted around people, especially
her family. She spent the majority of her time with her mother’s side of the family. She
believed that could be the reason why they say she is Black,
I am with my mom’s side of the family a lot, and I don’t try to act different, I am just me,
the way I talk and stuff, its me. I know my family will still love me for who I am, I don’t
just don’t. . .
Student N, described what she was like when she was with her fathers side of the family.
She said, “When I am over my father’s house, since they say I’m Black based on my hair and
how I look, I feel I have to act more Black around them.” She recalled a comment that she
overheard her grandmother say to her father. Rhat comment had stuck with her over the years.
Her grandmother belived that Student N should be spending more time with her Black side of the
family, “My grandma thinks I’m different ʼcause I don’t spend enough time with my Black
side.” When she is around other Black people, she felt a little different like she did not fit in.
She started to talk about how she changed the way she looks with make-up, changed her hair
color, until she started to hang around more of her Black family. “I wear my hair natural now,
because I see how my grandma wears hers natural.”
Student B stated, “Every school has those hood kids, and they talk different and act
different. I don’t always hang around them, but I can talk with them when I need to.” However,
when his environment changed, he could adapt to that environment. He said, “When I am with

162
my White grandma and all her friends during community service, I act with manners and talk
with respect, like I’m White.” Student B never felt left out simply because he was able to make
the switch back and forth into whichever environment he needed. Switching back and forth
between identities, students like Student B felt conflicted on which identity made them more
comfortable in that environment or situation. When the conversation led to us talking about
being seen as Black only, he said, “I can see where they are coming from, based on some of my
actions.” I asked what type of actions he was referring to, and he said, “like how I dress, how I
talk sometimes when I’m around my friends.” He went on to speak about how no matter how he
spoke, the police saw him as Black. He said, “When people would see me as White, cops will
always see me as Black.” Student B spoke about times when he acted White to get what he
needed from teachers. “Talking to teachers with manners, like when I need something, I keep
my manners up, like if I need a pass to get out of class, I use manners or speak properly.”
Student K spoke about times when she felt she had to act either Black or White to be
accepted. When it came to being Black, it always depended on where she was. She said,
“Depending where I’m going in certain areas, I do appeal to my Black side more.” Her
perception was different when it came to her school. “You’re trying to act more White, trying to
not feed into the stereotype that they have of Black people.” Student N1 said,
Um, they say how I talk, some my friends they believe me to be Black because I don’t
talk like a proper person, and then other times people always say I’m extra proper. They
try to categorize me as White because when they hear me speak, they think of me as
proper. I always speak proper. Well I just, um, sometimes it’s the situation, I’m kind of
agitated, and then I start to procrastinate.
She went on to explain why she felt that way.
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Um, well it all depends on who the people are. My friends ask me because they don’t
want to be mean about it. When we first met, I was a little lighter than I am now, and
some people told me what they were mixed with, and others say it basically to clarify
their curiosity. Some just want to know, others, um, it’s like one person—I’m not going
to name them—one person wanted to know. And they wanted to see which group I
belong to. What racial group, it’s only one person because they are trying to figure out
how the other people are, and they don’t want to make rude comments.
Advantages and Disadvantages
The last theme of Advantages and Disadvantages was derived from the open codes,
which developed axial codes that lead to the current theme. Through the categorized questions
of Perception of School, I learned through the experiences of participants, that there are some
advantages and disadvantages of being biracial. I established labels, or axial codes, that were
representative of each cluster. In a similar process, axial codes were likewise organized into four
over-arching themes to represent the areas of focus brought forth by the subjects of the study.
The themes developed through coding provided a description of participants who needed more
support from their schools through both curriculum and school culture. Participants in this study
•

believed if they were viewed as being Black, they would be treated different,

•

felt that expectations were always higher for White students than Black students,

•

felt there was a negative viewpoint on Blacks, and

•

felt there was a positive viewpoint on Whites.

Even though Student J was comfortable with his school, he realized that based on how he
dressed, teachers looked at him differently. He spoke about how he was asked to change clothes.
“I just wanted to wear my jeans the way I like them.” He believed that the way he dressed did
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make him more Black than White. He said that the school he attended did not let him dress the
way he wanted to. He said, “I change the way I dress sometimes so I dress more White, like
proper and like preppy.”
Student B said, “They [teachers] would put me off if I didn’t do my work.” Student B
believed with him turning in his work more, his teachers looked at him differently. He said,
“White people turn in their work more, they are treated better.” He stated that if his teachers saw
him as Black, they would not give him as much of a chance. He said, “They would not give me
many opportunities if they see me as a Black hood kid. I see myself as being White in school;
it’s better.”
Student N1 spoke about an experience where she saw the disadvantage of being White,
“The expectations would be different for Black students than White students.” She noted, “I
noticed a time, like, one of the students who is White, had a higher expectation from his
teacher.” She went to explain how she could tell, and she said, “Because she kept trying
different ways to teach him something, but when the Black [student] couldn’t get it, the teacher
didn’t really try helping like the White student.”
Student R said, “They would look at me as if they saw me as White, and they would put
me in charge and think I’m a good person.” They, meaning his teachers, would put him in
leadership positions over his Black peers, due to his behavior of being White, and he saw that as
an advantage. Then he mentioned how his teachers would sometimes treat the Black kids
different than the White kids. He said,
I feel like when they see me and how I, like, turn in my work and stuff, they would see
me as a White kid; but if I start acting ghetto, and not doing my work, they would think
I’m not a good kid and look at me as if I’m Black or something.
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He believed a disadvantage of being seen as Black would be that his teacher would like and treat
him differently. He said, “They wouldn’t give me the chance to be in charge or expect me to get
any work done.” Morris (2005) mentioned that when White students behaved in a manner that
portrayed them as Black, teachers would still not address them as if they were Black, due to
students still being seen as White.
Student K believed, “Since I don’t look White, I would be treated different.” I asked,
“Why?” Student K responded, “Based on how you look, teachers look at Blacks and presume
they are poor, my school is majority White; and when you’re in a comfortable environment you
will be more open to different things.” She believed that being White in a majority White school
had its advantages, but since she believed people looked at just her skin complexion, and thought
she was Black, thus, she had more of a disadvantage. “People should stop presuming that if
you’re Black you’re some poor ghetto kid, who wants to get into trouble.”
Student R said when it came to Student R1 being looked at as White, he did not mind it
until a certain point. He said,
I act White in front of my teachers so they won’t treat me different; until I act up, they
would look at me as everyone else. Being looked at as White is better than being seen as
Black, cause they make jokes that are not acceptable.
Student T, stated,
If you’re Black, they will treat you worse; if you’re White you are in good shape. If
you’re a different minority, they will treat you different as well. I have White friends,
who I call want to be Black, and I hate to say this, but they try to act ghetto and start
talking different, but no one says anything to them. But if I say something ghetto, then
they tell me I’m a Black girl who needs to stop trying to be a want to be, I feel more
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judged while my White friends can do what they want and say what they want, and they
aren’t judged by it. I feel left out sometimes when I am around certain people, like White
people; I just leave people to do what they do, and if they don’t want me a part of it, then I
just move along.
Student B1 said,
I am not treated like a White person, I do not look White. I am treated as if I am Black.
Well, there was an insistence when I am walking in my own neighborhood and all of a
sudden I found myself being questioning by people who have seen me walk in my
neighborhood for years and know I live in the area for almost five years. They asked me
what I was doing here and where did I stay; you know, stuff like that. I do not believe if I
were White, I’m guessing, I would not be treated the same way. I feel like they [White
people] are treated like they belong—they have a specific place, but Blacks or mixed
people are, like, alienated. There aren’t many stereotypes I can name for White people,
but there are plenty for Blacks. I would say most White people think of Blacks as people
who like sagging their pants; they really don’t seem to understand the English language.
I think when a teacher thinks of the Black student, the things I mentioned before are the
first things that come to their mind. But when it comes to White students, I think they
expect more from them; like, they don’t really think negatively about them. I think that
mixed kids would be at a disadvantage because even if the teacher looks at them as
White, if their skin color is still dark, they are going to be treated as Black. I think that if
teachers just saw biracial students as just Black and not mixed, then their academics
would go down, because I don’t think they would think highly of them. It would be more
difficult for teachers to look at mixed kids as White as to compared to Black. I say that
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because certain biracial students have light enough skin to pass as White, and the ones
who are light would not be considered Black. So it would be somewhat easy for those
who are light enough to look White, but I think it would be kind of hard, at first, but
eventually the student would start to act Black, sagging their pants, using foul language,
and using slang. I think most of the negative images come from rappers, social media,
and other media. It is frustrating because if I am looked at as Black, then I’m looked at
with a negative image, but if I am looked at as if I am White, then I have higher
expectations. If teachers’ attitudes don’t change, then Blacks will always be looked at in
a negative light, and I just want teachers to not look at me based on my skin color. I
know for me I cannot just dial it up or dial it down all the time. If I am White I can just
be that; if I am Black, I have to fight all these stereotypes.
I established labels, or axial codes that were representative of each cluster. In a similar
process, axial codes were likewise organized into four over-arching themes to represent the areas
of focus brought forth by the subjects of the study. The themes developed through coding
provided some description of participants who needed more support from their schools through
both curriculum and school culture.
Summary
Through the use of individual audio recorded, one-on-one interviews and my personal
notetaking of participants’ responses during the interview process, the students in this study
shared with me their experiences as biracial students who attended either a predominantly White
or predominantly Black secondary school. The students in the study had a strong negative
outlook when it came to associating Black students with education and had a strong positive
outlook when it came to associating education with White students. The students felt they did
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not know enough or anything about biracial historical figures and that their schools have not
done enough to teach them or support them as biracial students.
The participants in this study provided rich, detailed descriptions of their experiences as
they were currently attending a secondary public school. Readers of this study must understand
that for biracial students their development in their identities and how schools can better support
them is an ongoing process. The next chapter discusses more of the findings of this study, as
well as implications for usage, limitations of the study, and recommendations for future research.
This chapter highlighted the major themes that emerged from the data and provided a
story of the journey that the biracial students who have one Black heritage and one European
American heritage. The first theme highlighted in this chapter was entitled I am Just a Regular
Person, which included how teachers, friends, and family members described the BWB student.
The second theme addressed was entitled More. This section included how their teachers,
friends, and family members racially viewed BWB students. The third theme that emerged was
entitled Acting. This section covered the different identity roles that most biracial students had
to play in order to survive their environments. The fourth and final theme that was developed
was entitled Advantages and Disadvantages, and this theme focused on more supports needed by
schools to help support biracial students.
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CHAPTER 5

DISCUSSION, CONCLUSIONS, IMPLICATIONS, AND SUMMARY
This study examined both middle and high school BWB students’ perspectives of
education. In order to accomplish this, a qualitative study was conducted in order to (a) gain an
understanding of how biracial students view themselves in secondary public school systems, (b)
understand how BWB students identify within the school environment, and (c) show how their
identity affects their learning.
Research for BWB students’ educational experiences with a focus on the secondary
environment needs to be expanded, as few researchers focus on this research topic (F. Wardle,
personal communication, October 16, 2014). Chiong (1998) stated that literature on interracial
individuals is not being utilized at the secondary level. Biracial students’ viewpoints on public
secondary education are one disparity of this research. Wardle suggested that no one is talking
about how biracial students view themselves, their peers, and their school environments,
especially during the middle school years (F. Wardle, personal communication, October 16,
2014).
Importance of this Study
With an increasing number of BWB people in the United States, especially young and
adolescent people in the secondary school system, studies have not kept current on how to better
serve this growing population (Wardle & Cruz-Janzen, 2004). In order for children’s identity
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development to be positive, it relies on a secure sense of belonging, and schools, community
centers, and other places throughout the community must continue to self-educate to become
more aware of support systems that increase their abilities to support children’s identity
development (Wardle & Baptiste, 1988). To meet the needs of an increasing number of biracial
and/or multiracial students enrolled into P/K-12 schools, it is imperative that P/K-12 personnel
create learning environments to support biracial students (Wardle, 2014).
Adolescents who identify themselves as biracial are at a higher health and behavior risk
than those of one race, and the stress of the process of having a strong identity is also a cause for
the behavior risk and health risk (Udry et al., 2003). Erikson (1963) asserted that the most
important aspect of an adolescent is to establish an independent identity. Wardle mentioned how
most BWB students struggle with their dual identities during middle-school-age years and
throughout their high school aged years and further stated that no one seems to be looking at this
(F. Wardle, personal communication, October 15, 2014). Rockquemore and Laszloffy (2005)
stated the overall racial climate in any particular school shapes the degree to which it is likely to
be attentive to the unique challenges that biracial children face.
Two areas that help influence the culture of many secondary school systems are the
teachers and the curriculum material selection. Wardle (2004) noted teachers who are preparing
to enter teaching pathways are unprepared as to how they might support BWB students’
educational needs. Wardle (2007) stated that some developmental books mention the needs of
multiracial children and how teachers can work with them; however, these books seem to
suggest biracial children switch back and forth between single identities throughout their
environmental circumstances. Most multicultural texts, curricula, and classes do not go into
much-needed depth about the needs of biracial children (Cortes, 2000; Wardle, 1996; Wardle &
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Cruz-Janzen, 2004). Potential problems biracial students might face include cultural and racial
identification issues, lower self-esteem, difficulties dealing with conflicting cultural demands,
and feelings of marginalization between two ethnic groups (Kerwin et al., 1993). When biracial
students have to choose a mono-racial identification based upon how society views them
(Charmaraman et al., 2014), the result only contributes to the lack of understanding in society of
how to better understand the needs of biracial students.
Limitations
This study was limited by time and sample size. I spent one or more hours formally
interviewing each participant. During most interviews, participants were limited by the time I
was able to meet with them, because the majority of students depended on transportation to the
interview location, and had to be picked up at certain times. If time would have allowed for me
to spend multiple days with participants learning more of their experiences, this limitation may
not have been so inherent.
As in in all qualitative research studies, this study’s participant selection, data collection,
and data analysis were dependent upon me. Creswell (2007) noted bracketing was used as an
attempt to set aside my own experiences and consider the phenomenon under investigation from
a new perspective. I strived to do just that.
Conclusions
The biracial students in this study participated in research, which examined both their
current and previous secondary experiences. Through an interview process, the participants
provided a generous amount of data about their experiences. Through the data analysis phase of
this study, several themes emerged that spoke to the experiences of these biracial students in
secondary educational institutions in three Indiana school districts located in Monroe, Johnson,
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and Marion counties. The themes of I am Just a Regular Person, More, Acting, and Advantages
and Disadvantages were derived from the participants’ responses to the interview questions.
Throughout the entire interview process, the participants began to utilize the same terminology,
which allowed for themes to emerge. Due to their skin complexion, the students I interviewed
were comfortable being seen as Black when compared with their White friends. Being a regular
person to these participants is when people see the good in them. Their good qualities are
displayed and people see the good in them; the participants cared that people saw them as people
who are caring, funny, and nice.
I also discovered that during the interview process, there was a lack of substance when it
came to participants having knowledge about different Black historical figures, as well as
biracial historical figures. There was also a call for more discoveries of biracial historical figures
that should be taught in secondary education. When it came to adapting to their environment, the
participants expressed feeling the pressure of being too Black or too White. Continuing to
switch back and forth between environments does not allow the participants the opportunity to
discover who they really are; they spend considerable time trying not to live up to negative
stereotypes of a certain race, but they do try to live up to the positive expectations of being of
another race. Then, there are the advantages and disadvantages of being biracial. Having to
switch back and forth in their environments, the participants realized that depending on how they
acted or were perceived worked toward their advantage or disadvantage. When they were seen
as Black, there was always a negative viewpoint from the participants, and thus this was a
disadvantage from an educational standpoint. However, being seen as White was viewed as a
positive viewpoint from the participants, which the participants saw as an advantage.
The participants in this study provided rich, detailed descriptions of their experiences as
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they were currently attending secondary public school. Readers of this study must understand
that for biracial students, their development in their identities and how schools can better support
them is an ongoing process.
I suspect that what biracial students experienced in the three different county schools was
not unique and could be translated into other school systems in different counties throughout
Indiana. Throughout my research, I used Poston’s (1990) biracial identity model to help analyze
the different stages the participants had reached. During the participant interviews, I discovered
the wide range of Poston’s model was significant in how biracial students in this study interacted
or responded to their environments.
Recommendations to School Leaders
The principal plays a key role in providing a learning environment conducive to student
learning. This section highlights key areas that school leaders need to take to help provide
learning environments for biracial students. In this section, recommendations in both curriculum
development and school environment are provided. A strong rigorous curriculum along with a
school environment that is inviting to biracial students could create a positive result for students
who are biracial.
White America continues to retain power through the educational system, and racism is
embedded into everyone’s daily lives, but racism can be invisible in school environments.
School environments have created mini-societies where economic and social structures influence
which racial groups retain power while in these mini-societies. Schools need to allow biracial
students to be identified through the curriculum, activities, and education for both teachers and
students on being biracial.
What I found as a major indicator for schools that do not support BWB students is the

174
societal labeling of BWB students as “light-skinned” Blacks, subjecting BWB students to monoracial labeling. Biracial students are not in schools’ curriculum, nor are they supported during
activities or programs. School leaders and teachers can no longer have the colorblind approach
when seeing students of color. Using the White, middle-class value system, teachers have
created a system that depicts Black students in a negative image, White students in a positive
image, and BWB students as invisible.
When school leaders gain a better understanding of biracial identity development, they
can create better learning environments for biracial students. Once schools stop creating
negative stereotypes and support environments that create pressure for biracial students to choose
a racial side, then school leaders and teachers can begin to provide the learning environment that
biracial students need. BWB students spend a lot of time creating and transitioning through their
biracial identity development stages. When school teachers and school leaders are educated on
developmental models of biracial students, they can better support BWB students in schools.
Biracial students are forced by societal norms to choose to act either White or Black. The
students in this study saw acting White as speaking properly, behaving, doing their work, and not
getting into trouble; acting Black meant talking with slang, acting ghetto, not turning in work,
and misbehaving. My data reflected that the majority of BWB students would rather be
identified as Black than White. Those who rather be identified as Black felt that since they
looked and acted more Black, they were more comfortable being identified as Black. As for
those students who did not mind being identified as White, their skin color was light enough to
pass as White, and they felt that teachers treated them better. I learned that what my participants
wanted more than anything was just to be accepted for who they are. Their ability to have to
constantly adapt to whichever environment they were in, whether it was in a school with the
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majority Blacks or majority Whites, meant they had to constantly be on alert to make sure they
were not acting too White or too Black around their peers.
Curriculum
A great way to allow biracial students an opportunity to exist and to have value is through
the curriculum. Throughout my interviews, the participants stated that their teachers usually
talked about Black history during February. They did not do anything throughout the year.
Some participants stated their teachers did not even talk about Black history. They were not able
to see potential role models for biracial students due to the mono-racial category of Black in
which so many biracial people are placed. The students I interviewed, who attended a majority
White school, were very open and stated that their schools’ curriculum did not really cover any
type of Black history, let alone biracial history. Students, who currently attended schools with a
high population of Black students, stated that they talked about the same famous Black people
from history. I asked each participant if they had ever learned about a biracial historical figure,
and they had never thought about that being a part of their learning experience.
Finding curriculum that concentrates on the historical aspects of biracial people is quite
challenging. Until teachers, school district leaders, and parents start demanding more books
published and included in curriculum that include biracial issues and historical figures, biracial
students will potentially struggle with finding their places in society.
Having teachers who can utilize their students’ cultural backgrounds, prior experiences,
and prior performances to create a learning environment more effective for the teachers’ diverse
student population will teach to the strengths of the diverse student population (Gay, 2002).
Ladson-Billings (1996) stated that culturally responsive teaching was the pedagogy of different
student learning. Meaningful school experiences that include a wide variety of instructional

176
strategies that are linked to different student cultural heritages allows for teachers to have a more
responsive cultural classroom (Gay, 2002).
Gay (2002) stated there is a place for cultural diversity to be taught in every subject area
in school. Sobel and Taylor (2011) believed that schools are expected to be the leaders in
socializing students and helping them gain knowledge in skills they will need for life. Teachers
must be able to teach a diverse group of students, and teachers must understand the sociocultural
lens they bring into their classrooms every day. For teachers to be successful working with a
diverse group of students, they must examine the ways they comunicate, teach, learn, and
interact with their students. Sobel and Taylor (2011) worried about the day when U.S. White,
middle-class female teachers would one day step in front of a classroom where they do not have
many students who have a common culture, racial background, resources, and life experiences.
Understanding culturally responsive pedagogy is a process for both learners and teachers
(Sobel & Taylor, 2011), and the competence that involves multicultural understanding begins
with the teachers examining their own motives, biases, values, and assumptions about other
human beings (Weinstein et al., 2004). Teachers’ knowledge based on their students’ diverse
backgrounds can turn into a culturally responsive curriculum which include effective
instructional strategies along with appropiate curricular materials (Gay, 2002). Weinstein et al.
(2004) also implied that an examination of White, middle-class worldviews is the inner work of
culturally-responsive teaching. Implementing a culturally-responsive classroom is a process that
can be uncomfortable because it requires individuals to look through a different lens when it
comes to classroom management (Weinstein et al., 2004).
School leaders have to set the expectation for their teachers to support student
individusalism, and there has to be support put in place for those teachers (Wardle, 1988).
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However, with there being a limited amount of resources about how school leaders perceieve
BWB students, this research sought to provide additional research to address a potential gap in
the literature.
Inviting School Environments
One important factor for biracial students to build their self-worth in school is teaching
peers how to interact with other peers regarding race. Just like many middle school adolescent
students, biracial students search for their identities in society, and their peers, environments, and
other factors influence that search. Biracial students struggle with accepting their double
identities outside of the home. School leaders and teachers must begin to understand, through
consistent professional development, that as BWB students’ progress through middle and high
school, socialization is an important factor for biracial students to develop a health identity. The
students who I interviewed wanted more biracial history taught and more readings on biracial
people in history. They believed that once their peers start to learn about biracial historical
figures, they can then start to become more valuable.
School leaders can begin to create support groups for BWB students by bringing in
different speakers of multiracial backgrounds; this will provide a place for biracial students to
feel supported and also provide a venue for peers to learn about other multiracial people. Seddon
(1983) stated hidden curricula could be both a negative and positive experience; from a liberal
point of view, hidden curricula should be questioned to find out why in an educational
environment certain practices are continued. Apple (1971) argued students are not creators of
the school values but rather receivers. The hidden curriculum is just as important to the school
environment as the school academic curriculum. School leaders have to be aware of their hidden
curricula to help create environments welcoming to biracial students.
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When school district leaders begin to incorporate some of the above-stated
recommendations within their educational institutions, this could lead to BWB students
transitioning to a much healthier identity development and also provide a much safer
environment for teachers and students to talk about race. School teachers and school leaders
have to be willing and able to be the voice to educate future generations about racially equality.
Implications – Schools Understanding: How School Leaders Can Gain Understanding
The participants in my study believed school teachers and school leaders do not have an
understanding of how to support them as biracial students. With the lack of biracial history or
programs that emphasize the major role biracial people have made in history and continue to
make, biracial students will continue to feel as if their history, their contribution to society is
non-existent. With textbooks used for multicultural education at times noted as lacking in
addressing biracial persons in history (Root, 2003; Wardle, 1999), school teachers and school
leaders still have work to do to accommodate students of dual heritage.
The participants in this study believed that teachers lack the ability to relate or understand
them. Student R believed, “I don’t think they would understand, they just put people into two
groups, and they would have their thoughts about each group.” With societal factors that
influence racial categories, Student K said, “You are either dark enough to be considered Black
or light enough to be considered White.” But when teachers do try to relate to their biracial
students, it can come off as rude or non-genuine. Student S recalled a time when a teacher
attempted to connect with her by showing a picture of her nephew, who just happened to be
biracial. Student S felt uncomfortable in that situation and did not understand why a teacher
would do that. Participants in this study, who attended a majority White school, felt that school
leaders need to talk about the real issues that are going on about race, and provide a safe learning
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environment.
Providing continuing professional development for teachers, counselors, social workers,
and administrators on biracial identity development, culturally-responsive teaching, evaluating
their schools’ hidden curriculum and multicultural education will provide adequate steps in
creating a learning environment conducive to biracial students. Also, continuing to recruit and
retain teachers of color, especially those of double heritage could provide a more diverse
learning environment.
My Own Thoughts
As I conducted this study, I realized as a Black man in an interracial marriage who has
four biracial children, I have to teach my children about their biracial history and help create a
healthy identity of their dual heritage. Now that I am aware of the lack of resources that schools
have at their disposal to address this issue, I have made it a lifelong journey to create more
resources that are both relevant for schools and impactful. During my research, I found
numerous biracial/multiracial Facebook© pages that look to bring support and awareness of the
issues and concerns that biracial people may encounter. Throughout those Facebook pages, I
discovered blogs that show support and give advice on how to raise healthy biracial children. I
began to write as a blogger for BiracialBoom.com, and being the only male writer, the creator of
the site invited my perspective. My hope is to continue to educate others and create a dialogue
for others to share their experiences.
Final Thoughts for Future Research
I began this research because I wanted to know the type of school environment that must
exist in order to serve and impact biracial children’s learning experiences. The participants I
interviewed provided so much thought provoking, rich data that I saw an entirely new avenue of

180
issues biracial students face in suburban, urban, and rural area school districts. With my study,
gaining perspectives from biracial students who attended rural, suburban, and urban area schools,
I believe that this study took a different route from previous research. This study only focused
on BWB students’ educational experiences, but there is much more research to be conducted
regarding the experiences of other biracial and or multiracial students.
Although the majority of my participants lived with both parents, one particular
participant, Student R1, lived with his White mother and adopted White father. R1 shared, “It’s
kind of confusing having to explain to people that my mom is White and that my step-dad
adopted me.” Further exploration is needed to understand the experiences of biracial male
students living with a single White parent or a two White parents’ household. Would Student R1
struggle with his dual identity if he had a strong sense of identity of both his Black and White
side? What would be the outcome of Student R1’s identity if he had a positive Black male role
model consistently in his life? How would Student R1 respond in environments that may
pressure him into changing who he is?
As outlined earlier in this chapter, the small sample size of this study limited its ability to
examine the impact of family, friends, and school personnel. Similar future studies are needed to
focus on the impact of identity development and the impact environments have on shaping
identity development.
Five of the 12 participants attended schools that had a majority White student population.
Of the five, one participant attended a school in a rural area, another attended school in an urban
area, and the last three attended school in a suburban environment. Future research is also
needed on the educational environmental impact biracial students may encounter at rural schools
versus urban schools.
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As indicated by the participants in this study, they wanted to know more about biracial
historical figures and are a part of a learning environment that embraces their dual identity.
Further research should include the lack of biracial historical figures covered in secondary
curriculum and the impact of having a lack of resources to teach biracial students about historical
biracial people.
Summary
It is my hope that the results found in this study may offer encouragement not only to
biracial students but also to those involved in their secondary educational journey—teachers,
counselors, social workers, school leaders, and parents. As evidenced by the participants in this
study, there is much need for further understanding the experiences biracial students go through
during their educational journey. Having biracial children of my own and being an educator
myself, I discovered from this journey that having a strong identity at a young age, not only
provided direction in how to better raise my biracial children, but has also given me direction of
what to look for in their education.
I would like to conclude with a saying by W.E.B. DuBois, not only one of the founding
fathers of the National Association for Advancement of Colored People, but a well-respected
biracial historical figure, who said “Education is that whole system of human training within and
without the school house walls, which molds and develops men”
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APPENDIX A: RECRUITMENT LETTER
The Perspective of Education from Biracial Middle and High Students
(IRB Long number)
I am conducting a study about how middle and high school Black/White biracial students
perceive school. I invite you to participate in this research. You were selected as a possible
participant because of your biracial heritage. Please read this form and ask any questions you
may have before agreeing to be in the study.
This study is being conducted by Eric Jackson II in the Educational Leadership
Department at Indiana State University. My advisor is Dr. Ryan Donlan, a professor of
Educational Leadership Department.
Background Information:
The purpose of this study is to research the viewpoint of school from biracial students
who are in middle and high school. My hopes are to add to the body of pervious research being
done on this topic because there is not a lot of information at this time. I believe that our schools
demographic population will become more diverse in biracial students and our schools must be
prepared to educate this population of students.
Procedures:
If you agree to be in this study, I will ask you to do the following things; you will be a
part of a one-on-one interview, where I will audio record the conversation and I will ask you
questions about your educational experiences and race. Each interview will take no longer than
an hour.
Risks and Benefits of Being in the Study:
The study has one risk and that is you will be asked questions, which could bring up
sensitive memories or emotions, which may make you uncomfortable. Please know that I will be
using a pseudonym for your information and at any time you are free to stop the interview or
remove yourself from this study, and I will not use the information gathered from your interview.
There are no direct benefits for your participation in my study.
Confidentiality:
The records of this study will be kept private. In any sort of report I publish. I will not
include information that will make it possible to identify you in any way. Research records will
be kept in a locked file cabinet where I will be the only person with a key to cabinet. I will
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transcribe the auto recordings made of the interviews and I will be the only one with access to
the audio recordings and transcripts. All files will be available to my advisor and me for five
years, after which time they will be destroyed.
Voluntary Nature of the Study:
Your participation is this study is entirely voluntary. Your decision whether or not to
participate will not affect your current or future relations with me or Indiana State University. If
you do decide to participate, you are free to withdraw at any time without penalty. Should you
decide to withdraw data collected about you will be destroyed and will not be used in the study.
Also, during the interview, you can choose which questions to respond to, depending on your
comfort zone
Contacts and Questions:
My name is Eric Jackson II. You may ask any questions you have now. If you have
questions later, you may contact me at

206

APPENDIX B: PARENTAL CONSENT

Use ISU letterhead.
Date
Dear Parent or Guardian:
I am a doctoral candidate in the Educational Leadership Department at Indiana State University.
I am conducting a research project on the viewpoints of education from Black–White–Biracial
students. I request permission for your child to participate.
The study consists of participants being in a one-on-one interviews. Each will be audio
recorded. The project will be explained in terms that your child can understand, and your child
will participate only if he or she is willing to do so. Only I will have access to information from
your child. At the conclusion of the study, children’s responses will be reported as group results
only. Participation in this study is voluntary. Your decision whether or not to allow your child
to participate will not affect the services normally provided to your child by the entity where
research is being conducted (e.g., school, hospital). Your child’s participation in this study will
not lead to the loss of any benefits to which he or she is otherwise entitled. Even if you give
your permission for your child to participate, your child is free to refuse to participate. If your
child agrees to participate, he or she is free to end participation at any time. You and your child
are not waiving any legal claims, rights, or remedies because of your child’s participation in this
research study.
Should you have any questions or desire further information, please call me or email me at 317528-0046 or ejackson4@sycamores.indstate.edu. Faculty sponsor is Dr. Ryan Donlan; he can be
reached by office phone at 812-237-8624 and email Ryan.Donlan@indstate.edu. Keep this letter
after tearing off and completing the bottom portion and state how the parent is to return the letter
signed form.
If you have any questions about your rights as a research subject, you may contact the Indiana
State University Institutional Review Board (IRB) by mail at Indiana State University, Office of
Sponsored Programs, Terre Haute, IN 47809, by phone at (812) 237-8217, or e-mail the IRB at
irb@indstate.edu. You will be given the opportunity to discuss any questions about your rights
as a research subject with a member of the IRB. The IRB is an independent committee
composed of members of the University community, as well as lay members of the community
not connected with ISU. The IRB has reviewed and approved this study.
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Sincerely,

Eric Jackson II, Indiana State University Doctoral Candidate

If there is room for the entire section that follows, it can be included as a tear-off section at the
end of the letter. If not, it should be on a separate page. Do not separate this section across
pages.

---------------------------------------------------------------------------------------------------------------------

Please indicate whether or not you wish to allow your child to participate in this project by
checking one of the statements below, signing your name, and stating how the parent is to return
the letter. Sign both copies and keep one for your records.

_____ I grant permission for my child to participate in Eric Jackson’s study on Biracial students
in middle and high school.
_____ I do not grant permission for my child to participate in Eric Jackson’s study on Biracial
students in middle and high school.

______________________________
Signature of Parent/Guardian

_______________________________
Printed Parent/Guardian Name

______________________________
Printed Name of Child

_______________________________
Date
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APPENDIX C: SOCIAL MEDIA FLYER
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APPENDIX D: CHILD ASSENT TO PARTICIPATE IN RESEARCH
How Do Black–White–Biracial Students View Themselves in School

1. My name is Eric Jackson II. I am from Indiana State University.
2. We are asking you to take part in a research study because we are trying to learn more about
how do kids who are biracial view school and what experiences have led you to that
viewpoint.
3. If you agree to be in this study, you will be asked questions about past experiences, good or
bad, about school, how you view yourself in your current school, your friendships (current
and past), and current/past community.
4. There are no known risks, you don’t have to answer any questions that make you
uncomfortable.
5. There is really no direct benefit to you if you participate in this study. There might be general
benefits of this study that will help school officials understand biracial students and their
thoughts and feelings about school.
6. Your parents have given their permission for you to take part in this study. Even though your
parents said “yes,” you can still say “No.” No one will be disappointed in you if you do not
participate, and the school does not expect you to participate or not participate.
7. If you do not want to continue with this research, you can tell me that you want to stop at any
time. Remember, being in this study is up to you. Even if your parents and or guardian have
said you can participate, if you do not want to be in the research study anymore you just have
to say, “No” or “ I wish not to continue,” to stop.
8. Signing your name at the bottom means that you agree to be in this study. You and your
parent or guardian will be given a copy of this form after you sign it.

________________________
Signature of Subject
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_____________________
Printed Name of Subject

_______________________
Pseudonym given to subject

___________
Date
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APPENDIX E: PARENTAL PERMISSION FORM

Date
Dear Parent or Guardian:
My name is Eric Jackson II, and I am a doctoral candidate in the Educational Leadership
Department at Indiana State University. I am conducting research on the perspectives of Black–
White–Biracial students regarding K-12 education. This letter is to request permission for your
student to participate.
The study consists of one-on-one interviews that will be audio recorded. The project will be
explained in terms that your child can understand, and your child will participate only if he or
she is willing to do so. Only I will have access to information from your child, and at the
conclusion of the study, the children’s responses will be reported as group results only.
Participation in this study is voluntary.
Your decision whether or not to allow your child to participate will not affect the services
normally provided to your child by the school in which your child attends. Your child’s
participation in this study will not lead to the loss of any benefits to which he or she is otherwise
entitled. If the parent/ guardian gives permission for their child to participate, the child has the
right to refuse to participate before or during the interview. If your child agrees to participate, he
or she is free to end participation at any time. Once the interview begins the student will be the
only one able to stop the interview. If the parent wishes for student not to participant, they must
let the PI know before the PI takes the student to be interviewed. You and your child are not
waiving any legal claims, rights, or remedies because of your child’s participation in this
research study.
Should you have any questions or desire further information, please contact me at 317-528-0046
or ejackson4@sycamores.indstate.edu. The faculty sponsor for this project is Dr. Ryan Donlan
and he can be reached at either 812-237-8624 or Ryan.Donlan@indstate.edu. Please keep this
letter after completing the bottom portion and forwarding to me for my records.
If you have any questions about your rights as a research subject, you may contact the Indiana
State University Institutional Review Board (IRB) by mail at Indiana State University, Office of
Sponsored Programs, Terre Haute, IN 47809, by phone at (812) 237-8217, or e-mail the IRB at
irb@indstate.edu. You will be given the opportunity to discuss any questions about your rights as
a research subject with a member of the IRB. The IRB is an independent committee composed of
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members of the University community, as well as lay members of the community not connected
with ISU. The IRB has reviewed and approved this study.
Sincerely,
Eric Jackson II
Indiana State University Doctoral Candidate
---------------------------------------------------------------------------------------------------------------------

IRBNet #: 877793-3
Approved Date: September 20, 2016
Expiration Date: September 19, 2017
Indiana State University Institutional Review Board
Please indicate whether or not you wish to allow your child to participate in this project by
checking one of the statements below. Sign both copies and keep one for your records.
_____ I grant permission for my child to participate in Eric Jackson’s study on Biracial students
in middle
and high school.
_____ I do not grant permission for my child to participate in Eric Jackson’s study on Biracial
students in
middle and high school.

______________________________
Signature of Parent/Guardian

______________________________
Printed Name of Child

_______________________________
Printed Parent/Guardian Name

_______________________________
Date
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APPENDIX F: ONE-ON-ONE INTERVIEW QUESTIONS
YOU, ACCORDING TO OTHERS
How would your friends describe you? ( This can be in whatever way you want to interpret the
question).
How would your family describe you?
How would your teachers describe you?
GENERAL KNOWLEDGE
Will you please share with me some famous black persons from history?
Will you please share with me some famous biracial persons from history?
RACIAL IDENTITY
How would your friends identify you in terms of your race? Explain how and why they identify
you this way. Why do you believe they identify you as such?
How would your family identify you in terms of your race? Explain how and why they identify
you this way. Why do you believe they identify you as such?

What about your teachers? Explain how and why they identify you this way. Why do you
believe they identify you as such?

What identity would you want your friends, family, and teacher to identify you as? Explain why
you hold this preference.
If others identify you as being black, how do you feel about this? Explain why you feel this way?
If others identify you as being white, how do you feel about this? Explain why you feel this way?
Does anyone identify you as being biracial?
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If others identify you as being biracial, how do you feel about this? Explain why you feel this
way?
Describe when, why, and how you feel most comfortable with your double heritage? Is this
happening while you are at school?
Describe and explain the impact your family has and continues to have, if at all, on your identity
development.
PERCEPTIONS ON ACCEPTANCE AND GROWING UP
Have you had experiences you recall that you felt you had to act more Black to be accepted: a)
outside of school; b) while in school. If so, will you share them?
Have you had experiences you recall that you felt you had to act more White to be accepted: a)
outside of school; b) while in school. If so, would you please share?
Have you had a time you may have felt left out because of your race: a) outside of school; b)
while in school. (because of your double race?) If so, will you please share?

PERCEPTIONS ABOUT SCHOOL
If teachers identify you as Black, do you think they would treat you different if you were
identified as White? Would school feel differently for you if they did? How?
If teachers identify you as White, do you think they would treat you differently if you identified
as Black? Would school feel differently for you if they did? How?
Do you think schools understand what it is like to be biracial? Why or why not?
Can schools improve your learning experience as a biracial student? I so, how?
Describe what the school can do to support your double heritage? Is this happening right now?
Describe what the school environment would be (atmosphere, mood) can do to support your
double heritage? Is this happening right now?
Explain how and why it is important for school environments to talk about or show support
toward your double heritage?

