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SUAET {enntinusd)
1 2 o) 4 5
Itams Sarme As Finzl High=1 Than Final Lower Than Finsl Unciecked
Grade Grade Grade
V. Teachiass {continusd)
e.sdspietion tc leorine iraes |5 aA 4 40 70
f,Aadeptetion o crild needs
and &bilities /90 . 18 44 58
~,Effective notivetion /¥ & 4.3 3
h.Enoush time 2t risht time 172 19 43 61
i.Pupil understanding of whv,vhat,
2nd how 190 13 44 53
4 . Directing nupil activities
a.Provilding physicul facilities 1539 15 5 74
b.3iving directions n07 hely 172 28 45 55
c,Develooing shility or skill Jg 4 17 48 51
4,Developing attitudes &and o
“anpreciations 173 20 S 53
e.Developing trhinking ability 174 1¢ L/ 49
f.Tekinz czre of pupil difficuliies 123 22 53 62
Q.Enco aging ereative ability 156 24 K 69
Capitzlizine on pupils' successes 151 24 ) 63
5.Orfsan1zu -ion
a,0f subject ~atter 156 29 50 65
b,0f activities 175 28 44 55
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£.Reseitation=-—-affactive uae of:
2, Disznizeion 143 22 49 €1
b, Drill 160 23 dd &7
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4. Oral renorte 136 19 39 A
g, Jritten reoporis 125 8 25 142
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TI.Pupil Results

1. Incye=ssed interest Viis 2¢ 23 S8
2. Achieverent Jaa. 23 56 49
. T control 155 2 47 86

Improved Tnbits of s=2l
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fifty student teachers, one-gsixth of the total group, were
marked lower than their final term marks.

Column 5--red numbers show sub-items in which more than
100 student teachers, one-third of the group, were uncheclked.

Some of these recordings are self-explanatory or seem
to present no problem that will need discussion; others show
wherein nay lie misinterpretations of the items that may
confuse student teachers and supervisirg teachers slike. In
some casges the difficulty is due to lack of understanding of
the nomenclature.

Items that seem noteworthy due to their rating by

sunervising teachers are listed on pages 44-45,
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Same is Final Mark
(1380 cases out of 300)

I, Person=z=l
a.Mentsl alertness
b.Resourcefulness
c.Forcefulness
d,Adaptability

II.Professional Attitude

ITI.¥anacgement

IV, Preparation
. a,Knowledze of subject
matter
b.Knowledge of teaching
steps
¢.,Ability to nlem work

Higher Than Final Mark

{100 cases out of 300)
I, Personel

a.Health
b.Appearance

II.Professional Attitude
All items

ITI.Management

IV. Preparation

Items That Seem Noteworthy Due To Their Rating By Supervising Teachers

Lower Than Final Mark

(50 cases out of 300)

I. Personal
a.Voice
b.Forcefulness

II.Professional
Atti tude

ITI.Management
a,Attention to
physical con~
ditions
b.Control

IV. Preparation
a.,Knowledge of
teaching steps
b.Ability to
apply prin-
ciples

Uncghecked
(100 cases out o 300)

I.Personsl
a.Moral standards

I1.Professional
Attitude

I1T.lManagement

IV. Preparation
a.Ability in
smcial
subjects
b.Use of
English
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Items That Seem Notewortlky Due To Their Rating By Supervisinz Teachers (concluded)

., Teacliing

a.BDefinite objectives
b.Appropriate subject
matter or activities
c.Relating to known
d.Cooperation
e.Proper directions

f,Adapt=tion to learninz

tyves
z,Adaptation to c¢kild
needsrand abilities
h,Bffective motivation
i.Developing ability or
skill

VI.Pupil Results

a,Increased interest
b.Achieverent

V. Teaching

VI.Pupil Results

7. Teachking
a.Problem statemen

t

b.Proper directions .

c.Providin: physic
facilities '

d.Developing attitudes
and appreciations -
e.Developing thinking

ability

f.Taking care of pupil

difficulties

g.Encouraging creative

ability
h.Capitalizing on

pupils' successes

"i.Questioning

VI.Pupil -Results

V. Teaching
a.0ral Teports
b.iritten reporis
c.Expression through
d.Tests

VI.Pupil Results : -

a.Desirable sociel ©

attitudes’ e
b.Ability to evaluate
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Items Rated the Same as Final

1.Personal

Grades 180 Times or lore
in 300 Ratings

Mental ATlertness, Resourcefulness, and Adaptability

are shown without

guestion to be inflvential in determining

the final term grades, and Forcefulness is shown to be an

important item because 184 students were graded the same

as their final marks and fifty-nine, more than one-sixth

of the total number, were graded lower, which tended to

lower their finsl

grades. This latter fact reveals the lack

of natural development of forcefulness on the nart of some

students and calls for stress and care in regard to thig

quality in the training of those particular student tcachers.
] L & P

Two other items might be added to the important list of

personal traits:

only six students
to the importance
The term Judgment
Only one-half the

Self Control and Judgment. The fact that
were unchecked in Self Control lends weight
of this item in rating student teachers,
means some degree of discriminatory ebility.

cases studied, 150 students, received the

same grades in Judgment and final marks, but sixty-six were

unchecked which might have been due to a failure to recognize

the real value of this item.

2.Management

No single ifems in classroom management were of such

weight in determining final marks that three-fifths of the

gtudents received

grades corresponding to their final grades.

It would seem, however, that Systematic Routine would fall in




A7

the category of important items. TFrom the student teachers!
first practice weeks, Systematic Routine and its consequent
values ére taught.

Perhaps the eighty-two cases mentioned low in Attention
to Physical Conditions may be attributed to a slighting at
times of Systematic Routine.

Control or Discipline will prove to be one of the greatest
problems confronting student teachers when thev enter public
service. That alone places the item in the list of aualities
that should be influential in determining Tinal term grades,
and the sixty-seven studerts who are marked low nced to do
worikx of a remedial nsture.

5.Freparation
Knowledge of Subject Matter and Ability to Plan Work

were given the game mark as the term grade in apnroximately
two-thirds of the cases.

Knowledge of Teaching Steps also rated the same as final
grade in over 180 cases, but fifty-one student teachers, sbout
one-sixth of the total, were rated lower in the item than on
final grades. These students apparently had failed to grasp
the significant parts of their pre-teaching courses.

A typographical error resulted in the omission of the
item Use of English from a number of the suvervisory shects
and is responsible for the large quota of uncheclked marks.

An innovation of the division of student teaching of the
College in the way of improvement sheets for both oral and
written expression and for grammar will assist the student
teachers during the coming year in nerfecting their English.

The division has been issuing a statement to supervising
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teachers asking their assistance in réquiring faultless
Englisht on the part og the student teachers. A recent study
by Edward U. Engleman revealed that out of eighty-five
different teachers observed, gixty-eight, eighty ner cent,
made errors. This condition bespeaks the importance of

holding students, coming teaclhers, resnonsible for the Lnglish

they write and speak.

4.Teaching
Sueh great imvortance was attached fto the following items

by supervieing teachers that anproximately two-thirds of the
student teachers received the same final grades given on
these items: Definite Objectives, Anprovriate Subject atier
or Activities, Relating Assignﬁent to Xnown, Coopneration and
Pupnil Particinstion, and Develoning Abilit~ or Skill.

Proper Directions was rated the same with equal frequency,
but Tifty-eight students were rated lower, thus siowing the
need of further training ard »ractice along thig lire.

Develoning Thinking Ability is an item of importance in
most mnhages of school work and was considered asg such in 174
cases, glightly less than three-fifths of the total.

5.Pupil Results
That the Increased Interest and the Achievement of the

puvrils are important measures of the achievement of the
gtudent teachers is brought out by the fact that 192 student
teachers reqeived the same grades in Achievement and in final
rating.

The item Desirable Social Attitudes anpearing unchecked

5

Ldward U. Engleman, An Analvsis of Fnglish Errors Made
by Teachers on Various Levsls,, TASter'S THESIS (Terre Hauler

Indiana State Teachers College,1932).
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111 times suggests that either the item wag not understood
or that it was regarded as difficult to measure. Such
questiong as the followine given by Wrinkle and Armentrout6
will assist the teacher in determining whether +he student
teachers secured any worthwhile Pupil Results in Desirable
Sncial Attitudes:

"Did the pupils resnect the ovninions of others?™

"Were they able to converse effectivelv?"
"Did they work cooperatively?"

Items Rated Higher Than Final Grades 100 Times
Or More in 300 Ratings

Items rated higher than final grades come unier the
classification of Personal and Professional Attitude only,
Possibly this is due to the fact that the majority of the
items under the other classifications require experience in
application.

A single glance ét the section of items under Profesgional
Attitude will reveal at once that sbout one-half the group are
rated higher in Professional Attitude than in Final term marks.
H.C. Almy? in a study of teacher rating scales, states, "There
was a tendency to rate high those traits which the raters
indicated they rated with a feeling of definiteness....those
traits rated most definitely (and therefore most highly) are
more in evidence in the relation of cadet-teacher with her
supervising officers than those concerned with the teacher-

pupil relationship.”

6
William L. Wrinkle and Winfield D. Armentrout, Directed
Observation and Teaching in Secondary Schools (Wew York: The
Macmillan Company, 1932) “XVI, pp. 350-360.
7

H.C. Almy, "A Teacher-Rating Scale of Determined Rgliability
and Validity," Bducational Administration and Supervision, 16
(1930), pp. 179-186.
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Items Rated Lower Than Final Grades Fiftvy Times
Or More in 300 Ratings

Several items noticeablv low whidh were not mentioned in
other cennections in this chapter include:

Voice: Slightly over one-gsixth of the students of the
study were rated low on Voice. A pleasing voice is an asset
at all times and students would bhenetit by recommendations
from their supervising teachers as to voice training in any
manner the supervising teachers saw proper.

Abilitv to Apply Principles: As an item under Preparation,
this ability is low in one-sixth of the cases and nregents an
opportunity for remediasl work.

Questioning: This is a sub-item unier Teaching. It is
true undoubtedlv that the attainment of a great skill in
guestioning requires considerable time and practice. It is
not surprising, therefore, that fifty-two students received
lower marks than their final marks.

A similar explanation accounts for seversl other items
named in this list whiclh are recognized at once ag those which
belong to the finer skills of teaching and develop with experience.

Items Which Are Unchecked

Horal Standards. The moot question of Moral Standards
is left unchecked in 151 cases, one-half the total, vossibly
because supervising teachers felt themselves ungualified to
make ratings on something they could not substantiate. It is
the opinion of some educstors that such an item does not
belong in-the rating sheet as an item to be rated, but if
discussed at all in this connection, it belongs in the space
devoted to notes and comments or in private conference with the

directors. Since Moral Standards is in reality an item which

teachers should meet on their check lists of qualifications,
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it is proper that it have some snace on the sheet but perhaps
not in the rating scetion where the superviging teacher must
attach a_value somewhat intangible. Woral Standards differ

in localities and certainly in individuals who are called

upon to judge. Many teacners do not like to assume the re-
spousibility of rating Moral Standards unless they are certain
whereof thev sgpealk.

The following items avpply only to certsin subjects and
therefore are unchecked in many instances:

Ability in Svpecial Subjects

Oral Renorts

Written Reports

Expression Through--

Apparently student teachers do not engage with any
frequency in a testing program asg 144 cases, nearly one-half
the total number, are unchecked in Tesgsts. Some phages of the
work of student teachers do not lend themselves readily to

testing, but students who do such work have an unequalled

<

opportunity to cheeck the results of their own work.

Additional Points Brought Out by the Chart

Honesgsty, Dependableness. This item is difficult to mark

because of the combination of qualities. A student may be
undependable in submitting revorts and in doing other work,

but at the same time he may be strictly honest in hisg ready
admiséion that he has failed to do the tasks set for him or

in acknowledging that his work is not what it should be. It is
hardly possible to mark a student D in the item when he is
undependable and staunchly honest. The two qualities well

could form two separate items.
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Efforts to Imgrove. The true importance of this item is
not measured becguse of its rather unnbticeable pogition on
the sheet. This is t'e item that shows the dirsctor the
student teacher's "teaching sense" toward growth and as such
it will be an all-irportant factor when these students go out
into service. Thirty-eight students were unchecked on this
point. DPerhaps a more significant position on the sheet
might help draw attentiorn to its importance.

Use of Illustrative Materials. Sixty-five students are

unchecked and fortv-nine are marked low., Student teachers
appear to need grealbter emphasis in this field to meet

satigfactory requirements.




IV. SUIMARY AND RECTIMTNDATIONS
A. Conclusions

There are those who are much concerned as to whether
the jﬁdgment refers to the student teacher or to the teaching.
Within certain limits it is well worth while to keep this
distinction in mind. In the complete evaluation of the
student teaching of any student teacher the two phases merge
into one. The two are fundamentally related and they influence
each other,

"There is some contribubtory evidence that a human being's
volitional and emotional characteristics tend to have a
stability and uniformity which lessen the weight of objections
against rating traits as general oualities," sayvs Almy.8 In
general, it is the way traits sunplement and influence each
other, rather than the possession of certain ones, that
determines the degree of a teacher's success from a personal
standpoint.

Important as personal qualities are in the success of a
teacher, it is found in the present study that the prime
importance of the six major items of the supervisory sheet in
use at the Indiana State Teachers College is attached to the
item Teaching when all levels are considered, and that the
other major items rank in this order: Preparation, Personal,
Management, Professional Attitude, and Pupil Results.

The relationship shown between the supervisory sheet
totals and the final marks, which was deseribed in chapter ITT,

suggests that the sheets are of importance in determining the

53




54

marks. At the close of the first six wecks of esch term
supervisory shéefs were prepared for the director by the
supervising teachers but no grades were given. At the end
of the term new sheets were prepared and final grades affixed
and delivered to the director. This plan has kept the items
of the sheet in the minds of the supervising teachers and
the student teachers throughout the term. From the results
of the study it seems reasonably safe to conclude that
supervising teachers base their marks on the supervisory
sheets and tnat these sheets are fulfilling a purpose for
which they were intended.

In view of this fact, a brief series of recommendations
follow as a result of this study which may assist directors
and supervising teachers in their common use of the supervisory

sheet at the Indiana State Teachers College.

B. Recommendations

1. Self-criticizing. It is sugrested by some educators

that the student teacher and the suvervizing teacher study and
mark the supervisory sheet together. This not only is suggested
but is urged in bulletins issued by directors in Indiena State
Teachers College. Improvement in most cases must be the

product of critical analysis by the student teacher of her own
activity followed by correct remedial measures.

2. Analyzing Teaching. It is desirable to analyze teaching

into specific activities and to advise the student teachers of
relative success with respect to the different items included

in the analysis since they will be held resnonsible for these

items in their teaching in service.
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3. Standardizing Definitions. A citation to some

gtandard and accepted set of definitions sueh ag that
o}

contained in the Commonwealth Teacher Training Stugy‘ would

agsist supervising teachers in clarifying in their own minds
the meanings of the terms used on the sunervissryvy sheet and
would standardize the meanings for all nersons concerned.

4. Training in Routine. The Syllabusg in Directcd Student

Teaching by Canine and others will assist materially in
training students in routine and general management by
suggesting duties in organized levels of difficulty which they

may perform.

5. Emphasizing Growth. MNore prominence to the item Efforts

to Improve under the heading Professional Attitude or an
additional heading which will imply "teaching sense® asg

10
described by Edwin W. Adams wonld express some summarized
opinion of the predicted growth and "general worth™ of the

gtudent teachers.

6. Attaching Comments. Blank space on the supervisory

sheet headed "Comments of Supervising Teacher'" or designated
specifically for the teacher's use would bring forth data of
interest and value to the division of student teaching which
marks cannot describe, Of particular value would these comments
prove to the director when he is planning remedial work, when

he is agsigning students for their second term of teachiing, or

9
W.W. Charters and Douglas Waples, The Commonwealth Teacher
Training Study (Chicago: The University of Chicago Press, 1929),
DPp. 223-244,
10
Edwin W. Adamg, A Qualitative Analvsis of Certain Teaching
Traits; A Study of the Problem of Measuring the Eificiency of
Student Teachers Lngaged in Practice Teaching. Dissertation
(Philadelphia: Temple University, 1928).
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when he is asked to write letters of recommendation for
anplicants for-téaching nositions. The sheets at the present
time have adequate note space but beqause there is no heading
directing the supervising teachers to use it, many of them
hesitate believing the space is reserved for the director's
report.

Illustrative comments found on some of the rating sheets
appear below:

"Miss _____ suffers from a serious physical handicap of
lameness and anparent lack of muscular control or coordination.
She has excellent knowledge of subjeet matter and +true literary
appreciation.”

"Mr. ___ has ability to plan work and to arply principles,
but one difficulty is to get him to do it."

"Mr. ______ teaches children much better than he teasches
higtory. He is keenly alive to his shortcomings. His influence
on children is very fine."

"Miss ____ works hard. She is not brilliant but is
willing to plod along steadily. Her reaction to eriticism is
splendid. She plans better than she executes. Her mastery
of her sﬁbject matter in arithmetic is poor. She needs to spend
a great deal of time on this subject. She will make a
dependable leader, but not a brilliant teacher.™

"Miss _____ could interest the children, but she was weak
in directing their energies and activities. Her tendency was
to have children study and then recite,and she had difficulty
in adjusting and adopting her techniques. If pnoscible she

should be allowed to teach a great number of lessons next term."
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"Miss _ has done good work. She is firm with the
children and probably will be able toiget pupils to do good
worlk for her. She used good judgment in handling problems
that arose.™

"y, --- Oral English good, written English poor."

There is no doubt as to the valué of remarlks concise
and tb the point as these. They can do nuch in alding the
division of supervised teaching in offering remedial work
and can in certainty enlighten the directors as to their
recommendations. Such comments can do much to reveal the
needs for improvement of the general procedures, and can be
of service to directors, to supervising teachers, and to

gtudent teachers.
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INDIANA STATE TEACHERS COLLEGE
-~ .. SUPERVISORY SHEET

'SUPERVISED TEACHIN G

Terre Haute, Indiana ' ' .

EDUCATION

2561 262 458 454 455 466

boo-%Name o 2. Date of registration _.____________ 193___
S Last First Middle :
' 3. Supervising teacher _____________ =~ 4. Grade recommended ____________
5. Subject or grade taught _________ 6. Days present ___ Absent ___ Times tardy ___
7. Lessons of supervising teacher observed ________ Lessons taught __________ Total _____
8. Length of teaching periods _____________ Additional Activities _____________ ______
©.9. Total number 50 minute periods in classroom work _______________________
- 10.. Conferences. With supervising teacher ______ Average length _____ With directors____
11. Personal Attributes and Quality of Work
e o AlB|c|D|F AlBlc|piF DIRECTOR’S REPORT
! - .
?_PERSONAL V. TEACHING - Grade oo
1 Health 1. Definite objectives

2. Appropriate subject
matter or activities

8. Voice 3. Assignment
' 4, Appearance, cleanliness, . :
4 g&%mmg e ¢leanfiness a. Relating to known

' B, Self control, poise

Lessons taught
b. Cooperation—pupil
__participation

8. Mental alertness

Additional Activities

c. Problem statement

7. Resourcefulness, progres=

siveness d. Proper directions Total
..8. Considerateness, conrtesy, e. Adaptation to 'learning
tact types
f. Adaptation to child
. 9. Pleasantness, cheerfulness . needs and abilities
110. Enthusiasm g. Effective motivation
I
o h, Enough time at the right -
i11. Forcefulness time
Vi : i. Pupil understandmg of
iiz. Adaptability P Why, what, how
: 4. Directing pupxl
113. Judgment “activities
i a. Providing physical
; 14. Moral standards facilities
b. Giving directions
IPROFESSIONAL ATTITUDE and help
c. Developing ability or
. L Toward the school ski]!i '
N . . e. Developing attitudes and
" 2. Towsrd supervisors appreciations
; f. Developing thinking
8. Toward conferences ability
y : . Taking care of pupil
tL Toward student teaching E difficulties
- . h. Encouraging creanve
6. Professional ethics ability
) . Capitalizing on pupils’
6. Cooperation, loyalty ; plsuccesses :
7. Honesty, dependableness 6. Organization ‘
8. Industry . a. Of subject matter
' 9. Promptness b. Of activities °
y 6. Recitation—Effective i ) o ’ .

, 10. Efforts to improve

use of:

‘Il. MANAGEMENT

a. Discussion

1. Time-economies

b. Drill

.2. Systematic routine’

[ ——

c. Questioning

. 8. Attention to physiecal

s

I conditions
=

d. Oral reports

" 4. Records and reports

e. Written reports

b. Control or discipline
-— :

T, pm-:pmwnopr

f. Expression through

i

11 Know]edze of subJect .
matter

g. Tests

2. Ability in special subjects

V1. PUPIL RESULTS

8. Kx;gyledge -of teaching

. 1."Increased interest

" 4. Abil':ty to plan

: 1‘2 ‘Achievement ,

) ] 8 _Improved habits of
> ’xi}x!)ii}gi;i::‘ apply by il self control
: T
" 6. Use of illultrntive S 41 4. Desirable social’
materials , ) n.tti fudes }
T T Vi H
of 5. Abihty to evaludte
7 Une ngliph —

'




SUPERVISORY SHEET

Last Name First Middle School o Term
Subject or grade Course No. Critic teacher .
Week-Date ' Day | O ‘ T | S R C 1 Pa| Pr' Total| Week-Date Dayy | O | T 18 R | C|Pa -
1 M | | T M ] 1.
T : R T *
W | 1. il W !
o : : T
2 M 8 M
T | T
| - :
w x W
|
T ; | T
3 M k -9 1 M i
] —
T | I !
W | | W
T | T
F : F
4 4 _ .10 M
|
W : W
| T 5 : S
F 1 | F
| : =1
5 M ! B 1 M
1 ‘ 11
| T | T ]
= 1 =
LW | W
; T. ‘ T
Fol F
| =
6 .\ M w ; L 12 | M | |
' [ R |
¢ T ! ! i T .
—— — 5 l 1 | . A"‘
w | | w i
T E | T
. ol | %
‘ B O ; | F
Certified by Total
P Minutes 1.
ecked by Total teaching : Total. fifty
Periods- ; Minute periods -
Record time in proper spaces, daily. Summarize at the end of the term. _ ot :
The critic teacher will then check time spent in class room and send || Key:— L ‘ﬁ'g .
the-sheet to- the.office of tbe direetor of supervised teaching. Timeé || O Observation T' Class Tachl

ed. on thls =hcet

week of the term.

spent'if prepardiion. outside; the regnlar two hour period is not record-_\_

¥his ‘repmtmust be jn the Gmc" Of vhe dn‘éCtor on Monday of the Iasti'

S. . Spervision of study, individual group
. teaching, shop or laboratory work

R Routine duties _ C Conference
_ Pa Participation ' : :
" Pr Preparation in two hour period:




