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ABSTRACT 

The purpose of this study was to understand the role of collegiate Black women in the 

establishment and development of rural industrial education in the post-Civil War and segregated 

south.  Black women’s voices and experiences have generally been excluded from the narrative 

of Black education and thus excluded from the larger conversation on Black education 

progression.  This study, therefore, focused on Black women in this process.  This study was 

important because it presented an examination of Black women’s experiences in rural industrial 

education, while attempting to chronicle the rich history of Snow Hill Institute.  The institute 

served as a continuum toward the establishment of a higher education pipeline for African 

American students. 

An historical analysis approach was used in this qualitative study, with effort focused on 

the case study technique.  Participants were invited to participate in the study if they met at least 

one of five criteria.  Seven African American women ranging in age from 48 to 92 were selected 

to be interviewed.  Using semi-structured interview questions, participants were asked about 

their experiences in rural industrial education institutions.  Analysis of collected data revealed 

three emergent themes: (a) the influence of women at Snow Hill, (b) close family ties visible 

throughout the school’s history, and (c) the higher education pipeline for Black students. 

Findings of the study showed that the presence of Black women in rural industrial 

education helped to create and develop the higher education pipeline continuum for Black 

students, which necessitated the growth and expansion of historically Black colleges and 



iv 

universities.  Implications to higher education suggest that administrative leaders of institutions 

of higher learning, particularly those institutions that seek to recruit African American students 

and other students of color, might find it useful to hire African American women in leadership 

positions in order to improve recruitment and retention outcomes of minority students, faculty, 

and staff. 
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CHAPTER 1 

 

INTRODUCTION 

Between 1890 and 1920, a primary objective of African American communities was to 

provide education for the young Black children who had been recently freed from slavery, as 

well as for the free Black children living in the south after the Civil War (Anderson, 1988).  To 

achieve this goal, the people living in these communities worked together to build schools to 

educate the newly freed and illiterate.  There was a dire hunger for education, and from 1860 to 

1865 Black people managed to build thousands of rudimentary schools across the segregated 

south (Anderson, 1988).  Among the various types of schools they created were normal industrial 

institutions, which functioned as a practical way to move the educational, cultural, and 

socioeconomic needs of the Black community forward.  In Alabama, Snow Hill Institute, 

founded in 1893 by William James Edwards as Snow Hill Colored Literary and Industrial 

School, was developed to serve in this capacity (Edwards, 1918).  Edwards, a graduate of 

Tuskegee Institute, started the school shortly after graduating.  Two Black women who were also 

graduates of Tuskegee Institute’s 1893 class, Ophelia Clopton and Rosa Bradford, assisted 

Edwards by serving as teachers (Edwards, 1918).  Snow Hill Institute, with its connection to 

Hampton, Tuskegee, Alabama Teachers College, Alabama State, Alcorn, Prairie View, and the 

other land grant Black colleges, serves as one case in the greater mission and vision continuum 
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of Black people to achieve racial uplift and prosperity through a continuum of education.  The 

Black women played an important role in providing that continuum. 

Snow Hill Institute, a private boarding school for Black children in southern Alabama, 

was shaped by several different things over its 80 years of existence: (a) the presence of Black 

women in supportive roles, (b) educated men and women who taught at Snow Hill and 

encouraged their students to attend college, and (c) women who advanced to higher education 

and had an impact on the students of Snow Hill.  In the current study, I presented an examination 

of Black women’s contributions to the growth and development of the rural industrial education 

institutions, while I attempted to chronicle the rich history of Snow Hill Institute.  This institute 

served as a higher education continuum for Black people in the segregated American south.  

As early as 1893, college-educated Black women also referred to as collegiate Black 

women were entering Snow Hill Institute with a sense of commitment to teach the children ready 

to learn.  These women, who came from Tuskegee Institute and Hampton Institute, practiced the 

teachings and philosophies that their teachers and mentors learned from the early days of 

universal education, which was believed to have begun with Mary Peake in Fortress Monroe, 

Virginia, in 1861 (Anderson, 1988).  But despite these women’s many contributions, few of them 

have been acknowledged in public records (McCluskey, 1991) or have received credit for their 

strong influence in education, specifically rural industrial education for Black children, in some 

of the poorest areas of Alabama, Mississippi, Georgia, Tennessee, and Virginia.  Many of those 

who have written about the establishment of the earliest schools have focused more on the roles 

of Black men.  

This study is important because Black women deserve more credit for advancing the 

cause of Black education than they have been given.  “Deeds not words,” a phrase often used by 
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founder Edwards and inscribed on his headstone, personifies the legacy of Snow Hill Institute 

(Edwards, 1918, p. 25).  I hope that in some small way this research engenders in others a desire 

to learn more about the paths Black women have carved and sought to help Black children 

progress to higher levels of learning. 

Higher Education Connection 

Although Snow Hill Institute was not considered a college, the school, from its inception, 

was always strongly tied to historically Black colleges and universities.  Many of Snow Hill 

Institute’s faculty and staff were graduates of either Tuskegee Institute or Hampton Institute, and 

hundreds of Snow Hill Institute graduates went on to institutions of higher learning that were 

historically Black colleges and universities.  Newly graduated teachers from Tuskegee Institute 

arrived at Snow Hill seeking their first experience at teaching.  During the early 1900s, Black 

teachers were not required to have any kind of teaching certificate or degree prior to teaching. 

After two years of study at Tuskegee, young Black teachers were qualified to teach Black 

children (Commissioner of Labor, 1910).  The partnership of Tuskegee Institute and Snow Hill 

Institute served to prepare teachers in a way that resembles what we know today as teacher 

education programs, or postsecondary academic programs that prepare students to become 

teachers (Stone, 1989).  Notably, teaching was a respected occupation in the early 20th century, 

as Black families desired that their children not become sharecroppers but skilled and educated 

individuals (Thomas & Jackson, 2007).  Another connection between Snow Hill and higher 

education is that although Snow Hill was not declared a college, the school was modeled directly 

after Tuskegee Institute, which was eventually recognized as an academic institution in 1920 

(Stone, 1989).  
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Snow Hill Institute had a number of its former students and teachers attempt to start their 

own institutions, and several were successful.  One of those individuals was William H. 

Holtzclaw.  In 1903, William H. Holtzclaw, a former Snow Hill teacher and also an 1897 

Tuskegee graduate, and his wife Mary E. Patterson Holtzclaw, also a 1896 graduate of Tuskegee, 

started a school in Utica, Mississippi called Utica Normal and Industrial Institute (Cooper, 1983).  

Both Holtzclaw and his wife taught at Snow Hill Institute from 1897-1902.  Today, this school is 

known as Hinds Community College with an enrollment of approximately 32,000 students 

across its six locations including the Utica campus.  At the heart of the Utica campus is the 

William H. Holtzclaw Library, which serves as a reminder of the school’s humble beginnings 

and history.  

During the past several years, Auburn University in Auburn, Alabama, participated in 

several different restoration efforts for Snow Hill Institute.  Auburn University students built an 

amphitheater in 1998 on the outer perimeter of the Snow Hill campus, which now presents 

concerts and special events hosted by Auburn University.  Additionally, the University of 

Alabama in Birmingham, Alabama, assisted with the restoration of eight of the school’s original 

24 buildings on the Snow Hill Institute campus (Alabama Historical Commission, 2007/08).  

The Task of Educating Black People in the South 

Booker T. Washington and W. E. B DuBois, both considered to be geniuses in terms of 

educating Black people in the 20th century, were heralded as leaders of the Black intellectual 

community.  Their philosophical ideologies captured the attention of educational leaders across 

the country.  Washington considered the industrial education an effective means for Black people 

to become self-sufficient and possibly become land and homeowners.  Washington felt that the 

best way for the Black man to progress in American society was to work with his hands and 
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become skilled farmers, blacksmiths, carpenters, and masons (Washington, 1903).  Washington 

also shared his views on the role of Black women who desired to become good wives and 

caregivers, stating that the woman should master household management, clothes ironing and 

laundering, cooking, sewing, and taking care of the children (Washington, 1903).  Washington 

was a strong advocate for rural industrial education.  

Booker T. Washington founded Tuskegee Institute in 1881 and presided over the school 

until his death in 1915.  During his reign, Tuskegee was a gateway to higher education for many 

Black youth throughout the south as well as other parts of the country.  Students from countries 

other than the United States also attended Tuskegee Institute during its early days.  Washington’s 

leadership style as an educational and community leader might be described as that of the 

servant-leader whose role might be to accommodate rather than agitate individuals seeking 

resolution to issues.  In one of his most memorable speeches, in Atlanta on September 18, 1895 

during an exposition, Washington talked about race relations and how Blacks and Whites could 

work together with Whites having no fear that Blacks would disturb the current status-quo.  To 

exemplify what he meant, Washington held up his hand during his speech and explained that 

even though the fingers on a hand are separate, they can still work together for a common goal, 

indicating that Blacks and Whites could work together, but separately, as fingers of a hand.  This 

proclamation during this speech became known as the Atlanta Compromise.  Some people 

supported Washington’s philosophy, and some rejected it.  One staunch critic, W. E. B. Du Bois 

referred to Washington’s statements as “accommodating” to Washington’s White audience 

(DuBois, 1903).  

W. E. B DuBois, who worked in the same era as Washington, was also a giant in the field 

of race relations and the racial consciousness of Black people.  However, DuBois did not agree 
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with Black children being trained to perform manual labor as an occupation.  Instead, DuBois 

felt that Black people should be trained for positions of leadership and that there should be a 

focus on intellect, as they should take classes in the liberal arts and sciences to engage in 

activities that would challenge the intellect.  Throughout DuBois’s career, he was a professor at 

Atlanta University, a founding member and president of the National Association for the 

Advancement of Colored People (NAACP), the founder and editor of the Crisis magazine, and a 

social/political activist for African American people.  DuBois was the voice of intellect and 

reason for many Black people until his death in 1963 (Horne & Young, 2001). 

Although scholars, leaders, and politicians across the country debated about the 

ideologies of Washington and DuBois and how those ideologies would impact the educational 

outcomes of African Americans, the education of Black children continued with the help of 

teachers who committed themselves to educating students to the best of their abilities.  The 

women of the industrial education movement were a regiment of unknown women who taught 

Black children how to read and write and encouraged them to persist in seeking higher 

education.  

Statement of the Problem 

Black women’s voices and experiences have generally been excluded from the narrative 

of Black education and, thus, excluded from the larger conversation of its progression.  However, 

observing the presence of Black women at Snow Hill Institute allowed an examination of this 

challenge from a different perspective.  Many of these women were college educated, which 

inspired me to think about the roles of collegiate women in early industrial rural education.  

Snow Hill Institute was essential in this study, because here, it is visible that these women’s 
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training influenced the curriculum and activities that evolved at these institutions, thus 

influencing the young girls and boys paths through postsecondary lives. 

Purpose of the Study  

The purpose of this study was to understand the roles of collegiate Black women in the 

establishment and development of rural industrial education in the post-Civil War and segregated 

south.  In doing so, it was necessary to delve into the experiences of Black women who attended 

rural industrial schools and to discover the ways those experiences influenced their participation 

in higher education activities.   

Research Questions 

Several research questions guided the current inquiry.  The primary research questions 

were  

1. What role did college-educated Black women play in the development of early rural 

industrial education?  

2. What were the experiences of these college-educated Black women, and how did 

these women’s experiences influence their participation in higher education?  

3. How did rural industrial education in the American South lay the framework for 

higher education as we know it today? 

Significance of Study 

This study helped to expand the dialogue and discourse on early Black education and on 

the participants of early Black education.  The study was important because it added to the 

limited literature on the contributions of African American women’s education in the rural 

South, offering a history of the ways in which these women impacted the growth and 

development of rural industrial schools.  



8 

Definition of Terms 

Throughout the current study, several terms are used and should be understood.  

Curriculum refers to a prescribed program of courses offered in order to become 

proficient in a specific vocational trade or skill.  

Descendants of Mike and Phoebe (DOMAP) were the children of the former South 

Carolina slaves who were separated in 1820.  The land owner of the Rump Plantation took 

Phoebe, who was pregnant with her sixth child, and all the other children to Alabama.  Mike 

worked for four years and bought his freedom for $1,900 from David Rumph in 1825 (Stone, 

1989).  He made his way to Snow Hill, Alabama, where he reunited with his wife and family.  

Snow Hill became home of Mike, Phoebe, and their children.  Mike and Phoebe were the great 

grandparents of several Snow Hill residents.   

Early rural education occurred during the late 1800s when former slaves created crude 

and makeshift schools where rudimentary learning took place.  Many of these “native schools” 

were run by teachers who could barely read themselves (Anderson, 1988, p. 6). 

Early rural industrial education during the late 19th century when the curriculum for 

Black children consisted of blacksmithing, cooking, cabinetry, tailoring, wheelwright, brick 

masonry, and agriculture (Stone, 1989). 

Institute is a place of learning and training for a particular occupation or trade (e.g., 

teaching, carpentry, agriculture). 

Participant is identified as an African American woman affiliated with Snow Hill as (a) a 

graduate, (b) a former student, (c) a relative of someone who previously attended Snow Hill 

Institute, or (d) someone who lived in the Snow Hill community or any part of southern rural 

Alabama. 
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Personal Statement 

A few years ago, I visited my father’s birthplace, Camden, Alabama, after being invited 

to the September Sunday Homecoming church celebration on September 17, 2010, by his aunt 

Estella.  During the drive from Atlanta, Georgia, to Camden, Alabama, I passed through several 

small towns along the way, observing the city names and distances. One of these small towns 

was Snow Hill, Alabama.  In the year that followed and the first semester of my doctoral 

program, I saw the name Snow Hill in a picture caption on the back cover of one of my 

textbooks authored by Anderson in 1988. I was compelled to learn more about this school and its 

people, particularly the women in the photograph.  

During my initial phase of informal research on Snow Hill, I found very little 

information; nonetheless, I continued my search.  This beginning search yielded a few 

paragraphs here and there, two books (one written by the founder of the school and the other 

written by the founder’s grandson as a tribute to his grandfather). I still wanted to learn more, 

particularly more about women’s roles at Snow Hill—who were these women?  This led me to 

probe Black women’s involvement in rural industrial education.  Because women have 

traditionally stood in men’s shadows and not received credit for some of their strides and 

successes in education, I wanted to highlight their activities and contributions to rural industrial 

education. 

My interest in Snow Hill’s history heightened as I continued my studies, as I wanted to 

understand the effectiveness of Snow Hill Institute (and similar institutions in the South) in an 

era where education was separate and noticeably unequal.  I have a profound sense of humility 

and gratitude for educators, particularly Black women, who steadied the course of educational 

advancement through storms of racism, discrimination, Jim Crow laws, and overall unfair 
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treatment.  I cannot thank them enough for their perseverance, faith, and commitment to helping 

the descendants of former slaves become more educated people, thereby enabling and 

empowering their students to go to college and take steps toward higher learning. 

Personal Values 

I value many things in life, such as happiness, family, loyalty, commitment, and truth.  

However, this list is clearly incomplete without the inclusion of education as an additional 

principle I value.  Although I come from a family of many who value and praise the attainment 

of education, there are few of us, to my knowledge, who actually have received college degrees. 

(Although within the last five years, numbers have steadily increased.)  I am a strong advocate of 

higher learning, and I encourage everyone to learn and become educated at every given 

opportunity. Knowledge empowers and positively impacts future generations of family members. 

Organization of the Study 

Chapter 1 provides an overview of the study and presents background information on 

Snow Hill and its relationship to higher education.  This chapter also includes the problem 

statement, purpose of the study, research questions, and significance of the study.  In Chapter 2, I 

present a review of the literature as relevant to the early establishment of rural industrial 

education in the south.  Black women’s efforts to educate the illiterate Black children of Snow 

Hill after the abolition of slavery are also discussed in this chapter.  Some of the early pioneers 

of rural industrial education are mentioned in this chapter as well. 

In Chapter 3, I describe the research design employed in this study.  I discuss participant 

selection, participant interviews, and my travels to the research sites, data triangulation efforts, 

and follow-up interviews.  Chapter 4 is presented in two parts: Part 1 provides a description of 

Snow Hill Institute’s development and its early relationship with Tuskegee Institute.  It also 
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covers the issues that Snow Hill faced during its inception, growth, and demise.  The study 

participants are introduced in Part 2.  

In Chapter 5, I present the study results and discuss the themes that emerged from the 

data.  In Chapter 6, I discuss data analysis and interpretation of findings.  Chapter 7 contains the 

implications to higher education, limitations of this study, and recommendations for future study.  

A closing statement concludes this Chapter 7. 
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CHAPTER 2 

 

LITERATURE REVIEW 

The purpose of my study was to look at the experiences of Black women who attended 

rural industrial institutions and to understand how those experiences influenced their 

participation and involvement in higher education.  In the current study, literature related to the 

roles of Black women as wives, mothers, caregivers, and community leaders and teachers were 

reviewed in this chapter with most of its content being focused on the early years of the 

industrial education movement, which occurred in the latter part of the 19th century (Chew, 

2004).   

In the Black community, it was common knowledge that it was the responsibility of the 

Black community to raise the children, but it was the responsibility of the Black woman to 

educate the children and to ensure that learning took place (Rankin, 2001).  Although the 

founding of rural industrial institutions throughout parts of the south was instrumental in the 

growth and development of education for poor Black children in the South, it was the presence 

of collegiate Black women as instructors and assistants that influenced students to continue on to 

higher education (Thomas & Jackson, 2007).  “The African American female has been taught 

from birth that she belongs to a family, community.  Her humanity is defined by a sense of 

belonging” (Rankin, 2001, p. 1). 
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The literature review addresses the workforce, which included children and women, as it 

related to segregation and daily living, for it was the demand of the local Camden, Alabama, 

workforce that greatly impacted and hindered the establishment and efficacy of education for 

Black children (Anderson, 1988).  Snow Hill, Alabama, is located approximately 19 miles east of 

Camden, Alabama, a major city and the county seat for the state of Alabama.  Other 

communities and towns that were in close proximity to Snow Hill included Ackerville, Furman, 

Millers Ferry, Pine Apple, and Pine Hill.  This chapter also discusses the threatening workforce 

tactics White landowners used to keep Black children away from schools and working in fields 

for most of the year.  These unscrupulous practices enabled wealthy and also less affluent former 

slave owners to hinder the education of Black people for many years (Anderson, 1988). 

Finally, the literature examined the experiences of African American women who 

attended industrial education institutions comparable to Tuskegee Normal and Industrial Institute 

and Hampton Normal and Industrial Institute, both forerunners to Snow Hill Institute.  More 

specifically, Chapter 2 focuses on African American women with direct ties to Snow Hill 

Institute—either as students, teachers, or workers—during the mid-1940s.  Snow Hill Normal 

and Industrial Institute, an offshoot of Tuskegee (Anderson, 1988), was an exemplary model of 

Tuskegee Institute, the gem of industrial education in the South (Stone, 1989).  Tuskegee Normal 

and Industrial Institute, founded July 4, 1881, would later become one of the most acclaimed 

industrial education institutions in the South, a marvel for up-and-coming industrial schools to 

emulate.  The years chosen for the literature review were primarily the 1940s, which allowed me 

to examine the developmental changes and transformation of Snow Hill over a period of nearly 

50 years.  It is pertinent to understand the education-based initiatives and programs that evolved 

during the industrial education movement, a movement that occurred at a time when racism, 
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segregation, and Jim Crow laws were blatant obstacles to the education of Blacks desiring equal 

rights and education.  Knowing these initiatives and the circumstances that necessitated these 

education initiatives will help the reader understand the difficulties that Black women faced 

routinely.  Klarman (2004) stated,  “there were no public high schools for blacks in many Deep 

South cities until the 1920s and in hundreds of rural counties until after World War II” (p. 148).  

According to Spring (2010), in the early 1900s, “the segregation of public schools resulted in the 

denial of education to large numbers of black children” (p. 62). 

However, despite numerous obstacles, some African American women managed to 

achieve academic and scholarly success (Thomas & Jackson, 2007).  The literature review shows 

that some education initiatives were set in motion by African American women (Sherer, 1977).  

In addition, I discuss the commitment of several Black women to the improvement of 

educational opportunities for the oppressed and underprivileged (Freire, 2010).  “Those who are 

the subjects of the information may find that their culture, history, and attributes are 

misrepresented because the stories of the oppressed are not part of the information created by the 

dominant group” (Cuyjet, Howard-Hamilton, & Cooper, 2011, p. 22). 

A Closer Look at Camden, Alabama 

African American women, cognizant of their exploited situations, wanted to change 

society and the ways of the South in its treatment of Black people (Carby, 1985).  As Freire 

(2010) further stated, “Any situation in which ‘A’ objectively exploits ‘B’ or hinders his and her 

pursuit of self-affirmation as a responsible person is one of oppression” (p. 55).  Therefore, 

people must understand that change comes from within for the status quo to change.  Freire 

added, “This perception is a necessary but not a sufficient condition for liberation” (p. 49).  

Black women had different issues concerning racism, sexism, and oppression, all of which 
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infused different meaning and importance to the Black feminist movement (Collins, 2000).  A 

dialogue session (Flint, 1995) regarding issues pertaining to Black women in higher education 

revealed that racism and sexism and the retention of Black female faculty members was still high 

on the list of concerns for women of color.  Of explicit concern was why there are so few tenured 

Black faculty members and the strategies being put in place to improve those numbers.  Black 

women were coming of age as women, educators, and practitioners of leadership.  “Black 

women demanded space as students, and asserted their voice as educators, contributing in 

significant ways to higher education in the United States” (Evans, 2007, p. 47).  The collective 

voices of Black women being forged into one were heard by some scholars via the interlocking 

of Anna J. Cooper’s The Voice of the South by a Black Woman of the South and the Black 

feminist literary criticism of Barbara Christian’s Black Women Novelists (Guy-Sheftall, 1992).  

In the 1940s and subsequent years, there was a surge in Black women collectively working to 

force change as a continuation of racial uplift.  In addition to providing Black college students 

with the psychological comfort of feeling a sense of belonging, strength, and empowerment, 

sororities used their collective voices to speak about the concerns and demands of Black women 

(Rankin, 2001). 

Poverty, Racism, Sexism, and Classism 

From earlier times to today, poverty has been a constant among African American people 

living in Alabama’s Black Belt (C. S. Johnson, 1941).  According to Driskell and Embry (2007), 

“Rural Blacks in the Black Belt remain among the most economically disadvantaged groups in 

the U.S.” (p. 79).  Women of color suffered in obtaining gainful employment because of dual 

discrimination, which was based on race and sex; therefore, their positions had been confined to 

those pitifully low in earnings and job security (Sorkin, 1972).  Black poverty was attributed to 
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many issues, including illiteracy, unemployment, and racial injustice.  The legal discriminatory 

practices in the allocation of (state) educational funds were the primary reason for widespread 

illiteracy in predominantly Black Alabama communities (Akenson & Neufeldt, 1985).  The high 

number of illiterate people was largely due to routine practices of equal apportionment, which 

occurred when there is equal distribution of state funds regardless of student population 

(Akenson & Neufeldt, 1985).  In Wilcox County where Black students greatly outnumbered 

White students, the amount of funding given to each district, considering enrollment numbers, 

created a dire state of inequity for poor Black children (Beeson & Strange, 2000).  As a result, 

there was a surplus of funds for White schools because of lower student enrollment, which made 

it convenient for schools serving White students to purchase supplies and equipment and hire 

teachers, mentors, and additional employees to accommodate the needs and desires of White 

school personnel and administrators.  “Segregation meant more than building a racial divide.  It 

also resulted in unequal school funding.  Educational segregation resulted in unequal educational 

opportunities” (Spring, 2010, p. 47).  According to Miller (1984), the pupil-to-teacher ratio for 

Black elementary schools was 47:1, and the ratio was 34:3 for White elementary schools in the 

same communities between 1929 and 1930.  In addition to the disparity in the teacher to student 

ratio, there was also disparity in state funding. The state appropriation for elementary school 

funding in Alabama for the 1929−1930 school year grew seven times faster than the funding at 

schools for Black children (Bond, 1932).  “The rate of increase for Negro schools is amazing, but 

it is dwarfed when we consider that the expenditures for white schools increased almost seven 

times as fast as those for Negroes” (Bond, 1932, p. 49).  Another issue facing Black schools in 

Alabama was the accreditation of Black high schools: 
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Because of the dual system of schools in many states as a result of the bi-racial 

situation, the accreditation of the Negro high school has been a distinct problem in 

itself not automatically determined by the policies set up for the white high 

schools in the corresponding areas. (Trenholm, 1932, p. 35) 

Akenson and Neufeldt (1985) stated, “Beginning in 1915, the Alabama Illiteracy 

Commission initiated a campaign to reduce the rate of adult illiteracy to levels consistency with 

national averages” (p. 189).  The Alabama Illiteracy Commission’s campaign was in place from 

1915 to 1930.  

In addition to being restricted to the use of separate but equal facilities (e.g., public 

restrooms, schools, public transportation), Black people were not allowed to exercise their basic 

right to vote (McKerrel, 1997).  Many residents of Camden were not registered to vote, and 

many were still illiterate and did not know about their right to vote or how to register to do so 

(McKerrel, 1997).  Camden was a small southern community with a steep Confederate history 

and held fast to the ways of the old South, and there was no support for activities that would 

galvanize any interest in voter registration for Camden’s Black residents.  Gee’s Bend, a small 

Christian quilting community (Scheper-Hughes, 2004) adjacent to Camden by way of a river 

ferry, was the subject of various tactics against voter registration.  It is said that in 1824, Joseph 

Gee, a White farmer from Halifax, North Carolina, owned a cotton plantation on which 

approximately 47 slaves worked, and when this man died, the land was passed on to Mark 

Pettway as a debt settlement (Chew, 2004).  Chew (2004) also stated that “after emancipation, 

the Black families remained on the land as sharecroppers, working first for the Pettway family 

and later for a series of other owners after the Pettway family sold the plantation in 1895” (p. 

51).  
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In the 1960s, several of Camden’s White leaders, agitated by ruckus of civil rights 

protests, movements, and demonstrations targeted at voter registration, decided to shut down the 

ferry that led to Gee’s Bend.  They hoped to impede if not completely halt voter registration 

efforts in Camden and throughout Wilcox County.  The closing of the ferry indeed slowed the 

movement, but it did not stop the Black residents of Gee’s Bend from registering to vote 

(McKerral, 1997).  Once the Gee’s Bend ferry was no longer available, residents took to the 

roads—the long way—to travel into Camden.  The ride took nearly 90 minutes, compared to the 

15-minute ferry ride.  Today, Gee’s Bend has the world’s attention due to the beautiful hand-

made quilts that the women of the small community continue to make, just as their mothers and 

grandmothers before them.  Quilting still brings in a small amount of revenue for the small town. 

Pioneers in the Education of Black Women 

Questioning the intellectual capacity of women of color continues to this day.  Bates 

(2007) examined the reading habits of Black women to determine the impact of reading 

readiness on higher education achievement, asserting that academic and scholarly achievement 

was indeed challenging. However, pioneering Black women met the challenges of racism, 

bigotry, and disparity and overcame the obstacles to their educational attainment. “Their gains 

are newsworthy, for these women, like Anna Julia Cooper and Mary McLeod Bethune, crushed 

the myth that the ivory towers of the hallowed halls of academe were the exclusive domains of 

white men” (Bates, 2007, p. 374). 

Education allowed African American people to pass their skills and knowledge on to 

future generations, thus enabling and empowering others, particularly women, to educate their 

families (Thomas & Jackson, 2007).  The uplifting and improved socioeconomic status of Black 

people rested on the shoulders of the African American woman (Thomas & Jackson, 2007).  
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Many pioneers of women’s education, particularly those who attended schools for industrial 

education in the South, served as policymakers, leaders of higher education, and religious 

leaders, all of varying Christian denominations throughout the United States (Kirby, 1980). 

These leaders gave deep thought to the concerns and desires of others and were unselfish  in their 

atempts to fulfill their goals as leaders.  As Rankin (2001) stated, “Leaders were not usually 

single-focused loners; many married, had children and served as leaders in their communities” 

(p. 1). 

Two Black women who founded earlier industrial schools, but overlooked by in depth 

historical accounts of their experiences, were also steadfast in their resolve to educate the Black 

community.  Elizabeth Evelyn Wright (1872-1906) founded Voorhees Industrial School in 

Denmark, South Carolina, in 1894; Jennie Dean (1848-1913), founded Manassas Industrial 

School in Manassas, Virginia, in 1892.  A study on both women (Nieves, 2001) indicated that the 

efforts of Wright and Dean may have been an early form of gendered Black Nationalism in 

support of racial uplift. 

Lucy Diggs Slowe, born in Berryville, Virginia in 1885, was the first female graduate of 

Baltimore Colored High School.  Slowe attended Howard University and earned a bachelor’s 

degree. She received her master’s degree from Columbia University in 1915.  Slowe has been 

acknowledged for several things:  she is highly regarded at Howard University, she is one of the 

founders of the first Black sorority (Alpha Kappa Alpha), and she also made a notable impact on 

educational philosophy in higher education for Black women in the United States (Perkins, 

1996).  Thomas and Jackson (2007) identified Slowe for her activism and support of education 

for African American girls and women.  Lucy Diggs Slowe is of particular interest because very 

little is known about Black women in higher education during the first part of the 20th century.  
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Slowe later influenced the lives of many African American girls who wanted an 

education.  There was visible need to educate African American girls and women in the late 19th 

century, as education gave them a sense of independence, empowerment, and fairness.  

According to Thomas and Jackson (2007), “early advocates of education for African American 

girls and women generally argued that elevating the Black woman’s position in society would 

uplift the entire race” (p. 363).  

Perkins (1996) discussed the noteworthy contributions of Lucy Diggs Slowe, who 

advocated Black women taking on leadership positions in higher education.  Slowe, the first 

Dean of Women at Howard University, is seen as a catalyst for change in the perception of 

women as leaders of institutions, which was a major milestone for women of color during her 

days (Perkins, 1996).  Lucy Diggs Slowe was a catalyst in changing the way women were 

perceived as institutional leaders (Perkins, 1983). According to Thomas and Jackson (2007), 

As a result of Slowe’s leadership in the higher education of African American women, 

 two important advocacy organizations for African American college women were 

 formed: (a) the National Association of College Women and (b) the National Association 

 of Women’s Deans and Advisors of Colored Schools. (p. 363)  

Slowe advocated for college-educated Black women to become leaders, scholars, researchers, 

and activists willing to fight social injustice and reject the limits placed upon them by society 

(Thomas & Jackson, 2007). 

Mary McLeod Bethune (1875-1955) also advocated education for girls and women of 

color and opened a school for that purpose (Thomas & Jackson, 2007).  In 1904, she founded the 

Daytona Educational and Industrial Training School for Negro Girls.  In 1923, Daytona Literary 

and Industrial School for Training Negro Girls merged with Cookman Institute of Jacksonville, 
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Florida (a school for boys); the result was Bethune-Cookman Collegiate Institute, which was 

later renamed Bethune-Cookman College. 

During her lifetime, Bethune served as advisor to several American presidents, including 

Herbert Hoover, Calvin Coolidge, and Franklin D. Roosevelt.  She also worked closely 

with Eleanor Roosevelt, which provided her with regular access to Franklin Roosevelt 

and she soon became the top Black administrator in the Roosevelt administration. 

(Thomas & Jackson, 2007, p. 410) 

Mary McLeod Bethune served as the President of Bethune-Cookman College until she 

retired in 1942; she remained a trustee of the College until her death in 1955.  At the time of the 

death of Bethune, the college had 100 faculty members and over 1,000 students (Thomas & 

Jackson, 2007).  Nannie Helen Burroughs, born May 2, 1879 in Orange, Virginia, was also an 

ardent proponent and advocate of education for Black women.  Thomas and Jackson (2007) 

stated, 

After years of persistent effort, Burroughs received the endorsement of the National 

Baptist Convention and the Woman’s Convention for the establishment of a school for 

African American girls in the Lincoln Heights section of Washington, DC. In 1909, the 

National Training School for Women and Girls opened with 35 students. (p. 364) 

Charlotte Hawkins Brown (1883-1961), also an African American educator, founded a 

school for the purpose of educating Black girls and women.  She founded the Palmer Memorial 

Institute in Sedalia, North Carolina, in 1902 (Thomas & Jackson).  Bethune, Burroughs, and 

Brown served as catalysts for educational change and helped to create educational opportunities 

for African American girls and women by opening schools.   
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Although diversified in their approaches to activism and the underlying philosophy of 

their educational programs and outreach activities, they were all united in their belief that 

African American women had to assume the initiative in educating themselves and their 

people. (Thomas & Jackson, 2007, p. 364) 

Fairhough (2007) discussed newly freed slaves and their coexistence with White people. 

Fairhough highlighted the development of African American teachers in the South beginning 

with the end of the Civil War and moving to 1965.  Fairhough also identified several people 

essential to the growth and direction of Black education in the South.  Solomon (1985) presented 

a cadre of women who were instrumental in the progress of women in higher education, closely 

examining the positions these women held, covering over 150 years. 

Anna Julia Cooper, the oldest of three daughters born to a female slave and her White 

master, attended St. Augustine Normal School and Collegiate Institute.  Cooper later taught at 

this institution, but was barred from teaching because of her (married) marital status.  Cooper 

graduated from Oberlin College in 1887 with a Bachelor of Arts degree, and she later received a 

master’s degree in math in 1885.  In 1902, she became the principal of Washington Colored 

School in Washington, DC, but she was dismissed in 1906 because school administrators thought 

her academic expectations of the students were too high.  In terms of academics, her ideology 

was aligned with that of DuBois, as she demanded rigorous study in liberal arts.  In 1925, Cooper 

received a doctorate from the University of Paris, Sorbonne; at this time, she was the fourth 

African American woman to earn such (Johnson, 2000).  

Despite unfavorable experiences as the principal of Washington Colored School, Cooper 

held fast to education and scholarship.  The most well-known writing of Cooper, A Voice from 

the South by a Black Woman of the South, has been touted by modern scholars as the first work 
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of Black feminism, and she earned the label of a “founder of Black feminist thought” (as cited in 

Giles, 2006, p. 634).  Throughout her adult life, Cooper fought for civil rights and the rights of 

women (K. Johnson, 2000).  

Predecessors of Snow Hill Institute 

In the 19th century, former slaves started crude native schools to learn and to teach 

others.  According to Anderson (1988), Mary Peake, a Black woman, started the first one in 1861 

in Fortress Monroe, Virginia.  “American Missionary Association established the first day school 

for freedmen at Fortress Monroe, Virginia.  This school laid the foundation for the Hampton 

Institute” (Knox, 1940, p. 445).  Another school for Black children opened in Savannah, 

Georgia, and was operated by a Black woman named Jane Deveaux; the school was open from 

1833 to 1865 (Anderson, 1988).  This activity marked the beginning of Black women’s 

involvement in education.  Years later, there was an increase in college enrollment in the field of 

education and the craft of teaching.  As teachers, Black women infused a sense of pride into their 

students by teaching them about Black history and providing them with historical information 

about their ancestors (Collier-Thomas, 1982).  

According to Anderson (1988), although former slaves attempted to develop a system of 

education for their children, landowners and former slave owners did everything in their power 

to make education difficult, if not impossible.  Anderson further mentioned that “despite the ex-

slaves’ early success in laying the foundation for universal education in the South, planters 

presented severe obstacles to those who endeavored to establish an elaborate bureaucratic system 

of free public schooling” (p. 23).  Many former slaves were harassed and threatened, and they 

were fearful of retribution from landowners if their children attended school instead of working 

in the fields.  
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Today, a number of the boarding school alumni groups have reunions on an annual basis 

 and a few works on historic preservation projects relating to their alma maters.  The four 

 existing Black boarding schools have recently begun efforts to reach out to the alumni of 

 the ones that have closed. (Roach, 2003, p. 2) 

Many of those who attended boarding schools echoed a sense of nostalgia and longed for 

the return of such institutions, which somewhat began to dismantle following the mandates of 

desegregation of schools in the South. 

To those who attended the Black boarding schools, the tradition imbued them with a 

 profound sense of community, religious devotion for those at the church-affiliated 

 schools, and a commitment to academic excellence, qualities they believe are rarely 

 replicated in the lives of contemporary Black students. (Roach, 2003, p. 1) 

Opposing Viewpoints of Black Education 

Whether staunch supporters of the ideologies of Booker T. Washington, or advocates of 

the philosophies of W. E. B. DuBois, Black women remained the force that guided their families 

to educational opportunities.  Booker T. Washington, an advocate for industrial education, and 

W. E. B. DuBois, a proponent of progressive education, had major philosophical and theoretical 

differences regarding the education of Black people.  DuBois (1903) felt that the Negro should 

be challenged with the theoretical academics of higher education and stressed intellectual 

leadership.  He also felt that Negro colleges should prepare Negroes for leadership positions in 

education (Ellis, 2007).  Washington, however, felt that laboring with the hands would prove 

more prosperous for the Negro.  Yet according to Frazier (1927), “it is necessary to make clear 

the fact that industrial education-so far as the Negro is concerned, was never designed to fit him 

into the industrial organization of the North or the growing industrialism of the South” (p. 83).  
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However, not all Black educational leaders in the south were of one accord with Washington. 

Nathan B. Young worked at Tuskegee Institute from 1892 to 1897 as head of the academic 

department.  During that time, a conflict developed between Washington and Young over 

Washington’s efforts to make courses more vocational than academic courses (Holland, 1984, p. 

8).  Young acquired work elsewhere as president of Florida A and M in 1922 and was eventually 

ousted from that position because a White vocationalist member of the board of managers of the 

school did not want Young emphasizing non-vocational class offerings at the school (Holland, 

1984).  William J. Edwards, although a follower of Booker T. Washington’s ideology and 

philosophies, included music and choir as part of Snow Hill Institute’s curriculum, and 

encouraged students to participate and develop their skills in music (Edwards, 1918).  

It was common knowledge and assumption that racial uplifting was generally the Black 

woman’s responsibility (Rankin, 2001).  The freedom to learn and the right to an education for 

the sake of knowledge and empowerment are issues that African Americans have pursued for 

generations.  DuBois espoused these rights in 1946 when he declared that the curriculum for 

African American citizens must prepare them to compete and achieve (Anderson, 1988) 

William James Edwards: The Beginning of a Legacy 

In 1893, William Edwards, a graduate of Tuskegee Institute, founded Snow Hill Colored 

Literary and Industrial School in Wilcox County, AL (Stone, 1989).  In 1897, there were two 

women on the Snow Hill’s executive council.  According to Edwards (as cited in Stone, 1989), 

“the Class of 1900 had three graduates, Lucy P. Gaines, Martha M. Handy, and Susie V. 

Johnson” (p. 108).  These three graduates later became active alumni, and each played a role in 

the school’s functioning.  By 1908, at least 15 women worked in either the academic or industrial 

department of the school.  At Snow Hill’s inception, the public high schools of Alabama were 
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segregated, so Snow Hill was a means by which residents of Camden and those from nearby 

cities and counties could attend a school specifically for Black people.  Snow Hill began as a 

wooden, one-room structure with only three students, but it eventually evolved into a sprawling 

campus.  As Fairhough (2007) stated, “by 1915, Snow Hill Institute embraced twenty-four 

buildings, a thousand acres of land, four hundred students, and twenty-two staff” (p. 204).  The 

curriculum of the school included agricultural concepts as well as classes in blacksmithing, 

tailoring, carpentry, and masonry.  As the nature of the school changed, so did the name, 

changing from Snow Hill Colored Literary and Industrial School to Snow Hill Normal and 

Industrial Institute and later, simply Snow Hill Institute.  In 1901 and thereafter, Snow Hill 

Normal and Industrial Institute was recognized as a successful school by many, as cited by 

Booker T. Washington (1900) when he stated in Signs of Progress Among Negroes,    

On this same plantation at Snow Hill, Wilcox County, Alabama, a county where 

 according to the last census, there are twenty-four thousand colored people and about six 

 thousand whites, there is now a school with two hundred pupils, five teachers from 

 Tuskegee, and three school buildings. (p. 473) 

William Edwards (1918) wrote about the struggles and hardships he encountered in 

trying to educate and uplift Black people so that they, and future generations, might prosper and 

be self-reliant.  He cautioned that it is a challenging undertaking for anyone interested in helping 

to educate his or her people. 

In bringing this book before the public it is my hope that the friends of Snow Hill School 

and all who are interested in Negro Education may become more familiar with the 

problems and difficulties that confront those who labor for the future of a race.  I have 

had to endure endless hardship during these twenty-five years, in order that thousands of 
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poor negro youths might receive an industrial education—boys and girls who might have 

gone into that demoralized class that is a disgrace to any people and that these friends 

may continue their interest in not only Snow Hill but all the schools of the South that are 

seeking to make better citizens of our people. (Edwards, 1918, p. xv) 

Snow Hill Institute 

The Origin of the Institution 

“In 1867, Camden Blacks, largely through their own individual and collective efforts, 

established twenty-two schools in which more than four thousand children were instructed” 

(Anderson, 1988, p. 8).  Yet in earlier days—before the Emancipation Proclamation—African 

American women sought ways to get their own education and to educate others.  According to 

Anderson (1988), 

before northern benevolent societies entered the South in 1862, before President 

Abraham Lincoln issued the Emancipation Proclamation in 1863, and before Congress 

created the Bureau of Refugees, Freedmen and Abandoned Lands (Freedmen’s Bureau) 

in 1865, slaves and free persons of color had already begun to make plans for the 

systematic instruction of their illiterates. (p. 7) 

According to Roach (2003), race-based segregation resulted in the absence of public 

schools for Black children.  This was also true in Camden, as educating these children was not a 

concern for the landowners who depended heavily on child labor during cotton-picking season. 

Religious groups, philanthropic organizations, community leaders, and citizens took the initiative 

to build and establish their own schools, called boarding schools, to accommodate local children 

as well as children from neighboring counties and sometimes neighboring states. 
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White planters were not concerned with the educational advancement of Black 

children—and they were only concerned with binding Black children’s hands to the land to 

promote their own financial gain.  “The planters’ heavy use of child labor contributed 

significantly to their opposition to black education” (Anderson, 1988, p. 23).  Black families who 

attempted to send their children to these “colored schools” received threats that they would be 

put out of their homes (Anderson, 1988). 

Black children did not voluntarily sacrifice formal schooling for gainful employment. 

Rather, there were no public or private schools available to the great majority of black 

children, and in the absence of school facilities employment seemed the next best 

opportunity.  Both the heavy use of black children in the agricultural labor force and the 

limited availability of black public schools reflected the planters’ domination of the rural 

South. (Anderson, 1988, p. 150) 

In terms of the labor force during these times, women were primarily cooks, 

seamstresses, house maids, and field laborers (Anderson, 1988).  Children also served as field 

laborers, which interfered with their education during the short school term.  White planters saw 

this as an opportunity to prevent Blacks from getting any education (Anderson, 1988). 

In 1893, the opening year of Snow Hill Institute, there were Black schools, but they were 

of such poor quality that they would not be classified as schools.  Edwards (1918) clarified what 

he meant by there being no industrial school for Blacks.  This statement was made after Edwards 

traveled through four adjoining Alabama counties for nearly 157 miles with the goal of assessing 

the need for a school for Negro children: “The Negro school population of Wilcox and the seven 

adjoining counties was 11,623. Speaking of public schools in the sense that educators use the 
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term, the colored people in this section had none” (Edwards, 1918, p. 34).  Edwards found 

meager provisions for schools in these counties. 

Religion at Snow Hill 

Edwards required the students of Snow Hill to attend Sunday worship and adhere to 

moral and Christian values.  However, he did not attach any religious denomination to the 

school.  “Edwards wanted his pupils to be able to belong to the church of their choice, so he 

sought to keep Snow Hill free from all ‘isms . . . thoroughly religious in its spirit, but entirely 

undenominational.’ Since this approach shut Edwards off from most support in the South, he had 

to go north to seek funds” (Sherer, 1977, p. 78). 

According to Ealy (1997), Edwards believed that religion and morality were necessary 

daily components in uplifting the Black race to prosperity and independence.  Reading the Bible 

and reciting and discussing of scriptures influenced educational attainment and achievement 

(Hudson, 1932). 

The Women at Snow Hill 

Through their commitment to the ideals and benefits of education (Paul, 2001), these 

women made a difference in the lives of many children who did not have access to public 

education in the segregated South (Edwards, 1918).  Their contributions to the legacy of Snow 

Hill and similar institutions throughout the South are visible through their stories and 

experiences.  However, female instructors and administrators showed slightly more interest at 

Snow Hill.  In the year 1901, some of the classes taught by women at Snow Hill included 

literature, Alabama history, writing, grammar, music, and grade work.  Women also taught 

industrial classes, such as housekeeping, sewing, and laundering (Stone, 1989).  There were three 
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female administrators at Snow Hill who assisted with the institution’s daily administration: S. V. 

Edwards, C. Johnson, and M. Holtzclaw. 

In 1897, Snow Hill’s first trustees consisted of seven men and the wives of two of these 

men.  Although the names of the men were revealed in the photograph that appeared on page 36 

of Edwards’s autobiography, the names of the women were not mentioned (Edwards, 1918).  

The presence of the women seems unimportant because no identity is attached to them except as 

wives.  According to Paul (2001), “Black women were asked to support Black men in their quest 

for the vote during the late 1800s, knowing that we would not be granted that right 

simultaneously” (p. 4).  Black women helped men acquire rights that they would not receive, yet 

they were supportive in nearly all circumstances.  Mrs. Susie V. (Johnson) Edwards supported 

her husband, William J. Edwards, in all aspects of the school and their family.  This support was 

obvious even when two female students accused her husband of immoral conduct.  During this 

ordeal when Edwards’s conduct was in question, his wife Susie, a private secretary at the school, 

showed her support by writing a letter to a member of the school’s Board (Stone, 1989): 

Dear Sir: 

You may be surprised to receive a letter from me but I think it is my duty to do all I can 

to defend my husband, who is attacked by Misses White and Chandler.  I must say that I 

don’t believe there is any truth in what they have said about Mr. Edwards. 

(p. 203) 

Women of this era supported their men, and despite any public display or proclamations 

of love and adoration from their spouses, it was clear that Edwards, the founder of Snow Hill, 

had much love and adulation for Susie Verdell; Edwards married her two weeks after she 

graduated from Snow Hill (Stone, 1989).  Many Black girls studied at Snow Hill during the 
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institution’s Golden Era (from 1899 to 1924) and later became teachers, mentors, and school 

leaders, fostering education in various capacities (Stone, 1989).  The Golden Era was 

characterized by a community awareness of Snow Hill’s existence and the school’s role in 

annihilating illiteracy. 

Edwards (1918), who founded Snow Hill Institute in 1893, recounted the development of 

the school and discussed the Black Belt community tied to the school.  Edwards spent 25 years 

of his life in the Snow Hill community, working for the improvement of education for Blacks in 

the South.  In doing so, he acquired the aid and assistance of several women who helped him to 

develop a much-needed school for the children of Snow Hill.  Black women who pioneered 

education have bolstered educational advancement in many different ways.  However, the work 

of these women has gone unrecorded.  Such is the case of two women who aided William J. 

Edwards, the founder of Snow Hill Institute: 

Marina Rivers and Lucy George are heroic figures of Afro-American history as are 

 many of the myriad heroines and heroes whose names we do not know.  History marches 

 forth on the backs and shoulders of the great, anonymous masses.  They are seldom found 

 in history books but their deeds have inscribed their names indelibly in the archives of 

 Afro-American existence. (Stone, 1989, p. 50)   

The student catalogue in 1898 showed that several women held faculty and 

administrative positions at Snow Hill, including Mary Patterson, Lucy Purifoy, Mary Thomas, 

Mary Jenkins, Martha Handy, and Corrie Johnson (Stone, 1989).  In addition, several women 

had administrative positions, such as Susie V. Edwards, private secretary; Mary Patterson, 

copyist; and C. V. Johnson, office of the principal (Stone, 1989).  Stone (1989) stated, 
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Among the faculty of Snow Hill, many did dedicate their lives, chief among them were 

 Elisha Handy, Henry A. Barnes, Elcana N. Johnson, Sara Williams Rivers, J. N. Rivers, 

 James Brooks Thomas, Edmund J. O’Neil, E. Dudley Whitehead, T. F. Johnson, R. T. 

 Phillips and Alberta Simmons.  They served 10-30 years. (p. 134) 

Mrs. Susie Verdell Johnson Edwards (wife of the principal) served as private secretary to 

the principal, and Mrs. Mary Patterson Holtzclaw (wife of the bookkeeper) served as a reading 

instructor and as Lady Principal.  Mary Patterson had also met her husband William at Snow Hill 

Institute, and both of them were graduates of Tuskegee Institute and taught at Snow Hill 

Institute.  The Holtzclaws later founded Utica Institute in northern Mississippi in 1903, which 

was the first institution of higher learning for Blacks in Mississippi.  In addition to being 

homemakers and caregivers, many Black women were committed to improving education for 

Black children, just as their husbands were (Stone, 1989).  

Some women who were of tremendous help to the quest of William J. Edwards to make 

Snow Hill a premier education institution were Eliza Handy, Martha Handy, Mary Patterson 

Holtzclaw, and Lucy George.  In Snow Hill’s later years, Consuela Lee, Pearlie Locke, and 

several others also helped to preserve the legacy of the school (Stone, 1989). 

Family Ties 

As Stone (1989) informed, “Many faculty members met and married their spouses from 

among the faculty and student body” (p. 135).  During its early years, Snow Hill Institute 

attracted graduates from the nearby Tuskegee Institute who wanted to teach (Armstrong, 1920). 

Although pay was low for teaching positions, the opportunity to teach was available and 

attractive to the young graduates.  Some of the most respected members of the Snow Hill school 

community were Isadore Locke, A. T. Goldsby, Patrick J. Gaines, Tom Davis, A. D. Young, 



33 

John R. Carter, David Hall, Grant U. Purifoy and Willis Jackson (Edwards, 1918).  Susie V. 

Johnson, a graduate of Snow Hill in 1897 and William Edwards married on May 17, 1900; 

Edwards wrote in his diary, “Great day for me, married Susie V. Johnson in Washington Hall 

Chapel at 2 o’clock p.m. The wedding took place two weeks after Susie’s graduation from Snow 

Hill Institute” (Stone, 1989, p. 108).  The couple had several children: Alberta, Blanche, Geneva, 

and Hope (daughters) and William and Wendell (sons).  In addition, Stone (1989) stated that all 

of their offspring were involved in education. 

The Johnson family contributed to William J. Edwards’s success in establishing Snow 

Hill Institute.  Some of the meetings that were held to get the school started were held at the 

home of Ellis Johnson and his wife (Louvenia Rivers Johnson).  The Johnson family was a large 

family with about 15 children.  Many of the children attended Snow Hill during the early days of 

startup.  Edwards held meetings there to plan for the start and opening of Snow Hill Institute.  

Ellis Johnson was one of the original Snow Hill Board of Trustees (Appendix A).  One of 

Johnson’s daughters was Susie Verdell Johnson, who would later become Mrs. William J. 

Edwards, wife of the founder of Snow Hill.  He often held meetings at the home of Ellis and 

Louvenia Rivers Johnson.  Early records of Snow Hill student catalogues list the names of 

several Johnson children in just about all the grade levels listed from Grade 1 on through to 

higher grades.  C. Johnson, Susie Verdell Johnson’s sister also worked in Snow Hill’s office as a 

clerk during the 1897-1898 school year (Edwards, 1918).   

By 1916, there were 293 students enrolled at Snow Hill, and there was an all-Black 

faculty that included academic instructors, industries’ instructors for the boys, and industries’ 

instructors for the girls (Sherer, 1977).  By 1923, there were 23 employees on staff, and at least 

six were related in some manner to Edwards (Stone, 1989).  As Stone (1989) stated, “At any rate, 
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the faculty of Snow Hill Institute was a close knit unit of dedicated, committed and selfless 

teachers who were guided by the example of their respected Principal” (p. 135). 

Edwards’s autobiography (1918) included several photographs of people affiliated with 

Snow Hill Institute.  Although several of these photographs captured images of women, only one 

woman was identified by both her name and position.  However, the children of Edwards were 

identified as Marina Blanche Edwards (Stone), Alberta Grace Edwards (Lee), Geneva Bell 

Edwards (Brown), William James Edwards, Jr., Wendell Howell Edwards, and Hope Christabell 

Edwards (MacMillan); (Edwards, 1918). 

The Growth of Snow Hill  

Edwards engaged in fundraising activities quite often with the help of Booker T. 

Washington.  On many occasions, community residents, particularly women, sold baked goods 

and preserves to raise money for the institution.  Other industrial schools developed around the 

same time as Snow Hill were associated with religious entities and heavily depended on them for 

financial support (Denton, 1998).  According to Sherer (1977), Camden Academy, the Canton 

Bend Mission School, the Millers Ferry Normal and Industrial School, and the Prairie Institute 

are all listed as Black schools associated with the Presbyterian Church of Alabama.  However, 

Snow Hill had no religious affiliation and solicited funds from Northern philanthropists. 

On October 7, 1901, Snow Hill saw its highest attendance numbers—enrollment had 

reached 400 students, and this was almost equally divided into boys and girls.  Nevertheless, 

there were still thousands of Black youth not exposed to any schooling.  There were no public 

schools for Black children in Wilcox County, so getting any sort of education was almost 

impossible.  According to Stone (1989), “In Wilcox County alone, there was a school population 
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of 11,623, and at best, only a little over 1,000 had the opportunity for any kind of real education” 

(p. 131).  

A Comparison of Snow Hill and Tuskegee 

As a result of replicating Tuskegee’s model of education overall, the curriculum at Snow 

Hill also mirrored that at Tuskegee.  However, there was a slight distinction in the value of and 

appreciation for music between Washington (at Tuskegee) and Edwards (at Snow Hill).  Snow 

Hill students were encouraged to take music and learn to play the piano while Washington 

expressly thought it foolish to waste time learning music. “‘One of the saddest sights I ever saw 

was the placing of a three hundred dollar rosewood piano in a country school in the South that 

was located in the midst of the Black Belt’” (Washington as cited in Stone, 1989, p. 120).  In 

addition to his lack of enthusiasm for music and art culture in the industrial education 

curriculum, Washington also felt that the curriculum for female students should consist of 

courses that would make her a better domestic laborer and not an intellectual conversationalist.  

The education of female students in Southern rural education institutions was of particular 

concern to Washington:   

How often have I been discouraged as I have gone through the South, and into the homes 

of the peoples of my race, and have found women who could converse intelligently upon 

abstruse subjects, and yet could not tell how to improve the condition of the poorly 

cooked and still more poorly served bread and meat which they and their families were 

eating three times a day.  It is discouraging to find a girl who can tell you the 

geographical location of any country on the globe and who does not know where to place 

the dishes upon a common dinner table.  It is discouraging to find a woman who knows 
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much about theoretical chemistry, and who cannot properly wash and iron a shirt. 

(Washington, 1903, p. 103)    

With the exception of music courses, the curriculum for women at Snow Hill mirrored 

the curriculum for women at Tuskegee.  Snow Hill graduates began to outshine Tuskegee 

graduates, and many of Snow Hill’s graduates went on to start their own schools and/or hold 

prominent positions in education (Stone, 1989). 

Some went on to found schools of their own.  Others became teachers, and still others 

became proficient in trades and took positions in the developing Afro-American 

economic panorama as farmers, science workers, printers, cooks, blacksmiths, 

steamfitters, and yes as poets and musicians. (Stone, 1989, p. 133) 

The concept of evening school and night school were also seen during this time.  Anna G. 

Baldwin was director of Hampton Institute’s night school in the late 19th century (Anderson, 

1988).  Snow Hill Institute patterned its night school program after the program at Hampton 

Institute.  Mary E. Thomas was Snow Hill’s night school principal for the 1901 class.  The wives 

of industrial school principals and leaders helped their spouses run these schools.  Mrs. William 

H. Holtzclaw and Mrs. William J. Edwards (at Snow Hill Institute) and Mrs. Booker T. 

Washington (at Tuskegee Institute) worked alongside their spouses to run and operate the daily 

activities of the school (Stone, 1989).  According to Stone (1989), 

The Snow Hill Institute Mother’s Club took upon itself the responsibility of constructing 

the concrete basin and shed that held and sheltered the water coming from the spring. 

‘The Spring’ became, with time and use, a social entity where weekly clothes washings, 

picnics and social interaction took place. (p. 109) 
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The Spring, which exists today, remained viable and accessible to residents long after a 

court ordered desegregation edict forced Snow Hill to close in 1973 (Edwards, 1918).  “The light 

Edwards and the people had struggled to ignite was now only a glimmer, barely aglow” (Stone, 

1989, p. 226). 

The Demise of Snow Hill 

Brown v. Board of Education (1954) was a landmark case in dismantling the separate but 

equal doctrine set forth by Plessey v. Ferguson (1896).  Brown v. Board of Education declared 

that separate was not equal and requested the desegregation of public schools and other 

segregated public facilities.  Although the Brown v. Board of Education case was triumphant for 

Black people and others who wanted equity and improvement in Black education (Bell, 2004), 

the impact of the case was smothered by slow desegregation efforts because as Bell (2004) 

stated, desegregation was not forced by the federal government, but state and local government 

officials appeared to be dragging their feet. It was obvious that local government officials took 

their time to integrate (Diamond, 2006).  In the era following Brown v. Board of Education, 

Alabama and other southern states had trouble integrating their schools (Waldron, 1989).  

Rosenwald schools, developed primarily to accommodate Black children in the rural South, were 

closed following court-ordered desegregation, according to Copeland (2008).  “After the 

Supreme Court banned racially segregated public schools in 1954 and blacks moved into 

integrated communities, thousands of Rosenwald schools closed” (Copeland, 2008, p. 4). 

The Growth of Rural Industrial Education 

Throughout the South, there were several boarding schools for Black children. 

Laurinburg Institute in North Carolina, Pine Forge Academy in Pennsylvania, Piney Woods in 

Mississippi, and Redemption Christian Academy in New York are all offshoots of Tuskegee 
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Institute.  The purpose of these boarding schools was to accommodate students from neighboring 

counties and states and provide them with a place to eat and sleep while attending school.  Some 

of these schools allowed students (who could not afford tuition or room and board) to work to 

cover school costs.  These students worked in gardens and did yard work, carpentry, and 

domestic work to assist the wives of principals or teachers (Roach, 2003).  Black women started 

some of the earlier schools. Students who attended these boarding schools took pride in 

belonging to an institution that instilled within them religious conviction and a commitment to 

industrial and academic education (Roach, 2003).  Family values were also enforced at these 

institutions.   

Most of the institutions emerging in the South were operated by young African 

Americans who could barely read themselves (Sisk, 1953).  William Edwards praised school 

leaders who attempted to do as he did, and that was to carve a school out of the wilderness for 

the uplifting of their people.  Those who developed schools similar to Snow Hill were McDuffie, 

Brown, Carmichael, Holtzclaw, and others. 

Replication and Expansion of Industrial Schools 

The challenges in education that Blacks faced in the 19th century rural south reflected 

despair and determination (Anderson, 1988).  Anderson focused on the development of two 

major rural industrial institutions that served as models for the institutions that sprang up after 

Snow Hill Normal and Industrial Institute.  Offshoot schools, modeled after Tuskegee Institute, 

began appearing in different parts of rural Alabama.  At this time, Black children could only 

attend school during certain times of the year, for example, outside of crop harvest or cotton-

picking season (Anderson, 1988).  As a result, Black children had shorter school years when they 
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were able to attend school.  These offshoot schools following the Tuskegee model were 

developed in Mississippi, Alabama, and Virginia (Edwards, 1918).  

In the mid-1860s, African American women were instrumental in stabilizing rural 

industrial education institutions throughout the American South, and they stood firm behind the 

ongoing growth and development of these institutions throughout Alabama, Mississippi, 

Georgia, and North Carolina (Anderson, 1988). It was evident that Black people were hungry for 

knowledge and for learning, and there were thousands of one-room school houses in existence. 

Black women took it upon themselves to teach the masses as best they could, even when most 

lacked the skills to do so (Anderson, 1988).  

Teacher Training 

The Negro Rural School Fund, which was collected to prepare young Black teachers, was 

founded by Northern philanthropist Anna T. Jeans.  The Jeans Foundation also provided teacher 

supervisors to help Black teachers with limited teaching experience (Eckholm, 2010).  At an 

annual conference of the Association for the Study of African American Life and History in 

2004, there was a discussion of the Jeans Teachers called “Teaching in the Black Rural South 

early in the Twentieth Century” (Eckholm, 2010).  The impact of the Jeans Teachers was a 

pivotal force in the development of teachers in the rural south (McCuition, 1932).  In training 

teachers, these teacher-mentors espoused the techniques of progressive education in which 

students used their own experiences to assist in teaching (Dewey, 1938).  After merging with the 

Rosenwald Foundation, the improved quality of Black teachers was invaluable in the education 

of southern Blacks.  
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School (House) Buildings 

Julius Rosenwald, a philanthropist in Chicago, Illinois, developed a special program to 

fund facilities solely for the purpose of educating Black children.  According to Eckholm (2010), 

“the schools were a turning point, sparking improved, if still unequal, and education for much of 

the South” (p. 16).  These structures, called Rosenwald schools, are currently being restored due 

to their significance as landmarks in the education of African Americans in the rural south.  

Education of Black Women in Wilcox County 

The drive and determination that Black women showed in their quest for education has 

sometimes been met with opposition and hindrance, not only from adversaries but also from 

those expected to assist and support them in improving their lives and livelihood (Farmer-Kaiser, 

2010).  Congress created the Bureau of Refugees, Freedmen and Abandoned Lands (also called 

the Freedmen’s Bureau) in 1865 to help newly freed slaves adjust to life as free people, assisting 

them with getting food, work, clothing, an education, and other necessities to start their new 

lives.  However, although the work of the Freedmen’s Bureau was monumental, the task was 

overwhelming.  In addition, the agency was not as successful in helping African American 

women as it was in helping African American men.  Farmer-Kaiser (2010) acknowledged this by 

stating, “Despite the voluminous scholarship on the Freedmen’s Bureau, remarkably little has 

been written about the relationship between black women and the bureau” (p. 3).  Black women 

were not seen as equal to their male counterparts, thus affecting the bureau’s policies in 

addressing women and men equally. 

For far too long, historians of the bureau have failed to see that ‘freed people’ and 

‘freedmen’ are not synonymous and that freedwomen deserve attention in discussions of 
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the former slaves’ relationship with the bureau and, by extension, the federal government. 

(Farmer-Kaiser, 2010, p. 3) 

A strong desire to learn was evident in the sacrifices that African Americans endured 

(Sherer, 1977).  African American women made their marks early in the 19th century by serving 

as leaders and mentors in education.  Some of the former (female) slaves along with several 

others who had taught themselves to read and write assisted with the teaching of others by 

holding schooling gatherings in one-room structures (Sherer, 1977).  The intellect and 

scholarship of Black women has gone, for the most part, ignored.  However, Black women 

should be recognized for their accomplishments and accolades and the things they have helped 

men achieve (Paul, 2001).  Black women have helped to sustain many industrial education 

institutions throughout the South.  They have taken many steps toward educational attainment, 

founding various organizations aimed at educating and uplifting their people.  However, southern 

White educators strategically promoted an education system to keep Black people academically 

inferior (Dennis, 1998).  

Theoretical Framework  

The theoretical framework examined the common experiences and activities of 

participants and determined how these experiences and activities aligned with Black Feminist 

theory.  In this study, I looked at the Black feminist category of womanist study issues as they 

relate to some of the issues that were of concern to Black women in the mid-1900s to see if those 

issues are still at the centerfold of concerns for Black women in the 21st century.  African 

American writer and poet, Alice Walker, is credited for the coinage of the term “womanist,” 

which, according to Walker, “is one who is committed to the survival and wholeness of an entire 

people” (as cited in Aldridge, 2003, p. 192). 
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Concerns and Issues of Black Women 

The history of education for Black women and White women is not parallel.  Issues of 

concern to White women were not the same as those of concern to Black women (Slowe, 1933). 

Solomon (1985) stated that, “between the 1790s and the 1850s the minority of females who 

acquired a portion of the liberal education at academies, seminaries, and ‘colleges’ became the 

vanguard of a new American type: the educated woman” (p. 27).  The newly educated American 

women were indeed not women of African descent.  Instead, these women were White and of 

various socioeconomic backgrounds, which allowed them to collectively challenge the status quo 

of women’s rights.  Thus, the feminists’ goals and challenges were met with resistance and 

skepticism by men.  From a feminist point of view, women faced challenges when seeking top 

positions in higher education.  In the 19th century, women’s physical and mental capacity to 

handle the demands of education was questioned.  Dr. Edward Clark, a retired Harvard medical 

professor and author, surmised that women were mentally inferior and physically unable to 

endure the rigors of acquiring a college education (as cited in Solomon, 1985): “Clark concluded 

that if women used up their ‘limited energy’ on studying, they would endanger their ‘female 

apparatus’” (p. 56).  However, the womanist theory addressed day-to-day concerns for the well-

being of family, community, and immediate issues of Black women in general.  “The invisibility 

of modern Black women leaders and activists is in part a result of gender, race, and class biases 

prevalent in both the social movement literature and feminist scholarship” (Barnett, 1993, p. 

163).  

In the 20th century, White women generally wanted to change the status quo and also 

change the way they were viewed and treated by men.  Women united under this common theme, 

representing a new dawn for women.  According to Green (1997), “Most woman suffrage leaders 
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were from the Northeast upper-middle-class business and professional families” (p. 234).  This 

movement, often referred to as women’s suffrage, evolved into what we now call the feminist 

movement, which involved women in general who were basically concerned with the 

empowerment the white women of America.  However, “Black women and other women of 

color have been assumed to be uninvolved in feminist organization or unconcerned about 

women’s rights” (Barnett, 1993, p. 164).  Black women were actively involved in the feminist 

movement although their voices were somewhat ignored and masked.  

As Barnett (1993) further described, “the invisibility of modern Black women leaders and 

activists is in part a result of gender, race, and class biases prevalent in both the social movement 

literature and feminist scholarship” (p. 163).  Black women had more pressing needs to address, 

such as fulfilling basic needs and getting privileges that White women already had, but seemed 

to take for granted.  McIntosh (1990) referred to these rights as White privileges that White 

people already had.  Womanist theory references the goals of Black women in their efforts to 

gain equality.  According to Giddings (1988), Black women were starting to form their own civic 

organizations to address their particular needs.  As leaders, all Black women—domestic workers, 

schoolteachers, field hands, church deacons, domestic workers, college professors, housewives, 

and sharecroppers—did what they could to aid civil rights efforts, but despite these women’s 

accomplishments, these women are still in “a category of invisible, unsung heroes of one of the 

most revolutionary periods of modern American history” (Barnett, 1993, p. 193).  

Leadership in Higher Education 

The great Sojourner Truth (1851) once wrote, 

 

Then that little man in black there, he says women can't have as much rights as men, 

cause Christ wasn’t a woman!  Where did your Christ come from?  Where did your 
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Christ come from?  From God and a woman!  Man had nothing to do with Him.  If the 

first woman God ever made was strong enough to turn the world upside down all alone, 

these women together ought to be able to turn it back, and get it right side up again!  And 

now they is asking to do it, the men better let them.  Obliged to you for hearing me, and 

now old Sojourner ain’t got nothing more to say. (paras. 4-6) 

This statement entitled “Ain’t I a woman?” made by Sojourner Truth in 1851 at a 

women’s rights convention revealed the powerful voice of a Black woman who supported 

women’s rights to vote by rationalizing that women had the capabilities to right the wrongs of 

the world, and in this case, advised men that they might start by letting women have the right to 

vote.  Forty years later, Anna Julia Cooper (Johnson 2000) would give voice to the rights of 

Black women in what some historians believe to be a prelude to the Black feminist movement, 

and reaffirm the words of Truth in the power women, particularly Black women.  Cooper’s 

message in A Voice from the South gave rise to a new kind of Black woman, and a shift in the 

paradigm of the perception of Black women’s right to vote and the sharpness of their intellectual 

acuity (Cooper, 1892). 

Currently, Black women are in positions of power at several prestigious colleges and 

education-centered organizations: (a) Belle Wheelan is president of the Southern Association of 

Colleges and Schools (SACS), (b) Myrna Adams was Duke University’s first vice president of 

institutional equity, (c) Hilda Hutcherson is dean of Diversity and Minority Affairs at the 

Columbia University College of Physicians and Surgeons, (d) Shirley Ann Jackson is the 18th 

president of Rensselaer Polytechnic Institute, the oldest technology university in the United 

States, (e) Renu Khator is the 8th chancellor of the University of Houston System and the 13th 

president of the University of Houston, (f) Johnetta B. Coles is president of Bennett College and 
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also the first Black female president of Spelman College, (g) Ruth Simmons is president of 

Brown University, (h) Beverly Daniel Tatum is president of Spelman College, and the list goes 

on (Ford, Baskerville, & Adams,, 2012).  Their successes in higher education leadership can be 

attributed in part because of authenticity, strength, perseverance and resiliency, support systems, 

and seeking a balance in life (Ashby-Scott, 2005).  However, when comparing the number of 

Black women in leadership positions in higher education to the numbers of White men, White 

women, and Black men, the scarcity of Black women leads those who aspire to such positions to 

ponder why there are not more Black women in these roles.  As Barnett (1993) identified, the 

answer to this question is rooted in racism, classism, and sexism. 

The presence of women in administrative positions in colleges and universities is vital to 

women’s development, which is a focused goal in many institutions of higher learning (Wootton, 

2006).  Wootton’s study examined the theory of women’s development as well as leadership 

theories and self-determination theory in order to determine factors that attributed to women 

attaining leadership positions in higher education.  This phenomenological study used the results 

of six in depth interviews of women in senior administrative positions revealed that women are 

excellent upper-level administrators because of internal motivation and their commitment and 

loyalty to their school (Wootton, 2006).  

Although the leadership positions for women are increasing, research shows that women 

are expected to show the same leadership traits as men (Rabas, 2013).  Rabas’s (2013) 

qualitative phenomenological study explored women in administrative positions using open 

ended survey questions.  Study results showed that internal and external factors impact women’s 

motivation when in positions of leadership (Rabas, 2013).  One key recommendation of this 
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study was the implementation of women leadership programs within higher education 

organizations. 

Gorena (1994) did a study on factors that positively influenced or hindered advancement 

of Hispanic women to leadership positions in higher education.  Results of the study showed that 

“education, training, goal setting, networking and knowledge of the mainstream system and 

process of advancement” (Gorena, 1994, p. 8) positively influenced advancement to leadership 

positions.  Factors that hindered leadership position advancement included “cultural values, 

ethnicity, assignments in minority related areas and discrimination” (Gorena, 1994, p. 8). 

Cox (2008) explored factors that influenced women’s decisions to pursue upper-level 

administrative positions in higher education.  The result of this qualitative multi-case study using 

18 women showed that individual mentors and support groups were key motivating factors in 

their decision to seek higher education leadership positions (Cox, 2008).  In a similar study, R. 

R. Smith (1998) also explored factors that hindered and promoted the career advancement of 

women in higher education positions in the state of California.  The results of Smith’s study 

could help reveal ways to effectively implement viable strategies that will recruit, retain, and 

promote the advancement of women administrators in higher education.  One factor that impacts 

the retention of women in administrative leadership positions are the evaluative processes that 

are used to assess the effectiveness of the administrative leaders in higher education.  According 

to McAtee (2006), restraints imposed by higher education institutions do not allow women to be 

transformational leaders.  They are generally evaluated by men and expected to use the same 

leadership styles as men  in order to get successful evaluations. 

Black women have not only been effective as leaders in various capacities in education, 

but they have also exhibited leadership skill in politics, civil rights, and law, all in pursuit of 
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equal rights and racial equality.  Fannie Lou Hamer, Myrlie Evers-Williams, Shirley Chisholm, 

Barbara Jordan, among others, were active in politics and the fight for civil rights to promote a 

common cause—the empowerment of all Black people (McKerral, 1997). 

Summary 

In this chapter, the roles of African American women in rural Alabama were examined to 

help readers understand the issues specific to the area, providing researchers with a glimpse into 

Camden’s community and culture.  The public education system in post-slavery America was 

also discussed to provide a clearer picture of racial inequities in the system.  In addition, this 

chapter highlighted many individuals whose work, perseverance, and accomplishments have 

paved the way for future generations to learn and prosper.  Chapter 3 discusses the methodology 

of the study, the research design of the study, participant selection, data collection, and data 

analysis of the current study.  
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CHAPTER 3 

 

METHODOLOGY 

This chapter presents details of the methodology, research design, participant selection 

process, and data collection.  I referred to Merriam (2009), who described research problem 

identification, to determine if my topic was appealing and if the research questions were 

appropriate.  “The structure of a problem statement, which essentially lays out the logic of the 

study, can be compared to a funnel shape—broad at the top and narrow at the bottom” (Merriam, 

2009, p. 59). 

The research questions guiding the current inquiry are as follows:  

1. What role did college-educated Black women play in the development of early rural 

industrial education?  

2. What were the experiences of these college-educated Black women, and how did 

these women’s experiences influence their participation in higher education?  

3. How did rural industrial education in the American South lay the framework for 

higher education as it is known today?  

To answer these questions, I examined the experiences of women involved with a particular 

institution, Snow Hill Institute, as well as their educational backgrounds, work experiences, and 

professional affiliations.  
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Research Design 

An historical analysis approach was used in this qualitative study.  Qualitative research 

seeks to gain understanding of the meaning of experience.  It is also emergent and inductive and 

it uses rich description to assess the end product (Merriam, 2009).  “Qualitative research is a type 

of research that encompasses a number of philosophical orientations and approaches” (Merriam, 

2009, p. 19).  In this type of research, the role of the researcher is that of the primary data 

collector. 

Historical Analysis 

Historical analysis is best suited to retell the past by collecting key documents.  

According to McMillan and Schumacher (2004), “historical analysis involves a systematic 

collection and criticism of documents that describe past events” (p. 38).  Although qualitative 

research may include different study methods (e.g., case study, critical qualitative research, 

narrative analysis, phenomenology, ethnography, grounded theory), Merriam (2009) stated that 

“historical research is essentially descriptive, and elements of historical research and case study 

often merge” (p. 47).  This approach is most suitable because the study is centered on a particular 

group of women with common characteristics and experiences.  This group consisted of women 

from a certain time period and a certain culture who shared similar life experiences.  Unlike 

quantitative research, which is predetermined and structured, qualitative research is flexible, 

evoking, and emergent (Merriam, 2009).  

There are two techniques used in historical research: the historical technique and the case 

study technique.  The historical method requires a retelling of the “dead past” (Merriam, 2009, p. 

47) without the use of any living people to corroborate the retelling.  Thus, a researcher uses 

documents and artifacts as sources of information (Merriam, 2009).  Unlike historical research, 
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in which there is no living person to recount events and occurrences relevant to the study, the 

case study techniques allows a researcher to use “direct observations of the events being studied 

and interviews of the person involved in the events” (Merriam, 2009, p. 47).  In this research, the 

development of Snow Hill over a period of time was studied, paralleled with the developmental 

growth and presence of the Black women as its faculty and staff within that time period.  

Creswell (2007) gave a detailed description of case study,  

Case study research is a qualitative approach in which the investigator explores a 

bounded system (a case) or multiple bounded systems (cases) over time, through detailed, 

in-depth data collection involving multiples sources of information and reports a case 

description and case-based themes. (p. 73) 

Participant Selection Process 

Participant interviews occurred in two phases.  Participant interviews for a pilot study, 

the first phase, began in the latter part of 2010 and spanned over a period of time that allowed me 

to locate approximately five people with whom I had casual telephone conversations.  Two 

individuals talked with me at length about Snow Hill.  Pilot interviews were beneficial to my 

study in that they helped me to form the basis for my data for Phase II, which occurred in early 

2014.  Since the pilot study, one of these individuals died, one was hospitalized, and one fell and 

broke her hip.  Phase 2 of the interviews occurred in January 2014, when seven participants were 

interviewed, although the study started two years prior.  

For the second phase of interviews, seven Black American women were selected to 

participate in this study.  They ranged in age from 48 to 92 and met at least one of the following 

participant criteria: (a) Participant is a descendant of Mike and Phoebe (great grandparents of 

William J. Edwards, founder of Snow Hill), (b) Participant attended Snow Hill Institute, (c) 
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Participant graduated from Snow Hill Institute, (d) Participant worked at Snow Hill Institute, or 

(e) Participant lived in Snow Hill, Alabama, or another rural region in southern Alabama. 

Network sampling was also a critical element in this study, as participants were asked to 

recommend others that met the selection criteria.  Merriam (2009) referred to this network 

sampling as snowball sampling or chain sampling.  

For this study, I chose a criterion-rich sample with the goal of yielding results that 

included authentic experiences and feelings as related to the topic.  When using criterion-based 

selection, you determine which qualities are critical to the success of your study and seek things 

or people that are unique to the things featured on this list (LeCompte, Preissle, & Tesch, 1993).  

I also used nonprobability sampling, also known as purposeful sampling, as LeCompte et al. 

(1993) stated, “Purposeful sampling is based on the assumption that the investigator wants to 

discover, understand, and gain insight and therefore must select a sample from which the most 

can be learned” (p. 70). 

The Pilot Study 

Contact with potential participants began in the Fall of 2010.  Their names and contact 

information appeared on the Descendants of Mike and Phoebe (DOMAP) website. 

(www.domap.org).  The website, at that time listed names and addresses, and some group 

family-like photos.  William J. Edwards, the founder of Snow Hill, was the great grandson of 

Mike and Phoebe, North Carolina slaves who reunited and settled in Alabama.  Data from the 

pilot study were used to generate the history of Snow Hill.  These individuals will be referred to 

as pilot participants.  Delois Carmichael and Hattie Handy Manning were interviewed at this 

time.  The pilot study preceded the final participant interviews. 

http://www.domap.org/
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A pilot study preceded the final participant interviews.  I met Ms. Carmichael in 

November of 2011, and interviewed her several months later.  This unrecorded phone interview 

took place in 2012.  I interviewed 80-year-old Delois Carmichael, the wife of Calais Carmichael, 

a direct descendant of Mike and Phoebe.  Mrs. Carmichael’s father-in-law, Patrick Carmichael, 

founded Purdue Hill Industrial Institute in 1918, which Mrs. Carmichael shared during this early 

interview.  Although Mrs. Carmichael consistently answered questions about Snow Hill, the 

open-ended questions allowed her to freely express her loyalty and affinity to the 

accomplishments of her husband and her father in-law.  She was proud of her connections with 

Snow Hill and especially proud that her family had founded an institution so close in proximity 

to its model, Snow Hill Institute.  Patrick Carmichael and Purdue Hill Institute are referenced in 

Twenty-five Years in the Black Belt, the autobiography of William J. Edwards (1918).  

In a letter dated April 23, 1947, Mama wrote to her son William (“Buddy”) who lived in 

Dayton, Ohio: ‘Mr. Edwards has gone down to speak at Pat Carmichael’s closing. He is 

happy when he gets an opportunity to speak.’ (C. Lee, 1993, p. 148) 

This pilot interview lasted approximately 90 minutes.  After analyzing this pre-study 

interview, I revisited the original interview questions so that I could encourage study participants 

(women) to focus more on their own experiences and accomplishments rather than on the 

accomplishments of their male counterparts (Appendix B; A consent to participate in my 

research is offered in Appendix C).  In addition, Mrs. Carmichael’s interview showed me that the 

potential participants may take their affiliations with Snow Hill as a good thing, which was 

encouraging. 

Hattie Handy Manning, another pilot study participant, talked about Snow Hill and what 

it was like when she first started working there shortly after graduating from Tuskegee Institute 
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in 1943.  She taught home economics there for 15 years, and then worked for the Eufaula City 

system in Eufaula, Alabama, for 30 years.  She retired from teaching in 1983.  Hattie Manning 

talked about the campus and some of the unexplained fires that destroyed several buildings on 

the Snow Hill campus.  She also talked about the teachers and how they lived and ate in the same 

dormitories as the students.  In talking with Hattie Manning, it was evident that she had fond 

memories of the school and thought highly of Snow Hill.  She is related to the Edwards family 

and early Snow Hill teachers and graduates. 

Data Collections Methods 

Data were extrapolated from various sources, including the family website, archived 

information and historical documents, individual interviews, personal letters and journals, church 

and school records, newspapers, and Snow Hill publications.  Data sources were perused over 

the course of 24 months, and the data were used collectively to tell the story of Snow Hill 

Institute.  The family web page, DOMAP, was the primary source that directed me to the study 

participants.  I discovered the family website after reading the caption of a photo on the back 

cover of one of my textbooks.  One bit of information lead to another bit of information. 

DOMAP Website 

DOMAP website was found via a Google search, which has since been removed and 

replaced with a format different from the one I initially saw.  This website included a list of the 

descendants of Mike and Phoebe and a genealogy.  This site was encountered in 2010, and I 

reached out to several people in October 2010 via a search letter (via e-mail and traditional mail). 

I got a call from Hattie Manning in November 2010 and several other nice people.  Calvin 

Carmichael called.  I also received e-mails.  This was the beginning of snowball sampling, and 

two powerful people—the slowest to respond—were referred.  Donald Stone, who was currently 
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living in his grandfather’s house, is known as the family historian and the curator of Snow Hill 

Institute.  Stone was 85 years old when I spoke with him (possibly in 2011).  Stone only had a 

post office box when I first reached out to him.  However, he called me some time later.  Stone is 

the son of Blanche, the founder’s daughter.  His mother gave him the journal that belonged to his 

grandfather, and from that he was able to write his grandfather’s story in Fallen Prince (Stone, 

1989).  After speaking to him, meeting with him was the next move. 

I sent letters via U.S. mail to individuals inviting them to participate in this study. The 11 

recipients included Augusta Grubb, Deirdre Thompson, Stephanie E. Simon, Tracey Garrison-

Feinberg, A. Grace Lee Mims, Cybeale Ross, Sheryl Threadgill-Matthews, Hattie Handy 

Manning, Patricia Carmichael Cole, Monica Moorehead, and Nancy Hooten-Garrison; I planned 

to send a 12th letter to Juanita French, but due to her sister’s (Bettye French Williams) recent 

death, the letter was not sent, and at the time of initial research in January 2014, she herself was 

hospitalized.  Seven women responded and accepted the invitation to participate in the study: 

Augusta Grubb, Deirdre Thompson, Tracey Garrison-Feinberg, Nancy Hooten-Garrison, A. 

Grace Lee Mims, Cybeale Ross, and Monica Moorehead.  Augusta Grubb and Cybeale Ross 

appeared together in a 1939 class photo taken at Snow Hill Institute (Appendix D). 

Contact information for potential participants was taken from the DOMAP family 

website.  I compiled all of their contact information and alphabetized the family members using 

their last names.  I created three categories according to the contact information I found on the 

website: (a) an e-mail category for those with only personal or work e-mail addresses listed, (b) a 

call category for those with only telephone numbers listed, and (c) a U.S. mail category for those 

with only physical addresses listed.  I then sought to discover which of these people attended 

Snow Hill during the 1930s to 1940s.  I proceeded to send the query letter and an accompanying 
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cover letter/letter of introduction to those in the e-mail category (Appendix E).  Although I did 

not invite any men to participate in the study due to the study’s focus, male respondents did aid 

in the identification of women associated with Snow Hill. 

An inquiry letter (or search letter) was used to attract potential study participants; this 

letter was sent to descendants of Mike and Phoebe (referred to as the DOMAP) with family 

surnames including Edwards, Johnson, Stone, Lee, and Carmichael.  There was a family contact 

sheet posted on a website created specifically for family members.  During a pilot study, several 

people responded to this letter. 

Visits to the State of Alabama 

There were a series of visits to Alabama to collect data for the current study.  Throughout 

these visits, photos were taken of documents, catalogues, and literature that were housed in the 

archives department.  Throughout the three trips, photographs were taken using my inexpensive 

cell phone camera, the only camera I had available at the time.  These photographs were used for 

comparative purposes and to give me images of some of the artifacts I reviewed during my 

travels.  I took approximately 15-20 photos of various pages and cover of catalogues.  I wanted 

to make sure I photographed all of the covers and particular pages of the catalogues that were 

titled Snow Hill Institute Student Catalogues.  There were only a few in the box that contained 

information about Snow Hill.  Each one of those students catalogues was titled a particular 

school year differentiated with a different color for each different school year (1898-1899, 1901-

1902, l9l6-1917).  These catalogues had pertinent information which not only showed the rules 

and policies of Snow Hill Institute that applied to students, but it also showed the names and 

positions of the Board of Trustees, the names of teachers and what courses they taught, as well as 
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the names of students, their grade levels, and where they were from originally.  Photos of 

personal letters were taken also.  

Several trips were made during the course of this research study, and two were to the 

Alabama Department of Archives and History (ADAH).  The first trip occurred on May 11, 

2011, and the second trip occurred approximately one year later.  The first visit was geared 

toward finding out as much as I could about Snow Hill and the Snow Hill community.  To my 

surprise, during the first visit, there were only approximately three manila folders that contained 

information specific to Snow Hill Institute.  The others contained information in general about 

Black schools in the south and in Alabama.  The student catalogues were too fragile to move and 

manipulate on a copier, so I used my cheap phone camera to take pictures.  As with my first visit 

to the ADAH, I communicated with Norwood Kerr about my interest in Snow Hill.  When I 

arrived, he had several boxes of files rolled out to the reference table. 

Approximately one year later, I returned to the ADAH to seek specific information on 

two graduates of Tuskegee who worked as teachers at Snow Hill.  Prior to visiting ADAH, I 

contacted Norwood Kerr, Research Archivist, and expressed interest in finding more information 

on Ophelia Clopton and Rosaline Bradford, both graduates of Tuskegee, and new teachers at the 

start of Snow Hill Institute.  The search on this day was painstaking, and turned up little 

information of marriage records of two teachers who worked at Snow Hill during the late 1890s. 

The second trip occurred on May 18, 2011, when my husband and I took a trip to Snow 

Hill, Alabama, to visit the grounds of Snow Hill.  Prior to leaving home for the trip, I 

communicated with Donald P. Stone, the curator, of my interest in seeing the Snow Hill Campus.  

Mr. Stone gave us a complete tour of the defunct school, including the campus administration 

building, the library, some vacant teachers’ cottages, and the Edwards, Lee, and Rivers houses. 
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Mr. Stone also took us to the spring where gathering water and washing took place during the 

early days of Snow Hill Institute’s existence.  The purpose of this trip was to make a personal 

connection to the topic in seeing the physical property.  I was absolutely overcome with joy to 

see the place that I read about and planned to use as a subject for my dissertation.  The best part 

of this trip was to be able to tour the home of William J. Edwards (Appendix F).  The house, 

which was intended to be a boys’ dormitory, was basically built by students, and Edwards later 

added on to the house a short time before his marriage to Susie V. Johnson.  On a sad note, Mr. 

Edwards’s house burned to the ground in September 2013.  It is believed that the fire was due to 

faulty wiring. 

Informal Tour of the Founder’s House and an Interview With Edwards’s Grandson  

I met with Mr. Stone in May 2011.  Stone had long, gray dreadlocks topped with a well-

worn fishing cap.  He was of solid build and well steadied when he exited from the side door of 

the house.  There was nothing about him that confirmed his 85 years.  He talked about industrial 

education, his grandfather, William J, Edwards, his mother, Blanche Edwards Stone, and a lot of 

cherished memories of Snow Hill and his family.  He was a pleasant man.  It was hot outside.  I 

was mesmerized listening to his stories.  I did not realize that I was sitting on the side of the 

house that the founder built in 1897.  I got a tour of the house (Appendix F).  I saw where his 

grandfather slept; I saw his old library with an old sliding ladder and books for miles on end (and 

cobwebs and spider webs), and I saw that the kitchen was downstairs.  There were diplomas 

arranged across the piano in the parlor.  The house has now burned to the ground—everything is 

gone. 

Each house that I toured had a piano in one of the front rooms.  There were two-story, 

nice white houses.  I saw teachers’ cottages, I saw the springs where water was collected and 
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where people socialized.  I saw gravesites, unaware of who was buried there at that time.  When 

Mr. Stone emerged from the side of the house to talk with me about Snow Hill, I paid little 

attention to things that usually sent me screaming like bees, spiders, and tiny lizards scurrying 

about.  He was wonderful, such a friendly humble man surrounded with all the splendor and 

history of a school founded by his grandfather.  As our talk was winding down, I noticed the bees 

again and pointed at the house and said that there was a beehive there.  He said that he was in the 

kitchen before he came out and that the kitchen was downstairs.  I thought to myself, how odd to 

have a kitchen downstairs.  In that instant he said, “Well this is an old house; this is my 

grandfather’s house.”  I was beside myself!  I could not believe that here I was sitting right 

beside the house that I looked at so many times wondering what was in it, how was it designed, 

and wondering what it looked like inside.  He invited me inside, and the rest is a wonderful 

memory.  I saw the entire house.  The living room, the bedroom, the parlor, and Mr. Edwards’s 

library, a library that contained old books from floor to ceiling, with a sliding ladder to reach the 

higher shelves.  At least two full walls were concealed by books.  Dust and cobwebs hung from 

the top shelves especially those in the corners.  The living room had several musical instruments, 

a piano, a tuba, and two or three other instruments that I could not readily recall.  I do know that 

they were brass wind instruments. 

The other houses, belonging to the Lee and Rivers families, also had pianos in the parlor 

room.  There were a lot of family photos and photos of all kinds of family members’ school 

diplomas nicely framed and neatly arranged on the fire mantle or across the piano.  I recognized 

a picture of Spike Lee’s sister, Joie, on one of the picture mantles in the Lee house.  From there, 

we walked back the Edwards’s house and loaded up in Mr. Stone’s car for a ride to the spring. 
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Mr. Stone took us to the Spring where there was a new cover to protect the Spring from 

falling objects.  He showed us what the Auburn University students have done to try to add a 

little beauty to the area of the amphitheater by adding a beautiful array of perennial flowers just a 

few feet from the spring. 

During the second half of my visit to Snow Hill, Mr. Stone gave me a tour of several 

buildings on the school’s campus that included the administration building, the auditorium, and a 

building that I believe was used as a wood shop.  He pointed out the remaining remnants of some 

of the teachers’ cottages that were worn and weathered by years of neglect.  He took me through 

the Rivers house and the Lee house.  There were two gravesites on the side on the house that he 

pointed out to me as our tour was coming to an end.  He knelt by one of the gravesites close to 

the house and brushed a few of the leaves and dirt from the marker revealing the name of his 

aunt.  I believe the name on the stone was Rivers.  At that time, the name Rivers, or any name 

that he may have pointed out to me, had little meaning because my research efforts were in the 

early stages, and I had not yet uncovered nor realized that the occupant of that grave was a key 

figure in the life of William J. Edwards.  Later, as my research continued, I would come to 

recognize and appreciate the contributions of those whose names he said to me as we walked the 

grounds.  I am so thankful that I took photos of the Edwards house, where so many generations 

of Edwards lived, worked, and played in the house that was built in 1897 by Edwards (Appendix 

F).  

Visit to the Alabama Department of Archives and History 

A letter was e-mailed back in 2010, and I received an invitation to visit from Norwood 

Kerr, Head Archivist at the ADAH in Montgomery, Alabama.  I was also told at this time that I 

could take pictures.  In May 2012, one week after I visited with Mr. Stone, I took a trip to 
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Montgomery, Alabama.  I still needed a history of the people of Alabama.  I went back to 

Alabama in May 2011 and visited this place.  This is where several of the historical artifacts 

were reviewed.  The archived information used in the current study included several school 

catalogues (i.e., Archived Item No. 1, Archived Item No. 2, Archived Item No. 3, and Archived 

Item No. 4; Appendix G).  Each of these items was retrieved from the ADAH located in 

Montgomery, Alabama.  

Follow-Up With Study Participants 

A copy of the interview transcription was mailed to each participant for their perusal and 

personal copy.  At least three of the participants contacted me after receiving a copy of their 

interview transcription.  Three of the seven participants were in their 90s and required medical 

attention.  One of the 92-year-old participants was recuperating from recent hip surgery and the 

loss of her husband, who died several months ago, I believe in August of last year.  All three of 

92 year olds were also dealing with the loss of one of their dear Snow Hill classmates, 91 year-

old Bettye French Williams, who died in 2013 around Thanksgiving.  I had contacted Ms. French 

on February 7, 2012, at her New York home.  The first time I called her on that day, her son 

answered the phone and allowed me to speak to her for a brief moment.  I called later that day 

again, and he said that although she wanted to speak, she was just too weak to come to the phone 

at that time.  Juanita French Adams and Bettye French Williams were sisters, and both graduated 

from Snow Hill Institute in the mid-1940s. 

Data Analysis Methods 

In analyzing of data collected for the current study, data analysis was two-fold: (a) I 

generated a full history of Snow Hill using all of the data collected, and (b) I identified themes 

that emerged throughout data collection and review.  These themes include (a) the influence of 
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women at Snow Hill, (b) the close family ties visible throughout the school’s history, and (c) the 

higher education pipeline. 

The purpose of data analysis is for the researcher to understand and make sense of the 

data that has been gathered, “and making sense out of data involves consolidating, reducing, and 

interpreting what people have said and what the researcher has seen and read” (Merriam, 2009, 

p. 176).  Generally, in qualitative research, data analysis begins during data collection, in that 

information emerges throughout the data collection process and pertinent data is revealed as the 

research progresses (Merriam, 2009).  During data analyses, I searched for common themes from 

interview transcripts.  Because these women shared common bonds from their connections with 

Snow Hill, I wanted to identify related themes among the activities and experiences they shared.  

After interviewing the participants, the first step was to transcribe the audiotaped 

interview.  Next, I listened to the audiotape and read the transcript simultaneously to ensure 

accuracy in the transcription.  The third step of the data analysis process was the coding of the 

interview transcripts to identify regularities and repeated topics.  Categories emerged within 

broader categories, and some were merged with others to form even broader domains.  Coding 

enabled the emergence of themes.  The larger domains identified included women’s influence at 

Snow Hill, family ties visible throughout the school’s history, and higher education pipeline. 

Identification of themes required reflection on the research questions and the ultimate purpose of 

this historical/phenomenological study.  Information for detailed inquiry can be found in 

Appendix G. 
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CHAPTER 4 

 

RESULTS 

The purpose of the study was to delve into the experiences of Black women who attended 

rural industrial schools and to discover the ways these experiences influenced these women to 

participate in higher education activities. The presence of Black women in rural industrial 

institutions was vital to the establishment of the educational pipeline that made it possible for 

generations of African Americans to go to college, despite the relentless resistance of a 

segregated Jim Crow South.  

Description of Snow Hill 

Snow Hill Institute, which originally opened under a different name, was a private 

boarding school for Black students to be taught by Black teachers.  The school had no religious 

affiliations and depended on philanthropic donations and general private contributions for 

financial stability and growth.  Many of Snow Hill’s teachers were recruited from the nearby 

Tuskegee Institute, and most of these young teachers, though not much older than the students 

they were teaching, would get their first teaching experiences at Snow Hill.  Table 1 presents a 

few Tuskegee teachers during the early years of Snow Hill’s history. 
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Table 1 

Tuskegee Graduates and Years They Taught at Snow Hill Institute  

 

Name of 
Student 

 

Official 
Residence 

 

Tuskegee 
Grad Date 

 

Year 
1893 

 

Year 
1894 

 

Year 
1895 

 

Year 
1896 

 

Year 
1897 

 

Year 
1898 

 

Year 
1899 

 

Year 
1900 

 

Bradford, Rosaline 

 

Tuskegee, AL 

 

1893 

 
 

 
 

 
 

 
 

    

 
Clopton, Ophelia 

 
Mt. Meigs, AL 

 
1893 

 
 

 
 

 
 

 
 

    

 

Edwards, William J. 

 

Snow Hill, AL 

 

1893 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

Barnes, Henry A. 

 

Tuscaloosa, AL 

 

1897 

     

 

 

 

  

 
Bennette, Laura Belle 

  
1895 

   
 

     

 

Van House, Luther 

  

1897 

     
 

   

 

Browning, Lizzie S. 

 

Loachapoka, AL 

 

1895 

   
 

     

 
Parker, Emma J. 

  
1891 

        

 
William H. Holtzclaw 

 

Mary E. Patterson 

 
Tuscaloosa, AL 

 

Tuscaloosa, AL 

 
1897 

 

1896 

     
 

 
 
 
 

 
 
 
 

 
 
 
 

 

Warrick, Maggie 

 

Tuskegee, AL 

 

Unknown 

      
 

  

Source. Department of Archives, Tuskegee University 

 

 

 

In addition to being a place where young graduates could gain experience, Snow Hill 

Institute served as a vessel by which teachers, particularly women, could establish themselves as 

educators in a respectable profession.  Regardless of the times and the odds against them, these 

women still came, still taught, and still participated fully in Snow Hill’s development and 

operation.  Because quite a few people graduated from Snow Hill and moved on to college, 

including some of the study’s participants, Snow Hill served is as an example of a college 

preparatory school (as we know them today), laying the foundation for many young people to 

become more educated and, in turn, educate and benefit the greater community.  In addition, 

Snow Hill was a boarding school, which indicated that there was a college-like atmosphere 

similar to the dormitories we see on the college campuses of today.  Snow Hill was definitely a 

passageway to college for many students.  
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The students of Snow Hill were expected to abide by the institution’s rules, work hard, 

and make positive contributions to the school community; nothing was given to anyone.  If 

someone was in need, he or she was expected to earn what they needed.  Therefore, the students 

who were unable to afford tuition or room and board were given opportunities to earn their 

educations by working on the campus, for example, planting crops, painting, or assisting the 

teachers or the campus’s First Lady.  The rules and regulations for students at Snow Hill were 

clear and simple (as seen in the Snow Hill Institute Student Catalogue 1898−99): 

Every student is subject to discipline.  The principal mode of discipline is demeriting. 

Thirty three and one third demerits constitute one warning; three warnings will cause the 

students to be dismissed. Students may be sent home for inability to master their studies. 

All students must labor.  Profane language, use of tobacco, intoxicant, card playing. . . (p. 

6) 

On May 11, 1899, Snow Hill Institute graduated its first class, which consisted of four 

students: Elisha Sylvester Handy, Lucy A. Purifoy, Willie Lee Thomas, and Thomas F. Johnson 

(Stone, 1989).  Both Purifoy and Johnson, who were later married, became faculty at Snow Hill 

after graduating.  On May 9, 1901, Snow Hill held its third commencement ceremony.  In this 

graduating class were Carrie Viola Johnson, Frank H. McCants, John P. Thomas, and James 

Brooks Thomas (Stone, 1989).  According to record, Snow Hill saw its highest number of 

students, 400 to be exact, on October 7, 1901.  In 1904, the school name was officially changed 

to Snow Hill Normal and Industrial Institute.  According to school records, at least 15 women 

were employed as faculty and administrators at Snow Hill in 1908.  In 1921, there were over 25 

faculty members at Snow Hill, the institution owned over 24 buildings, and Snow Hill had 
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around 1,800 acres of land (Edwards, 1918).  In addition, there were students from 33 counties in 

Alabama and eight states other than the home state (Edwards, 1918). 

The Birth of Snow Hill and Rural Industrial Education in the South  

Snow Hill’s development was inspired by the emergence of other rural industrial 

institutions of the South.  The lineage of these industrial education institutions commenced with 

Mary Peake teaching Black children under an oak tree in Monroe, Virginia, on September 17, 

1861.  In 1863, this assembly of teacher and learners became known as the Butler School for 

Negro Children.  In 1868, Hampton Normal and Industrial Agricultural Institute was started in 

Hampton, Virginia, inspired by the Butler School.  (Booker T. Washington, a graduate of 

Hampton Institute, later became principal of Tuskegee Institute.)  By an act of the Alabama 

legislature in 1880, Tuskegee Normal School became Tuskegee Institute, and its first class of 30 

students and one teacher was held in a small shanty (Wright & Neill, 1911).  Many of 

Tuskegee’s graduates gained their first teaching experiences at Snow Hill Institute.  

The year 1893 was the beginning of Snow Hill Institute’s history, as three Tuskegee 

graduates embarked on a mission that would change many lives.  In 1893, there were no 

education institutions for the Black children of Wilcox County that would meet any clear 

definition of the word school.  As cited in Stone (1989), what was considered public education 

for Black children in the late 19th century was a far cry from what was actually considered a 

school.  Snow Hill was created to give young Black children a place to get industrial educations 

that would help them become better farmers and give them skills in various other trades, thereby 

enabling them to become self-reliant.  The school literally opened its doors to all who wished to 

attend if they simply contacted the school to express interest.  As shown in Snow Hill’s student 

catalogue for the 1898-1899 academic term, 
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Anyone wishing to enter this institution may write first to the principal, William J. 

Edwards, stating their age, sex, etc. State whether or not you desire to enter the night 

school or day school. The principal will then send you application blanks which you may 

fill out and return to him. After he receives this, he will write you a letter admitting you 

to the institution or rejecting as the case may be. We will have room next term for one 

hundred new students. (Snow Hill Institute, 1898-99, p. 14) 

At its inception, there was no strategic plan as to how Snow Hill would provide the local 

community with something that the state and county governments were unwilling to provide, 

which was, according to Cohn (1968), the case for most schools developed during the industrial 

education movement.  Cohn noted, “The industrial education movement began in a desultory 

way in the late 1870s as a demand for manual training in the elementary grades and trade 

training on the high school level” (p. 95).  Snow Hill was developed in response to the need for 

the local Black population to be literate, skillful, and self-reliant to serve their community and to 

help these communities rise beyond the current state.  Thus, the mission of Snow Hill emerged as 

a focus to eradicate illiteracy and teach children how to attain self-reliance. 

Carving a Space for Snow Hill 

William James Edwards was a graduate of Tuskegee Institute.  After graduating, Edwards 

traveled by foot throughout Wilcox County to determine if schools already existed for Camden’s 

Black youth (Edwards, 1918).  According to Edwards (1918), he informed the local population, 

throughout his journey, of his intent to build a school in Snow Hill, Alabama, and encouraged 

the parents of school-aged children to allow their children to study at Snow Hill. Edwards 

traveled through several communities, including Minter, Ackerville, Pineapple, Farmersville, 

Richmond, Tilden, Camden, Furman, Greensboro, and Oak Hill.  He determined that there was 
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indeed a need for a structured school to serve the Black children in all of the areas he visited 

(Edwards, 1918). 

In his autobiography, Edwards (1918) described his job at a sawmill in Snow Hill, 

Alabama, in the summer of 1893, stating that he was compensated in lumber instead of money so 

that he could build this school he envisioned.  The first structure was a crudely built, single-

room, log cabin-styled schoolhouse with three teachers and 150 students, with Edwards serving 

as both principal and teacher.  With the exception of receiving land from an Alabama man 

named Ransom O. Simpson, it was clear that Edwards built the first schoolhouse without any 

financial assistance. According to Stone (1989), 

The state furnished not one cent for this purpose nor rendered any financial support to the 

 school.  Other than the acreage furnished by R.O. Simpson, it was the Afro-American 

 community of Snow Hill who initially provided for the welfare of the school. (p. 79) 

Snow Hill’s campus was located approximately two miles west of Snow Hill, Alabama. 

Most of the campus was built on land that was primarily flat but with a slight incline; the 

campus’s main road gradually ascended toward the founder’s home, which sat in the middle of 

the crest and overlooked the campus.  An image drawn around the year 1925 by John W. 

Robinson, a student at Snow Hill, showed the campus as a small community of buildings 

consisting of the cafeteria, Rose Cottage Memorial Library, Cheers Cottage Health Center, the 

girls’ dormitory Bradford Hall, and the boys’ dormitory Simpson Hall.  According to the 

Alabama Historical Commission, (2007/08), nearly 4,000 acres of land were controlled by Snow 

Hill Institute at one point. 
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The Life of William Edwards 

The founder of Snow Hill Institute was born on September 12, 1869, in Snow Hill, 

Alabama.  He was raised by his Aunt Marina Rivers and later by his grandmother on the Ransom 

Plantation in Snow Hill.  Edwards enrolled in Tuskegee Normal and Industrial Institute in 1889.  

There he took great interest in following the words and suggestions of his mentor, Booker T. 

Washington, to help uplift the race by learning to be skillful in growing crops and building 

structures.  This advice and teaching young Edwards took to heart, and upon graduation from 

Tuskegee, began his mission to build a school that would uplift his race (Stone, 1989). Later, R. 

O. Simpson gave Edwards various portions of land on which to build and develop a school.  

Snow Hill evolved as an established school with faculty, school administrators, and a Board of 

Trustees.  The Snow Hill Institute (1898-1899) student catalogue included a list of members of 

Snow Hill’s Board of Trustees, which included Mr. R. O. Simpson, President; W. G. Simpson 

(R.O.’s son), Treasurer; W. J. Edwards, Secretary; and Booker T. Washington, Trustee. The only 

female BOT member listed during the 1898-1899 school year was Miss S. D. Messinger of 

Roxbury, Massachusetts, one of Snow Hill’s earliest philanthropists (Stone, 1989). 

Over a period of years, Edwards occasionally enrolled in classes in institutions in the 

north.  In July 1899, Edwards took classes at Harvard, taking several liberal arts courses in 

English composition, rhetoric, economics, politics, sociology, and educational administration 

(Stone, 1989).  Edwards engaged in further studies at Harvard under the school’s president, 

Lowell, in 1918 and took a course titled Problems of War (Stone, 1989). 

Edwards’s wife, Susie, worked as her husband’s private secretary to assist in the 

development of Snow Hill by assisting Edwards with paperwork and scheduling.  On some 

occasions, Mrs. Edwards would assist her husband with fundraising activities and appear on his 
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behalf if his presence was required elsewhere (Stone, 1989).  The Edwards had six children, four 

girls and two sons.  His daughters were Marina Blanche Edwards (Stone), Alberta Grace 

Edwards (Lee), Geneva Bell Edwards (Brown), and Hope Christabell Edwards (MacMillan).  

His sons were Wendell Howell Edwards and William James Edwards, Jr.  With the exception of 

Hope, the youngest daughter, all of their children attended and completed Snow Hill Institute. 

Almost all of Edwards’s children, grandchildren, and great grandchildren are college educated.  

They are accomplished educators, musicians, writers, and filmmakers, including film director 

and actor, Spike Lee, musician Bill Lee (father of Spike and Malcolm), Malcolm Lee, film 

director (Best Man’s Holiday Movie), and Donald Stone, author of Fallen Prince.  Edwards’s 

granddaughters and great granddaughters were classically trained musicians and vocalists.  

Almost all were educators.  A few of the grandchildren included trained musician, vocalist, and 

educator Augusta Grubb, and distinguished educator, classically trained singer, and radio 

personality A Grace Lee Mims.  One granddaughter, Consuela Edmonia Lee, educator, 

community organizer, leader, and accomplished musician, was very instrumental in Snow Hill 

Institute becoming an historic landmark and listed in the National Register of Historic Places. 

Edwards ran the school in a fair and firm manner.  He asked no more of his faculty or 

staff than he himself was willing to do.  Edwards expected teachers to do their part in thoroughly 

educating students, which included inspiring them and uplifting them spiritually.  He expected 

teachers to work hard and give a true meaning and purpose to education.  “Education, in order to 

be effective must be digested, it must be taken and put into our bodies, and it must transform us 

into a new being and then go out and live among men.  Nothing else will suffice” (Stone, 1989, 

p. 91).  Edwards welcomed all students and made it possible for all to attend. 
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One of the key responsibilities of William J. Edwards as founder and principal of Snow 

Hill was to raise money for the school.  Snow Hill Institute had no religious affiliations and 

therefore depended on philanthropic donations and general private contributions for financial 

stability and growth.  Raising money was a major part of Edwards’s responsibilities as principal 

of Snow Hill.  This he accomplished by making yearly trips up north in order to acquire the aid 

of northern philanthropists who gave to several rural industrial schools that included Snow Hill 

Institute.  In 1910, Edwards signed an appeal for Snow Hill Normal and Industrial Institute, 

expressing a dire need for financial assistance. To support Edwards, Booker T. Washington 

attached a personal testimonial to the letter: 

This is to say that I know the work that is being done at the Normal and Industrial 

Institute at Snow Hill, Alabama under the supervisions of Mr. William J. Edwards. 

Mr. Edwards has built up in a short time a remarkable, successful, and useful Institution. 

I consider him to be thoroughly honest and in every way trustworthy.  Any money given 

to him to aid his institutions I am sure, will be wisely and carefully used. I ask that he be 

given a hearing wherever he may go. (p. 4) 

The individuals who endorsed the plea for financial support to defray the cost of the fire 

damage at Snow Hill included R. O. Simpson, Professor William Howell Reed Jr. of Tuft 

College, Reverend R. C. Bedford of Beloit, WI, Major Joseph Hardie of Los Angeles, CA, Mary 

Simpkins of Jamaica Plains, MA, James H. Post of New York, and Dean George Hodges of 

Cambridge, MA.  Although these were all highly respected figures in education and philanthropy 

communities, the contributions filtered in slowly.   

In 1918, Edwards published his autobiography called Twenty-Five Years in the Black 

Belt.  In this book, Edwards recounts his meager beginnings, his days at Tuskegee, and the birth 
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and development of Snow Hill Institute, as well as some of the offshoot schools that sprang from 

Snow Hill. In this book, he acknowledged those people who moved the school forward. In 

addition to thanking the men who opened their own school and replicated Snow Hill, Edwards 

also seized this opportunity to thank the women who helped him most in his early years as a boy 

when he had no food, poor health, and no one to care for him.  Marina Rivers and Lucy George 

were instrumental to his physical, spiritual, and emotional growth and development. 

Stone, the grandson of William Edwards, wrote the book Fallen Prince (published in 

1989) as a tribute to the works and deeds of his grandfather.  In the book, Stone shared personal 

information about his grandfather’s concerns about Snow Hill’s purpose and mission for the 

community.  He also shared, based on his grandfather’s journals and diaries, the concerns and 

relationships that his grandfather had with Booker T. Washington, Tuskegee alumni, and Boards 

of Trustees members for both Tuskegee and Snow Hill Institute. 

In the early 1920s, questions began to emerge about William Edwards’s leadership ability 

and character.  According to Stone (1989), Robert Russa Moton, Washington’s successor as 

President of Tuskegee, wanted Edwards to resign from his principal position at Snow Hill. 

William Baldwin, a member of Snow Hill’s Board of Trustees, also adamantly expressed his 

desire for Edwards to step down, soliciting Moton’s help.  Moton wrote to Baldwin (as cited in 

Stone, 1989) on May 21, 1924, “Can you get to me as quickly as possible information on Col. 

H.H. Johnson of Montgomery and your opinion of our recognizing in any way his wish to act an 

intermediary in getting Edwards to resign from Snow Hill?” (p. 212).  In addition to wanting to 

remove Edwards from the position of principal, adversaries also wanted Edwards to relinquish 

his house, which they felt belonged to the school. Edwards sought legal measures in order to 

remain in his house (Stone, 1989).  
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According to Stone (1989), the plan to get rid of Edwards was well contrived by those 

who wanted to take charge of Snow Hill Institute.  At the start of the school year in 1923, 

Edwards had been accused of inappropriate behavior with two female instructors.  

Edwards hired two new teachers for the school year which began the first week in 

October, 1923.  They were Miss N. L. Chandler and Miss J. E. White.  Chandler is the 

daughter of G. W. Chandler, Supreme President of the United Order of Good Shepherds 

of U.S.A.  Though Edwards’ decision to hire Chandler was evidence of his enormous 

spirit, it proved to be a bad tactical move for by the end of February, she and White had 

alleged a ‘brutal attack’ upon them by Edwards. (Stone, 1989, p. 201) 

Later, in the same year, he was accused of misappropriation of land left by a donor from 

the north and of nepotism in hiring practices.  It was determined by those who were determined 

to oust Edwards that five of the 24 teachers at Snow Hill were related to him.  These allegations, 

though unfounded, were enough to do irreparable damage to Edwards’ reputation and good 

standing with some members of the school and the community of Snow Hill.  In addition to these 

allegations, a friend and colleague of Edwards and Treasurer of Snow Hill Institute, Henry A. 

Barnes, accused Edwards of falsifying the school’s financial records.  This blow may have 

contributed to Edwards’s ill health and spirit.  However, these allegations were not confirmed 

either.  William Edwards never fully recovered.  Sometime in 1924, Edwards suffered a nervous 

breakdown, it is believed as a result of the strain in trying to run Snow Hill Institute.  After 

making a trip up North, presumably for funds, Edwards was found in some hotel in Mississippi 

in a state of delirium.  On September 11, 1924, W. H. Holtzclaw (a former teacher at Snow Hill 

in 1897 and founder of Utica Institute in 1905 in Utica, Mississippi) sent a telegram to Mrs. 

Booker T. Washington.  “Mr. Edwards is here – his mind seriously affected – please advise 
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proper course” (Stone, 1989, p. 219).  Stone (1989) stated that Edwards was forced to resign and 

did so on July 17, 1925, due to failing health.  During 1926-1927, Edwards was recovering from 

his breakdown.  Edwards officially served as principal of Snow Hill Institute from 1893-1925. 

He lived out the remainder of his life as a private resident in the house he loved on his cherished 

Snow Hill campus.  Edwards died in 1950 at age 81 and was buried on the Snow Hill campus, at 

the top of the crescent-shaped hill, overlooking the campus of Snow Hill Institute.  

Snow Hill operated after his resignation no longer as a private school, but rather as a 

state-run school from 1924 to 1973 under the leadership of several principals succeeding 

including Harry Sims (1926-1928), Acting Principal Henry A. Barnes (1928-1929), Ligon 

Wilson (1929-1948), Joseph Davis (1948-1954), Major Lightfoot (1954-1963), and Zack A. 

Brown (1967-1973).  Harry A. Simms, a graduate of Tuskegee Institute replaced Edwards as 

principal of Snow Hill Institute in 1926.  Before Simms became principal of Snow Hill, he 

worked as a farm demonstration agent, and he had done teaching experience in industrial classes.  

He lacked training in leadership, fundraising, and supervision.  Simms’s tenure as principal was 

short lived and his reputation went downhill with staff and students as a result of unwise 

administrative initiatives that were not productive for the school or the staff.  Disgruntled 

students and graduates sent a letter to the board in 1927 asking for Simms’s dismissal.  Simms’s 

last year as principal of Snow Hill was 1928-1929. 

Henry A. Barnes graduated from Tuskegee in 1897 and began his teaching career in that 

same year at Snow Hill Institute.  He taught music and directed the band.  In addition to being a 

member of the Board of Trustees for Snow Hill during the 1916-1917 school years, Barnes also 

served as a member of the Executive Council for Snow Hill, Treasurer, and Financial Secretary 

at various times throughout his employment at Snow Hill Institute.  Barnes served as acting 



74 

principal of Snow Hill from 1928-1929.  Ligon Wilson, a Hampton Institute graduate, was 

appointed by the board to be the next principal of Snow Hill Institute in 1929.  Wilson was one 

of Snow Hill’s most successful and productive principals.  He was an efficient administrator, 

availing himself to students, staff, and the Snow Hill community.  He also established a good 

rapport with William Edwards and sought his counsel and advice on certain issues.  Occasionally 

Wilson invited Edwards to evening worship service to deliver sermons to the students.  Joseph 

Davis followed Wilson as principal of Snow Hill Institute in 1948, presiding until 1954.  Records 

show that in 1954 Davis completed a master’s degree at Alabama State University; his 

unpublished thesis was titled A Historical Study of Snow Hill Normal and Industrial Institute and 

Its Contributions to the Educational Program of the State of Alabama.  Major Lightfoot reigned 

as principal of Snow Hill from 1954-1963, and Zack A. Brown was the last principal of Snow 

Hill Institute, as the school officially closed its doors in 1973.   

Imitating Washington and Tuskegee: Edwards and Snow Hill 

Prior to graduating from Tuskegee, Edwards decided that he would start a school that 

mirrored his alma mater in all manner of structure, purpose, and philosophy (Stone, 1989).  In 

doing so, Edwards put forth great effort to align his school and his life with that of Booker T. 

Washington.  The philosophies of teaching and learning at Snow Hill Institute emulated that at 

Tuskegee.  The curriculum, philosophies, and the goals of the institutions were similar.  The 

similarities of Washington and Tuskegee and Edwards and Snow Hill were revealed in their 

early days as boys.  As boys, both wanted desperately to go to school, and both arrived at their 

alma maters, Washington at Hampton Institute, and Edwards at Tuskegee, hungry, poor, and in 

dire need of food and clothes.  Upon graduation from their respective schools, both went on to 

head an institute as a founding principal.  Washington became principal of Tuskegee Institute in 
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1881, and Edwards became principal of Snow Hill Institute in 1893.  Both men believed firmly 

in the work ethics espoused by the Hampton-Tuskegee Model, i.e., to work with the head, heart, 

and hands in order to prosper and become self-reliant.  Both resided on campus in houses built 

by students and situated at a focal point on the campus that gave a panoramic view of their 

respective campuses.  Both men published their autobiographies during the last half of their 

careers.  Washington’s Up from Slavery was published in 1901, and Edwards’ Twenty-Five years 

in the Black Belt was published in 1918.  As a final tribute, the final resting places for each of 

these leaders are located on grounds of their beloved institutions. 

Key Interactions Between Edwards and Washington 

Throughout the course of their relationship, there were several personal interactions 

between Edwards and Booker T. Washington.  During the time that Edwards was a student at 

Tuskegee, 1889-1893, there were occasions when he would hear lectures delivered by his 

mentor, Washington.  After Edwards graduated and founded Snow Hill, there were occasions 

when Washington would personally advise him on matters of philanthropic endeavors.  “In June, 

1897, Washington invited Edwards to join him on a fundraising tour that he was making with the 

Tuskegee Quartet” (Stone, 1989, p. 86).  This tour allowed Edwards to get a feel for the skills 

required to get sizable donations for supporters of rural schools. It was during this tour that 

Edwards met Susan Messinger, a resident of Boston, who would become and remain a loyal 

supporter and benefactor to Snow Hill Institute. 

It was Edwards’s belief that the success of a school was determined by the character, 

qualities, and accomplishments of the school’s graduates (Stone, 1989).  At Snow Hill, Edwards 

demanded no more of his students than he was willing to do himself, thus exemplifying the 

motto that was instilled in him at Tuskegee Institute: Deeds, not words. 



76 

The Curriculum 

Most of Tuskegee Institute’s female students took courses that gave them areas of 

specialization, in a sense, particularly in trades such as millinery, laundering, printing, sewing, 

and tailoring, among other things (Commissioner of Labor, 1910).  Their occupational 

preparation at Tuskegee consisted of three to four years of education and training in a specific 

trade area and in general academic areas.  Thus, the Tuskegee graduates who moved on to Snow 

Hill developed curriculum patterned after the curriculum at Tuskegee Institute.  

The curriculum for female students at Snow Hill included domestic classes in areas such 

as laundering, cooking, sewing, and ironing, all of which were considered home domestics.  Girls 

also took classes referred to as the 3Cs: cooking, caring, and cleaning (Lane, 2001).  In addition 

to these domestic classes, girls took courses in reading, writing, geography, arithmetic, and other 

disciplines. 

Notable Women of Snow Hill 

Consuela Edmonia Lee 

Consuela E. Lee has a special place in the pages of Snow Hill’s history because of her 

efforts and contributions to the resurrection and survival of Snow Hill Institute.  Furthermore, the 

story and history of Snow Hill cannot be told without including its final chapters, which in part, 

are largely due to the sacrifices, effort, and resolve of Ms. Lee and her supporters.  Her 

determination to reopen Snow Hill emulates the spirit of Mary Peake, Nannie Helen Burroughs, 

and Lucy Craft Laney, who found ways through sheer grit and determination to open schools for 

Black students.  In the case of Ms. Lee, she devoted more than 20 years of her life to 

resuscitating the school that her grandfather founded some 86 years earlier.  
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Consuela Lee, one of Edwards’s granddaughters who went to Snow Hill and graduated 

from there in 1944, returned to Snow Hill to visit the old campus that she had not seen in many 

years, perhaps since her graduation from there in 1944.  After graduation, Consuela became busy 

doing the things that young artistic college graduates do; she was honing her talents, building a 

career, adjusting to marriage and family, and starting a profession.  After graduation from 

Hampton Institute, Consuela acquired a job teaching music at Talladega College and later also 

taught at Fisk and Hampton Universities.  She had two children, developed her career as an 

acclaimed musician, and earned a master’s degree from Northwestern University.  Somewhere in 

between these events in her life, Consuela returned to Snow Hill to visit her old alma mater.  

What she saw there broke her heart and changed her life drastically.  Weeds had overgrown and 

overtaken empty sagging buildings in dire need of repair and paint.  Offices and classroom that 

were once occupied by faculty and students now held broken furniture, torn sofa cushions, and 

bags of trash and garbage.  Rooms that once served as offices were being used as storage space 

for unwanted and discarded items. 

The beautiful Snow Hill campus that was once abuzz with teachers’ cottages, student 

dormitories, a library, and other campus buildings was now a sight of shambles and ruins.  

Consuela saw this place being used as a dumping ground, and decided to dedicate her life to 

restoring it.  She decided at that point that restoring Snow Hill was her mission in life and she 

resolved to return to Snow Hill and to restore it to the luster that shone when she went there, 

some 30 years earlier.  She divorced her husband, restored her last name to Lee, quit her job, put 

her career on the back burner and returned to Snow Hill, where she stayed until her health failed.  

In that time from 1979-1985, Consuela Lee accomplished so much for Snow Hill, and changed 

the course of its history, almost single-handedly.  With the help of Pearlie Locke, a Snow Hill 
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resident and community leader, Consuela was able to meet with other Black leaders and lay out 

her plans for the resurrection of Snow Hill Institute. 

She personally led campaigns to acquire petition signatures to reopen and restart the 

school. She also fought the opposition in trying to regain Snow Hill a land acreage that had 

begun to dwindle away after outside governance boards were appointed by the state of Alabama. 

In 1979, the doors of Snow Hill Institute were reopened under the name Spring Tree/Snow Hill 

Institute for the Performing Arts, where Ms. Lee served for 25 years as its director.  During her 

25 years as its director, Ms. Lee initiated a number of activities to garner community support and 

involvement in the continued restoration of Snow Hill Institute.  One annual activity was a 

concert performance that attracted participants from across the country. She invited and received 

such notable guests at Snow Hill that included Ruby Dee, Delroy Lindo, Spike Lee, Gil Noble, 

Max Roach, Milt Jackson, Odetta, Melba Joyce, Lionel Hampton, and many others.  

Because of Ms. Lee’s relentless determination to continue her grandfather’s mission, 

Snow Hill Institute was officially declared a national historic landmark in 1995 and was listed in 

the National Register of Historic Places.  In addition to advocating education, Lee was a trained 

pianist, having studied music at both Fisk University and Northwestern University.  A lover of 

jazz, Lee was hired by her nephew, Spike Lee, as the music director for the popular film School 

Daze (Weber, 2010).  Consuela Lee was researched posthumously as a participant in this 

research study project because of her unwavering determination to reopen the institution after it 

officially closed in 1973.  It was my intention to personally meet Ms. Lee, but that opportunity 

did not occur.  She died on December 26, 2009, in Atlanta, Georgia; she was 83 years old. 
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Rosaline Bradford and Ophelia Clopton 

In 1893, two African American women, Rosaline Bradford and Ophelia Clopton, joined 

William J. Edwards (founder and principal) at Snow Hill, taking on the challenge of teaching the 

Black children of Wilcox County.  Ophelia Clopton was from Tuskegee, Alabama, and Rosa 

Bradford was from Mt. Meigs, Alabama.  As Edwards’s former classmates, both women were 

motivated—just as Edwards was—by their principal and mentor Booker T. Washington’s 

lectures and speeches.  When Edwards expressed his desire to start the school, both ladies 

offered their assistance (Edwards, 1918).  Both Clopton and Bradford were employed at Snow 

Hill for four years.  Upon leaving, Clopton became principal of Mt. Meigs School, a boys’ 

reformatory located not too far from Snow Hill.  Bradford, originally from Birmingham, took a 

job in 1898 at the Slater School in Montgomery, Alabama, where she taught several years before 

taking a position at Utica Normal and Industrial Institute in Utica, Mississippi, shortly after 1905 

(Holtzclaw, 1916).  Once there, Bradford worked under the direction of William H. Holtzclaw, 

another alumnus of Tuskegee Institute and former Snow Hill teacher.  

Susie Verdell Johnson Edwards graduated from Snow Hill Institute in 1897 and assumed 

her role and responsibilities as the first lady of Snow Hill Institute.  She engaged in fundraising 

activities and performed clerical duties for the school.  Her family, the Johnson family, was 

helpful in the startup effort with Snow Hill Institute with helping to start Snow Hill with students 

and teachers and a Board of Trustees. 

Alberta Edwards Lee was instrumental in helping Edwards’s family members and 

students of Snow Hill Institute develop their musical talents.  Alberta Edwards Lee was a child 

prodigy and spent several summers studying music at the New York Conservatory of Music.  

Alberta was expected to attend Fisk University on a music scholarship, but shortly after her 
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arrival at Fisk, Arnold W. Lee, a young suitor from Florida who had also attended Snow Hill, 

met her in Nashville, and the two secretly wed.  Arnold W. Lee and Alberta Edwards Lee had 

four children who were all musically gifted and talented.  Their talents allowed them to perform 

as a group to help raise money for Snow Hill in later days.  The group, The Descendants of Mike 

and Phoebe, which consisted of Consuela, A. Grace, Bill, and Cliff, performed all over the 

country.  

Nancy Louisa Johnson Carter taught at Snow Hill in the early startup days of Snow Hill.  

She married Frank Jesse Carter, one of her students at Snow Hill Institute.  The Carters were 

instrumental in helping the founder garner the support of local residents in the Snow Hill 

community with startup people for the new school that Edwards planned to start. 

Mary Patterson Holtzclaw, from Tuscaloosa, Alabama, graduated from Tuskegee 

Institute in 1896, and came to Snow Hill to teach in 1897.  Prior to teaching at Snow Hill, she 

taught in Eufaula, Alabama.  She and her husband, William H. Holtzclaw, founded Utica Normal 

and Industrial Institute in 1903 in Utica, Mississippi.  Today Utica Normal and Industrial 

Institute is known as Hinds Community College. 

Several other women from Tuskegee Institute also taught at Snow Hill, including Lizzie 

S. Browning, an 1895 graduate of Tuskegee, and Emma J. Parker, who graduated from Tuskegee 

in 1891.  Browning and Parker eventually worked for Birmingham Public Schools and were 

praised by the district’s superintendent, Dr. J. H. Phillips, for their influence and commitment to 

their students (Thrasher, 2013/1900). 

Other Notable People Affiliated with Snow Hill Institute 

Sarah Grace Bradley received her first teaching experience at Snow Hill Institute in 1922. 

She taught at Snow Hill for two years and eventually won a scholarship from Snow Hill to attend 



81 

Harvard College.  Years later, she taught English and speech at Booker T. Washington High 

School in Atlanta, Georgia, where Dr. Martin Luther King, Jr. was one of her speech students (A. 

G. Lee, 1993b). 

Arthur W. Mitchell, a United States Congressman and representative from Illinois, 1934 

to 1942, was a Snow Hill graduate.  Arthur Mitchell was largely responsible for filing a suit 

against the railway trains when he was forced to leave a pullman car because of his color.  His 

case went all the way to the Supreme Court, and he won his case. 

Jacob Lawrence Cook was a student at Snow Hill Institute from 1911 to 1914.  He was 

well known for his skills as a piano roll artist and was considered to be one of the very best in his 

field.  He worked for the ARS Music Roll Company in New York for 50 years. 

William H. Holtzclaw, an 1897 graduate of Tuskegee Institute, taught at Snow Hill 

Institute from 1897 to 1902.  Later in 1903, Holtzclaw and his wife, Mary Patterson Holtzclaw, 

founded Utica Normal and Industrial Institute in Utica, Mississippi.  The school is still open to 

students today having evolved into Hinds College, and later into Utica Junior College. 

William James Edwards Lee, III, fondly known by family and professionals as Bill Lee, 

is noted jazz musician and composer.  Bill Lee appeared with Billie Holiday, Sarah Vaughn, 

Dinah Washington, Carmen McRae, Betty Carter, Dizzy Gillespie, Clifford Brown, Art Blakey, 

Duke Ellington, Billy Strayhorn, and many other music legends.  He also wrote a number of 

fold-jazz operas for his son, Spike Lee.  He had six children, Spike, Chris, David, Joie, and 

Cinque by his first wife Jackie, now deceased, and a son Arnold by his second wife, Susan.  

Other notable individuals affiliated with Snow Hill Institute included Dr. George 

Washington Carver, scientist and inventor; Booker T. Washington, educator and founder of 

Tuskegee Institute; Joseph Douglass, violinist and son of abolitionist Frederick Douglass 
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(Douglass often performed concerts at Snow Hill.); Roland Hays, famed singer; Samuel Cole, an 

African missionary who traveled to Africa to helped others learn of the farming methods taught 

by George Washington Carver; and Robert R. Taylor, the first graduate in architecture from the 

Massachusetts Institute of Technology (MIT) and who designed the administration building on 

Snow Hill’s campus.  Some Snow Hill graduates founded institutions similar to Snow Hill. 

Purdue High School in Purdue, Alabama, was founded by Patrick J. Carmichael.  Laurinburg 

Institute in Laurinburg, North Carolina, was founded by Emmanuel M. McDuffie, and Street 

Manual School in Minter, Alabama, was founded by Emmanuel Brown.  In addition to Snow 

Hill graduates already mentioned, there were hundreds of Snow Hill graduates who went on to 

institutions of higher learning and earned their educational degrees and gave back to their 

communities in some manner that would perpetuate the legacy of Snow Hill. 

Contributions Made to Keep Snow Hill Alive 

There were many people who gave in support of Snow Hill.  From the early days when 

Edwards made yearly trips up North to solicit funds to days later when the school fell on dire 

straits and needed funds just to pay its teachers.  There were people who were loyal and 

supportive of Snow Hill.  One key element that helped Snow Hill remain afloat after its 

reopening of Spring Tree/Snow Hill Institute for the Performing Arts was the creation of a Snow 

Hill Alumni Association.  This organization was created by the residents of New York who were 

graduates of Snow Hill.  The Snow Hill Institute Alumni & Associates of New York City was 

created in 1980 and consisted of approximately 16 members.  

Ransom O. Simpson 

A White plantation owner, R. O. Simpson, played an essential role in acquiring land for 

Snow Hill Institute.  Property sales records from the Wilcox County probate court listing of 
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property sales deed book, dated between March 31, 1916, and December 14, 1934, showed that 

half of Simpson’s plantation was purchased for Snow Hill.  Simpson, who earlier fought for the 

Confederate army, owned the land on which Edwards was raised by his aunt, Marina.  “Some 

groups of white southerners believed that the expansion of education was necessary for the 

industrialization of the South” (Spring, 2010, p. 57).  After Edwards shared with Simpson his 

desire to build a school for Black children, there was no question as to where to build it; it would 

be built on Simpson’s land.  Edwards (1918) wrote, 

On my return from Tuskegee I found Mr. Simpson deeply interested in the welfare of my 

people; in fact, it seemed as if he was looking for someone to start an industrial school 

upon his place. We had many talks together. When he found out that I had returned to 

cast my lot with my people, he seemed highly pleased and said that he would give a few 

acres for the school if I thought I could use it to advantage. I decided that this was my 

opportunity and told him that I could. He first gave seven acres, and then thirty-three, and 

finally sixty more, making in all one hundred acres that he gave the school. (p. 39)  

Papers written by R. O. Simpson’s family (1847–1971) stated, “After the war, he became 

involved with the Snow Hill Institute, and agricultural school for the Negro and Simpson later 

served as a trustee for Tuskegee Institute.” (Alabama Historical Commission, 2007/08).  

Through Simpson’s work at Tuskegee, it was assumed that Simpson was aware of Washington’s 

work and supportive of the goals of both Tuskegee Institute and Booker T. Washington.  

Simpson became a member of the Board of Trustees for Tuskegee Institute in 1897 (Alabama 

Historical Commission, 2007/08).  Simpson may have been impressed with Booker T. 

Washington’s work and may have even shared the desire to see Black children throughout the 

South get educations particularly those living on his plantation. 
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According to Stone (1989), members of the Ku Klux Klan hate group became involved in 

the effort to force Edwards out of his position and his place of residence.  Sometime during 

1923-1924, Ransom O. Simpson was secretly attacked by an intruder.  It was believed that the 

intent of the attack was to dissuade Simpson’s involvement with William J. Edwards and Snow 

Hill.  The attack left Simpson paralyzed from a stroke and near death.  It was believed that the 

person who made this assault on Simpson was actually Berto Johnson, a known Klansman who 

was recruited to scare and incite terror in Edwards and his supporters (Stone, 1989). 

The Donors 

Donations were essential in the growth, development, and ongoing survival of Snow Hill 

and the school received monetary contributions—both large and small—from many people.  On 

May 5, 1901, Edwards met with Anna T. Jeanes, a wealthy Quaker, at her home in Philadelphia, 

Pennsylvania, at 1510 Arch Street.  That same year, Edwards received a check in the amount of 

$5,000 from Jeanes. 

On December 17, 1922, The Evening World documented that philanthropist Calista S. 

Mayhew of South Orange, NJ, had died at the age of 98 years and had left $1,000,000 to several 

industrial education institutions in the south.  Snow Hill was one of the institutions listed to 

receive a portion of the money; other institutions identified as beneficiaries were Hampton 

Normal Agricultural Institute, Tuskegee Institute and Training School for Nurses, and Atlanta 

University.  However, Mayhew’s relatives contested the will, stating that she was not of sound 

mind when she signed it, and they filed an appeal against the will probate.  Mayhew had no 

children; her closest living relatives were nieces and nephews.  

In another case, a New York philanthropist, Mrs. Ellen Collins, died in July 1912, and 

left several thousand dollars to Snow Hill Institute and a few other places.  Collins had left 
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$5,000 for the New York Colored Mission and $10,000 for the New York Society of Friends.  

She had also left money for the Lincoln Hospital and Home and New York Bible Society, Peace 

Society of New York, and a gift to Booker T. Washington and his wife, of $5,000 each. 

Some of the members of the Tuskegee’s Board during 1893-1897 were W. W. Campbell, 

Charles W. Hare, Warren Logan, Seth Low, Charles E. Mason, Julius Rosenwald, Emmett J. 

Scott, William M. Scott, Frank Trumbull, V. H. Tulane, A. J. Wilborn, and William G. Wilcox. 

These influential people had both wealth and powerful positions and encouraged other 

philanthropists and benefactors to support institutions such as Tuskegee and Snow Hill.  

The “Boom” of Snow Hill: A Period of Prosperity 

Between 1915 and 1925, which is referred to as the “Golden Era,” Snow Hill saw 

tremendous growth in enrollment and employee numbers.  According to the Alabama Historical 

Commission, (1994) Snow Hill gained more land, students, and campus buildings.  The school’s 

commitment to uplifting the Black community was strengthened by the development of the 

Farmer’s Conference, an annual conference initiated in 1895 as a means for people to be 

informed about the latest farming techniques (Stone, 1989).  Local farmers and planters looked 

forward to hearing the comments of George Washington Carver, a renowned professor of 

agriculture at Tuskegee Institute, who shared his knowledge and expertise in effective crop 

production at the conferences.  

During Snow Hill’s prime years (from 1910 to 1924), the campus boasted of growth and 

prosperity. “During this period, Snow Hill Institute’s campus boasted 27 buildings, had a student 

body of 400, and owned 3,954 acres of land” (Alabama Historical Commission, 1994, p. 14).  

Despite the lack of adequate financial support, student enrollment at Snow Hill constantly 

increased, as did the need to build facilities to accommodate these students.  To help Edwards 
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acquire funds to build these facilities, Booker T. Washington, President of Tuskegee Institute 

wrote a letter to potential donors asking for donations: 

Mr. Edwards is a graduate of Tuskegee Institute and is engaged in educational work in 

the very heart of the “Black Belt” of the South, and his work has the indorsement and 

good-will of the people by whom he is surrounded.  A committee of teachers from this 

school is engaged with Mr. Edwards in strengthening various departments of his school 

work, and I feel that any encouragement which may be given him will be benevolence 

well bestowed. (Washington, 1914, p. 4) 

Hardships Faced by Snow Hill 

Snow Hill Institute faced substantial adversity at its inception and during the course of its 

development.  The struggles to develop, maintain, and protect the institution from those who 

would see it fail was an ongoing challenge to William J. Edwards and his supporters. 

Race Relations in the South 

The Black residents of the Snow Hill community were very much aware of the racist 

culture and the mindsets in the South.  One of Snow Hill’s initial struggles was the plaguing 

discrimination that was supported by various laws and policies.  Edwards developed skills quite 

tactfully and strategically in developing ways to survive in a racially divided community. The 

fact that Snow Hill was created solely for Black children indicates that racism was strong in the 

South and an ongoing reality.  

In 1893, the same year that Snow Hill opened its doors, there were more than 100 African 

Americans lynched in that same year. (U.S. Census Bureau, 2014).  Race relations between 

Black people and White people in the south were tense, and Black people tried to minimize this 

terror by peacefully adhering to Jim Crow laws.  Booker T. Washington (1904) had a letter 
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published in an Alabama newspaper in which he admonished the perpetrators, murders, and acts 

of terror: “Within the last fortnight three members of my race have been burned at the stake; of 

these one was a woman. Not one of the three was charged with any crime even remotely 

connected with the abuse of a white woman” (para. 1). 

Unequal Distribution of State Funds 

Snow Hill Institute was classified as a Negro industrial philanthropic school, which 

were, according to the Commissioner of Labor Report (1910), viewed differently from White 

philanthropic schools.  According to this report, “Industrial schools for Negroes are almost 

invariable philanthropic enterprises, and their work is usually hampered by insufficient funds” 

(p. 25).  This report (Commissioner of Labor Report, 1910) further stated, 

In any discussion of the schools for Negroes, it must be borne in mind that they should 

not be compared with the schools for whites or judged by the same standards, as in 

almost every instance they are hampered by lack of funds and in many cases it has not 

been possible to obtain for the low salaries they are able to pay the services of teachers 

experienced either in trade work or in teaching. (p. 311) 

There was an unfair distribution of state funds, which was a continuous affront to Black 

children’s rights in Camden and in other parts of Alabama.  As late as 1967, the National 

Education Association (NEA) questioned the practices of Alabama’s superintendent offices 

related to the deplorable substandard conditions of Black schools as compared to the schools for 

White children in the same districts.  These offices never gave clear or satisfactory answers to 

the NEA’s queries  but rather gave hostile retorts.  According to a Lee County Bulletin (Alabama 

State Department of Education, 1967),  
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The Alabama State superintendent of education and the State senator from Wilcox joined 

in denouncing the National Education Association’s (NEA) report of racial 

discrimination in Wilcox schools and invited the education organization to keep its nose 

out of Alabama affairs. (p. 8) 

However, contrary to the cries of meddling from the superintendent’s office, records 

supported several of the NEA’s findings: $192 per pupil was expended for the instruction of 

White students and only $123 was spent for a Black student; in capital outlay, there was $26 per 

White student and $6 per Black student; for transportation, there was $40 per White student and 

$10 per Black student; for maintenance, there was $18.07 per White student and just $0.56 per 

Black student.  In addition, 

the investigation, made following a complaint filed by Wilcox Negro teachers, showed 

further that when new buses are bought they are assigned to white or predominantly 

white schools and the old buses to the Negro schools. The average amount spent per pupil 

over a 10 year period was $226 for white children and $141 for Negro children. 

(Alabama State Department of Education, 1967, p. 4) 

Schools for Black children were purposely denied rightful funding and equipment and 

sufficient numbers of teachers and supplies.  In addition, the state of Alabama State Department 

of Education (1910) published a report on student expenditures:  

The school expenditure in Wilcox County for 1910 was $33,952.45, of which $3,339.70 

was spent on the 10,758 Negro children and $30,612.75 was spent on the 2,000 white 

children.  The expenditure for negro children was, therefore, less than 32 cents per capita; 

for white children, about $15.30 per capita. (p. 107)  
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The Persistent Issue of Insufficient Operating Funds 

Another problem plaguing Snow Hill was the struggle to meet the institution’s daily 

operational costs.  In the New York Tribune, Baldwin (1922) documented Edwards’s concern for 

his inability to pay Snow Hill teachers their modest monthly salaries of $100 in an attempt to 

attract donations.  There was a request for donations of amounts up to $2,500 to be forwarded to 

Henry Barnes, Treasurer of Snow Hill.  Edwards and other Snow Hill supporters often engaged 

in the tedious, ongoing task of fundraising.  Edwards visited philanthropic groups and 

organizations up north yearly to get monetary donations to keep Snow Hill’s teachers paid and 

keep the institution afloat. 

Unexplained Fires and Lasting Damages 

Between 1910 and 1911, a series of unexplained fires occurred on Snow Hill’s campus, 

resulting in a substantial amount of damage and the destruction of several campus buildings. 

Messinger Hall (the girls’ dining hall and dormitory), Simpson Hall (the girls’ dormitory), and 

the commissary building were all destroyed.  It is speculated that the fires may have been caused 

by faulty wiring.  Damages were estimated at nearly $15,000 more than the insurance coverage. 

Later, Snow Hill sold 10 acres of land in the center of the campus where Buttrick Hall stood 

prior to the fires to the state of Alabama for $1 to build a county school (Alabama Historical 

Commission, 1994).  Edwards also solicited money for this very cause in a letter to general 

donors (Appendix H). 

Baldwin (1922), a member of the Snow Hill Board of Trustees, on behalf of Edwards, 

solicited help from potential donors in the New York Tribune, “We need money in any sums to 

meet current expenses.  Even $1 will be great help to us in this cause and will be most highly 

appreciated by, most gratefully yours, W. J. Edwards, Principal” (p. 8). 
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After a plea for financial assistance, several individuals endorsed the plea for financial 

support to defray the cost of the fire damage at Snow Hill, including R. O. Simpson, Professor 

William Howell Reed Jr. of Tuft College, Reverend R. C. Bedford of Beloit, Wisconsin, Major 

Joseph Hardie of Los Angeles, California, Mary Simpkins of Jamaica Plains, Massachusetts, 

James H. Post of New York, and Dean George Hodges of Cambridge, MA.  Although these were 

all highly respected figures in education and philanthropy communities, the contributions filtered 

in slowly.  There were more requests for financial assistance to help rebuild after the fires, and to 

keep Snow Hill afloat (Appendix H).  More than a decade later, Snow Hill was still in search of 

financial stability.  

High Rates of Illiteracy 

 In an editorial aimed at a writer who criticized the low educational attained of Blacks in 

the South, William Holtzclaw defended the educational progress of Black students in the south in 

his response in the Kansas City Sun (1916):  

The facts which I have at my command, however, and which can be had from the United 

States census, convince me that taking everything under consideration, the Southern 

Negro’s progress during the past 50 years has far surpassed that of even the Connecticut 

Negro of whom you speak.  We ought not overlook the fact that the Southern Negro is 

making progress under tremendous difficulties—amoung them is the matter of education. 

There are, according to the United States census about 2,000,000 Negro children in the 

South who cannot get into even the poor schools that I have just mentioned.  That is to 

say 52 percent of the Negro children of the South, according to the United States census 

attend no school at all. (p. 11)   
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Yet despite the overwhelming number of illiterate Black children of Camden, there was still 

some progress made toward literacy. 

Early Opposition 

It is easy to assume that Black people would generally support Edwards’s efforts to 

educate Black children, but this was not always the case.  In many instances, there was 

opposition to the mission, goals, and purpose of Snow Hill.  This was expected from the White 

landowners who needed Black labor, but many Black people also opposed, considering it more 

profitable for their children to stay home and work for White landowners.  As stated by Edwards 

(1918), 

They were much opposed to industrial education.  When the school was started, many of 

the parents came to school and forbade our ‘working’ their children, stating as their 

objection that their children had been working all their lives and that they did not mean to 

send them to school to learn to work.  Not only did they forbid our having their children 

work, but many took their children out of school rather than allow them to do so.  A good 

deal of this opposition was kept up by illiterate preachers and incompetent teachers, who 

had not had any particular training for their profession.  In fact, ninety-eight per cent of 

them had attended no school. (p. 36) 

Snow Hill’s Demise 

In 1973, Snow Hill was closed on the heels of desegregation of Wilcox County Schools. 

After the 1954 ruling of Brown v. Board of Education (1954), racially segregated schools were 

forbidden in public schools.  The Black children in Snow Hill were bussed to other schools that 

sought racial balance and equality in education opportunities and practices for all.  The children 
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were taken away from Snow Hill and sent elsewhere to go to school.  Thus began the slow 

deterioration of an institution that once served its students and its community. 

The Resignation of William Edwards  

According to Stone (1989), Robert Russa Moton, Washington’s successor as president of 

Tuskegee, wanted Edwards to resign from his principal position at Snow Hill.  William Baldwin, 

a member of Snow Hill’s Board of Trustees, also adamantly expressed his desire for Edwards to 

step down, soliciting Moton’s help.  Moton wrote to Baldwin (as cited in Stone, 1989) on May 

21, 1924, “Can you get to me as quickly as possible information on Col. H. H. Johnson or 

Montgomery and your opinion of our recognizing in any way his wish to as an intermediary in 

getting Edwards to resign from Snow Hill?” (p. 212).  

Edwards had been accused of inappropriate behavior with two female students, 

misappropriation of land left by a donor from the north, and nepotism in hiring practices due to 

five of the 24 teachers at Snow Hill being related to him.  Although these allegations were not 

confirmed after an investigation, Edwards’s reputation was damaged and irreparable.  In addition 

to these allegations, Edwards was accused of keeping inaccurate financial records for the 

institution.  However, these allegations were not confirmed either.  William Edwards never fully 

recovered.  Stone (1989) stated that Edwards was forced to resign and did so on July 17, 1925, 

due to failing health.  Snow Hill operated after his resignation no longer as a private school but a 

State-run school from 1924 to 1973 under different leaders, including Harry Sims, Ligon Wilson, 

Joseph Davis, Major Lightfoot, and Zack A. Brown.  On the heels of a federal edict mandating 

desegregation of all public schools in the wake of Brown v. Board of Education (1954), which 

proclaimed that separate was inherently unequal and therefore unconstitutional, Snow Hill 

Institute was officially closed in 1973 and remained so until 1979. 
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Snow Hill in the 1980s and Beyond 

Following the school’s closing, in 1980, group of people from the community with 

interest in the preservation of Snow Hill’s legacy formed the National Snow Hill Alumni 

Association in 1980.  This opened the door for the opening of Spring Tree/Snow Hill Institute for 

the Performing Arts in that same year.  Consuela Lee, Grace Lee, Augusta Grubb Lee, Pearlie 

Locke, Hattie Manning and other advocates for education were instrumental in the resurrection 

of Snow Hill after its initial closing in 1973.  Along with the inspiration of their predecessors, 

these courageous and determined women helped to catapult Black women into roles of 

leadership in education and to encourage them to lean forward in their quest for empowerment in 

political, social, and educational goals.  Because of the hard work and dedication of Consuela 

Lee, Pearlie Locke, supporter of Snow Hill, and the National Snow Hill Alumni Association, 

Snow Hill Institute was placed on the Register of Historic Places on February 24, 1995. 

In 1998, students from Auburn University’s architecture department started restoration of 

the old spring gathering area, constructing a small amphitheater in the area.  In the early days of 

Snow Hill Institute, this spring was where women would gather to do their laundry washing, and 

over time became a gathering place for women to talk and socialize.  Once again, after 

restoration, the spring serves as a place for musical and social gathering for nearby students.  It is 

frequently used for outdoor musical concerts and other events. 

The Legacy of Snow Hill 

The buildings on the grounds of Snow Hill Institute serve as a reminder of the skills-

building and educational training that Snow Hill extended to its students.  As mentioned in Snow 

Hill’s catalogues from 1898-1918, “A majority of the Institute’s buildings were designed and 

constructed by students learning the trades of carpentry, bricklaying and blacksmithing, similar 
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to the history of Tuskegee University.  This reciprocating relationship was beneficial to both the 

Institute and its students” (p. 8).  During the 1897-98 school year, Snow Hill opened with 275 

students and eight faculty members.  In later years, 1920 and thereafter, many of the students that 

attended Snow Hill went on to college, enrolling at Alabama Agricultural and Mechanical 

University, Talladega College, Alabama State (formerly Alabama Teachers College), Stillman 

College, and colleges in other states, such as Xavier in Louisiana, and Morehouse College in 

Georgia.  Women were particularly plentiful in the teaching profession.  Late in 1995, Snow Hill 

was placed in the National Register of Historic Places (Alabama Historical Commission, 

2007/08).  In 1999, the Journal of Blacks in Higher Education dedicated its spring issue to Snow 

Hill Institute. 

From Learning to Teaching: The Influence of Tuskegee Graduates on Snow Hill Students 

Many of Snow Hill’s students were inspired by the faculty during their studies.  Edwards 

(1918) featured feedback from some of Snow Hill’s early students and graduates who found their 

teachers inspirational.  Edwards stated that a person can find the true worth of a teacher's ability 

to teach in the evaluative words of their students (Edwards, 1918).  

To help describe the ways that teachers influenced students during the formative years of 

Snow Hill Institute, I used personal comments that students made.  According to Edwards (1918) 

what students say about what they have learned from their teachers gives us the best measuring 

stick for good teaching.  The following are comments by students who graduated from Snow Hill 

in the early 1900s.  These comments help to shed some light on their philosophy of education, 

and how they influenced students to move forward and seek higher education.  The following 

student comments describe how their teachers inspired them.  These students attended Snow Hill 

during the early 1900s.  The point here is to look through the lens of former students to see how 
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teachers influenced them to do better and move on to getting more skills and education.  In most 

cases the year of the comment is given; however, the students’ names were not revealed:  

1900 – A music teacher inspired student to further develop musical talent. 

Fortunately for us, however, Snow Hill Institute had been established by Mr. W. J. 

Edwards, and my father being very much impressed with Mr. Edwards and his teachers, 

consulted him about entering three children, I being the youngest.  Mr. Edwards kindly 

consented and we were at once put in school there.  I was also fond of music and after 

learning that Snow Hill Institute had such an efficient music teacher, I was very much 

pleased to attend school there.  So in the year 1900 I entered.  I was enabled to develop 

my musical talent to the extent that I was selected to play for my home church, and that 

inspired other students to attend Snow Hill Institute. (Edwards, 1918, p. 64) 

1900 – A teacher inspired student to become a secretary.  Other teachers encouraged 

students to write to friends of the school for scholarships, thereby promoting students’ 

confidence and competition: 

During my first year in school there I was undecided as to just what I was going to follow 

as a trade.  I worked awhile in the sewing room then in the laundry—was also interested 

in cooking and took special lessons in cooking under Miss Mabry.  In fact, I studied 

cooking the first two years.  Finally, in my senior year, Miss C. V. Johnson, then 

Secretary to Mr. Edwards, asked me to clean the offices of mornings for her and work 

with her on my work days.  I began this work and would watch her using the typewriter 

so much until I fully decided that I wanted to make an efficient secretary for someone, 

and began working to that end.  On my work days she would have me copying letters 

with ink.  I would be careful not to make a mistake.  During the time I was working in the 
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office, Mr. Edwards would often send me on errands and tell me to see how quickly I 

could go and come.  He seemed to have been very much impressed with my work as a 

student in both the Academic and Industrial departments.  There were several prize 

contests given my class by different teachers, and I won each prize.  This was in the 

Academic department.  There were twelve members in the class.  Mr. Edwards had the 

members of my class to write some friends of the school for scholarships (this being the 

request of the friends) and of the two persons that received favorable answers, I was one. 

During the whole time I was in school I did not receive one demerit, or a black mark.  

Our teachers seemed perfect, and it was a pleasure for me to try to please them. 

(Edwards, 1918, p. 65) 

1903 – A student was inspired to continued education beyond Snow Hill Institute: 

In the year 1903 I graduated from the institution with a splendid grasp of all that the 

school stood for and in favor with all of my teachers and friends. . . So in the summer of 

1905 I attended school at Cheney, Pa., taking a special course in English, typewriting and 

shorthand.  I did my best to give satisfaction in my work. (Edwards, 1918, p. 66)  

1911 – A student was inspired to go to college after Snow Hill; and acquired satisfaction 

and desire to work: 

In the year 1909 I was made Private Secretary to Mr. Edwards and a member of the 

Executive Council.  I still had a desire to make further improvement, and in the summer 

of 1911, I attended Comer’s Commercial College in Boston, Mass., trying to become 

more efficient in the work that was assigned to my hands.  Principal Edwards would have 

to be away from the school most of the time soliciting means to carry on the work, but I 

tried to not leave a stone unturned in accomplishing the work he left behind.  Snow Hill 
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Institute succeeded in inculcating into my life a love for work, and I am not satisfied 

unless I have some work to do. (Edwards, 1918, p. 66) 

1917 – A student was grateful for having had the opportunity to work at Snow Hill: 

I worked for Mr. Edwards untiringly until October, 1917. I was married, however, in July 

1917.  I have often wondered where my lot would have been cast had there been no Snow 

Hill Institute. (Edwards, 1918, p. 66)  

Year Unknown – A student’s life was in despair until he had the fortune to attend Snow 

Hill: 

I was born of ex-slave parents on the Calhoun plantation in Dallas County, Alabama.  I 

am not quite sure of the exact date of my birth, but at any rate, as nearly as I have been 

able to learn, I was born near the village called Richmond, in the month of May, 1883. 

My life had its beginning under the most difficult circumstances.  This was so, however, 

not because of any willful neglect on the part of my parents, but as ex-slaves they 

naturally knew but little as to the providing for the maintenance of their family and home. 

I was born in a one-room log cabin about 14 X 15 feet square.  In this cabin I live with 

my mother, father and the other eight sisters and brothers until I found an opportunity to 

enter school at Snow Hill Institute, Snow Hill, Alabama. (Edwards, 1918, p. 67) 

1896 – A student learned life-skills: 

I went to Snow Hill in the year of 1896, and there remained for eight years receiving 

instruction at the hand of a loyal band of self-sacrificing teachers, who not only taught me 

how to read, write and to cipher, but in addition they taught me lessons of thrift and 

industry which have proven to be the main saving point of my life. (Edwards, 1918, p. 

67)  
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1904 – Teachers influenced this person to give back to the community: 

I completed the prescribed course of study at the Snow Hill Institute in 1904 and returned 

home as I had resolved to do, before entering school there, for the purpose of helping the 

people of my home community. (Edwards, 1918, p. 67)  

 Year Unknown – Teachers inspired student with a feeling of self-value and self-

purpose; Snow Hill Institute gave student a sense of being: 

Until I entered Snow Hill Institute, I had a very vague idea about life as it pertained to the 

Negro.  In fact, up until that time, I was of the opinion that the Negro had no business 

being anything; but after entering the school and being surrounded by a different 

atmosphere and seeing what had already been accomplished by Mr. Edwards, I soon 

realized that the Negro had as much right to  life and liberty as any other man. (Edwards, 

1918, p. 69) 

Year Unknown – A student demonstrated perseverance; overcoming obstacles and giving 

back to my people were desires of this student. 

While it was a great joy for me to be in school, I was woefully unprepared to remain 

there.  Really, I am unable to tell the many obstacles that confronted me while in school. 

But one of my many difficulties was to get sufficient clothing, for when I entered, I had 

on all that I possessed and day after day I wore what I had until finally they got beyond 

mending.  The teachers at Snow Hill were just as they are now, extremely hard against 

dirt and filth.  As I only had one suit of underwear and as we were compelled to change at 

least once a week, I could plainly see that my condition was becoming more alarming 

each day.  So I would go down to the spring at night, wash that suit and dry it the best I 

could be the heater that was in the room.  Quite often I would go for days wearing damp 
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or wet underwear, which has caused pain and doctor bills in after years.  Finally, Mr. 

Edwards relieved me of this situation when he sent me to the sale-room to get a pair of 

second-hand trousers and another suit of underwear.  My trousers didn’t begin to fit, for 

they were both too large and too long, but I wore them with pleasure because I went to 

Snow Hill in search of an education and I was willing to make any sacrifice to obtain my 

desire.  Through all of my troubles I never became discouraged, because I felt that 

someday I would be prepared to be of service to my people. (Edwards, 1918, p. 70) 

Year Unknown – Perseverance; overcoming obstacles and giving back to my people: 

Of all things that gave me inspiration while in school, Mr. Edward’s own Christian life 

which he lived before us day after day had more to do with keeping me there than 

anything else. (Edwards, 1918, p. 70) 

Based on the comments of these students, their teachers played important roles in 

influencing them to make decisions about aspirations, occupations, education, and ways of 

living.  As teachers, they did more than teach.  They modeled behavior that students emulated, 

and they encouraged education beyond Snow Hill by encouraging students to apply for college 

scholarships.  Their teaching philosophy was inclusive and involved all students who desired to 

learn.  In addition to teaching assigned academic and industrial subjects, their teachers also 

inspired and influenced them to make decisions about ambitions beyond Snow Hill Institute. 

Students went into the workforce equipped with some training in certain trades, and some went 

on to schools and colleges of higher learning.  These students and the current study participants 

share similar assessments about their teachers’ influences. 
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Themes 

This portion of the chapter describes the participants in the research study, which also 

includes demographic information as well as the way I met the participant, the participant’s 

upbringing and family situation, and the participant’s connection to Snow Hill.  Discussing the 

way I met each participant helps the reader to realize that although Snow Hill no longer exists as 

an operative school, the people involved in Snow Hill’s history and legacy remain closely knit 

and continue to maintain open lines of communication.  Included in each participant’s profile is 

the interview date and duration details as well as brief descriptions of the interview’s feel or the 

mood while interviews were in progress.   

The study participants were selected in several ways.  Some of them were identified on a 

family website entitled “Descendants of Mike and Phoebe,” or DOMAP.  Once e-mail addresses 

were found on the website, I sent a personal letter of introduction along with a query letter that I 

composed to inquire about individuals who attended Snow Hill Institute.  Since these potential 

participants had no knowledge of my purpose in seeking their contact information, I thought it 

appropriate to give them a little background information on myself before asking them to 

disclose their information, or information about possible future contacts.  This letter was sent late 

in 2010.  Those who responded to the query letter were contacted for additional information on 

people affiliated with Snow Hill Institute.  I also traveled to Snow Hill, Alabama, in May 2011 to 

tour the campus of Snow Hill Institute, now defunct, and to meet with Donald Stone, Curator of 

the Institute and grandson of the founder.  During this visit, I was also afforded the opportunity 

to meet several local residents of Snow Hill, Alabama who were relatives of people who went to 

Snow Hill.  The following month, I visited the Alabama Department of Archives and History to 
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further look for information on the school and people to contact who might still be living and 

able to give me more information about the early days of the school.  

Study Participants and Descriptions 

Over the course of a two-year period, study participants were tracked via several 

sampling forms.  In most cases, when there were some who replied, they sometimes did not meet 

the criteria.  I was interested specifically in women who had attended Snow Hill, and I wanted to 

interview women in order to get their firsthand account and perspective of their experiences at 

Snow Hill.  Although some men responded to my queries, I was unable to interview them.  I did, 

however, take any information they shared that might lead me to a woman who met the criterion 

for participation in this study.  I used internet, letters, phone calls, snowballing, and emails to 

contact the study participants.  After finally contacting a participant who met the criteria, I made 

an effort to win the trust of the participant so that she would feel comfortable telling me about 

her life.  I accomplished this by first telling her a little bit about my purpose for calling her, and 

sharing a little bit of information about my background.  Then I allowed her to talk, and guided 

the talking points at the beginning of the conversation.  However, not all of my attempts went 

smoothly.  The daughter of one of the potential participants I really wanted to interview hung up 

on me because she could not understand how I got her mother’s telephone number.  Yet another 

potential participant’s son would not allow me to speak to his mother; she was elderly and not 

feeling well.  In the end, seven people were interviewed—three sets were mother and daughter.  

The mothers were grandchildren of the founders.  Only one mother-daughter relation was known 

to me at the start of interview scheduling.  The other two were revealed during the recording of 

interviews.  One participant, from a middle class Black family, and who referred to Snow Hill as 

a place of higher education, was not related to the founder.  Her father was in the shipping 
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business.  She never completed college but had finished two years.  Table 2 shows the 

participants’ demographic information. 

Table 2 

Participant Demographics 

 

Pseudonym 

 

Residence 

 

Age 

 

Institution 

Career 

Activities 

 

Years 

 

Tracey Garrison-

Feinberg 

 

 

NY 

 

48 

 

University of Texas 

University of Texas 

 

Educator, 

Director of 

Education Ctr. 

 

26 

 

Monica 

Moorehead 

 

 

NJ 

 

61 

 

Hampton Institute 

 

Educator 

Social Activist 

 

11 

23 

 

Deirdre Thompson 

 

 

MI 

 

70 

 

Central State 

University 

 

Educator 

 

40 

 

A. Grace Lee 

Mims 

 

 

OH 

 

92 

 

Hampton Institute 

Case Western 

Reserve 

University 

 

Educator 

Radio Host 

 

 

35 

 

Nancy Hooten-

Garrison 

 

 

TX 

 

67 

 

Hampton Institute 

 

 

Substitute 

Teacher/ 

Self Employed 

 

30 

 

Augusta Grubb 

 

 

NY 

 

92 

 

City College of New 

York 

 

Educator 

 

 

40 

 

Cybeale Ross 

 

 

*Delois 

Carmichael 

 

*Hattie Handy 

Mannine 

 

NY 

 

 

AL 

 

 

AL 

 

91 

 

 

82 

 

 

94 

 

Alabama A & M 

College (2 yrs.) 

 

Alabama Teachers 

College 

 

Tuskegee (Institute) 

Univ. 

 

Homemaker 

 

 

Educator 

 

 

Educator 

 

 

70 

 

 

50 

 

 

45 

Note. *Pilot study. 
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Tracey Garrison-Feinberg.  The first telephone interview scheduled in the current study 

was with Tracey Garrison-Feinberg.  Tracey Garrison-Feinberg responded to the original query 

letter sent via e-mail to those people with e-mail addresses listed on the DOMAP website in 

which I was searching for relatives of William J. Edwards, the founder of Snow Hill.  Herman 

Hooten, Tracey Garrison-Feinberg’s godfather, had received and responded to the same inquiry 

letter and mentioned Tracey Garrison-Feinberg’s name as a contact person who would have 

additional information about Snow Hill.  Tracey Garrison-Feinberg is a 48-year-old African 

American woman who was born in Tuskegee, Alabama, in 1966.  She is the eldest daughter of 

James Garrison, Jr., and Nancy Hooten-Garrison.  Tracey Garrison-Feinberg is the great-

grandchild of Nancy Louisa Johnson, who taught at Snow Hill.  Nancy Louisa Johnson is the 

sister of Susie Verdell Johnson, who later became William J. Edwards (founder of Snow Hill).  

Currently, Tracey Garrison-Feinberg lives in New York City with her husband and nine-year-old 

daughter.  

Tracey Garrison-Feinberg received both a bachelor’s and master’s degrees at the 

University of Texas – Austin Campus.  She recalled that when she was 16, when it was close to 

graduating from high school, she began to look at various colleges to attend.  She felt that 

although Tuskegee was the choice for most local high school students in Tuskegee, Alabama, she 

wanted to go somewhere different because many of her relatives had either taken classes at 

Tuskegee or graduated from there.  At that time, she received an invitation to tour the University 

of Texas- Austin campus and she did.  She “fell in love with it, applied for admission and was 

accepted to the university.”  Upon receiving her bachelor of arts in secondary education, she 

decided to continue there for her master’s degree in social science with a concentration in U.S. 

History. 
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Shortly following college graduation, Tracey Garrison-Feinberg worked as a social 

studies teacher in one of Austin Independent School District’s schools for five years.  Later, she 

did consultant work for College Board, giving workshops for teachers of AP U.S. History.  

Following that, she was employed by Facing History and Us, an organization focusing on 

knowledge and history of diverse groups.  She has worked at Facing History in New York since 

1995.  Here, in this position, Tracey Garrison-Feinberg served as a developer of curriculum and 

held seminars for teachers who wished to become better teachers.  Tracey Garrison-Feinberg also 

did some consulting work for the Schomburg Center and the 9/11 Tribute Center in New York. 

However, most of Tracey Garrison-Feinberg’s work experiences have been in the areas of 

“working with and supporting other teachers.”  Most recently, in October, 2013, Tracey 

Garrison-Feinberg acquired yet another position with Facing History and Us dealing with 

education and the development of educational curriculum.  She currently serves as Director of 

the Holocaust Education Center in Long Island, New York. 

Tracey Garrison-Feinberg’s great grandmother was Nancy Louisa Johnson, the sister of 

Susie Verdell Johnson, who later became the wife of William J. Edwards, founder of Snow Hill 

Institute.  Tracey Garrison-Feinberg’s maternal great grandmother, Nancy Louisa Johnson, was a 

teacher at Snow Hill Institute.  Frank Jesse Carter was a student of Nancy; they would later 

marry.  Thus, Tracey Garrison-Feinberg’ great grandparents were products of Snow Hill 

Institute. 

This value of education, Tracey Garrison-Feinberg says, goes back to the days before 

Tuskegee, and she talked about her ancestors, Mike and Phoebe.   

And there was every reason for our ancestor, Mike, to be permanently separated from his 

wife, Phoebe, and their, at the time, six children.  But he bought himself out of slavery 



105 

and he got himself from South Carolina to Alabama and that’s the story that got passed 

down about these two people who insisted that their family be intact, even at a time 

where there was nothing to support that. 

She said that by the time she was nine years old, she knew at that point that she wanted to 

become a teacher.  She said that her mother and grandmother used to tell her stories about Snow 

Hill and that her grandfather and grandmother graduated from college.  However, Tracey 

Garrison-Feinberg said that she did not understand the weight of her mother’s and grandmother’s 

words until she became an adult; then and only then did she begin to connect the dots and realize 

the importance of the family lineage as it related to education. She now realizes the impact that 

Snow Hill Institute and the storytelling of her grandfather Jesse Carter, who was a student at 

Snow Hill, played in helping her to realize and continue the legacy of Snow Hill.  

When asked about how Snow Hill inspired her, Tracey Garrison-Feinberg answered, “It 

inspires me more—in more ways than I can even count.  There are very few days that I go 

without thinking about this long line that I’m connected to.”  She plans to continue the legacy of 

Snow Hill, Williams James Edwards, and of Frank Jesse Carter, her maternal great grandfather, 

by instilling the value of education and heritage in her nine-year-old daughter.  She plans to also 

continue to attend and participate in the DOMAP biannual (even years) family reunion as she has 

consistently done since 1991. 

The interview with Tracey Garrison-Feinberg was warm, friendly, and upbeat, and she 

willingly spilled her knowledge of and relationships with Snow Hill.  Initially during Tracey 

Garrison-Feinberg’s interview, there was a bad telephone connection.  Although Tracey 

Garrison-Feinberg and I were disconnected twice, she was very kind and apologetic.  On our 

third attempt, she decided to use her mobile phone, and we then proceeded into a most delightful 
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interview.  Interestingly, both Tracey Garrison-Feinberg and her mother, Nancy Hooten-

Garrison, were participants in the current study.  Tracey Garrison-Feinberg says that her family 

puts great value and emphasis on education. 

Monica Moorehead.  Monica Moorehead, a 52-year-old African American woman and 

daughter of Consuela Lee, was the second interviewee.  Monica Moorehead and her brother, 

Cameron, were identified in an article that I read about their mother’s work and effort to 

continue the legacy of Snow Hill Institute 

I followed up on several leads in the article and eventually reached Monica Moorehead. 

Although the intent of my interview with Monica Moorehead was to learn more about her, it was 

evident that her story went hand-in-hand with her mother’s story; she intertwined both stories 

throughout the interview.  I was fortunate to reach Monica Moorehead, and I felt even more 

fortunate to have the opportunity to learn as much as I did about her mother, who passed away 

four years ago.  Monica Moorehead is the great-granddaughter of William Edwards, the founder 

of Snow Hill, as her mother Consuela is the daughter of Alberta G. Edwards Lee, who was 

William Edwards’s daughter.  

At about age six, Monica Moorehead started school at Snow Hill Institute and attended 

the first grade there for at least six months before moving to Texas with her parents.  By 1967, 

Monica Moorehead’s family had moved to Hampton, Virginia, where her father was already 

employed as a basketball coach.  In 1967, Monica Moorehead went to high school at Kecoughtan 

High in Hampton, Virginia.  One of the comments that stood out in this interview was Monica 

Moorehead’s description of her high school days at Kecoughtan High in Hampton, Virginia.  She 

stated that she was miserable at that school and hated it so much that she did not even participate 

in the graduation ceremony.  She recalled vividly one incident when she joined the band and 
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wanted to play the trumpet.  The school had a theme of Dixie and wanted her to learn to play the 

Dixieland song; she refused to do so, and was kicked out of band.  Her mother, Consuela Lee, 

forced the school to reinstate her daughter in the band without her having to learn or play the 

Dixieland theme.  That was the start of Monica Moorehead’s ability to take a stand on her 

positions and to stand up for those rights.  After high school graduation, Monica Moorehead 

attended Hampton Institute and earned a bachelor of arts in education.  She taught first grade for 

several years and later became active in community organization and social change.  In 1981, 

Monica Moorehead involved herself with social activism:       

In 1981, I just devoted myself full time to being a political activist at that time.  Yeah. 

And I’ve traveled all around the world because you know I’m a socialist.  So a lot of my 

work has been just solidarity with other countries trying to be independent, especially 

from the U.S. from U.S. domination.  So I’ve been in South Africa; I’ve been to Cuba; 

and to Iraq.  I’ve been to so many places around the world.  So I have a worldwide view 

of really poor working people around the world, you know, connecting me to the struggle 

here. 

Monica Moorehead is most proud of the fact that her great grandfather sacrificed so much 

to be able to help his people.  She is also proud of the fact that she can trace her ancestry back to 

the 19th century.   

For me I think I’m the 7th generation of the slaves named Mike and Phoebe, who were 

brought to Alabama in 1831, I believe.  So the fact that he was able to trace our ancestry 

because a lot of people can’t say that, they can’t say that. 

Monica Moorehead is especially proud of her mother, Consuela Lee:  
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See my mom is so special.  I think that she’s the most influential individual in my life 

because of her strength because of her integrity, not to say her incredible talent how 

brilliant she was.  But the fact that she gave it all up.  She could’ve been just as famous as 

a Dizzy Gillespie or a Miles Davis or anybody, or Mary Lou Williams, anybody like that. 

The interview with Monica Moorehead was greatly anticipated due to who her mother 

was and also because Monica Moorehead wanted to seize this opportunity to discuss the many 

sacrifices her mother made to save Snow Hill.  It was a pleasure to interview Monica Moorehead 

and learn of her social activism and her dedication to working with people living in poverty. 

Monica Moorehead was instrumental in the creation of the Consuela Lee Foundation for Music 

Education. 

Deirdre Thompson.  Deirdre Thompson was the third person interviewed in the current 

study.  Deirdre Thompson was 70 years of age at the time of the interview and is a resident of 

Detroit, Michigan. During the search for women affiliated with Snow Hill, someone suggested 

that I contact Deirdre Thompson because she was the great-granddaughter of William Edwards, 

and sure enough, she was listed as such on the DOMAP website.  When the interview with 

Deirdre Thompson was scheduled, I was not aware of the fact that she was the daughter of, 

Augusta Grubb, another interviewee.  

After graduating from Snow Hill Institute in 1961, Deirdre Thompson went on to college 

at Central State College in Wilberforce, Ohio, where she majored in music with a concentration 

in piano.  After college, she acquired a job in Detroit at a middle school and taught music there 

for four years.  She later transferred to another middle school on the west side of Detroit where 

she taught for 13 years.  Her next employ would take her to Mumford High School, also on the 
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west side of Detroit, and this is where she remained until she retired.  She retired after 40 years 

of teaching. 

She said that she did not realize the impact that her grandfather had on the family and its 

history until she was in her mid-teens.  At that time, she said, she was most proud to be part of 

this family and so proud of his accomplishments.  She emphasized the fact that her great 

grandfather was in such bad shape physically (he was sickly) and physically challenged.  Yet, 

despite these obstacles, he walked all the way to Tuskegee from Snow Hill to get an education. 

Her voice exuded with pride and gratitude for such a strong and determined relative.  

Today, even after 40 years of service and retirement, Deirdre Thompson is still actively 

involved with young people and teaching in Detroit.  “I have two children’s choirs and I gave up 

the teenagers last year. So that’s how I’m able to still work with kids.”  At the conclusion of the 

interview, Deirdre Thompson offered a suggestion of perhaps interviewing her daughter, 

Courtney, if I wanted to get viewpoints from a younger generation. Courtney spent a summer at 

Snow Hill helping Consuela Lee restore and refurbish the campus premises.  Although the 

interview with Courtney would have given me a perspective of the Snow Hill legacy from a great 

great-granddaughter’s point of view, the opportunity to interview her did not materialize because 

of time constraints. 

Deirdre Thompson talked quite a bit about her passion for teaching and how she was able 

to connect with her students to let them know that she cared and she was listening to what they 

were saying.  She took great pride in being the great granddaughter of the founder of Snow Hill 

Institute, and enjoyed attending Snow Hill Institute.  She said that she missed the teachers at 

Snow Hill because they were young and inspiring.  She said that they made you feel like you 
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could do anything, and they made your feel like you could succeed at doing and learning 

anything. 

A. Grace Lee Mims.  A. Grace Lee Mims was the fourth interviewee in the current 

study.  I came across her name when reading the DOMAP family pages, which also discussed 

the jazz ensemble of Descendants of Mike and Phoebe.  I found additional information about A. 

Grace Lee Mims in an article about her work in Cleveland (Rosenberg, 2011).  She was born in 

Snow Hill, Alabama, and cared not to reveal her age.  I would assume that she is in her 90s at the 

time of study, as she was the daughter of Alberta Edwards, daughter of William Edwards.  Grace 

graduated from Snow Hill Institute and later attended Hampton Institute and also Western 

Reserve (now named Case-Western Reserve University). 

A. Grace Lee Mims has attended to interests in music, teaching, media broadcasting, and 

support groups.  She (and her late husband) was also actively involved with activities and 

programs at Cleveland State University.  Grace was lively, energetic, and eager to discuss her 

life and her knowledge of Snow Hill Institute. 

Her first job was working in the Detroit Public Library.  After her husband was drafted, 

he was sent to Camp Chaffee, Arkansas, and Grace went there as well and worked in the library 

there for two years.  The two returned to Hampton where her husband worked in the speech 

department and she worked in the library.  Later, after her husband decided that he wanted to 

pursue a masters and doctorate degree, they returned to Cleveland where he completed both 

degrees.  

A. Grace Lee Mims was lively, energetic, and eager to discuss her life and her knowledge 

of Snow Hill Institute.  She was probably the most versatile of all the other participants in the 

way of professions.  She has been greatly involved in music, teaching, radio broadcasting, 
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educational support groups, and involved in several board activities for higher education, which 

included the Howard and A. Grace Lee Mims annual Scholarship Award from Cleveland State 

University. 

Nancy Hooten-Garrison.  Nancy Hooten-Garrison was the fifth person interviewed in 

the current study.  Nancy was 67 years of age at the time of the interview.  Nancy responded to 

the DOMAP query letter along with her brother Herman, who suggested that I contact her.  

Nancy Hooten-Garrison is the daughter of William and Lillian Hooten, and she attended 

Hampton Institute.  When I initially invited Nancy Hooten-Garrison to participate in the study, 

she was uncertain whether or not she could provide me with the type of information she thought 

I was seeking, since she had never attended Snow Hill Institute.  However, she said she would do 

her best.   

Of interest is that Nancy stated that she grew up on the Tuskegee campus and was 

attached to Tuskegee at an early age.  Most of her stories about Snow Hill came from her 

grandmother, Nancy Louisa Johnson Carter, the sister of Susie Verdell Johnson.   

She was thorough in explaining her family ties to the Snow Hill, Alabama community 

and to Snow Hill Institute.  She displayed pride in saying that she comes from a proud stock of 

women and that the women were the strong matriarchs of the families and driving forces because 

their mothers were that way.  Nancy Hooten-Garrison and her husband currently live in El Paso, 

Texas. 

Augusta Grubb.  The sixth person interviewed for the current study was Augusta Grubb, 

a 92-year-old Snow Hill Institute alumna.  Several people who responded to the initial query 

letter recommended that I contact Augusta Grubb, and I reached out to her.  She finally 

responded to the second inquiry letter, which was sent in 2011.  During our first brief “get-to-
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know you” conversation, I realized that Augusta Grubb had a wealth of first-hand information 

about Snow Hill, as she was raised by her grandparents and lived her teenage life in the Edwards 

household on the grounds of Snow Hill Institute.  Augusta Grubb was the granddaughter of 

William Edwards and daughter of Geneva Edwards and Lawrence Butler.  Augusta Grubb 

attended Snow Hill Institute and graduated in 1940.  After graduating from Snow Hill, she 

attended Alabama State Teacher’s College and later Alabama A & M, both for only a short 

while.  Later in life, she attended New York City College and graduated in 1972.  Augusta Grubb 

resided in New York City. 

Augusta Grubb’s mother, Geneva, was teaching in another nearby community and was 

only able to come home to Snow Hill on the weekends.  There, Augusta Grubb was basically 

raised by her grandfather and grandmother.  “So I was raised in the house with W. J. Edwards 

and Susie Edwards.  And my grandfather made sure that I was reading books because he had a 

library in the house.”  

Augusta Grubb attended Snow Hill from Grades 1 through 12 and graduated from Snow 

Hill Institute in 1940 (Appendix D).  After graduation from Snow Hill she enrolled in Alabama 

State Teacher’s College, where her uncle was a math and science teacher there.  For her second 

year of college, Augusta Grubb enrolled in Alabama A & M “because he left that school and 

went to another school.  So I came back to Snow Hill and then I went to Alabama A & M.”  

After completing her junior year in college, Augusta Grubb worked for the summer in New York 

under the National Youth Administration (NYA), a 1930s federal program designed to provide 

work and educational opportunities for young people between the ages of 16-25.  The program 

later became the War Manpower Commission in 1942. 
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Prior to earning her college degree, Augusta Grubb worked at the Rockwell State 

Hospital: “I guess you’d call it a mental institution.  And the kids were sent there when they had 

problems in school or they didn’t get along with their parents or whatever the case may be.”  

Augusta Grubb worked in the state hospital for more than 20 years.  After returning to school to 

complete her college education, Augusta Grubb got a job as a teacher.  Augusta Grubb taught 

school for 40 years and retired from the New York Public School district at age 82. 

Augusta Grubb is the granddaughter of William James Edwards, founder of Snow Hill 

Institute.  She was raised by her grandparents and lived her teenage life in the Edwards house 

with her Papa and grandmother on the grounds of Snow Hill Institute.  When Augusta Grubb 

was asked how Snow Hill prepared her for her future, she responded,  

We got an excellent education; we had excellent teachers and caring teachers—teachers 

that really were interested in us. And that is one of the things I like about Snow Hill. I 

just felt that this was just like—every school was like Snow Hill. 

Augusta Grubb had a great deal of information to share during her interview, as she was 

raised by her grandparents on the campus of Snow Hill Institute.  The interview with Augusta 

Grubb was quite informative.  I thought maybe Augusta Grubb would need to take a short pause 

during our interview just to rest a little, but she did no such thing.  She seemed to be quite 

capable of speaking for a period of time.  One of the highlights of this interview was listening to 

her discuss growing up in the Edwards’s household.  Additionally, I loved all of Augusta 

Grubb’s stories about Snow Hill Institute, as she told them with quite charm. 

Cybeale Ross.  The seventh and final interview conducted in the current study was with 

Cybeale Ross. Cybeale Ross was referred to me by one of the respondents to the DOMAP 

query/search letter. Cybeale Ross was 92 years of age during the time of the interview, and she 
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graduated from Snow Hill Institute in 1939.  Cybeale Ross’s parents attended Snow Hill along 

with a host of other relatives.  She had fond memories of Snow Hill’s beautiful campus, student 

activities, bands, dances, choir activities, and parades.  Cybeale Ross served as secretary for the 

New York chapter of the National Alumni for Snow Hill Institute when it was formed in 1980.  

This Snow Hill alumni chapter was instrumental in supporting the developmental efforts of 

Spring Tree/Snow Hill Institute for the Performing Arts.  Cybeale Ross resided in New York 

City. 

Based on the interview, Cybeale Ross appeared to be a cheery, jovial person.  Cybeale 

Ross made the interview much more enjoyable by sharing many pleasant memories that bring 

her comfort at her blessed age of 91 years.  Her sense of humor and propensity to laugh at herself 

made the interview quite pleasant.  Cybeale Ross was eager to participate in the interview due to 

her love for Snow Hill and her desire to see the memories and legacy of Snow Hill continue. She 

wanted people to  

remember that great school and the teachers who taught there.  You want to put your 

child in a good private boarding school, you sent them south.  Snow Hill was one of the 

places to be because someone recommended it.  It was an A rating, an A rating high 

school.  You didn’t have any problem getting into any college.  There was one thing was 

required, you had to complete two years of typing.  You had to.  That was one of the 

requirements.    

Cybeale Ross’s love and good memories of Snow Hill Institute was heard in every word she 

uttered, and I am sure that her nostalgic recollection of her beloved Snow Hill might be felt by 

others who went there when she did.  Ms. Ross appears in a photo as a student at Snow Hill, 

along with another participant in this study.  
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My first scheduled interview with Cybeale Ross had to be rescheduled for the following 

day, as Cybeale Ross had several activities scheduled for that day and was a bit tired from all the 

activities.  She was really full of energy the next day, and fondly recalled the many wonderful 

memories she has of Snow Hill.  She spoke with such energy and confidence.  Cybeale Ross had 

many relatives who attended Snow Hill.  She said that Snow Hill was a premier school and that 

there was never a dull moment there.  As she described her time at Snow Hill, I detected a bit of 

nostalgia in her voice (Appendix D). 

Summary 

This chapter gave a brief description of Snow Hill Institute’s history, its relationship with 

Tuskegee, and the people who impacted its course of history.  Consuela Lee was highlighted as a 

notable person as well as several other Snow Hill Institute graduates.  Study participants were 

introduced in this chapter as well as their comments on topics related to the study. 

All of the seven African American women participants in this study shared a number of 

things in common.  All, except for Cybeale Ross, worked as educators for more than 20 years.  

All were born in the south, with the exception of Deirdre Thompson, who was born in New 

York, and later at, six weeks old, taken to Alabama to be raised by her grandmother.  Their 

interviews were inspiring and upbeat as they all displayed confidence with assurance. 

The collective interviews gave a unique perspective to the development and history of 

Snow Hill through the lens of three sets of mother and daughter interviews.  Nancy Hooten-

Garrison’s daughter is Tracey Garrison-Feinberg; Augusta Grubb’s daughter is Deirdre 

Thompson, and Monica Moorehead is the daughter of Consuela Lee.  Cybeale Ross is the only 

participant who is not related to the founders of Snow Hill Institute. 
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CHAPTER 5 

 

THEMES 

The purpose of the current study was to look at the experiences of Black women who 

attended rural industrial institutions and to understand how those experiences influenced their 

participation and involvement in higher education.  Chapter 4 presented a description of Snow 

Hill in Part I, and participants’ demographics and experiences were presented in Part II.  In the 

current study, data analysis began along with data collection.  Some of the earlier data included 

handwritten notes, several individuals who identified information, letters and other documents, 

photographs, and interview transcriptions.  I read interview transcripts closely twice and 

documented any recurring statements or any redundancy from the participants.  After data 

analysis of interviews, field notes, documents, and letters, the themes that emerged from the 

participants’ telling of their experiences include (a) the influence of women at Snow Hill, (b) 

close family ties visible throughout the school’s history, and (c) the higher education pipeline.  In 

addition to the key themes, there were several subthemes that were derived from the data 

analysis.   

The influence of women at Snow Hill applied to women in any capacity in the Snow Hill 

school community who had occasion to tutor, mentor, instruct, advise, or be in charge of any 
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student, colleague, or constituent at any time for the improvement of Snow Hill Institute and the 

Snow Hill community.  Many of the students and the people who worked at Snow Hill were 

related in some way or another, and in such case, may have received influence at school, as well 

as at home.  Archival data supported the recurrence of the influence of women.  Subthemes of 

influence of women at Snow Hill were: Not going to college?  Not an option; Love of music and 

the performing arts; and Overcoming obstacles.  Close family ties discussed the connection of 

relatives of the founder and his wife to the establishment, growth, and development of Snow Hill 

Institute.  Subthemes were surnames and Snow Hill startup, students and their kin, and original 

Board of Trustees.  The last theme, higher education pipeline, has subthemes that include Hinds 

Community College and its connection to Snow Hill Institute, scholarships and service, and 

teaching at Talladega, Hampton, and Alabama State.  

Influences of Women at Snow Hill 

The Snow Hill Student Catalogue1901-1902 verified the presence of Black women as 

school administrators during the 1901-02 academic year.  It also confirmed that two of Snow 

Hill’s first three teachers were women.  Snow Hill women worked and influenced the direction 

and development of Snow Hill and its students in various capacities.  Most worked as teachers, 

and advised students on study progress and education options beyond the school.  Graduates of 

Snow Hill generally went on to Black institutions of higher education in Alabama.  Some of 

these institutions included Alabama State Teachers College, Hampton Institute, Stillman 

College, Talladega College, or Alabama A& M University, and several other Black land grant 

colleges.  During the 1940s during World War II, many young people were opting to work in the 

National Young Administration Program, which was a program that hired young people between 

the ages of 18-25 to work in factories making parts for airplanes, radio parts, and other 
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machinery used during war combat.  Many young people were opting to work in the factories 

making these different parts rather than go to college.  However, Black women advised their 

children to get an education.  In the case of our participants who graduated in the 1940s, some of 

their friends and classmates went north to various factories and workplaces and worked for the 

NYA.  Mothers, teachers, and those who were deeply interested in the wellbeing and future the 

young people of Snow Hill encouraged them, in their own way, to go on to college. 

Not Going to College?  Not an Option 

Not going to college?  Not an option. Almost all of the participants agreed that everyone 

in their family went to college because of family tradition.  They also agreed that almost 

everyone of college age in their family had a college degree.  Everybody went into education 

which was the profession they all took pride in doing since the early days of Snow Hill’s 

founding. 

Tracey Garrison-Feinberg shared her experience in thinking about college and trying to 

choose a college that suited her preference.  Before discussing her choice of college, she shared a 

little background on why she felt the way she did about going to college.  She said that by the 

time she was nine years old, she knew at that point that she wanted to become a teacher.  

My father was in the military so we moved around a lot, but our home base was Fort 

Bliss, Texas, which is in El Paso, Texas.  And we moved back to El Paso when I was a 

freshman in high school.  I had really not thought about colleges other than colleges 

where my family had gone, so I was looking at Notre Dame.  I briefly considered 

Tuskegee and dismissed it for reasons that really had nothing to do with what Tuskegee 

could offer.  It was more of a 16-year-old saying I don’t want to move to a little, tiny 
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town in the middle of Alabama to go to school, so it was very much a 16-year-old 

decision and not based on where this might take me in life. 

She felt that although Tuskegee was the choice for most local high school students in 

Tuskegee, Alabama; she wanted to go somewhere different because many of her relatives had 

either taken classes at Tuskegee or graduated from there.  During the time that she pondered 

about which college to attend, she received an invitation to tour the University of Texas-Austin 

campus, and she did.  She “fell in love with it, applied for admission and was accepted to the 

university, and received a scholarship.”  Upon receiving her bachelor of arts in secondary 

education, she decided to continue there for her master’s degree in social science with a 

concentration in U.S. History. 

She said that her mother and grandmother used to tell her stories about Snow Hill and 

that “your grandfather graduated from college and your grandmother graduated from college.”  

She talked about the values that her mother instilled in her about her family way back before 

Snow Hill started. 

And so I applied to the University of Texas and I was accepted and I was scholarshipped 

and I got my bachelor’s degree in secondary education with a concentration in social 

studies.  Most of us have college degrees, who are older than college age—most of us.  

Most of us are in careers long-term that we enjoy and that we love.  There is a very large 

percentage of educators in the family. 

Tracey Garrison-Feinberg received both bachelors and master’s degrees at the University 

of Texas – Austin Campus.  She recalled that when she was 16, when she was close to 

graduating from high school, she began to look at various colleges to attend.  However, Tracey 

Garrison-Feinberg said that she did not understand the weight of her mother’s and grandmother’s 
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words until she became an adult, then, and only then did she begin to connect the dots, and 

realize the importance of the family lineage as it related to education.  She now realizes the 

impact that Snow Hill Institute and the storytelling of her grandfather, Frank Jesse Carter, who 

was a student at Snow Hill, played in helping her to realize and continue the legacy of Snow 

Hill: 

We grew up believing that.  We grew up believing that we were smart, that we were 

capable, that we could do anything that our hearts desired.  And looking back now, 

realizing that that was such a powerful message to be getting not even a generation away 

from the Jim Crowe era. 

There are many teachers in Tracey Garrison-Feinberg’s family.  At family reunions the 

main topics center around  meeting new family members and finding out who is teaching now.  

She did not really know too much about Snow Hill or the family members, when she was a child 

growing up in Texas, but she knew she wanted to be a teacher: 

And I knew I wanted to be a teacher and I knew it was following in the tradition of my 

ancestors, mostly my women ancestors, though, there are some men in there.  And I 

didn’t know about William James Edwards at the time, but I did know that education as a 

profession ran in my family.   

Her mother, Nancy Hooten-Garrison, a particiant in this study, told her as a child about 

her great grandparents and how they were teachers, and how the met when they were in school.  

Tracey Garrison-Feinberg told me how her mothers’s words impacted her and made her proud: 

And I remember her saying your great grandmother would’ve been proud of you, and that 

there are so many teachers in our family, and that we are continuing this tradition.  It 
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wasn’t until later that I realized why that was important in our family.  And I think a lot 

of that was instilled at Snow Hill. 

Monica Moorehead talked less about her educational influence than she did about her 

mother’s and other family members.  I somewhat attributed her lack of enthusiasm in talking 

about her own experiences partly to the experience she had in high school when they lived in 

Virginia.  Monica Moorehead shared that episode in her life with me during the interview.  

At about age six, Monica Moorehead started school at Snow Hill Institute and attended 

the first grade there for at least six months before moving to Texas with her parents.  By 1967, 

Monica Moorehead’s family had moved to Hampton, Virginia, where her father was already 

employed as a basketball coach.  In 1967, Monica Moorehead went to high school at Kecoughtan 

High in Hampton, Virginia.  One of the comments that stood out in this interview was Monica 

Moorehead’s description of her high school days at Kecoughtan High in Hampton, Virginia.  She 

stated that she was miserable at that school, and hated it so much that she did not even participate 

in the graduation ceremony.  She recalled vividly one incident when she joined the band and 

wanted to play the trumpet.  The school had a theme of Dixie and wanted her to learn to play the 

Dixieland song; she refused to do so and was kicked out of band.  Her mother, Consuela Lee, 

forced the school to reinstate her daughter in the band without her having to learn or play the 

Dixieland theme.  That was the start of Monica Moorehead’s ability to take a stand on her 

positions and to stand up for those rights.  After high school graduation, Monica Moorehead 

attended Hampton Institute, and earned a BA in education.  She taught first grade for several 

years and later became active in community organization and social change.  In 1981, Monica 

Moorehead involved herself with social activism.       
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In 1981, I just devoted myself full time to being a political activist at that time.  Yeah. 

And I’ve traveled all around the world because you know I’m a socialist.  So a lot of my 

work has been just solidarity with other countries trying to be independent, especially 

from the U.S. from U.S. domination.  So I’ve been in South Africa; I’ve been to Cuba; 

and to Iraq.  I’ve been to so many places around the world.  So I have a worldwide view 

of really poor working people around the world you know, connecting me to the struggle 

here. 

Deirdre Thompson went to Snow Hill and graduated in 1961.  She fondly recalled going 

to Snow Hill institute and talked about the teachers and about living in the Edwards's household 

with her grandparents on the Snow Hill Campus.  Deirdre Thompson did well at Snow Hill and 

welcomed the challenge to go to college, and she talked about her teachers, and how they were 

young and very close to her own age:  

They were just out of college.  Like I said, they were young.  My oldest teacher was 

probably 22 or 23.  And I was 16, 15, something like that.  There wasn’t that much 

difference in our ages.  So they were able to just talk to us. 

Deirdre Thompson felt that they could relate and that she respected them and wanted to 

be like them.  Some came from local colleges: 

One went to Alabama State.  One went to Stillman College in Tuscaloosa.  Let’s see, 

where did the others go?  One of them was from Georgia.  I don’t really know where she 

went to school.  I can’t remember.  But Most of them probably came from Alabama State. 

They gave you the self-confidence that you could do anything.  Of course, in my family I 

guess I was kind of a brush off the cuff.  It was just a known fact that you were going to 

go to college and you were going to do well.  It might seem like there was a lot of 



123 

pressure.  And I guess there was in a way.  But I never thought that I would not do well.  

That was just not something that was going to happen to me. 

When Deirdre Thompson first graduated from Snow Hill, family members talked about her 

going to Fisk University in Tennessee, but Deirdre Thompson was not really thrilled about that: 

When I graduated, I had a great uncle, who was my grandmother’s brother, who lived in 

Ohio.  And so, my family said they wanted me to go to Fisk and all these other places.  

But I had cousins who had already gone to Fisk and majored in music and things like that 

and I didn’t want to follow behind them.  So my uncle convinced my grandmother to 

send me to Central State in Ohio.  I went to Central State in Ohio.  I majored in piano. 

Deirdre Thompson went to Central State University in Wilberforce Ohio, and then 

planned to return to Snow Hill to stay in the house with her grandmother and work as a teacher 

down in Alabama.  Her grandmother had other plans, and coaxed Deirdre Thompson to find her 

own way to making a life for herself: 

I graduated, and I wanted to go back to Alabama, but my grandmother didn’t want me to 

come because she said that I would not get the salary.  They weren’t paying well and 

things like that.  So despite her really wanting me to come back home, and I really 

compliment her for making that decision because it would have been easier for her to say 

come home and be around her and my great grandmother, who was still living at the time.  

But she was pushing me out.  And so I came to Detroit.  They were interviewing and I 

came to Detroit.  They were offering a decent salary back then anyway.  I didn’t know 

anybody here. 

When I asked Deirdre Thompson about what she missed most about Snow Hill, she 

paused before answering, and said that she missed many things.  Most of all she said that she 
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missed the teachers, the Vesper services, and the programs and activities that they had at the 

school.  Today, even after 40 years of service and retirement, Deirdre Thompson is still actively 

involved with young people and teaching in Detroit.  “I have two children’s choirs and I gave up 

the teenagers last year.  So that’s how I’m able to still work with kids.” 

A. Grace Lee Mims was quite inspired by one of her teacher’s at Snow Hill to become a 

librarian.  She talked about Ms. Pleasant, who was the Library Director at Snow Hill: 

I had worked, to put myself through financially, in the library.  And I had wanted to 

become a librarian from my library director at Snow Hill, Ms. Bertha Pleasant, and I had 

volunteered in the library because I wanted to become a librarian; which I did.  I 

graduated second in my class at Hampton. 

A. Grace Lee Mims also talked about another teacher who inspired her to go on to college, Ms. 

Edmonds.  

Well, you know, I remember Miss Edmonds because she had gone to Hampton and early 

on I wanted to go to Hampton because she had gone. In elementary school, she was one 

of my early teachers. We changed, I had a Miss Stafford. She was great. We had Miss 

Hattie Mae Johnson. She was sort of the assistant principal in a way. Everybody was 

afraid of her because she was very strict. But she was very good because she’d gone to 

Hampton, too. And then, as I mentioned before, Miss Bertha Pleasant was the librarian 

and she influenced me a lot because I wanted to be a librarian like Miss Pleasant. 

Later, A. Grace Lee Mims went to Western Reserve (now named Case-Western Reserve) 

and earned her master’s degree in library science.  A. Grace Lee Mims also received the degree 

of Doctor of Music, Honorius Causa in May, 1999 from Cleveland State University. 



125 

I asked A. Grace Lee Mims who inspired her at Snow Hill to help her accomplish the 

things that she did in life, and she replied indicating that she was inspired by a sense of pride in 

knowing and appreciating Black history, heritage and culture, 

Of course, at Snow Hill, my grandfather, W. James Edwards was a great influence, and 

also my grandmother Susie V. Edwards, whom he married. And as far as the Black 

history, from my grandfather, my mother had a love of the Black culture that was 

instilled in me.  Secondly, Snow Hill was an inspiration.  Snow Hill Institute was a 

cultural setting for everything that we did.  We lived up the hill from the campus and 

we’d go down for schooling and vespers.  It was just a great time, great upbringing.  

Nancy Hooten-Garrison shared stories of her family’s commitment to people going to 

college.  She talked enthusiastically about her family today and the barriers they overcame in the 

early days to get an education.  She and her husband graduated from Hampton Institute, and their 

two daughters were both college graduates with masters’ degrees. 

Augusta Grubb’s story of her educational journey was one that took her several years to 

complete.  After graduating from Snow ill in 1939, she went to Alabama State teacher’s College 

where her uncle was teaching math.  Geneva, Augusta Grubb’s mother, was teaching in another 

nearby community and was only able to come home to Snow Hill on the weekends.  There, 

Augusta Grubb was basically raised by her grandfather and grandmother: 

So I was raised in the house with W. J. Edwards and Susie Edwards.  And my grandfather 

made sure that I was reading books because he had a library in the house.  I went to 

Alabama State Teacher’s College because my uncle was teaching there, and he wanted 

me to come up and go to school, so then I did.  My uncle was a science and math teacher.  
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He was very, very smart.  As a matter of fact all of the children—all of my aunts and 

uncles—were very talented and very, you know smart.  So he taught science and math. 

Augusta Grubb attended Alabama State Teachers’ College for the first year; she did not 

attend for the second year because her uncle had taken employment elsewhere.  So Augusta 

Grubb enrolled in Alabama A and M College.  “So I came back to Snow Hill, and then I went to 

Alabama A & M.”  

Augusta Grubb completed her second year at Alabama A and M.  That summer (1942), 

she left for New York to work for the NYA job program, a work program for young people 

between the ages of 18 and 25.  She worked for the summer, and decided to stay there instead of 

returning to Snow Hill.  Today, Augusta Grubb resided in New York. 

Prior to earning her college degree, Augusta Grubb worked at the Rockwell State 

Hospital for more than 20 years.  As she talked about her position at the State hospital, I sensed 

that Augusta Grubb was not pleased with herself for having worked at Rockwell for so long.  She 

talked about all of her family members having their education.  “I guess you’d call it a mental 

institution.  And the kids were sent there when they had problems in school or they didn’t get 

along with their parents or whatever the case may be.”  Augusta Grubb worked in the state 

hospital for more than 20 years.  After returning to school to complete her college education, 

Augusta Grubb got a job as a teacher.  She taught school for 40 years and retired from the New 

York Public School district at age 82, in 2004. 

Cybeale Ross is another 1940 graduate of Snow Hill Institute.  Cybeale Ross is from Bay 

Minnett, Alabama.  She went to Alabama State Teacher’s college for the first two years 

following her graduation from Snow Hill.  She withdrew after a brief illness, and never returned 

to the campus to complete her degree.  Cybeale Ross was well acquainted with Snow Hill and 
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how it inspired young people to go on to college.  Several siblings graduated from Snow Hill and 

went on to college and be successful.  Her brother, sister, and several cousins graduated from 

Snow Hill, and went on to college. 

Love of Music, Song, and Performing Arts  

The love of music, song, and performing arts are passions that permeated the family of 

William J. Edwards and Susie V. Johnson Edwards.  The entertainment world is familiar with 

Spike Lee, Malcolm Lee, Bill Lee, the musical group called The Descendants of Mike and 

Phoebe, yet there are many more family members whose musical talents have earned them great 

recognition also.  It is safe to say, I believe, that it started with Snow Hill Normal and Industrial 

Institute, a school that was primarily designed to teach carpentry, wheelwrighting, farming, and 

other crafts that require precision with the hands.  Music was a part of Snow Hill’s curriculum 

during its early days, and its first music teacher Henry A. Barnes, was a Tuskegee graduate.  All 

of the Edwards children excelled in music, and one in particular, Alberta, was a child prodigy.  

On occasions when her father traveled north on fundraising trips, he took her with him so that 

she could study for a few weeks at the New England Conservatory of Music in Boston.  Family 

members considered Alberta a musical genius, and she used her talents to teach others how to 

play the piano.  

Tracey Garrison-Feinberg talked about how the family had so many musicians that it was 

considered a second occupation for most, next to teaching.  When they gather for one of their 

family reunions that are held every two years, most talk about their professions, which is 

education, or music.  Tracey Garrison-Feinberg says the family is very happy with the success of 

filmmakers Spike Lee and Malcolm Lee.  
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Monica Moorehead was very proud to talk about her mother and her mother’s siblings, 

and how they formed the group Descendants of Mike and Phoebe.  She talked about how her 

grandmother, Alberta, helped the others learn music and develop a love and passion for it.   

She was a music teacher at Snow Hill.  But she also had a piano, you know a visual 

piano, she had students that would come to the house and she would teach them how or 

play the piano.  Because my grandmother, who was Alberta G. Lee, attended the New 

England Conservatory of Music in Boston.  So she was a brilliant piano player, 

classically trained. 

And my mother’s other siblings, or other brothers all except for one they played the 

clarinet; they played the tuba horn so it was a pretty musical family.  And they would 

travel, as kids they would travel all around the county performing like in minstrel shows 

and so forth. Their father would take them around the county. 

Deirdre Thompson had a lot to say about music but began first by saying how she started 

her journey in music: 

And so I started Snow Hill, I went to kindergarten like a year early because my birthday 

fell in the middle of the year.  So I loved Snow Hill and I thrived and I did well.  And my 

grandmother exposed me to as much as she could.  At I would say 10 or 11, I also took 

piano lessons in the summer from a pianist in Selma, Alabama, who was very well 

known.  Because she was giving her sister a break from piano lessons.  And then, when I 

got to be 13 or 14, I went to Alabama State and took piano lessons in the summer.  So 

that’s how it all started. 

Deirdre Thompson was able to talk about music as an interest of the family because she was able 

to have the attention of grandmother, Alberta, in improving her music skills. 
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A. Grace Lee Mims attributed her love and passion for music to her mother, who instilled 

in her childrean at an early age a love for music.  A. Grace Lee Mims‘s father was also a 

muscian, but it was her mother who surrounded her children with the sound of classical music. 

Mama was a great, great person.  And my mother was, I would say, the greatest influence 

because—you know, we had all kinds of beautiful music all the time.  Because she 

learned Bach and Beethoven and Brahms and Chopin.  We had all of the music coming 

in.  My father was a great jazz lover so on the radio we had Ella Fitzgerald.  We had Cab 

Calloway.  We had Duke Ellington.  All of these people coming in on the radio.  We had 

both classical and jazz coming in all the time. 

A. Grace Lee Mims continued the conversaiton sharing information about her own 

illustrious career in music.  In addition to being a pianist, A. Grace Lee Mims, was a trained 

soloist.  “I was a soprano soloist at one of the large White churches here, Fairmount Prebyterian 

Church, for 20 years.’’  She sits on a number of committees and boards for the arts and is 

activitiely involved in organizations that support and contribute to higher edcation for Black 

students.  A. Grace Lee Mims teaches music to a group of young teenagers. 

Nancy Hooten-Garrison was helpful in giving a little background information of Alberta 

Lee, and talked about her visit to Alberta Lee’s house. 

I remember Alberta Lee’s house, really because I was there 20 years ago when we had 

that picnic.  And I remember the beautiful home.  And she had that baby grand, black 

baby grand piano in the front room.  She had a rope across like at the movie theatres? 

One of those velvet ropes across the door so that the kids couldn’t go into that room.  But 

it was beautiful—because she was a concert pianist.  And then all of her kids played 

beautifully, Grace Lee and Consuela. 
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Augusta Grubb, another grandchild of the Edwards’s, played the piano and taught music. 

Though she did not conisder herself as good as Alberta and Consuela, Augusta Grubb took piano 

lessons from her Aunt, who was the third child of the Edwardses: 

So I went to school in Snow Hill, and I also took piano lessons from my—it was—I think 

the third child, she was a child prodigy and she went to I think Eastman School in 

Massachusetts—she was 15.  And she came back and she taught all of us piano lessons, 

so everybody in the family had to learn to play the piano.  As a matter of fact we came 

from a very musical family.  And some were—they’re still average and others were very 

talented and some became professional musicians.  So that was a part of my background. 

Deirdre Thompson, Augusta Grubb’s daughter, spoke earlier about Alberta Lee, and how she 

served as a musical  catalyst for the family. 

Cybeale Ross was excited and enthusiastic when she talked about about Snow Hill, but 

she was even more  excited when talking about the band, and all the activities that involved the 

band.  Cybeale Ross played the clarinet. 

I studied classical music.  I played clarinet in the band.  That’s why I don’t like parades 

today.  I said I paraded enough in my lifetime.  I said don’t tell me about parades.  They 

used to hire us to parade at all those White people affairs at Snow Hill.  And they’d feed 

us a nice lunch, and then we’d get on the bus and come back to the campus. 

Cybeale Ross was clear and candid as she talked, and she didn‘t seem to hold back anything that 

she thought appropriate to say. 

Snow Hill had two bands.  One band was a jazz band that would raise money for the 

school, travel.  They were hired.  The bands used to come around and go around and play 
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for dances all over the State of Alabama.  They raised money too—for the campus and 

the basketball tournaments.  I was a cheerleader. 

Overcoming Obstacles 

When I began this study and started to inquire about this small school in Snow Hill, 

Alabama, and the people involved with the creation and the development of this institution, I 

learned about the childhood challenges and hardships of William J. Edwards, by reading his 

autobiography, Twenty-Five years in the Black Belt (Edwards, 1918).  A series of hardships 

befell William in his young life.  His mother died when he was barely two; his father left him 

with his grandmother who died within a few years.  In his book, he wrote about a childhood 

disease that crippled him and caused severe pain.  Despite all of these hardships, William J. 

Edwards overcame his conditions and established a school.  After reading a book written by 

Edwards’s grandson, Fallen Prince (Stone, 1989), I learned of even harder challenges faced by 

Edwards’s great grandparents, Mike and Phoebe.  The story of Snow Hill and the families 

involved with creating, sustaining, and developing Snow Hill cannot be completely known 

without first knowing the story of Mike and Phoebe.  Both sides of the Edwards family, William, 

and his wife Susie Verdell Johnson Edwards, are descendants of Mike and Phoebe. 

Tracey Garrison-Feinberg talked about the story of Mike and Phoebe and how they were 

triumphant in their determination to be reunited as a family.  The story has been passed down 

from generation to generation, and the family takes great pride in knowing this story and being 

able to trace their lineage to Mike and Phoebe.  They also take comfort in knowing that if their 

ancestors were able to overcome almost impossible odds, then there is a chance for them to 

overcome whatever obstacles they are faced with today.  “You can’t tell the story of Snow Hill 
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without telling the story of Mike and  Phoebe because without them there’d be no Snow Hill—

and without the lessons that they passed down to their grandchildren and great grandchildren.ˮ  

Tracey Garrison-Feinberg continued with the testament of triumph that Mike and Phoebe 

achieved citing that it was near impossible, given the time and cirmstances, for them to 

accomplish what they did; a family being torn apart with the husband in one state, and the wife 

pregnant with one child along with their six chidren hauled off to anothr state to work as slaves.   

And there was every reason for our ancestor, Mike, to be permanently separated from his 

wife, Phoebe, and their, at the time, six children.  But he bought himself out of slavery 

and he got himself from South Carolina to Alabama and that’s the story that got passed 

down about these two people who insisted that their family be in tact, even at a time 

where there was nothing to support that.  It was steadfast determination, come what may, 

attitude of resolve that helped Mike overcome the huge obstable between him and his 

family. 

Monica Moorehead also talked about Edwards’s great grandfather Mike and his wife 

Phoebe. 

Mike promised Phoebe that he would join them.  He went to his slave master and asked 

him to let him work for himself at night and for him during the day.  He won his freedom 

that way.  Master let him do that for about four years.  And I don’t know if he walked to 

Alabama or got rides on a wagon or whatnot.  But he joined Phoebe and the children in 

Snow Hill, Alabama.  And our grandfather said that we should never forget that. 

Monica Moorehead barely paused as she talked about her mother, Consuela, and the 

adverse forces her mother had to contend with in order to reopen the school that her very own 
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grandfather founded.  Monica Moorehead described some of those adverse forces that did not 

want her mother, Consuela, to reopen Snow Hill:  

She realized that there were particular forces, there were tremendous powerful forces that 

 were against her doing this.  I mean she had to overcome so much because for one thing, 

 she had been away for over close to many decades you know. 

Monica Moorehead paused momentarily, and then resumed with more details about the obstacle 

machine in her mother’s path to reopening the school. 

So they did everything they could to stop her.  She would put up legal challenges because 

there was a board that was established by the state of Alabama.  Nobody knew how this 

board got elected.  It was a private board because Snow Hill was a private school.  And 

so there were like three Whites and four Black people on the Board, and the chairperson 

of the Board was Hispanic. 

Monica Moorehead’s mother conquered the challenge in her fight to reopen the school. 

Not only was it reopened under a different name, but it also was listed in the National Register of 

Historic Places in 1995.   

Deirdre Thompson talked about the hardships that William Edwards, the great grandson 

of Mike and Phoebe, endured as a young man wanting an education.  She said that Edwards 

resolved to set an example for family to follow and that his personal triumph showed that as a 

family they could do anything. 

We can achieve because this man walked to Tuskegee.  Didn’t have any clothes.  I think 

he had one outfit.  Maybe.  But he walked all the way to Tuskegee and he didn’t—

because of how he was raised—he didn’t even know how to use a knife and fork.  I think 

his roommate had to tell him.  I don’t remember.  But he knew that he wanted to go to 
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school.  And he did.  Every day that he could.  He was a sickly child and by the time that 

he got to be an adult, he still wanted to go to school. 

Close Family Ties Visible Throughout the School’s History 

The Snow Hill Student Catalogue 1898-89 and The Snow Hill Student Catalogue of 1916-

17 were archival data used essential in validating the 23 year continuum of familiar surnames of 

students, faculty, and administrators of Snow Hill that appeared in both catalogues.  There were a 

number of Black families in the community of Snow Hill in the mid-1800s.  There were a 

number of families already established and settled there that included the Savage family, Gaines 

family, Johnson family, Thomas, McCants, McDuffie, Rivers, and other families.  These families 

aided in the building of Snow Hill and the mission of the Black communities.  Of particular 

interest in this interview is the Johnson family.  The Johnson family, quite large by today’s 

standards, with about 13 children, welcomed the young William J. Edwards to their household to 

eat and to have meetings about the opening of his school.  The Johnsons were also descendants 

of Mike and Phoebe.  The Johnson family is of particular interest here because it is here that we 

see Susie Verdell Johnson, who will become Mrs. William J. Edwards, the first lady of Snow 

Hill Institute.  The presence of the family ties of Edwards and Johnson families, as well as a few 

of the early residents, played pivotal parts in the history of Snow Hill Institute.  The presence of 

these families is visible throughout the school’s history.  As one looks at the participants in this 

story, with the exception of Cybeale Ross, all are related to William Edwards or his wife Susie 

Verdell Johnson Edwards.  There were three subthemes that emerged from this theme: (a) 

surnames and Snow Hill start up, (b) first students and their kin, and (c) original Board of 

Trustees, grandchildren of Mike and Phoebe 
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Surnames and Snow Hill 

Nancy Hooten-Garrison thought at the beginning of the interview for this study that she 

might not be able to give much information on Snow Hill.  However, I thought she was very 

helpful in identifying the relationship of one family to another.   

She continued her discussion about the family story of Mike and Phoebe.  Almost all of 

the participants at some time or another, in their interview, mentioned the names Mike and 

Phoebe, the slave ancestors who settled in Alabama, because it is the story of Mike and Phoebe 

that links all of the family members together.  “Okay, Mike and Phoebe had, what 13 kids?  And 

my ancestor was Patty.  She was I guess the eighth child.  She was the first one born in Alabama 

when they moved from South Carolina.” 

Nancy Hooten-Garrison sort of questioned herself, hardly audible, in trying to make sure 

she had the number of children right and the correct generation for herself. 

I think she was the eighth.  I have a list of my relatives to see what generation I am.  Patty 

was the eighth child.  They had 11 children.  And Patty was the eighth.  And she married 

I. Ellis Johnson.  So they were the Johnson lot.  And then their children, Louvenia Rivers 

Johnson and I. Ellis Johnson, were my great grandparents.  And they had a bunch of kids. 

Let me look and see how many.  They were the ones who had the ones that taught at 

Snow Hill. 

As Nancy Hooten-Garrison continued to talk, I surmised that she referred to some paper 

in her possession that verified what she was saying to me.  She continued with a sound of 

assurance in her voice. 
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They were the ones that had—let me see how many kids they had.  Okay.  Here it is.  

They had one, two, three—they had 14 children.  Out of those 14—one, two, three, four, 

five, six, seven of them were at Snow Hill at some time or another teaching. 

Nancy Hooten-Garrison talked about what she learned from her grandmother and 

relatives about the start and early days of Snow Hill.  She mentioned the names of various 

families that were helpful with the startup of Snow Hill.  She said that even before the school 

opened Edwards held meetings in order to map out plans for opening the school.  He sometimes 

had dinner at the Johnsons’ house while having a meeting pertaining to the opening of the 

school.  Nancy Hooten-Garrison continued with her description of the people preparing for Snow 

Hill to open. 

You had a group of people who were determined that education was the way for their 

children and their descendants.  And they worked very hard to raise the money.  And I 

look at those families, the Johnsons’, the MacMillans, the McDuffies, the Handys, and 

the Millers.  All those different people down there and I know a lot of their descendants 

now. 

Nancy Hooten-Garrison also mentioned a couple unidentified pictures in a book that 

show teachers at Snow Hill.  She identified some of those people in the interview.  I just 

happened to have a copy of the book, which I had already read prior to the interview.  It was 

good to know the information that Nancy Hooten-Garrison provided.  In talking about her 

connection to Snow Hill, Nancy Hooten-Garrison went way back to the beginning of Snow Hill 

and summed up her long connection in one clear succinct statement. 

My mother’s mother was Nancy Louisa Johnson and she was a teacher at Snow Hill.  She 

went to Snow Hill to school and then she taught there.  And she met her husband, who 
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was Frank Jesse Carter, who was a graduate of Snow Hill.  He graduated in 1915.  And 

they got married, I think about 1916.  Now she was the sister of Susie Johnson Edwards, 

who was the wife of the founder of Snow Hill, William James Edwards.  So that’s my 

connection to Snow Hill.  Also, my great uncles were on the first Trustee Board of Snow 

Hill.  They were the Johnson brothers. 

Nancy Hooten-Garrison talked about the women and how they were helpful to Snow Hill. 

Now they say that the women were very helpful.  The women cooked and raised money 

and did all that.  They don’t tell you who these women were.  They were the wives of 

those men who were the trustees and everything.  And like I said Louvenia Rivers was 

my great grandmother.  She was married to Ellis Johnson.  And their home was where 

William Edwards went for meals and had meetings and tried to get these people together 

to found the school.  So women were involved. 

As Nancy Hooten-Garrison mentioned the name Rivers, a bell went off in my head 

alerting me that I had registered that name in my mental memory bank.  Marina Rivers was 

William J. Edwards’s grandmother’s daughter.  So, Marina Rivers was his aunt, and later in the 

book, J. N. Rivers is mentioned and referred to as Edwards’s cousin.  Some other surnames of 

family people in the community were Gaines, Savage, and Carmichael.  

First Students at Snow Hill 

Many of the very first students were children of family members.  As I stated earlier, 

Snow Hill was a small community where most of the residents were related to each other in 

some form or fashion.  Therefore, students who attended Snow Hill in the early days were more 

than likely being taught by a relative.  There were a number of early students who had the 

surname of Johnson.  Others surnames were Rivers, Handy, Gaines, Carmichael, and Edwards.  
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Many of the first students of Snow Hill were children of people who were trying to promote the 

school, and trying to help get the school started. 

Nancy Hooten-Garrison talked about when she went to a cemetery during one of their 

family reunions down at Snow Hill and saw some of the names of families that they recognized. 

We had a family picnic.  We were having our reunion in Montgomery, and we all went 

down for the picnic on Snow Hill’s campus.  And that day after the picnic, we went to 

find the cemetery, the slave cemetery, where—well, it wasn’t just slaves.  It was all the 

Blacks that were connected with that area were buried.  We went to find it.  And we did.  

We did and we walked around and we found headstones that had names that we knew.  

The Handys, the Rivers, the Johnsons.  Different ones were buried there, who were at 

Snow Hill. 

I asked Nancy Hooten-Garrison where this cemetery was located and if it is a public 

cemetery (because during my visit to Snow Hill, I saw a few grave markers here and there next 

to houses, but no cemetery.)  She continued with her story. 

No.  It’s on a private family’s property which is close to Snow Hill.  It’s the White 

family.  I don’t know exactly whose name it is.  But what happened was Donald and 

some of the other family members went to court and got permission—there’s a law in 

Alabama that says if you have people buried, even if it’s on private property, you have to 

have access to that cemetery. 

According to Stone (1989), the author of Fallen Prince, and family historian, 

In Snow Hill, there exists a graveyard high upon a hill directly South of the old slave 

quarters.  It is here that Mike and Phoebe and many of their descendants along with other 

ex-slaves are buried.  Marina Rivers was laid to rest here.  All that marks most of the 
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graves are pieces of stone or small boulders. . . . Most burial spots are barren of any 

marker.  Yet each sunken and indented grave marks itself. (p. 85) 

Original Board of Trustees 

Nancy Hooten-Garrison identified the original Board of Trustees for Snow Hill Institute 

as being the Johnson brothers, her great uncles.  Their names were Ellis Johnson and Isaac 

Johnson.  Ellis Johnson married Louvenia Rivers, but there was no mention of who Isaac 

Johnson married.  It was clear that he did marry because during Nancy Hooten-Garrison’s 

interview she mentioned the book, Twenty-Five years in the Black Belt, and cited the page in that 

book that showed a photo of her uncles and their wives seated next to each other: 

Yeah, two of those men are my great uncles.  On that first picture of the board of 

trustees?  Johnson—I think there’s Elcanah. 

The photo of the first trustees of Snow Hill Institute appeared in Twenty-Five Years in the 

Black Belt (Edwards, 1918).  Frank Warren, John Thomas, Patrick Gaines, Ellis Johnson, and 

Willis McCants appear in the photo, along with Mrs. Frank Warren and Mrs. Willis McCants, 

who appeared alongside their husbands.  The photo was taken around 1895 (Appendix A). 

Snow Hill was a small community of families that knew that the story of Mike and 

Phoebe was a start to discovering family members.  Even today, as the family continues to have 

its biannual family reunion, they are discovering new relatives every year. 

Higher Education Pipeline 

Twenty-Five years in the Black Belt (Edwards, 1918) presented a vision, mission, and 

purpose of rural industrial education for Black people in the segregated south, as Edwards saw it.  

Many of the founders of schools similar to Snow Hill were members of the families that helped 

to start Snow Hill, and were once students at Snow Hill themselves.  Holtzclaw, McDuffie, 



140 

Carmichael, and others are all mentioned in Edwards’s book.  Since its inception, Snow Hill 

Institute served one purpose and one purpose only, to educate Black children for the betterment 

and uplift of Black people in the rural south.  Since that time, the impact of Snow Hill has been 

felt by those who attended and those who knew someone who attend this institution.  Graduates 

of Snow Hill have held high positions across the nation in politics, religion, armed forces, and 

higher education.  Its graduates have matriculated at some of the best higher education 

institutions in the country; and its teachers have inspired excellence in education and scholarship 

(Stone, 1989). 

Hinds Community College and Its Connection to Snow Hill Institute 

Hinds Community College in Utica, Mississippi, was opened as Utica Normal and 

Industrial Institute in 1903 by William H. Holtzclaw and his wife, Mary Patterson Holtzclaw, 

both former teachers of Snow Hill Institute.  William, an 1897 graduate of Tuskegee, and Mary 

E. Patterson, also a 1896 graduate of Tuskegee, met while teachers at Snow Hill between1898 

and 1902.  Snow Hill Institute student catalogues show that William taught various classes in 

bookkeeping and physics.  Mary Patterson was a copyist in the school’s office, taught reading 

classes, taught sewing and laundering classes, and also served as Lady Principal during her years 

at Snow Hill. 

The William H. Hotlzclaw Library, on the Campus of Hinds Community College in 

Utica, Mississippi, houses the historical collection of all materials related to the founding and 

development of the school beginning with its 1903 inception.  The school evolved from Utica 

Normal & Industrial Institute in 1903 to Hinds County Agricultural High School-Utica, to Utica 

Junior College, to Hinds Community College – Utica Campus.  Today Hinds Community 

College is comprised of seven campuses with a total enrollment of 32,000 students, making it the 
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largest community college system in Mississippi.  The school is accredited by the Southern 

Association of Colleges and Schools. 

Nancy Hooten-Garrison, during the course of her interview, mentioned several other 

schools that were also started by Snow Hill teachers.  She also mentioned briefly about other 

members of the Holtzclaw family. 

Several of them graduated Tuskegee. You had Denzell who was graduated from 

Tuskegee back in the mid-1800s.  Snow Hill started in 1894.  Most of those people down 

there either went to Tuskegee before Snow Hill was operational because Tuskegee was 

basically the only school for Blacks in Alabama.  And they went, they lived on the 

campus, and they worked and stuff like that.  But then, several of them, who graduated, 

went back to their homes and started schools there. 

Nancy Hooten-Garrison shared more information about several schools that were started 

by people who went to Snow Hill.  She had some difficulty recalling some of the names, but she 

was very willing to share accurate information: 

But they had—my great grandmother had 14 children.  And then out of those, some 

moved away.  Because like Laurence Johnson, he was the 13th child, he’s the one that 

went to—what county is that?  Marengo County?  He opened a school there.  And then 

you had another group, the McDuffies.  Their group went to South Carolina, and they 

opened the school there.  They carried on the Tuskegee principle.  So you had schools 

opening up all over the South that were educating Black children who were not able to go 

to school. 

Nancy Hooten-Garrison, I believe, was referring to Laurinburg Institute in North Carolina that 

was started by the McDuffies, Purdue Hill Institute in Purdue, Alabama, started by the 
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Carmichaels, and Street Manual Training School in Richmond, Alabama, started by Emanuel M. 

Brown, another Snow Hill graduate. 

Scholarships and Support 

A. Grace Lee Mims, one of the study participants, and her late husband, Howard, were 

active in promoting and supporting organizations that helped students financially to attend 

college.  A. Grace Lee Mims and her husband also gave money annually to their alma mater, 

Hampton University, to help students go to college.  Cleveland State University currently offers 

an annual $10,000 scholarship in memory of A. Grace Lee Mims’s husband, who founded the 

Black Studies department.  A. Grace Lee Mims awarded an annual $1,000.00 scholarship at her 

church for the past 10 years to help a student go to college.  A. Grace Lee Mims talked about 

several of the many pipelines for higher education activities she has been involved in for a 

number of years. 

Some of my community involvement included the awarding of financial scholarships. I 

was the chairman of our chapter here, of Hampton, the scholarship benefit.  I started that 

and I was the chair for several years.  Many, many years.  I gave out quite a few 

scholarships.  And then to Hampton, Howard and I started a scholarship of $1,000.00 to a 

student from Cleveland.  I have given to the Cleveland Foundation, and I have given the 

A. Grace Lee Mims Vocal Scholarship of $10,000.00 to preserve the spirituals.  Any 

student from Ohio or residing in Ohio as a college student, and wants to go on to get their 

doctorate or their masters is eligible.  But they have to agree to preserve and sing the 

spirituals. 

A. Grace Lee Mims shared with me earlier in the interview that she felt that preserving the 

spirituals was very important in order to understand and further appreciate Black culture.  
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All the great music came from the spirituals.  It’s still the mother lode of all Black music. 

. . . The blues.  Work songs.  Jazz Blues.  And even gospel, you know all that comes from 

the spirituals.  But we have a tendency as Black people to throw away the old stuff and 

just go with the latest.  So we want to go with the rap today.  And hip-hop.  And gospel.  

That’s all you want to hear.  And I believe that we need to preserve our great heritage, 

which our ancestors have left for us and build on it. 

A. Grace Lee Mims felt that not enough is being done to do so, and so this is one reason why she 

does what she can to help preserve the spirituals.  She described other activities that she’s 

engaged in to help young people go to college. 

And then, at my church I’ve been giving a $1,000.00 scholarship to one of my students.  

We’ve been having an Excellence in the Arts recital there for 10 years.  And then, when 

my husband passed, the Speech and Hearing Department [of Cleveland State University] 

established a scholarship in his name.  And they named the cultural center for him 

because he was head of the Black Studies.  And Black Studies had the African American 

Culture Center named for him.  In 1999, Cleveland State University awarded an 

Honorary Doctor of Music degree to A. Grace Lee Mims for her outstanding work and 

contributions to promoting and awarding scholarships to college-bound students. 

Working at Historically Black Colleges 

One of the participants, a 1944 graduate, taught at a number of historically Black 

colleges, including Talladega, Alabama State, Hampton, and Norfolk State.  Monica Moorehead 

talked about some of the experiences her mother had at some of these institutions.  She shared 

the story about how her mother, Consuela Lee, tried so hard to educate students about music so 

that they would be able to relate to and appreciate the art of music.  Monica Moorehead recalled 
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attending Snow Hill only for a short time around first grade, and shortly thereafter moving to 

Montgomery because her mother and father both got a job teaching at Alabama State College 

when she was seven years old, which would have been around 1959.  Monica Moorehead 

recalled her mother’s early days of teaching music: 

When we went to Houston she taught at a high school, Phyllis Wheatley High School; 

she was the choir director of an incredible glee club for like three or four years; then they 

moved to Talladega; she was a music professor at Talladega College, another small Black 

college.  Then she moved to Hampton Institute where I went to school, the Hampton 

Institute at that time where she also taught.  She later graduated from Northwestern 

University with a master’s degree in music theory. 

Monica Moorehead shared the frustrations that her mother felt in attempting to teach music at 

various colleges. 

So she would teach theory at Hampton, which was for several years; and then she taught 

at Norfolk State University.  But she got fed up.  This is very, very important.  She was 

very discouraged about how college students were being taught music, those who wanted 

to be music majors.  Because she felt that rather than teaching music theory from the 

point of view of the German hymn, you know the European, I think they sort of like the 

Lutheran and European history, and this was the standard.  She didn’t believe in that. 

Consuela Lee’s frustration with the way students were being taught music in higher 

education contributed to her return to Snow Hill Institute.  Monica Moorehead recalled how she 

was at odds with the administration and resolved herself to return to Snow Hill.  When she 

returned to Snow Hill, Consuela Lee solicited the help of nearby universities like Auburn 
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University and the University of Alabama to help restore the physical appearance of Snow Hill’s 

campus: 

And you know all the university students came there.  All the university students that 

Mom was trying to sort of help, updated the land because there was a lot of overgrowth. 

There was a famous spring there that had roots and weeds that covered it and that type of 

thing.  She had a whole vision, she had a vision for the opening of the school, to have 

different other teachers coming.  And Auburn university students they came down one 

summer and helped her clear off the land, and you know getting the school like Auburn 

University.  I mean this powerhouse school to get involved.  That’s no small thing. 

Consuela’s educational experience began at Snow hill in the first grade, and came full 

circle with her return to Snow Hill Institute as its Director of the Spring Tree/Snow Hill Institute 

of the Performing Arts.  When she was 15 years old, Consuela Lee vowed to return to Snow Hill 

to continue her grandfather’s work; and she kept that vow. 

Summary of Themes 

The participants gave accounts of their personal experiences at Snow Hill Institute in 

Snow Hill, Alabama.  They were eager to recall and share the memories of their days at Snow 

Hill.  They also expressed an appreciation for the interest in Snow Hill and their experiences 

there.  They were pleased that the study was being conducted on their experiences and how their 

experiences encouraged them to participate in higher education activities.  Several themes 

emerged from participants’ interviews which included the influence of women at Snow Hill, the 

close family ties that were visible throughout the history of the school, and the higher education 

pipeline.  The idea of not going to college was never an issue for any of the participants; all went 

to college.  Their stories revealed that several are actively involved in higher education 
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initiatives.  Higher education pipeline includes Hinds Community College in Utica, Mississippi, 

a school founded in 1903 by former Snow Hill teacher, William H. Holtzclaw, the development 

and establishment of a number of trade schools by Snow Hill alums, ongoing and consistent 

distribution of scholarships and awards offered by Cleveland State University in Cleveland, 

Ohio, and involvement of Auburn University and University of Alabama in assisting with 

cleanup, restoration and preservation of Snow Hill Institute. 
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CHAPTER 6 

 

ANALYSES AND INTERPRETATION 

The purpose of this study was to better understand the roles and experiences of Black 

women in the development of rural industrial education and to discover how those experiences 

influenced their participation in higher education.  Chapter 4 presented the history of Snow Hill 

Institute and an introduction to the participants in the study.  This information was presented in 

two parts.  Part I of Chapter 4 gave a brief history of the people and events that impacted the 

development Snow Hill Institute.  The history of the school served as fundamental information 

that was necessary in order to understand the circumstances of the institution and its people.  Part 

II of Chapter 4 presented the study participants’ demographic information, along with a 

description of participants’ connection to Snow Hill Institute.  Chapter 5 discussed three 

emergent themes and several subthemes that developed from the participants’ interviews and 

other data collection: (a) influence of women at Snow Hill; this theme included subthemes:  Not 

going to college?  Not an option; love of music, song, and performing arts; and overcoming 

obstacles; (b) close family ties visible throughout the school’s history; this theme had subthemes: 

surnames and Snow Hill startup, students and their kin and the original Board of Trustees; and 

(c) higher education pipeline; this theme had subthemes: Hinds Community College, 

scholarships and service, and historically Black colleges and universities participation.  Chapter 

6 presents analyses and interpretation of this study’s themes. 
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Research within the past 10 years on the experiences and roles of Black women in the 

formation and development of rural education has shown that African American women continue 

to have strong aspirations in providing education and strive to attain education.  Studies, though 

scarce, (Corley, 1985; Cox, 2008; Gooch, 2009; Gorena, 1994; Maldonado, 2010; McAtee, 

2006; Navia, 2008; Rabas, 2013; R. R. Smith, 1998; Wheeler, 2004; Wootton, 2006) have 

revealed that the aspirations of Black women for higher education and positions in higher 

education are being pursued much more vigorously than 20 years ago.  In addition, research has 

revealed factors that now influence African American women to engage in higher education 

activities, which include seeking a higher education degree, seeking employment in higher 

education, and engagement in various university and community sponsored activities.  Findings 

of the current study showed that Black women held high value in education and were motivated 

and encouraged by family members and their institution’s teachers to pursue higher education 

engagement. 

R. R. Smith (1998) examined the lives of first-generation college students from rural 

working-class families to determine what factors helped them aspire to go to college.  The 

findings of this qualitative research revealed that participants perceived that acquiring a college 

education was a way of rising above current conditions and moving out of the working class.  A 

study conducted by Peters (2009) showed that “self-determination was an important component 

contributing to the student’s ability to secure moral support, achieve academic success, and 

acquire practical information needed to matriculate into college” (p. 8).  First-generation college 

students are also inspired to go to college in order to be the first in their family to do so.  These 

study examples support findings in my studies where participants were influenced to go to 

college by family members, mentors, and teachers.  In a similar qualitative historical study 
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(Newsome Stalling 2008), results showed that parents and teachers were the main motivating 

forces who encouraged students from segregated Black schools to go on to college.   

Influence of Women at Snow Hill 

African Americans living in the rural South were denied rights to public education.  

Research studies (Albritton, 2012; Alexander-Snow, 2010; Esters & Strayhorn, 2013; Gooch, 

2009; Hendrix, 2009; McDaniel, 2001; Nieves, 2001; Peters, 2009; M. S. Smith, 1999; 

Ziemniak, 2010) revealed how African Americans transitioned from rural industrial institutes to 

attending colleges and universities. 

The ongoing influence of Snow Hill women was evident from day one of its inception to 

the final days of its official closing.  Women served as teachers, mentors and supporters, and 

made a difference in the lives of people who were denied access to public education (Paul, 

2001).  There are perhaps thousands of Snow Hill Institute graduates who hold college and 

university degrees today as a result of being inspired and encouraged to go on to college.  

Not Going to College?  Not an Option 

All of the study participants went to college.  The participants in this study all agreed that 

their family members, particularly mothers, and teachers were of great influence and motivating 

factors in their decision to go to college.  In a qualitative study by M. S. Smith (1999) findings 

revealed how 1930s and 1940s rural boarding school teachers and matrons cared for and 

prepared first generation college students.  The dominant theme in this study was caring for 

students.   

In another qualitative study, Ashby-Scott (2005) used portraiture methodology in 

presenting four African American women who held administrative positions in higher education 

that explored their personal, professional, and leadership experiences as they related to higher 
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education.  Portraiture methodology helps the researcher understand the resilience and wellbeing 

of a person as an individual or the resiliency of that person within a group. The results of this 

study revealed three themes that involved three areas of advice that these women extended to 

girls and young women which were: general advice for girls, advice for women pursuing higher 

education, and advice for women perusing leadership positions in higher education.   

Newsome Stallings’s (2008) qualitative historical research on an all-Black rural school in 

Sparkman, Arkansas using the oral history format yielded similar results to this study.  The 

purpose of that study was to explore the segregated experiences that motivated participants to 

attend college.  The results of the study showed that parents and teachers were the main 

motivating force, and that “in addition to parents and teachers, two-thirds of the participants 

identified “other” persons who motivated them.  This study, as mine, added to the “genre of 

literature on the numerous all-Black, segregated and now defunct public high schools that 

operated throughout the South” (Newsome Stallings, 2008, p. 8). 

In Augusta Grubb’s situation, she was not the first in her family to get a college 

education; in fact, according to Augusta Grubb, she was almost the last.  Augusta Grubb assessed 

the number of college graduates in her family and surmised that many of them had college 

degrees.  She talked about the value of education and how almost everyone had a college degree 

except her. “Everybody else had one, in my generation, and in my mother’s generation. I just felt 

that I needed to go back to school and get my degree.”  So, in 1972, at age 50, Augusta Grubb 

returned to college to complete her degree requirements.  

When I asked about her mother’s educational background, Augusta Grubb said that it was 

hard and that it took her mother a long time to complete her education and get her teaching 

credentials.  She said that her mother taught school for at least 50 years.  But despite the 
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hardships her mother experienced trying to get her teaching certificate, Augusta Grubb went 

back to school at age 50 to get her teaching credentials.  Augusta Grubb was inspired to do this 

because she felt that by returning to school she was upholding the family tradition of getting a 

college degree.  This feeling implied that Augusta Grubb was inspired and influenced by her 

mother’s generation and her generation to go to college.  Her return to college at age 50 showed 

a strong desire to not only to uphold the family tradition, and the legacy of  Snow Hill, but it also 

showed her personal commitment to herself, to get a college degree regardless of age or 

circumstances.  Although Augusta Grubb already had a job and had worked in that job for more 

than 20 years, she determined to “move up and out” from the working class by getting her 

college degree.  Augusta Grubb’s actions confirmed the findings of R. R. Smith’s study (1998) 

that revealed self-motivation to be a key factor in motivating Black women to complete college.  

Perhaps Augusta Grubb’s grandfather may have set the standard for the strong desire of 

family members to get an education as a way of improving one’s skills and self-worth.  On 

several occasions, Edwards, her grandfather, and other people from Snow Hill attended Harvard 

University classes during various summer sessions.  Edwards and William H. Holtzclaw attended 

a summer session at Harvard in 1910, and Waverly Turner Carmichael, a 1910 graduate of Snow 

Hill also attended a Harvard University session somewhere between 1914 and 1918, 

Recent studies indicate that first generation college students are disadvantaged in various 

ways.  Ziemniak (2010) examined ways family supports first generation college students to 

persistence in college.  This qualitative study used a narrative approach to this research.  Eleven 

students, nine family members, and two college administrators were interviewed.  Findings of 

this study showed that (a) family matters to first generation college student persistence; (b) 

family support manifests itself differently for first-generation students than for their non-first 
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generation peers; (c) conflicts between successful students’ responsibilities at college and their 

roles within the family were minimal; and (d) a disconnect between the families of these students 

and the institution exists (Ziemniak, 2010).  McDaniel’s study (2001) on the impact of family 

literacy on student success show similarities to Ziemniak’s study of first-generation college 

student’s family support efforts.  McDaniel chose four families from the same rural area in South 

Carolina; each family had a first generation college student.  A qualitative research approach was 

used for this study and interviewed participants using semi-structured interview questions. 

Findings showed that, “the participants assigned a high priority on their children’s education and 

were quite proactive in their implementation of literacy” (McDaniel, 2001, p. 4).  The majority 

of the people consider literacy to equal power.  With regard to Latina/Latino research, Enriquez 

(2013) showed that challenges and difficulties with first generation Latina/Latinos can be 

attributed to cultural and environmental adjustments, which can sometimes create barriers.  

Unlike Augusta Grubb’s situation, the other participants in this study completed college 

without a long time gap.  Some had already decided on a school, and some were still in the 

planning stages.  Although there was a close relationship with Tuskegee Institute, most did not 

want to “travel down the same road” leading to the same institution (Tuskegee) that their 

relatives attended.  There was an unwritten rule that most of the girls in the Edwards’s family in 

Augusta Grubb’s generation (around 1944) went to Hampton Institute in Hampton, Virginia, and 

most of the boys went to Morehouse College in Atlanta, Georgia.  There were changes to this 

“rule” for those in later generations.  Tracey Garrison-Feinberg went to the University of Texas 

for both a bachelor’s and master’s degrees and majored in U.S. History and history education, 

respectively.  Deirdre Thompson went to Central State University in Wilberforce, Ohio, and 

majored in music education.  A. Grace Lee Mims enrolled in Hampton Institute in Hampton, 
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Virginia, and Western Reserve University in Cleveland, Ohio, and earned a bachelor’s degree in 

English and a master’s degree in library science, respectively.  She later received an honorary 

doctorate from Cleveland State University.  Nancy Hooten-Garrison received her bachelor’s 

degree from Hampton Institute.  Cybeale Ross completed two years of college at Alabama A and 

M College.  Consuela Lee received her bachelor’s degree from Fisk University and a master’s 

degree in music theory from Northwestern University.  All of the study participants went to 

college. 

Love of Music, Song, and Performing Arts 

All of the participants professed a love for music, and all played some type of instrument.  

A study (Kaufman, 1940) examined the importance of vocal music activities and analyzed the 

development of rural school choirs, sponsored by Iowa State Teachers College, and the 

development of extension music outreach sponsored by Iowa State College.  Kaufman’s study 

presented a connection between the fine arts and the community.  Music and choir activities 

helped to revitalize the rural communities of Iowa and added a sense of communities for the area 

residents, the community of Snow Hill was very much involved in the arts and music with the 

opening of Springtree/Snow Hill Institute of Performing Arts in 1980.   

Alberta, Monica Moorehead’s grandmother, went to Fisk College on a music scholarship.  

It seemed from the interviews that at least two of Edwards’s daughters married musicians. Some 

of the Edwards’s children majored in music and played in the bands when they went away to 

college at Fisk, Alabama A& M, Hampton, and other historically Black institutions.  Most of the 

participants in this study played the piano or some other musical instrument.  The study 

participants all agreed that they were surrounded by music as children.  Everyone showed pride 

in the accomplishments of the Lee family, as well as other family members for their professional 
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accomplishments in movies, music, and the performing arts, which included Spike Lee, and 

cousin, Malcolm Lee.  Other musical talents in the family included A. Grace Lee Mims, her 

sister, Consuela, and their brothers Bill and Cliff.  Deirdre Thompson was also quite involved 

with music and taught it for 40 years.  The arts are focal areas for the participants and their 

family members.  In 1998, Auburn University, Tuskegee University, and the University of 

Alabama, joined in the effort to develop a Snow Hill Institute for Education and Cultural Arts 

program.  Ms. Lee said that she has always believed that music made kids smart, and that the 

experts believe it now (C, Lee, 1998).  

Overcoming Obstacles 

In this qualitative study, several participants referenced the difficulties that their parents 

had in getting an education, which would have been from early to late 1920s in the South.  

Augusta Grubb recalled how difficult it was for her mother to get her teaching certificate.  She 

said that her mother went to school as a student for a long time.  She said that in those days, you 

could teach if you had at least two years of school, and then you had to go back for another two 

years to get the teaching certificate.  She recalled that her mother did a lot of walking because 

buses did not come through Snow Hill and they did not own a car.  So her mother basically 

walked to wherever she could get a ride.  That meant finding a ride to and from work as well.  

Her mother worked as a teacher in a nearby county and came home only of the weekends.  She 

said that her mother took correspondence courses, which took a long time to finish.  

Participants confirmed that the story about Mike and Phoebe that was passed down to 

them by family members inspired them daily to overcome challenges and obstacles that stand in 

their paths.  They were inspired by the story of Mike and Phoebe and believed that there is no 

challenge that they cannot try to overcome.  The participants recalled the story of the hardships 
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of Mike and Phoebe, their slave ancestors where Mike worked and paid his way out of bondage; 

the story of William Edwards who suffered and overcame hardships as a boy, and hardships and 

challenges faced by Consuela Lee in her effort to regain control of the school and reopen Snow 

Hill.  

Close Family Ties Visible Throughout the School’s History 

Research studies (Bowie, 1992; Finelli, 2001; Gooch, 2009; McDaniel, 2001; R. R. 

Smith, 1998; Stapleton, 1999: Ward, 2003) have shown that close family relationships in the 

workplace can be inconsequential, in some instances, depending on a number of variables. There 

has been limited research done on family kin and leadership in the workplace.  However, in a 

quantitative study by Bowie (1992) data showed that the findings partially supported the 

literature citing “the existence of an active kin help network in the African-American 

community.  The results also suggested that negative perceptions of opportunity for upward 

mobility may be associated with ecosystem distrust” (p. 8).  Bowie suggested that more research 

is needed on gender influence, ecosystem distrust, and African-Americans who work in the 

private sector.  Another study (Finelli, 2011) looked at the pros and cons of nepotism on a family 

business or organization and its members from a sociological perspective. This quantitative study 

used in-depth interview questions to elicit data from family members to non-family members 

about workplace leadership and responsibilities (Finelli, 2011).  The results of data were 

inconclusive in determining whether nepotism is good or bad for the organization or business 

depends on the consequences of nepotism.  Finelli concluded that more research was needed in 

this area in order to determine if nepotism is beneficial or problematic for the family business.  In 

the final days of Edwards’s leadership as principal of Snow Hill, it was mentioned by one of his 

adversaries that at least six of the 24 employees at Snow Hill were related to Edwards.  This 
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accusation implied an act of nepotism on the part of Edwards.  However, as mentioned in 

Finelli’s (2011) study, there was a need for further study to determine the effects of nepotism on 

effective leadership. 

Roach (1998) addressed the problems that institutions sometimes face when hiring 

relatives to work for the institution and suggested that relatives working for relatives at an 

institution can have adverse effects.  “Nepotistic practices, which result in contracts being 

granted on the basis of family connections with key university officials, or individuals getting 

university jobs supervised by a relative, pose inherent conflicts for postsecondary institutions” 

(Roach, 1998, p. 21).  Practices of nepotism that result in unfair acquisition of contracts, 

promotions, or advancement could pose serious conflicts within the institution’s management 

structure (Roach, 1998).  Snow Hill’s startup had a number of people related to each other who 

were on the executive council as well as of on the Board of Trustees, which may prompt one to 

wonder about the conflict of interest in the early days of leadership at Snow Hill.  According to 

Michael Baskin, general counsel for Clark-Atlanta University in Atlanta, Georgia, “It is essential 

for a private college or private university to have clear cut policies that prevent nepotism. In the 

absence of such policies, a school runs the risk of inviting abuse to its contracting activities and 

within its employee ranks” (as cited in Roach, 1998, p. 18). 

Surnames Linked to Snow Hill Institute Startup 

The settlement of Snow Hill was small with only a handful of Black residents when Mike 

and Phoebe settled there in 1825.  Mike and Phoebe (Carmichael) had 13 children, and the other 

families were sizable too (Stone, 1989).  Some of the surnames of the family were Johnson, 

Gaines, and Handy.  These were the name of families that William Edwards met when he began 

his talk of starting a school in Snow Hill.  These were the names that appeared in the first 
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catalogues of Snow Hill Institute, and they were the names of people who appeared in the 

student and school catalogues throughout Snow Hill’s history of educating and graduating 

generations of family members.  Study participants agreed that just about everybody in the small 

community of Snow Hill was related to someone else in the community, either by marriage, or 

by birth 

Students and Their Kin 

Many of the children who attended Snow Hill in the early days were related to each 

other, and quite possibly to Edwards and his wife, Susie Johnson.  It is quite possible that 

William J. Edwards and Susie V. Johnson Edwards may have even been related to each other as 

well, since both were descendants of Mike and his wife Phoebe, former slaves who settled in 

Snow Hill in 1825.  The surnames of students who were consistently enrolled in classes at the 

start of Snow Hill and throughout the early history of the school included Rivers, Gaines, 

Carmichael, Johnson, McDuffie, Davis, Albritton, Carter, Savage and McCants. Many of these 

names appear on page 10 of the 1898-99 student catalogue (Snow Hill Institute, 1898).  The 

Snow Hill Normal and Industrial Institute of 1907-08 Student Catalogue shows some enrolled 

students’ surnames as Rivers, Gaines, Carmichael, Johnson, McDuffie, Carter. Savage, and 

McCants, Davis, and Purifoy. 

Board of Trustees, the Original 

The original board of directors for Snow Hill Institute was composed of people who first 

listened to Edwards’s plan about his intent to build a school and helped to support and sale his 

idea to other community people.  These were just plain ordinary working people who helped to 

start the school and did whatever they could do to get it started.  The original Board of Trustee 

members were I. Elcanah Johnson and his brother Isaac Johnson.  It is not clear how the board of 
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trustees arrived at their positions, whether they were appointed, elected, volunteered, or just said, 

“I’ll do it.”  It is also unclear exactly what the members of the Board of Trustees did in the way 

of official functions and responsibilities for the institution.  Nancy Hooten-Garrison stated that 

she is related to the Johnson brothers and that they were supportive of Edwards in trying to get 

the school started.  “They were getting people into the school that had never been to school.”  

She went on to say, 

You had a group of people who were determined that education was the way for their 

children and their descendants.  And they worked very hard to raise the money.  And I 

look at those families, the Johnsons, the MacMillans, the McDuffies, the Handys and the 

Millers.  All those different people down there and I know a lot of their descendants now. 

Elcanah N. Johnson’s name appeared as a member of the Executive Council in the Snow 

Hill Institute (1898-99) student catalogue.  The names E. N. Johnson, Thomas T. Johnson, and T. 

J. Johnson are listed under the Industrial Department, in the 1898-1899 student catalogue as well.  

Corrie V. Johnson’s name also appears in this catalogue as a copyist.  She was the sister of Susie 

Verdell Johnson Edwards, the principal’s wife.   

In a recent study (Griffin, 2011) the function and responsibilities of boards of trustees for 

newly publicized community and technical colleges have come under scrutiny.  Individuals who 

sit on these boards need to be highly informed about the vision, purpose and direction of the 

school in order to compete with other similar schools that also seek success in education and 

employment for their students.  “The purpose of this study was to identify the adequacy and 

availability of professional development activities that assist 2-year postsecondary trustees in 

becoming more effective contributors in shaping higher education policy decisions” (Griffin, 

2011, p. 8).  Griffin’s qualitative research study asked eight community and technical board 
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members to describe their roles and responsibilities as board of trustee members for their 

respective institutions.  Findings of this study indicated that there was ambiguity in their 

understanding of their roles.  Their understanding of their roles and responsibilities as board 

members was not clear and precise (Griffin, 2011).   

Higher Education Pipeline  

A study by McAtee (2006) confirmed that women have entered and will continue to enter 

positions of leadership at institutions of higher learning.  The problem that this research 

addresses is the evaluative process of the women who were in higher education leadership 

positons.  McAtee’s qualitative research used ethnographic interviews of five women leaders in 

higher education to explore how women are impacted in leadership positions.  McAtee, in 

comparing her story to the story of the four participants, realized that women leaders in 

institutions of higher learning are transformational leaders and aspired to be transformational 

leaders in the workplace.   

Stapleton (1999) examined the decision-making practices of four African American 

owners of private schools.  The purpose of the study was to conceptualize the relationship of 

owner—principals in six areas of responsibility: staffing, students, community relations, 

finances, curriculum, and school-government agencies communication.  Data were collected by 

interviewing 37 people from four schools.  Data indicated that that owners tended to retain the 

power and responsibility in making decisions related to the financial and operational stability of 

the business. The level of education and training experience played a key part in determining an 

individual’s involvement in business decision-making activities (Stapleton, 1999).   

These findings support the efforts of Edwards and several of the faculty members to gain 

training and experience that would enhance decision-making skills.  During the early days of 
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Snow Hill’s operation, the school was a private institution, and responsibilities and functions 

were unclear, based on available literature.  However, Harvard University 1910 Summer School 

Catalogue showed William Edwards enrolled in one of the English classes; his name appeared on 

p. 206.  William H. Holtzclaw also attended Harvard University in the summer of 1910.  

Several studies in higher education (Baker, 2013; Brown, 2010; Christ, 1994; Epps, 1999; 

Esters & Strayhorn, 2013; Gaetane, 2005; Henderson, 1990; Holland, 1984; Judge, 2001; 

Nelson, 1999; Stapleton, 1999) addressed issues that are of concern to administrative leaders at 

small Black colleges.  In a recent study of the leadership roles of Black women in higher 

education (Gaetane, 2005), findings revealed that Black women bring helpful and needed 

experience to the table.  This qualitative research used the narrative approach and shared the 

diversity of the participants’ life stories.  “The study examines southern leadership discourses of 

Black women administrators who came from a tradition of protest [that has been] transmitted 

across generation by older relatives, black educational institutions, churches, and protest 

organizations” (Gaetane, 2005, p. 1).  The theme in this study was influences of Black women 

(administrators at traditionally Black colleges) and what they contribute to the progress and 

enhancement of Black women in higher education leadership positions.  “Black women 

administrators inform with respect to the struggles, challenges and success they experience” 

(Gaetane, 2005, p. 1).  Black women have been influential in the formation and development of 

rural industrial school for hundreds of years.  

Hinds Community College 

The participants agreed that Tuskegee Institute was the prototype for Snow Hill Institute 

and that several Snow Hill graduates founded their own schools and patterned their schools after 

Snow Hill.  One school in particular, Utica Normal and Industrial Institute in Utica, Mississippi, 
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founded by former Snow Hill teacher, William H. Holtzclaw and his wife, Mary Holtzclaw in 

1903, was patterned after Snow Hill and Tuskegee Institutes.  The school stands today as Hinds 

Community College in Utica, Mississippi.   

William Holtzclaw’s name appeared in the 1898-99 Snow Hill Student Catalogue as the 

Treasurer for the Faculty/Executive Council of Snow Hill Institute.  His name also appeared as a 

member of the Financial Committee.  He was also listed as teaching Bookkeeping and Physics.  

Holtzclaw also appeared in the Snow Hill Student Catalogue 1901-02 as Treasurer and as a 

member of the Financial Committee. Mary E. Patterson arrived at Snow Hill in the fall of 1898, 

and her name appeared as the copyist in the Administrative Department.  William H. Holtzclaw 

and Mary E. Patterson were married on May 15, 1901at 8:30 p.m. on the campus of Snow Hill.  

The Holtclaw left Snow Hill in the summer of 1902 to set out to start their own school, a tasked 

they had attempted on two previous occasions.  They founded Utica Normal and Industrial 

Institute in 1903. “Holtzclaw’s historical example threaded itself from Tuskegee through Snow 

Hill to Utica, Mississippi, the place where Holtzclaw’s school was finally established” (Stone, 

1989, p. 149).  The William H. Hotlzclaw Library, on the campus of Hinds College in Utica, 

Mississippi, houses the historical collection of all materials related to the founding and 

development of the school from its 1903 inception.  The school evolved from Utica Normal & 

Industrial Institute in 1903 to Hinds County Agricultural High School-Utica, to Utica Junior 

College, to Hinds Community College – Utica Campus.  Today Hinds Community College is 

comprised of seven campuses with a total enrollment of 32,000 students, making it the largest 

community college system in Mississippi.  The school is accredited by the Southern Association 

of Colleges and Schools.  Nancy Hooten-Garrison, one of the study participants, knew the name 
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Holtzclaw and said that she knows some Holtzclaws now, and talked briefly about the family.  

She stated,  

I knew the Holtzclaw family.  They were all faculty members at Snow Hill back in 1899.  

I know the Holtzclaw family now.  On this picture I was telling you about, the 1899, the 

faculty?  There are two Holtzclaw people on there.  There’s Elizabeth Holtzclaw and W. 

H. Holtzclaw. 

One of the Holtzclaw’s sons, Robert, attended the school his father founded and went on 

to Talladega College in Talladega, Alabama.  He later attended Howard University in 

Washington, DC, and studied French at the University of Montreal sometime during the 1960s. 

Scholarship and Services 

Participants are active in programs and initiatives that promote and support higher 

education activities and access for college students and college-bound students. A. Grace Lee 

Mims, a gifted soprano, awards a yearly $10,000 scholarship to any college-bound or currently 

enrolled college student who qualifies for the scholarship and agrees to study the spirituals 

songs.   

She is committed to the preservation and performance of the Negro spirituals and has 

produced her own recording, titled “Spirituals.”  She is on the voice faculty of The 

Cleveland Music School Settlement and is considered an authority on the performance of 

the spiritual by the solo voice. (Mims, 2008)   

A. Grace Lee Mims is passionate about preserving and perpetuating the spirituals, and educating 

people regarding their historical value.  She and her late husband, Howard, were very involved in 

the Hampton Alumni Association, where they both attended and graduated.  Her husband was 

the Chair of the Scholarship Committee, and she was the Chair of the Fundraising Committee.  
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A. Grace Lee Mims, along with her husband, participated and guided these activities for over 35 

years and raised at least $250,000 in that time (Mims, 2008).  Cleveland State University has a 

library named in honor of her late husband for his outstanding work and contributions to 

Cleveland State University’s Black Studies Department, which he created and developed.  A. 

Grace Lee Mims also awards a yearly personal $1,000 scholarship to her church for the purpose 

of helping someone attend college.  

She still remains active and committed to giving financial assistance to college students 

and still mentors young learners in voice every Saturday.  “I still teach voice at the Cleveland 

Music School Settlement.  I have eight students, and I teach only on Saturdays.”    In 2002, 

Cleveland State University recognized the hard work and dedication that A. Grace Lee Mims has 

given over several decades and awarded her an Honorary Doctor of Music degree. 

Nancy Hooten-Garrison also devotes time in participating in Hampton University Alumni 

activities in El Paso Texas.  Her husband is president of the Hampton University Alumni 

Chapter, and she serves as Secretary of the same chapter.  Both engage in a number of 

fundraising activities that support Hampton University and its students. 

Historically Black Colleges or Universities and Snow Hill 

All participants, with the exception of Tracey Garrison-Feinberg, attended an 

undergraduate historically Black college or university.  Throughout the course of their 

interviews, there was no mention of negative experiences at any of their undergrad institutions.  

In fact, the conversations about their educational activities and experiences at historically Black 

colleges or universities seemed to prompt pleasant memories.  The positive experiences at 

historically Black college or universities may have contributed to the participants’ desire to give 

back to the profession of educating, either as an instructor, counselor, or as an administrator.  
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Perhaps all of the participants will agree that Consuela Lee, who earned her bachelor’s degree 

from Fisk University in 1948, is perhaps one key individual whose formal educational 

experience began at Snow Hill Institute, and continued through a 360 degree educational odyssey 

to bring her back to Snow Hill Institute for the restoration of the school that started her 

educational and professional journeys.  Her work experience began at Alabama A & M as a 

music teacher.  Later, she worked at Talladega College, Norfolk, and Hampton University.  She 

accomplished a number of feats when she returned to Snow Hill in 1979.  She collaborated with 

professors and students of Auburn University that resulted in the restoration on Snow Hill’s 

historic “Spring,” the gathering place for the people of Snow Hill Institute.  She was awarded a 

$65,000 grant for the restoration of Buttricks Hall on Snow Hill’s campus, as a result of her 

proposal.  In 1993, Consuela Lee initiated the republication of her grandfather’s autobiography, 

Twenty-Five years in the Black Belt through the University of Alabama Press (C. Lee, 1993).  

Everyone thought highly of her competence and tenacity to resuscitate Snow Hill Institute and 

initiate and develop meaningful collaborations with the Alabama Historical Commission, The 

University of Alabama, and Auburn University.  Monica Moorehead, a participant in this study, 

said of her diminutive-framed mother, Consuela, “I think it’s very important to put in this study 

the fact that mom was so well respected by her peers. She was so well respected, even before she 

went back to Snow Hill.”  The Alabama Historical Commission, Auburn University, and the 

University of Alabama are still active in collaboration with restoration and preservation of Snow 

Hill Institute.  

Summary 

Black women in rural industrial education have influenced generations of African 

Americans to participate in higher education activities.  A number of research studies indicate 
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that African American women have strong aspirations to acquire leadership positions in higher 

education.  They have been encouraged to seek higher education degrees and to seek higher 

education faculty positions, as well as positions of leadership.  Some who are seeking these 

positions have been first generation college students.  First generation college students of Black 

families view going to college as a way of moving out of the working class.  A key element that 

is needed in order for this transition to occur is support, which is manifested in different ways by 

family members.  Self-determination in first generation college students is one key factor that is 

needed in order to secure moral support, acquire academic success, and secure the necessary 

information needed to matriculate and be successful.  

Effective leadership in higher education requires good decision-making skills.  Black 

women who serve in leadership capacities at historically Black colleges and universities come 

better trained to deal with the changing demographics of multicultural/global campus 

environments.  Higher education administrators at predominantly White institutions, minority 

serving institutions, and historically Black institutions should prepare to serve more diverse 

student populations for effective leadership in the 21st century.  In doing so, it is anticipated that 

the presence of Black women in positions of leadership at institutions of higher learning will 

help to promote a positive experience for Black students and other students of color. 
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CHAPTER 7 

 

CONCLUSION 

The purpose of this study was to understand the roles and experiences of Black women in 

the development of rural industrial education and to discover how those experiences influenced 

their participation in higher education.  Other research studies have shown that Black women 

from rural industrial education have been influenced to go to college by family members 

(mothers), by teachers, and by self-motivation and determination (Thomas & Jackson, 2005). 

Recent research supports the findings in this study in that participants wanted to go to college 

because of family expectations, family tradition, or just simply to be the first in the family to 

attend college.   

This current study used a qualitative research methods design approach for this historical 

analysis study.  Purposeful selection of the participants required them to engage in semi-

structured, in-depth interviews.  All participants met the criteria of selection as established early 

on in the project.  One unique aspect of this research was that it had three sets of mother-

daughter participants.  One advantage of having the mother-daughter sets of participants was that 

I could get an historical view of Snow Hill from two generations, and the second advantage was 

that  I could  get a clearer description of the events and occurrences from two historical vantage 

points.  
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This chapter presents the importance of the study, a discussion of the data, research 

related to study findings and themes, implications for higher education practice and policy, 

practice and administrative recommendations for higher education leaders, and recommendations 

for future research. 

The Importance of this Study 

It is common knowledge that Black women have always felt a sense of community and 

responsibility for educating their people, and therefore sought opportunities to educate their 

families and their communities (Rankin, 2001).  This study is important because it adds to the 

sparse existing literature on the influences of Black women in rural industrial institutions.  The 

interviews conducted in this study provide historical information that goes beyond the writings 

of Edwards (1918) and of Stone (1989).  Based on recent research, there appears to be no 

published or digitized study that details the history of Snow Hill Institute and the people who 

helped to develop it.  Therefore, this study will add to the sparse literature that currently exists 

about the history of the school’s educational leadership and its initiative and connection to higher 

education and higher education leadership. 

The second reason why this study is important is because the description of events and 

people that impacted the school is told by the people who lived in Snow Hill and went to school 

there; they are the descendants of the founder and early settlers of the Snow Hill community 

dating back to the early 1800s.  This provides vital information that will help to fill the gap of 

missing information on the complete historical account of the people and their school. 

The third and perhaps most meaningful item of importance in this study is that it provides 

historical information that directly connects Hinds Community College to Snow Hill Institute 

through the lens, experiences, and the interviews of the people who attended Snow Hill. 
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“Holtzclaw’s historical example threaded itself from Tuskegee through Snow Hill to Utica, 

Mississippi, the place where Holtzclaw’s school was finally established” (Stone, 1988, p. 149). 

Perception of What the Data Revealed 

The collection of data from the participants’ interviews revealed several aspects about the 

participants.  The data revealed that all of the participants placed high values on education and 

all were determined to go to college.  One participant returned to complete her college degree at 

age 50.  This revealed a strong conviction and commitment to education attainment.  There was 

only one participant who did not complete at least four years of college.  However, that 

individual said that she became ill in her second year of college, dropped out, and never returned 

to complete the degree requirement.  She married and became a homemaker.  Almost all of the 

participants went to college because of family expectations, family tradition, or to uphold the 

family legacy.  All took pride in having gone to college and being a part of a family that had 

family members who had also gone to college or held college degrees.  

The women who worked at Snow Hill were strong Black women who shaped the 

meaning of Toni Morrison’s future coinage of the term “womanism,” a part of the whole of 

Black feminism, a term first used in the book In Search of our Mothers’ Gardens (Walker, 

1967).  These strong women quite possibly could have been the grandmothers, aunts, and 

cousins of my research study participants.  Based on their interviews, I perceive the participants 

to be “strong” women as the Black feminists would define it.  They projected themselves as 

being self-motivated and determined to complete college and meet the challenges of life.  The 

data revealed the participants to have robust qualities that projected them as strong, focused, and 

supportive women (Paul, 2001).  When I look at the experiences they had and some of the 

obstacles they had to overcome, it leaves no doubt in my mind that they were strong women.   
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In a study by Nieves (2005), the focus of the study included the work of Elizabeth Evelyn 

Wright (1872-1906), founder of the Voorhees Industrial School (1894) in Denmark, South 

Carolina, and Jennie Dean (1848-1913), founder of the Manassas Industrial School (1892), in 

Manassas, Virginia.  Nieves believed that the efforts of these women may have been the prelude 

to a type of nationalism, a movement that fortified racial-uplift by leaving a legacy of 

commemorative structures.  Nieves stated, “I argue that an early form of gendered Black 

nationalism took shape and manifested itself physically in these schools as a series of complex 

strategies and political ideologies centered on race-based institution building and historical 

recovery efforts” (p. 8).   

Consuela Lee exhibited strong qualities that aligned with the Black feminist ideologies 

and philosophies of womanism.  Of particular strength was the force with which Consuela Lee 

galvanized support and strategized an effective means of reclaiming and reopening Snow Hill 

Institute.  In doing so, she also initiated meaningful collaboration with Auburn University and 

the University of Alabama to assist in ongoing restorative efforts to refurbish Snow Hill’s 

Campus.  Ms. Lee made her voice heard also when it came to working at institutions of higher 

learning (Evans, 2007) and voiced her concerns about the teaching techniques of music.  No 

stranger to controversy, Ms. Lee knew her rights and did not hesitate to remind her adversaries of 

such.  Participant, Monica Moorehead, concurred that it was the fortitude and drive of her 

mother, Consuela Lee, who influenced her to become a social activist.  The Consuela Lee 

Foundation for Music Education was founded in 2010 for the purpose of carrying on Consuela 

Lee’s educational work in music and the performing arts. 
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Research Related to Study Findings and Themes 

Limited research has shown that four main factors have influenced rural industrial 

women to go to college: encouragement and influence from mother or other family members; 

self-motivation and determination; and eagerness and desire to be the “first” in the family to go 

to college, and family values and expectations (Peters, 2009).  What were the expectations 

women had in going to college?  Black women saw going to college as a way of moving up and 

out of poverty.  They also saw it as a means of dismissing a lifetime of domestic work as 

generations before them had done.  Women who went to college saw this as an opportunity to 

seize job security and socioeconomic upward mobility.  Almost all of the Black women who 

went to college during the early part of the 20th century became teachers.  The profession of 

teaching was considered a respected profession, one that received a certain amount of respect 

and job security.  A study by Whitehill (1991) also showed similar findings.  

Further Elaboration on Themes 

Influences of women at Snow Hill.  These themes actually confirm how education is at 

the core of their family values.  The participants were encouraged to learn music, and through 

their love of music, they were inspired to take that passion for music to the next level which was 

college.  From college it carried (the passion and love for music) over into a profession, and 

eventually the interest passed on to their children.  In looking at the interests of the family, the 

passion and interest for music runs second to education. 

When Consuela Lee was finally successful in reopening the school that her grandfather 

founded, she reopened it as a performing arts institute and offered music and arts programs for 

all the children in the community.  Here was a person who truly took the love of music to her 
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final days.  In looking at some of the other participants, Deirdre Thompson taught music for 40 

years and still teaches on the weekend. 

A. Grace Lee Mims won countless awards for distinction in music and gave financially in 

order to perpetuate the performances of the spirituals.  Musicians abounded throughout and 

within Snow Hill Institute families, and several of Edwards’ daughters married musicians as 

well. 

Strangely enough in listening to the interviews and reading literature and articles on 

Edwards, what few there were, there was no mention of William Edwards playing any 

instrument in any writing that I came across.  However, I do recall that when I visited the campus 

of Snow Hill and was given a guided tour by his grandson, Donald Stone, I do recall seeing 

several wind instruments in the small parlor room of his house—the house the students built in 

1894, and he added on to in 1897, shortly before his marriage to Susie Verdell Johnson. 

The participants overcame obstacles that revealed their strength in perseverance, but most 

reflected on the obstacles that Mike and Phoebe, their great-grandparents, overcame.  I spoke of 

this family’s history as an inner strength that all family members share in knowing, that they are 

the descendants of Mike and Phoebe.  They expect to do well in all walks of life and expect to 

overcome their obstacles. 

Close family ties. Close family ties perhaps was a good thing in that the school, given the 

rate of illiteracy in that time and place, did well to survive for quite a while, and it was perhaps 

because of the close family ties that it did last as long as it did.  As Snow Hill Institute expanded 

its staff and faculty and more individuals shared responsibilities and functions, more 

accountability was necessary. Unfortunately during the nearing of Edwards’s final days as the 

head administrator, there were accusations that at least one-fourth of the people who worked at 
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Snow Hill were related to Edwards in some manner.  During the early formation and 

development of the school, close family ties in the workplace may have been a key factor in the 

creation of the institute.  However, in later years, such practice, if it did in fact occur, may have 

contributed to the ouster of Edwards. 

Higher education pipeline.  William H. Holtzclaw, a Tuskegee graduate and former 

teacher and bookkeeper at Snow Hill Institute in 1897, started Utica Normal and Industrial 

Institute in Utica Mississippi in 1903.  After working at Snow Hill Institute for four years, 

Hotltzclaw, and his wife, Mary E. Patterson, headed for Utica with the dream of starting their 

own school; on the campus of Hinds Community College, the William H. Holtzclaw Library was 

named in his honor.  Other higher educational pipelines include the efforts of Snow Hill 

graduates to go on to college.  Many of the graduates went on to several historically Black 

colleges and universities for undergraduate study.  Some of the schools included Alabama 

Teachers College, Talladega College, Alabama A&M University, Hampton Institute, and Fisk. 

All of the participants attended college, with six of the seven earning a bachelor’s degree.  

Several of the participants are actively involved in volunteer activities in organizations and 

sponsorships that support college and college-bound students.    In addition to providing ongoing 

volunteer and financial help to college students, the participants continue to remain active in 

their respective college alumni associations by participating in fundraising activities and holding 

positions as officers for their home city alumni chapters. 

Implication for Higher Education Practice and Policies 

The implications for higher education is that the presence of African American women in 

leadership positions would be an asset to any institution of higher learning because (Gaetane 

2005) African American women in particular come better equipped and experienced in dealing 
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with the changing demographics of today’s student body composite.  This type of information is 

beneficial to higher education faculty because understanding the experiences and desires of first-

generation college students will help them to better teach them and thereby help them to succeed.  

It might be helpful for institutions with minority recruitment concerns to look at how Hinds 

Community College evolved in preparing for demographics changes of the 21st century.  

Historically Black colleges and universities (HBCUs), Predominantly White institutions,(PWIs), 

and minority serving institutions (MSIs)  must search for strategies that will allow them to 

effectively recruit and retain faculty, students and university administrators that reflect an 

inclusive 21st Century institution (Wilson, 2014). 

Practice and Administrative Recommendations for Higher Education Leaders 

Higher education administrators should put more African American women in key 

positions of leadership.  Recent studies have shown that Black women have quite an influence on 

student nurturing and student retention in institutions of higher learning.  According to a study by 

Gaetane (2005), Black women bring a great deal of expertise and experience in dealing with 

multicultural and multiethnic program and activities aimed at student affairs. 

Institutions of higher learning might also want to establish a program that will allow them 

to partner with institutions with high rates of minority graduates majoring in higher educational 

leadership.  The program will allow for higher educational leadership majors to shadow current 

university administrators for a specified time, hopefully before the student’s final graduating 

semester.  This collaborative effort will provide the recruiting school with an ongoing selection 

of graduates who are aspiring to hold leadership positions in higher education.  It would also be 

helpful to the university’s growth and improvement to ensure that African American women 
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administrators are included in the policy making decisions that impact minority student and 

faculty recruitment, retention, and job satisfaction feedback.  

Recommendations for Future Research 

Future research should be done on Snow Hill Institute and the people of Snow Hill 

Institute in connection to higher education for several reasons.  Snow Hill is an important link to 

past, present, and future education of all students who attended Black rural industrial schools in 

the south.  At the time of its inception, Snow Hill was specifically created for the purpose of 

educating poor Black children of the Snow Hill, Alabama, community; it accomplished that 

mission.  Tuskegee Institute was the prototype of Snow Hill Institute. (Stone, 1989).  A rich 

history of many African American accomplishments prevails at Tuskegee Department of 

Archives.  However, the accomplishments of Snow Hill Institute are neither showcased at 

Tuskegee or any institution.  It is important to note that Booker T. Washington was a member of 

the Board of Trustees for Snow Hill Institute, and that at least one of Snow Hill’s Board 

members served as a member of Tuskegee’s Board of Trustees for several years.  I believe there 

is an even richer Snow Hill legacy to be learned here with future study.  The scant literature that 

exists today about Snow Hill merely scratches the surface with a few details about the exterior 

and the purpose of the school.  Learning about the infrastructure would give a better sense of the 

leadership strategies that guided the mission of the school, as well as give a clearer picture of the 

working relationship between Booker T. Washington and William J. Edwards. 

Second, future research should be done on Hinds Community College in order to 

examine the strategies that enabled Hinds Community College to effectively transition through 

111 years of existence.  This information would be useful to higher education leaders who are 

concerned about changing demographics at their institutions.  Today’s higher education 
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institutions, HBCUs, PWIs, and MSIs are experiencing changing demographics and those in 

leadership positions must shift strategic recruitment and student success paradigms in order to 

meet the needs of their student population (Wilson, 2014).  

Closing Comment 

Alice Walker, a prominent and prolific writer and poet, is a Black woman who writes 

about the struggles and turmoil that Black women experience in all stages of life, whether young, 

middle-aged, or old.  The following poem, “Women,” evokes images of women who might well 

have been the mothers of this study’s participants: 

They were women then  

My mama's generation  

Husky of voice-Stout of Step  

With fists as well as Hands  

How they battered down Doors  

And ironed Starched white Shirts  

How they led Armies  

Headragged Generals Across mined Fields  

Booby-trapped Ditches  

To discover books, Desks  

A place for us  

How they knew what we Must Know 

Without knowing a page of it Themselves. 

(Walker, 1979) 
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The poem is metaphorically written and shows strong Black women in a regimented light 

with a united common purpose, which was to prepare their children to overcome life’s obstacles, 

pitfalls, and “booby-trapped ditches” that were purposely contrived to ensure failure.  This poem 

relates to the generation of women who, like some of the participants in this study, were perhaps 

born between 1920 and 1925, at a time when getting an education was, for many mothers of 

Black children in the rural south, a daunting task, and, therefore, difficult to “discover books” 

and desks.  Although the founding of rural industrial institutions throughout parts of the south 

was instrumental in the growth and development of education for poor Black children in the 

South, it was the presence of collegiate Black women as instructors and assistants that influenced 

students to continue on to higher education (Thomas & Jackson, 2007).  The presence of strong 

Black women in rural industrial education enabled countless African Americans to reap the 

rewards of their regimented labor, the acquisition of higher education from institutions of higher 

learning.  
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APPENDIX A: FIRST BOARD OF TRUSTEES AND THEIR WIVES 

 

Photograph of Frank Warren, John Thomas, Patrick Gaines, Ellis Johnson, and Willis 

McCants appear in the photo, along with Mrs. Frank Warren and Mrs. Willis McCants, who 

appear alongside their husbands.  Participant, Nancy Hooten-Garrison is granddaughter of Ellis 

Johnson.  Photo c. 1895.  This scanned and digitized photograph has been resized to fit this page. 

It is part of the digitized collection on Snow Hill Institute provided by the Library of Harvard 

University.  
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APPENDIX B: INTERVIEW PROTOCOL 

1. Will you please tell me a little about yourself? Background/demographic Questions 

a. Where were you born and raised? 

b. What kind of work did you parents do? 

c. How were you able to pay for your education? 

d. What is your religious faith? 

e. What was your family life like? 

f. Did/Do you have any brothers and sisters? 
 

2.  Who were some of the women who inspired you at Snow Hill? 

a. What circumstances brought you to Snow Hill? 

b. Did your parents or any of your relatives go to Snow Hill? 

c. How were you able to get to and from school? 

d. Did you stay in the dormitory? 

e. Did you graduate? 

f. Why did you go to Snow Hill?  

g. What did it mean to you to go to Snow Hill? 

h. How did you feel about going to Snow Hill compared to going somewhere else? 

i. Have you ever returned to Snow Hill to visit? 

j. What skills and trades did you learn at Snow Hill? 
 

3. What roles did your teachers and principals play in your development at Snow Hill 

and in college? 

a. Did you have any women teachers, counselors, mentors, or principals?  

b. Who were some of the women at Snow Hill you remember, and what do you 

remember most about them?  

c. What did these women do every day to help the school and the students? 

d. What were the most valuable lessons you learned from these women while at 

Snow Hill?  

e. Who were some of the female classmates you remember, and what do you 

remember most about them?  

f. What did you appreciate most about Snow Hill Institute?  

g. If you could, what would you do to show your appreciation for Snow Hill? 

h. If you could, what would you do to show your appreciation? What would you do 

for the women teachers, counselors, mentor, or principals who helped you at 

Snow Hill?  

i. Tell me about a typical day at Snow Hill as a student.  

j. If you worked at Snow Hill, what did you do on a typical day at Snow Hill as a 

teacher or administrator?  
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4.  What kind of training did you receive at Snow Hill? 

a. What kinds of classes did you take a Snow Hill? 

b. What was your favorite class, and why? 

c. What kinds of classes did the women teach? Did you have a woman teacher for 

any of your classes? 

d. How did you feel about those classes?  Were they helpful?  Did you like them? 

e. What do you most appreciate about the women who taught you at Snow Hill? 

f. Which classes prepared you most for a job and a career? 

g. Who were the teachers who influenced you most at Snow Hill? 

h. What is your opinion about the teachers and principals at Snow Hill? 

i. If you could do something to show your appreciation for your Snow Hill teachers 

or principals today, what would you do?  
 

5. What were the accomplishments of the women teachers and administrators at Snow 

Hill, and how did these accomplishments have lasting effects on Snow Hill Institute? 

On you? 

a. What are you most proud of achieving at Snow Hill? 

b. How did you accomplish this/these achievement(s)? 

c. What are you most proud of about Snow Hill?  

d. What are you disappointed about with reference to Snow Hill?  

e. If you could change something about Snow Hill Institute, What would you 

change?  

f. Describe the campus of Snow Hill Institute.  
 

6. Where did you go, and what did they do after you left Snow Hill Institute? 

a. What did you do after you left Snow Hill?  

b. What kind of work did you do?  

c. What did Snow Hill do for you?  

d. How do you keep the legacy of Snow Hill alive? 

e. What did you miss most about Snow Hill after you left? 

f. What is the legacy of Snow Hill?  

g. How do you contribute to the legacy of Snow Hill? 

h. What do you do to help the history of Snow Hill live on in the hearts and minds of 

others? 
 

7. Who inspired you to further your education? 
 

8. How were you inspired? 
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APPENDIX C: CONSENT TO PARTICIPANTE IN RESEARCH 

 

INFLUENCES OF COLLEGIATE BLACK WOMEN ON RURAL INDUSTRIAL 

EDUCATION: THE PIPE WATER OF SNOW HILL INSTITUTE 

 

You are asked to participate in a research study conducted by Barbara J. Brooks, who is a 

doctoral student from the Department of Higher Ed Leadership at Indiana State University.   Ms. 

Brooks is conducting this study for her doctoral dissertation.  Dr. Mary F. Howard-Hamilton is 

her faculty sponsor for this project.            

       

Your participation in this study is entirely voluntary.   Please read the information below 

and ask questions about anything you do not understand, before deciding whether or not to 

participate.  You are being asked to participate in this study because you have ties to Snow Hill 

Institute in Camden, Alabama.   

 

You have been asked to participate in this study because you meet one of the following 

criterion: (1) You are a female, (2) You attended Snow Hill Institute, (3) You served in some 

capacity on the campus of Snow Hill Institute, (3) You worked at Snow Hill Institute, or (4) You 

lived in Snow Hill, Alabama or another part of rural Southern Alabama.  All participants in this 

study are women.  

 

 PURPOSE OF THE STUDY 

 

The purpose of the current study is to understand the role of collegiate Black women in 

the establishment and development of rural and industrial education in the post-Civil War and 

segregated south.  In doing so, it is necessary to look at how their experiences shaped 

curriculum, activities, and educational objectives in Black schools that influenced women and 

girls to go on to post-secondary schools and colleges. 

 

 PROCEDURES 

 

If you volunteer to participate in this study, you will be asked to do the following things: 

 

1. You will be asked to participate in 1-2 interviews over the course of a 3-week period. 

2. Each interview will last approximately 45 minutes to 1 hour. 

3. There will be approximately 8 – 12 open-ended questions asked of you about your 

experiences at Snow Hill Institute. 

4. The researcher will clearly read aloud each interview question, and will answer any 

question you have about the interview question if it is not clear. 
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5. Your interviews will be audiotaped. 

6. A code will be decided in order to protect your identity. 

 

 POTENTIAL RISKS AND DISCOMFORTS 

 

If participant begins to tire or feel a little fatigued during the course of the interview 

session, the researcher will discontinue the current session, and resume the session at a later 

time, preferably within 48 hours of the initial session, or at the earliest time convenient for 

the participant 

 

 POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY 

 

The participants will not benefit directly from participation in this project.  However, the 

current study will add to the existing literature by providing the academic community with a 

history of Snow Hill Institute through the eyes of those who attended and/or have real-life 

experiences with the institution. 

 

The potential benefits of this study are that future scholars might be encouraged to 

examine the lives of the women who attended Snow Hill Institute more closely and perhaps 

entertain research and discussions that will add to existing knowledge.  This research will help 

bring into focus the contributions that these women made to the African American community 

and to the development of educational opportunities for African Americans. 

 

 PAYMENT FOR PARTICIPATION  

 

You will not receive any payment or other compensation for participation in this study.  

There is also no cost to you for participation. 

 

 CONFIDENTIALITY 

 

Any information that is obtained in connection with this study and that can be identified 

with you will remain confidential and will be disclosed only with your permission or as required 

by law. Confidentiality will be maintained by means of a code number to let Ms. Brooks and Dr. 

Howard-Hamilton know who you are.  We will not use your name in any of the information we 

get from this study or in any of the research reports.  When the study is finished, we will destroy 

the list that shows which code number goes with your name. 

 

Information that can identify you individually will not be released to anyone outside the 

study.  Ms. Brooks will, however, use the information collected in her dissertation and other 

publications.  We also may use any information that we get from this study in any way we think 

is best for publication or education.  Any information we use for publication will not identify you 

individually. 

 

The information will not be released to any other party for any reason. 

 PARTICIPATION AND WITHDRAWAL 
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You can choose whether or not to be in this study. If you volunteer to be in this study, 

you may withdraw at any time without consequences of any kind or loss of benefits to which you 

are otherwise entitled. You may also refuse to answer any questions you do not want to answer. 

There is no penalty if you withdraw from the study and you will not lose any benefits to which 

you are otherwise entitled.  

 

The investigator may withdraw you from this research if circumstances arise which 

warrant doing so.  

 

 IDENTIFICATION OF INVESTIGATORS 

 

If you have any questions or concerns about this research, please feel free to contact  

 

Ms. Barbara Brooks            Dr. Mary F. Howard-Hamilton   

Principal Investigator            Professor 

Department of Higher Educational Leadership      Department of Higher Educational Leadership 

Bayh COE, 321d            Bayh College of Education, 321d 

Indiana State University           Indiana State University 

Terre Haute, IN 47809           Terre Haute, IN 47809 

812-237-2907             812-237-2907 

bbrooks7@sycamores.indstate.edu          mary.howard-hamilton@indstate.edu 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:bbrooks7@sycamores.indstate.edu
mailto:mary.howard-hamilton@indstate.edu
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 RIGHTS OF RESEARCH SUBJECTS 

 

If you have any questions about your rights as a research subject, you may contact the 

Indiana State University Institutional Review Board (IRB) by mail at Indiana State University, 

Office of Sponsored Programs, Terre Haute, IN 47809, by phone at (812) 237-8217, or e-mail 

the IRB at irb@indstate.edu. You will be given the opportunity to discuss any questions about 

your rights as a research subject with a member of the IRB. The IRB is an independent 

committee composed of members of the University community, as well as lay members of the 

community not connected with ISU. The IRB has reviewed and approved this study.  

 

 

 

I understand the procedures described above. My questions have been answered to my 

satisfaction, and I agree to participate in this study. I have been given a copy of this form. 

 

________________________________________ 

Printed Name of Subject 

 

 

________________________________________ 

 _________________________ 

Signature of Subject      Date 

 

  

mailto:dunderwood@isugw.indstate.edu
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APPENDIX D: SENIOR CLASS II – 1939 

 

 

A 1939 photo of Snow Hill students on the campus of Snow Hill Institute show study 

participants Augusta Grubb, in middle row, second from right. Study participant, Cybeale Ross, 

appears in the front row, second from left. This image was adapted from a scanned image of the 

Snow Hill Institute’s student publication, The Cartersonians, 1939. 

 



201 

 

 

APPENDIX E: LETTER TO PARTICIPANTS 

Initial Search/Query Letter to Participants 

Dear (Recipient): 

I am a PhD student at Indiana state University currently working on a research project 

pertaining to Snow Hill Institute in Wilcox County, Alabama. During the early part of my 

research, I was able to come across your family directory, “The Descendants of Mike and 

Phoebe” posted on your family’s webpage. For those who did not post an email address, I have 

taken the liberty to send a copy of this email with a self-addressed stamped envelope enclosed. 

If you would be so kind as to reflect on, and answer the following questions, I would 

greatly appreciate it. Although my research is primarily target at women who attended Snow Hill 

Institute, I would greatly appreciate any names and information to further guide my study. 

1. Do you know of anyone who attended Snow Hill Institute? 

2. Do you know of anyone who graduated from Snow Hill Institute? 

3. Do you know of anyone who graduated from Snow Hill Institute, and went on to 

work in higher education? 

If you answered yes to any of the above questions, please contact me via phone, email, or 

us mail. Also, if you know of anyone who attended Snow Hill Institute between 1915 and 1975, 

please provide me with contact information for those persons. 

For your convenience, if you wish to know more about me, I have attached/enclosed a 

brief bio and resume. Thank you for your time and attention in this matter. 

Highest regards, 

 

Barbara Brooks 
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APPENDIX F: THE HOME OF WILLIAM J. EDWARDS 

 

 

The home of William J. Edwards, built c. 1897 on the campus of Snow Hill Institute in 

Snow Hill, Alabama, as it appeared in 2011.  In 2013, the house was totally destroyed by fire; 

causes were unknown.  I took this photo. 
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APPENDIX G: RESEARCH FIELD NOTES 

Archived item 1. 

Archived Item No. 1 is an orange-colored, 21-page school catalogue produced by 

Institute Press Print in 1898 entitled “Snow Hill Industrial Institute, Snow Hill, Alabama, 1898-

1899.”  This catalogue included the names of members of Board of Trustees, a list of students in 

the senior class, a list of students in the junior class, and a list of students at the next lowest level.  

This item was significant because it authenticates the presence of Black women as faculty 

members and administrators of Snow Hill Institute during its early days.  This catalogue also 

gave names and positions of faculty, staff, and students as revealed in whole or in part in earlier 

studies, initial interviews, and the literature review.  

Archived item 2 

Archived Item No. 2 is a 20-page, blue-colored school catalogue entitled “Snow Hill 

Normal and Industrial Institute, Snow Hill, Alabama, 1901-02,” and it was printed by the same 

press as Archived Item No. 1.  Contents include the names of trustees, faculty members from 

1901-02, the executive council, the academic department faculty, the industrial department 

faculty, and the administration.  This item was essential in this study because it authenticates the 

existence and roles of members of Snow Hill’s governing board and executive committee at the 

beginning of the 20th century.  This catalogue identified the trustees by name and verified the 

presence of W. J. Edwards as secretary to the Board of Trustees.  In addition, this catalogue 

verified the presence of Black women as school administrators during the 1901-02 academic 
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year.  The catalogue confirmed that two of Snow Hill’s first three teachers were Black women. 

Additionally, trustees were identified by name and title in Archived Item No. 2. 

Archived item 3 

Archived Item No. 3 is a beige-colored school catalogue entitled “Catalogue of the Snow 

Hill Normal and Industrial Institute, Snow Hill, Alabama, 1907-08.”  This item was important 

for the same reasons identified for Archived Item Nos. 1 and 2.  

Archived item 4 

Archived Item No. 4 is a school catalogue entitled, “23rd Annual Catalogue, 1916-17, 

The Snow Hill Normal and Industrial Institute.”  This item was essential in this study because it 

validated Snow Hill’s existence in Wilcox County for at least 23 years.  This catalogue revealed 

the names of students, faculty, and school administrators during this time.  This item also served 

as a point of reference, as Stone (1989) referred to the years between 1899 and 1924 as the 

“golden era” of Snow Hill.  

Visit to Tuskegee Institute 

I traveled to Tuskegee University to meet with an archivist in the Archives Department in 

January 2014.  The reference room was very small and cramped.  It was not silent and conducive 

for study and concentration, for the staffer engaged in work conversation as I sat there trying to 

block out their voices.  But even more distracting than their voices was the presence of a hanging 

noose in a display case that was mounted on the wall just above my right shoulder.  The shock at 

the sight of it transformed my train of thought.  My emotions converged all at once—sadness, 

hurt, anger—then the tears.  Yes, I cried at the sight of that noose, and I wanted to shout—to the 

head archivist (who was White) and his staff (one Black woman, one White woman, and one 

White man) — Shame, shame on you for showing this noose!  Shame on you for mounting it on 
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the wall for all to see!  How dare you!  I really almost lost it.  Thank God my husband, who is 

the one who pointed the noose out in the first place) was with me.  He said to me to remember 

what I came there to do, and to concentrate on that.  So that is what I tried to do.   

When I asked the assistant archivist why such a horrible artifact was mounted for all to 

see?  She responded, “Least we forget.  We must remember so that this never happens again.”     

I inserted this bit of information here because that noose was a horrific reminder that the 

individuals’ information that I was looking up in those big thick reference books lived at a time 

when lynching was a common occurrence across the south.  I was uncomfortable throughout the 

entire time I was in the reference room at Tuskegee, and I had to repeatedly remind myself to 

stay focused and to remember why I came. 

Books and Other Documents 

Books 

Fallen Prince (1989) was developed from the founder’s diary.  The book helped me 

generate questions to ask about Snow Hill’s history between 1918 and 1988.  Edwards’s book, 

Twenty-five Years in the Black Belt stopped at 1918.  

Historical Documents 

Several photos of documents were taken during the visit described in the “Visits to 

Alabama” section, i.e. a letter from a potential student seeking admission to Snow Hill Institute. 

Historical documents utilized in the current study included institutional student catalogues, high 

school diplomas, and school catalogues.  I also examined copies of personal letters and other 

correspondence obtained from the Alabama Department of Archives and History that showed 

personal correspondence from someone seeking background information on nearby communities 

of Furman and Ackerville.  The letter, dated March, 1911 was addressed to William Edwards, at 
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that time, principal of Snow Hill.  Another personal letter, dated April 22, 1911, was from 

Edwards to potential donors asking for donations to support the school.  Historical documents 

can be classified as public records and personal documents (Merriam, 2009).  Other qualitative 

research documents might be classified as “popular culture documents,” which would include 

videos, film, and photographs (Bogdan & Biklen, 2007).  I also used school documents obtained 

from the Tuskegee University Department of Archives. 

Participant Interviews 

Data from participant interviews came from two places, the pilot study and the actual 

study itself.  Data from both were reported, although data from the pilot study was used 

sparingly.  All participant interviews were conducted by telephone.  Interviews occurred in two 

phases: the pilot study and the actual study itself. All participant interviews were conducted by 

phone. Semi structured preliminary interviews were conducted in the current study; this was the 

most effective option because it granted the interview respondents more flexibility.  “In this type 

of interview either all of the questions are more flexibly worded or the interview is a mix of more 

and less structured questions” (Merriam, 2009, p. 90).  Semi-structured interviews help a 

researcher determine the things they should possibly expect from study participants.  Tentative 

semi structured interview questions for this study included: (a) Tell me about how you arrived at 

Snow Hill? (b) What do you remember most about being at Snow Hill? (c) What kinds of 

experiences did you have at Snow Hill? (d) When you left Snow Hill, what did you take with 

you in terms of training and skills? (e) What kind of work did you do after you left Snow Hill? 

(f) What was it like working at Snow Hill? (g) What was it like going to school at Snow Hill? 

And (h) How have you carried on the legacy of Snow Hill? 



207 

Interviews were conducted via telephone because of the geographic locations of the 

participants and the travel required to interview face-to face.  The age and health of the 

participants also restricted travel to some degree. 
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EDWARDS AND SNOW HILL FACULTY 

 

William J. Edwards (center, to the left of woman) and Snow Hill teachers in photo taken 

c. 1912.  This photograph was adapted from a scanned image belonging to the digitized William 

J. Edwards Collection, Library of Congress. 
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APPENDIX H: LETTER FROM EDWARDS TO DONORS 

 
Letter from William J. Edwards to donors.  This scanned image was adapted from Snow Hill 

Institute collection housed at the Alabama Department of Archives and History, Montgomery, 

Alabama. 


