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| 2. Six qualities which youth feel they are in great-

est need of developing are: courage to do right in spite of
the "orowd," purity, self-control--power to say "no," kind-
ness, good-will, courtesy, respect for parents and family,
and truthfulness.

3. Ninety per cent stated that they feel a personal
responsibility in the observance of treffic laws, but only
sixty-five per cent state that they observe them regularly
whether or not they are in the sight of officérs. Public
school pupils and youth in central Indiana are somewhat high-
er in regular observance than are those of other groupas.

4. In ten of the specific situations for which only
one of the alternative cholces was desirable, from sixty per
cent to elghty-two per cent indicated that they would follow
the most idealistic course. Nine per cent more showed hon-
esty in the matter of money than in acknowledging mistakes
or unintentional injuries. The lowest percentage showing
choice of the best course of action was in the matter of
willingness to take the initiative in reconciliation. The
highest percentage was in the matter of dependability.




CHAPTER VIII
SUMMARY AND CONCLUSIONS
I. SUMMARY OF PURPOSE AND PROCEDURE

The purpose of the study was to investigate the i1deals
of present-day adolescents with a view to determining: (1)
whether highéschool boys and girls of today are consciously
selecting ideals as guides in their dally life; (2) if they
are doing so, what 1s the nature of these ideals, what fac-
tors influence them in their cholce, and to what practical
use they are putting their ideals; (3) to what extent the
preferences and ettitudes of adolescents toward recreational,
home, vocational, and friendship interests reflect wholesome
standafds; and (4) in what spirit they approach the subject
of 1deals and react to this investigation.

Data were secured through 1,777 questionnaires repre-
senting tenth and twelfth grade girls and boys in six high
schools of central Indiena and in five of southern Indiana,
both Catholic and publie.

Data were tabulated and comparisons were made on the

basis of school (Catholic or public), sex, and grade.
II. SUMMARY OF FINDINGS

Recreational preferences. Motion picture preferences
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show a uniformly high quality of choice, and the reasons

assigned for these preferences reflect wholesome attitudes.
Choices of radio programs and magazine reading, on the other-
hand, indicate more mediocre tastes. Preferences were not
for the low so much as for the common and unsubstantial
types of resding. Enjoyment of home recreation, both with
members of the family and with outside friends, ranked high
in general favor, the chief hindrances to such recreation
appearing to be crowded homes or lack of congéniality among

members of the family.

Vocational preferences. Clerical work and nursing

were the only occupations concentrated upon by girls. Pref-
erences among boys were scattered over forty-two different

types of work, with no concentration on any one.

- Intimacy with parents. A confidential and companion-

able re%ationship between adolescents and their parents
exists 1n‘a moderate but not in a marked degree; many ex-
pressed a desire to break down the barriers and enjoy closer
friendshlip with parents. Where lack of intimacy exlsts, the
chief hihdrances to Rt are: working hours of parents, lack
of sympethetic understanding, and lack of interest in the

childrents affairs.

Qualities valued most highly. The qualities most
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desirgd for themselves and for their friends are predomi-
nantly qualities of character, and the specific traits se-
lected most frequently are honesty and kindness. In the
habits that have been formed recently, traits of personality

and manners rank highest.

ldeals. Sixty-one per cent of the ideals selected
are 1deals of charaster, particularly the virtues of purity
or moral cleanness, moral courage, and honesty. Spiritual
1deals exert a pronounced influence upon the dally lives of
adolescents, who find in religion a source of strength, se-
curity, and genuine happiness. Social ideals, though of
some welght, appear to exert less influence than the preced-
ing. Parents and teachers rank highest as exterior agents
influencing the choice of ideals; a comparatively large num-
ber were consclous of no influence except that of their oin
refiedtions and the realizatlon of their needs.

H Teachersvaid bupils to develop 1deals more by their
own characteﬁ, condﬁct, and philosophy of life than they do
by the subjects that they teach. In order that the school
ﬁay aid 1ts students more effectively in bullding up higher
standafds, youfh urge}that 1deals be stressed more and be
made the object of more thorough study, that teachers be
kind, understanding, end helpful, imbued with high ideals

themselves, earnest in their encouragement, and interested
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in discussing with their pupils the higher values of 1ife.

Boys and girls regard such practices as smutty talk,
lack of feapect for parents' authority, drinking, low-type
reading, smoking by girls, and vulgarity in manners as some
of the principal marks of low standards. They placed highest
among the good qualities which young people need most té de-
velop such virtues as moral courage, purity, kindness and
ocourtesy, respect for parents and family, and truthfulness.

In practiecal application 6f ideals to épecific situa-~
tions, from sixty per cent to eighty-two per cent judged that
they would follow the most idealistic of the alternatives
offered.

Pupils of Catholic schools responded more completely
to e#ery phase of the inquiry than did those of public
schools. A somewhat higher percentage of the former had
selected definite 1deals, had selected them at an earlier
ége, and cited teachers as influencing them in their choice.

| A higher percentage of girls than of boys and like-
ﬁise a higher percentage of twelfth grade than of tenth
grade pupils had consclously selécted 1deals; but in general,
there was no uniformly pronounced difference between sexes
nor between gfades except in the matter of vocational pref-

erences and certain minor reactions.
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III. CONCLUSIONS

General.

1. Adolescents today are awake to the value of idesals
#re consciously selecting specific idesls as guides in their
dally life, and are earnestly desiring to have more stress
placed upon ideals in the schools.

2. Their reaction to every phase of the investigation
was earnest, generous, frank, and individualistic. Stereo-
typed responses and flippant attitudes were negligible 1nv
numbers. ‘

3. In general, the preferences and the points of view
expressed in regard to the various interests and relation-
ships reflect wholesome, well-balanced thinking.

4. The application of ideals to partiocular situations
and the use of certain slogans and motives as means of
strengthening themselves in the fulfillment of their ideals,
show in youth an average degree of consistency between
theory and practice.

5. Youth are fair and generous in attributing to
parents and teachers much of the credit underlying their
selecﬁlon of high ideals and their formation of good habits.

6. Youth show themselves eppreciative of spiritual
falues and convinced that religlon is fundamental in happy,

wholesome lives.

»
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Specifie.

| 1. Taste in choice of motion pictures is on a higher
level than taste in choice of magazines and radio programs.
The lgtter need cultivation; they center not so much in the
low as in the mediocre.

2. Vocational preferences among boys are highly scat-
tered; among girls, they concentrate upon clerical work and
marsing.

3. Home entertalinment in preference to'commercial en~
tertainment 1s regarded favorably by the greater number of
young persons where home conditions and congenial spirit of
parents and family favor 1it.

4. Youth desire eagerly to break down barriers of re-
serve between themselves and their parents, and to enjoy more
confidential and companionable relationship with them. Hin-
drances to such intimacy include, principally, such condi~-
tions as the following: working hours of parents, lack of
understanding or a tendency on the part of parents to treat
confidences lightly or problems harshly.

5. Happiness in the home 1is dependent chiefly upon
the spirit of cheerfulness, control of temper, and a willing-
ness to help. Youth see in themselves more than in others
the need of improvement in these details.

6. Qualities of character take precedence of all oth-
er qualities in which: youth desire themselves and their
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friends to excel. In habits which have been formsd recently,
persohality has received greatest attention. Qualities of
character ranked second.

7. The greatest number selecting definite ideals made
thelr choice between the ages ten and thirteen; the second
greatest number, between the ages fourteen and sixteen.

8. Sixty-one per cent of the ideals selected are
1deals of character. Parents, self, and teachers rank high-
est among persons influencing the choice of these 1deals.

9. Teachers exert their greatest influence through
their philosophy of life, their conduct, and their opinions.
The subjects that they teach are of comparatively 1little
significance in developing ideals. |

10. Youth feel that the school could contribute more
to the development of high ideals among the pupils by laying
greater stress upon ideals and upon thorough character edu-
cation, and by supplying teachers who, imbued with high
1deals themselves, are capable of inspiring the desire for
them in others.

11, Spiritual 1deals exert more pronounced influence
upon youth than socisl 1ldeals, and of these spiritual ideals
the desire to please God rather than fear of punishment is
uppermost.

12. Religlon is a source of great happiness to youth

principally in the sense of security, strength, courage, and
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peace which it engenders. '

.13. Youth associate with low standards such practices
as: smutty talk, lack of respect for the authorlity of par-
ents, low-type reading, habitual smoking by girls, vulgarity
of manners, stealing, and cheating.

14. Youth feel that the qualities young persons need
most to develop are: courage to do right in spite of the
"erowd," purity, self-control--power to say "yes" and "no,"

respect for parents and family, and truthfulness.
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“To HIGH SCHOOL STUDENTS:

- Occupation of father

- 9. How companionable are you inclined to be with your parents?

14. What are you doing to make it happier?
15. What type of work do you wish to take up after leaving school ?

16. What special reason have you for preferring this work to any other?

' Members of the Education Department of the Indiana State Teachers College need your help in carrying
out a particular project. You can give this help by supplying the information suggested in the following pages.
Do not write your name or the name of your school, and do not consult your teacher or your classmates

but answer the questions and express your views as freely and as fully as you can. If in any place you can

} make your answer more meaningful by expressing more than the question actually calls for, we shall be glad

to have you do so. We thank you for your cooperation. E. E. RAMSEY

I Head, Department of Education.

Age - Grade in school : Sex

Nationality

— Occupation of mother
If. parents are not living, how long since fathet’s death? '

Since mother’s death?

Number of children in family elder than

you ' ' Number of children younger than you

To what Youth organizations or clubs do you belong?

Of what Church are you a member?

How often do you attend church services?

II
1. What moving pictures which you saw during the past year did you enjoy most?

2. Why did you like these particular pictures more than you did others which you saw?

3. About how often do you go to moving pictures?

4. What magazine or magazines do you read most frequently?

4. What forms of recreation do you enjoy at home with members of your own family?

6. What are three of your favorite radio programs? Name them in the order of your choice

7. Do you have your friends spend afternoons or evenings with you at your own home?

Do your friends like to go to one another’s homes? Do they prefer to go to other places,
for example, to movies or dances?

8. Are you contented and happy in enjoying home entertainment?

10. Are you confidential with your father and your mother, talking over with them your problems and your interests?

11. Do you generally make your parents acquainted with the boys and girls with whom you go? Yes No
12. Do you find it a pleasure or a burden to render little serviecs at home?

13. If your home isn't quite so happy as you would like to have it, what would you do to make it happier? .o

I
1. If your friends could remember you for just one good quality, what would you prefer that quality to be? i

. What good qualities do you.now possess for which you believe your friends can remember you?




: . g I
. Do you possess these good qualities naturally, or have you had to make a great deal of effort to acquire them?........... i (

4. What are two of the best habits you have formed during the past few years?

5. Did you form these habits by deliberately resolving to do so because you valued the fine qualii:iés of character which ;o

they would establish in you, or did you form them more through force of circumétan_ces and as a means of escaping 5‘ b

penalties or inconveniences? ; .
[N

6. If you were assured that you could find in the world the exact type of husband or wife whom you would wish to have |
—the kind of father or mother you would want to give your children—what kind of person would you want him ot |
her to be? (State clearly at least four characteristics you would wish him or her to possess, and state them in the order
of their importance to you.)

L : 3. X ‘;H i

4 : !
2. : t. AL

7. Are you looking for the same characteristics now in the boy or girl with whom you are going more or less steadily?

8. If you are not doing so, what reasons have you for being less careful in your present choice?

9. In choosing friends among persons of your own sex, what type of person do you prefer? That is, what are some of 7 I

the traits you look for in making your selection?

v :
. . . . . . .. . 08 Dy
We may define an ideal as a standard of condnct which we admire, desire, and strive to acquire. Thinking of it in this way, |
please answer the following questions as freely and as fully as you can. . _ L gt
1. Have you ever chosen for yourself a definite ideal to guide you in your daily conduct at home, at school, or in your |
recreational life? Yes No ‘ _ : b oVah
g
ety

Rt

‘ R
Jatied

[[S]

If you have done so, what is this ideal ?

3. About how old were you when you first desired to acquire it?

;irls; {t h

4. Who influenced you in choosing it?

You have heard of persons who chose for themselves a slogan or motto which expressed concisely the standard of conduct
which they hoped to acquire. For example:

SLOGAN IpEAL EMBODIED
“Be sure you're right and then go Courage in carrying out a plan of action, once you have de-
straight ahead.” cided that the plan is right and good.
“My strength is as the strength of Purity and moral cleanness in thoughts, conversations, and
ten because my heart is pure.” actions as a strong basis for a strong and fine character.

Choice of doing what is good and noble rather than of gaining

I'd rather be right than president. honor and fame if one or the other has to be sacrificed.

5. Have you ever chosen any such slogan for yourself as an expression of your ideals? Yes (o Y —— !

6. If you have chosen a SIOZan, WRAt 15 162 s et :

7. What particular use have you made of your slogan? (If possible mention some particular circumstances in which it

has guided you.) USSP
: C
8. Under what circumstances do you find it difficult to act according to your ideal ? ; i e i 0 Cgi?l;:
. : e i E%&Sﬁo{:
9. When you do find it difficult, what motive generally helps you to do the right thing? , — ] f Am&lﬂ
' 1 g,
|
«
10. To what extent do you try to follow high ideals because of their social value? That is, because they win you tb{ b

csteem of others, or because they help you to make the community in which you live a better and a happler plac i \fﬂdq




i

BT,

L

e

(In- your answer indicate which of the two motives influences you the more.)

P..‘A»' N

7

1L Does a spiritual.ideal, such as the desire of pleasing God, of obeying His law, of measuring up to what He expects of

you, or the fear of being punished in the next life, ever influence you in choosing to live a good life or in deciding what

to do in a particular situation?  Yes No

12. If your answer is “'Yes,” which of these spiritual motives has the greatest influence upon you?

13. In what ways does your religioh help you to live a happier life? K

14. What subject in school helps you most in forming high ideals?

15. What particular phase of your school life helps you most in forming high ideals?

16. In what way do you feel that your teachers help you most in forming high ideals, by their conduct and opinions, or by

the subjects that they teach?..

17. In what ways do you wish your school to do more in helping pupils to develop fine ideals?

18. Do you feel a personal responsibility in observing traffic laws? Yes No Do you observe them

regularly whether officers of the law are in sight or not?

v

You have observed in your contact with high school boys and girls that they differ in standards of conduct, and you
judge their standards by their actions in everyday life. You will find printed below, a list of practices or attitudes which
are not uncommon among high school boys and girls. All of them are undesirable to a greater or lesser extent and for
various reasons, but not all are equally serious.

Read the list carefully and select the seven which, in your estimation and from your observation, are most commonly
practiced by boys and girls who in the general quality of their behavior, are less admirable and less fine than other boys and
gitls; that is, by those whom you consider to be guided by a lower standard of ideals.

BE SURE TO READ ALL IN THE LIST before you select any. Put a circle around the letter which appears before
each item that you select.

a. Habitual borrowing m. Lack of respect for authority of parents

b. Smutty talk n. Cheating

c. Drinking intoxicating liquors o. Habitual smoking by gitls

d. Religious indifference p. Habitual smoking by boys

e. Lack of dependability in appointed work q. Lying and general deceitfulness

f. Lack of respect for civil authority r. Unlawful sex familiarities

g. Preference for low-type magazines and books s. Laziness

h. Carelessness in keeping one’s word t. Mistaken idea of loyalty in shielding or defending

i. Breakdown in general sense of loyalty evil and evil-doers.

j. Silence about things that should be made known to u. Uncharitableness and back-biting
proper persons v. Vulgarity in manners

k. Borrowing things and not returning w. Selfishness

1. Stealing

Read the above list a second time and select the items which you feel are becoming so common that they are coming
to be serious problems. Check them by placing an X before the letter preceding the iten.

VI

Printed below is a list of traits and ideals. Pt a circle around the letter which precedes each of those which you think

Q bigh school boys and girls are in greatest need of developing. Be sure to read the entire list before you select any items.

a. Sense of honor j. Kindness, good-will, and courtesy towgr_ds everyone—

b. Courage to do right in spite of the "crowd” towards persons of other natnqnahtles, .racgs, and
: ¢ Sense of responsibility in fulfilling duty religions as well as towards onc’s best frien fs s
£ d. Respect for parents and for one’s home and family k. Consideration for the rights and the property of others

e. Attitudes of loyalty . Truthfulness . . .

f. ApFreciation of religious ideals m. Earnestness and perseverance in putting forth one’s

g Self-control—power to say “yes” and "no” with firm- best efforts

ness both to oneself and to others _ Obedience o
h. Purity—moral cleanness in thoughts, conversations, Respect for the opinions of older persons

Appreciation of clean literature
Appreciation of clean shows
Appreciation of good music

and actions :
. Spirit of cheerfulness even in times of trouble

naT OB




what similar? - .

1.

11.

12,

10.

~ Be sure to read the three alternatives in the right-hand column and from them select the one which most nearly corres- §!
ponds-to your own reaction. Indicate your choice by puttifig a circle around the letter before the statement.

Be sure to select the one which indicates what you think you wowld do, not the one which you know you onght to do.
Recall instances like these in your own experience and recall what you did.

You find a dollar bill in the locker room. No
one is around.

. You have made an unkind remark about some

one. You are faced with it later.

. Someé one asks you to help her for a few min-

utes. You are tired and quite busy yourself.

. Some one has hurt your feelings and comes to

offer an apology.

. You ate at a party, and liquor is being served.

You do not really care to drink, but nearly
everyone else is doing so.

. You have a friend who is “catty”” and who has

the habit of back-biting people. You do not
agree with her opinions and you dislike ber
unkind talk.

You have had a painful misunderstanding with .

some one. You may or may not have been to
blame, but you feel that the other person is hurt.

You have accidentally broken something belong-
ing to another person. You regret the accident
but dread to tell the person. No one saw you
do it, and no one will know you did it unless
you say so.

. One of your friends is being praised highly for

success in a certain piece of work in which you
also were engaged but without special glory.
You feel a little embarrassed over the situation
and a little sorry for yourself.

You need new school books, but you find they
are rather expensive. You can get the money,
but you would rather spend it for something
else.” Besides, the pupil next to you has bought
the same books as those you need, and he (ot
she) will not be using them all the time.

You have been asked to observe a certain regu-
Jation at school. It is a reasonable request, but
at times its observance becomes irksome.

Shortly before the evening dismissal, one of
your teachers asks you to tell a certain pupil,
if you can find him, that she wishes to see him
before he goes home. You look for him but
learn that he has had an ecarly dismissal.

VI

1.

0

W

10.

11.

You have been acquainted with yourself long enough to know how- yoh.' generally'act under certain circumstances. Int
the list of situations which follow, what do you think you would do, judging from what you usually have done in cases some- -

0

o R

oP

o »

Turn it in at the office.
. Acknowledge it truthfully. i
. Deny it flatly. R
. Edge out of it as easily as possible, even by telling a little é; ‘
untruth. Al

. Render the service cheerfully.
. Answer curtly that you haven't time.

. Accept it generously.
. Accept it with a certain degree of coldness.

. You say quietly but decidedly that you do not care for any.
. You drink because nearly everyone else does, and you con-

. You try to change the subject.

. You keep revolving the details in your mind until you con-

. You put it out of your mind and forget it, expecting the

. You take the initiative in clearing up the misunderstanding

. Go about your work as you always do and acknowledge the
. Go out of your way to find the person; explain, and express

. Keep out of the person’s way until you think she has for-

. In order not to show your embarrassment, keep away from

. Congratulate her for the sake of appearances, but imply to

. You buy your own books, though you give up 2 few shows

. You spend the money for something else and borrow books

o e

Keep it; you need it.
Try to find the owner yourself.

Express regret that you cannot help her now but say that you
will be glad to do so later. ;1

¥

Tell her she doesn’t need to bother, or in some way rebuff ’
her expression of regret.

vince yourself that it’s all right. .

You drink because nearly everyone else does, but afterwards
you feel ashamed of yourself for being so weak.

You pretend to agree with her, or at least you say nothing to -
oppose her lest she turn against you or lest you hurt her
feelings. ,

You tell her frankly that you feel she is wrong in her opinions,
and you let her know that you would rather not criticize

people.

vince yourself that the other person is to blame and should
come to you first.

other person to do the same.

by talking over the matter kindly and quietly and by offer-
ing an apology if one seems needed. =
accident only in case the question comes up.

regret.

gotten about it.

Congratulate her heartily on her success and speak well of her
to others.

her altogether and say nothing to her by way of praise.
others by little side remarks that almost anyone coul
have done as well under her circumstances.

in order to have the money.

from your _neighbor all term.

You offer to pay half price if the. other pupil is willing to

share his (or her) books with you.
. i

. You observe the regulation when a faculty member is around.
. You observe it because you will be dropped-from the Honor

Roll if you do not. : .

. You observe it because it's the right thing to do.

You go back and tell your teacher that he has gone. .

Your friends are waiting for you; so you go home, intending
to tell your teacher the next moining that he had already}}
gone. )

. You forget to go back that evening and wait until your

teacher asks you about him the next day,



