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CHAPTER I

THE PROBL~1 AND ITS SIGNIFICANCE

I. THE PROBLEM

Statement of the problem. New demands are being

made upon education to meet the oentury of change in which

we are now living. To help meet these new demands in the

field of primary education, Nila B. Smith of the School

- of Education of Indiana University has written a set of

readers for use from pre-primer through the second grade,

~ !I.!!ll-Activi ty Reading Series. These books have been

adopted by the State of Indiana, and will be used as the

basic texts for those grades beginning in the fall of 1939.

The writer has prepared a graded list of stories for

telling to be correlated with each unit presented in these

~-Activity Readers, and has indicated their sources.

Importance of ~ problem. Through the ages, story

telling has held an important place in the lives of the

people.

The story is a phase of oommunication--the instinc
tive tendency to signal and transmit feelings and
ideas and to respond to such expression--and communica
tion is associated with the social complex of instinots
and emotions as indicated by these responses. Through
the power of social sympathy in this complex, curiosity
and imagination are brought under the sway of communi
cation, especially in the story. Indeed, the psychology

" , . ' ..
, .' , ..
, ", ..
, , J .

, , •• " II
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of the story reveals how deeply social sympathy in
fluences the imagination and controls curiosity••••
Further, so socially minded are we, and so dependent
upon social guidance, that curiosity is nowhere so keen,
nor the imagination so active, as in the conmunication
of a life situation•••• Hence the story is the
natural form for revealing life. l

Esenwein2 states that the story teller is an inter-

preter of life and that story-telling has always been to

children one of the most effective doorways into life and

knowledge.

Doctor Leonard says,

The chief objective in literature is to_give chil
dren through literature a wide variety of interesting
and important experiences, interpretation of the waysl
of life, and insights concerning human characteristics
and relationships. It is this reliving of experiences
and combining of past conceptions to gather new ex
periences that the teacher must seek first to give the
pupil in the teaching of literature.3

With these objectives in mind, the writer has pre

pared a list of stories chosen on first and second grade

levels and correlated with each unit in the series of the

Unit-Activity Readers.

1 Katherine Dunlap Cather, Educating £l Stor¥
Telling (New York: World Book Company, 1918), p. 1X.

2 J. Berg Esenwein, and Marietta Stockard, Children's
Stories and How to Tell Them (Springfield, Massachusetts:
The Home Correspondence School, Publisher, 1917), p. 1.

3 Paul McKee, Reading and Literature in the
Elementary School (Boston: Houghton, MifflIn Company, 1934),
p. 475, quot~ng Doctor Leonard.
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In doing so, she hopes not only to bring joy to the

children, but to help them to develop appreciation and to

interpret life through the means of story-telling. Also,

she hopes to assist the teachers. She feels that the stories

may be used as a means of introducing a unit, to enrich the

units, to furnish vioarious experiences for the children, to

stimulate further interests in the topics of the units and

to give added enjoyment to them., Furthermore, she feels

that such a list of stories will save time for the teaoher

and eliminate the necessity of searching for stories.

Limitations 2! the problem. There is an abundance

of stories, old and new, from which the writer might have

made her selections. She has chosen, however, only those

that correlate with the sUbjects of the units and that are

suitable for the grade level at which the unit is presented.

Another limitation was the story interest of child

hood. Katherine Cather4 states that the child of about

three to six is interested in familiar things, that he

dwells in a world of realism. He is interested in person

ages he knows--his parents, children his own age, cats,

dogs, pigs, horses, and chickens. He. likes stories oontain

ing repetition, and cries and calls of animals. This period

4 Katherine Dunlap Cather, 2J2.. oit., p. 13.
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is called the realistic or rhythmic period.

Cather5 shows that from the realistic period, the

child of about six to eight enters a world of make-believe~

He likes to pretend he is someone else, and desires stories

of imaginative experiences. He enjoys the wonder tale of

the "primitive-why story" and the fairy story.

Recent investigations and studies have been made

to determine what children's interests are in literature~

In Chapter XIII, "The Selection and Grade Placement of the

Content of the Program in Li teratur e ," Paul McKee 6 sum-

marizes some of the important and valuable findings. He

states that Dunn,? in 1921, made a study of the selection

of literature to be taught. His findings showed the fol-

:,' lowing characteristics, listed in terms of importance of

interest to primary children: (1) surprise (both sexes),

(2) plot (both sexes), (3) animalness (boys), (4) child

ness (girls), (5) familiar experiences (girls), (6)

repetition (girls), and (?) conversation (girls).

Uhl's8 investigation of 1921 showed that dramatic

5 Ibid., p. 20.
6 Paul McKee, ~. cit.
?
~., p. 486, citing Dunn.

8 Ibid., p. 486, citing Uhl.
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action, humor, interesting problems or character study

appealed to all grades; fairy and supernatural stories

to grades two, three, four, and five; animalness and per-

sonification, availability for dramatics, and interesting

repetition had the greatest value in first grade but were

of little significance above third grade.

Certain qualities that apparently make selections

uninteresting to'elementary pupils were also discovered in

this investigation. 9 The following characteristics were

listed: (I) too mature; (2) hard words; (3) unfamiliar

sUbject matter; (4) abstract and hard symbolisms; (5) no

story, action lacking; (6) scrappy; (7) too long; (8) too

sad; (9) too childish; (10) tired of it; (II) monotonous;

(12) not well told; and (13) poor literary style.

·In 1926 an investigation was made by Washburne and

vogel.
lO

Their study showed that the chief interests of

children five years of age were jingles, nursery rhymes,

fairy tales, and animal stories. Those of six and seven

years of age were interested in nature stories, myths and

legends; children of eight years, in fairy tales and stories

of real life; and those of nine years, in the factual story.

9 Ibid., p. 487, citing Uhl.

10 ll!2:.., p. 493, citing Washburne and Vogel.
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Furthermore, this study disclosed that boys were interested

in stories of adventure and mystery, and girls in stories of

home and school life.

The Gatesll investigation of 1931 for grades one, two,

and three, disclosed the following characteristics of inter

est: (1) surprise, (2) liveliness, (3) animalness, (4) humor,

and (5) conversation ranked first in interests; that (6) plot,

(7) narrativeness, (8) poeticaln~ss, and (9) familiarity·

ranked second; that (10) repetition produced but little inter

est; that (11) fancifulness, (12) realism, and (13) verse

form are negligible to arouse interest; and finally that (14)

moralizing tends to detract from interest.

The same investigation showed that no one of these

qualities in ~tself was responsible for high interest of chil

dren 1n any given selection. It proved that most-liked selec

tions included several of the more important characteristics.

It also showed that the introduction of some of the potent

qualities into informative (non-story) material can make

factual writings interesting to children.

Thus the stories selected by the writer are those

that are suitable for telling, that correlate with the sub

jects of the units, that are based on child interest, and

that are suitable for the grade level. Some factual stories

11
~., p. 488, citing Gates.
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were also chosen which, while not suitable for telling, are

valuable when read to the children or by them.

II. METIiOD OF PROCEDURE

The Unit-Activity Readers and manuals for each were

reviewed to determine the topics of the units and the sug

gested activities. Then a careful survey was made of

various sources of stories for t~lling, from which appro

priate stories were chosen for the units in the new readers.

Brief annotations were made to give the nature of the vari

ous stories.

III. ORGANIZATION OF THE RN~AINDER OF THE TElliSIS

Chapter II gives a discussion of the history of story

telling; Chapter III of its importance; Chapter IV of its

techniQues; the units and graded lists of stories for telling

are found in ¢hapter V; the units and lists of factual and

realistic stories for telling are found in Chapter VI; and

the sUDIDlary and conclusion in Chapter VII. A bibliography

concludes the thesis.



CHAPTER II

HISTORICAL SKETCH OF STORY-TELLING

Story-telling is one of the oldest arts and, from

the beginning of things, the story-teller held a place of

power and importance. Even the history of story-telling

is a romantic tale.

"When fire was invented, then story-telling began,

and the home hearth is still the place above all others for

the enjoyment of stories."l

In the beginning, story-telling was not an affair of
pen and ink. It began with the Warning Examples natu
rally told by a mother to her children, and with the
Embroidered Exploits told by a boaster to his wife or
friends. 2

We may well believe that story-telling is as old as
the institution of the family. Probably it is the
earliest'literary occupation ••• and began ages be
fore man &tched cave inscriptions or carved hiero
glyphics.

All stories written today, states Clifford Nowlin,4

can trace their ancestry to two primitive types of narrative,

one born of the vanity of man and the other of the exigencies

1 Clifford Nowlin, The sto~-Teller and His Pack
(Springfield, MassachusettS:- Mil n Bradley Company;-!929),
p. 1, citing Woutrina A. Bone.

2 &2£. £!l., citing Arthur Ransome.
3 Loc. cit.-
4 !££.. cit.
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of his life. These original types of stories were told in

the home, he says. ,The mother made up the tales, doubtless

as warnings to her children. The prudential and moral tales

are direct descendants of this type. But the father's

stories were factual tales of personal adventure, for those

were days of real· advent ure. The family would gather around

the father when he would return to the cave or wigwam after

a day of hunting, and listen to his dramatic recital of

fierce combats. These tales often retold would become part

of the family tradition.

Reverting to primitive times when the human race was
in its childhood, it is conceivable that family heroes
were finally magnified into tribal heroes. The death
of a valorous ch1eftaan would but hasten the growth of
myth around his glorious name, until at last his biog
raphers5would make him a Hercules, a Beowulf, or a
Roland •

.About the time that the home-lor e and clan-lor e were

developing, the myths were beginning to form. Those early

people were living in a world of fear, mystery, and wonder.

Since man isa thinker, he set out to find a reasonable

answer to satisfy his curiosity. Consequently, Clifford

Nowlin6 asserts, the ,early explanatory myths are the ab-

surd answers to early man's attempts to understand the

strange world in which he was living, and these early myths

.5 Ib id .,' p. 3 •

6 !&.2.. ill.
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reveal to us man's crude science, philosophy, and religion.

Woutrina Bone? declares that an examination of tra-

ditional stories reveals certain interesting character

istics; they nearly all express the human emotion of wonder,

and some attempt to satisfy primitive, childlike, entirely

uncritical curiosity. Every nation and every literature,

she says, have stories dealing with problems of this type.

Emelyn and George Patridge are quoted as saying that

life in which primitive man lived must have been saturated

with a mood which was religious. There must have been a

feeling that "was alive with eagerness to know, with a sense

of a vast unknown beyond the small clearing in the universe

of facts•.•• ,It was an attitude of desire."8 So the story

arose from an effort to obtain vicarious satisfaction from an

unyielding world.

Very early then in man's history, the story teller

assumed the role of an instruc tor. It became his dut y to

give explanations to the inquiries and wonderings often made.,--/

These explanations were told and retold by the story-teller

and from them came the earliest stories in literature.

7 Woutrina Bone, Children's Stories and How to Tell
Them (New York: Harcourt, Brace & Company,l:924"'f;" p:- :r:-

8 Emelyn Newcomb Patridge and George Everett Patridge,
Story-Telling in School and Home (New York: Sturgis and
walton Company-;-'19l4), p7"T3:--
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As the race progressed from the barbaric to the

pastoral state, it was the added duty of the story-teller

to

impart knowledge to the young by keeping alive the
tribal traditions.

On the Asiatic highlands, before the Aryan migration,
it was the story-teller who preserved the tales of the
fathers, the nature myths that were primitive man's
explanation of things he did not understand.

• • • • As generation succ~eded generation and the
young received their allotment of lore from the old,
these stories became fixed so firmly in the minds of
the people that they were carried with them at the
scattering of the tribes, told and retold in the new
found homes, and modified to suit conditions of life in
strange lands the wanderers came to inhabgt; and they
still survive as present-day fairy tales.

Besides being an instructor, it became a requirement

of the story-teller, says NOWlin, to solidify the clan, to

teach the young the tribal laws, customs,and traditions, to

brand tribal vices and exalt tribal virtues, to glorify the

beauty of loyalty, hospitality,or revenge, to fire the young

with noble ambition to exceL the fathers in fortitude and

valor. lO

Katherine Catherll says that the tales of the story

teller came to be the inspiration of some o~ the most

9 Katherine Dunlap Cather, Educating £l story
Telling (New York: World Book Company, 1918), p. 2.

10 Clifford Nowlin, 2£. cit., p. 4.

11 Katherine Dunlap Cather, 2£. cit., p. 4.
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thrilling chapters in the annals of man. Alexander the

Great declared that thel lays of a wandering bard, Homer,

made him thirst for conquest.

In addition to acting as instructor and molder of

tribal control, the story-teller was the entertainer.
12Clifford Nowlin states he was book,magazine, motion

picture., drama, lecture, sermon, all condensed into a

single personality.

"The story," he concludes, "came to have three great

instrumental purposes: tribal control, instruction, and

ente~tainment. By means of the story, the story-teller

shaped behavior, transmitted traditions, and gave mental

relief."

As civilization developed in historic times, the

story-teller'.s duties became more restricted. Specializa-

tion had begun.

However, the story-teller survived these changes and
himself became a specialist; indeed, an artist. To the
story he added music and told his tale in verse, and
intoned it to the accompaniment of lute or harp ..••
He sang ballads of deeds heroic, of beauty and chivalry
and high endeavor.

During the Middle Ages the story-singers of Europe
were known as bards, minstrels, or sagamen; as trouba
dours, trouveres, or minnesingers; as skalds, gleemen
or rhapsodists. The story-teller at his best, ,was
narrator, musician, and poet.

12 Clifford Nowlin, ££. cit., p. 5.
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In those days it was no easy task to be a minstrel;
ten or twelve years had to be spent in preparation.
Certain tales were learned by all minstrels, and the
best bards had a repertoire of three hundred fifty tales
and ballads. 13

"When knighthood was in flower," states Clifford

Nowlin, "story-tellers were makers of literature." These

literary story-tellers "sang the glories of Charlemagne, the

valor of Richard and his Crusaders, and the fmne of Haveloc,

the Dane .• 14

"The story-tellers of mediaeval Europe were niore than

transmitters of tales even in poetic form; they were pro-

ducers of literature that has profoundly influenced a

Chaucer, a Tennyson, and a Shakespeare.,,15 The world owes

much to these unknown bards and minstrels.

During the middle ages, these bards or minstrels were

such prominent personages that they were free to wander at

will. They were most welcome at court or in camp.

The Fiso Manuscript in the museum at Budapest tells
of the solicitous effort made by Ladislaus of Hungary
to secure safe-conduct through Bohemia and Austria for
a favorite narrator, and many other old chronicles
attest to the fact that in France, Gern~ny, Italy, and
the British Isles passports were given to minstrels
and reconteurs when no one else could attain them.16

13 Ibid. , p. 5.

I
14 Ibid. , p. 6.

I

I 15 Loc. cit.J -, -t
16I Katherine Dunlap Cather, ~. cit. , p. 1.
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These early story-tellers were not only important

figures in the art of dispensing pleasure, but they were

men of influence. Walther von der Vogelweide, a penniless

gleeman in the twelfth century, had greater influence than

the Pope, asserts Katherine Cather. 17 Brian of Fermanagh,

a low-born minstrel, was one of the most powerful men in

Ireland when Ireland was in its golden day, and the Crusades

might never have been undertaken if Peter the Hermit had not

told tales of the defilement of the holy places.

But the days of importance and power for the oral

story and the story-teller faded away as civilization be

came more developed. Several influences brought this about,

deolares Clifford Nowlin. 18 The churoh was one. In its

struggle between Christianity and paganism, it forbade the

mention of the pagan dieties. Another influenoe was the

printing press, for when printing was introduced, the neoes

sity for telling stories was eliminated. Finally, the

teaoher and the soientist united their knowledges in an ef

fort to banish superstition by giving a new and better ex

planation of natural phenomena. At last the ohanges in be

liefs, knowledges, oustoms, and eduoation were fatal to the

17
~., p. 4.

18 Clifford Nowlin, ££. ~., p. 7.



15

story-teller, and he was soon forgotten.

"During the era of deoline story-telling was praotioed

in an unprofessional way. Children oannot live by bread
19

alone." So the mothers assumed the task of story-telling

along with their many other duties.

In the oourse of time, Froebel took over this duty.

He gave the oral story a standing as an eduoational tool.

"A great spiritual effioienoy," said the great Froebel, "lies

in story-telling.,,20

In the United States, about 1900, there was a great

awakening to the value of story-telling in the sohool and in
21the home. As evidenoe, says Clifford Nowlin, we note that

the world's literature is being searohed for new stories for

ohildren. Another evidenoe, he oontinues, is systematio

work in story-telling in sohools, libraries, oamps, and play

grounds. Still another is the great stride that has been
22made in membership in the National Story League, an organ-

ization the aim of whioh is to bring oral stories to ohildren

and adults.

19 b2£. oit.
20
~., p. 10.

21
~. oit.

,~f. Ad1yn 'Ketfer, "The National story League," The
story ~, January, 1938, p. 1.
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All these evidences point to the fact that the old

art of story-telling is again coming into its rightful and

needed place.



CHAPT:E.'R III

VALUE OF STORY-TELLING

In Sir Phillip Sydney's Defense of Poesie we find

the se word s :

Forsooth he cometh to you with a tale, which holdeth
children from play, and old men from the chimney-corner,
and pretending no more, doth intend the winning of the
mind from wickedness to virtue even as the child is
often brought to take most wholesome things by hiding
them in such other as have a pleasant taste •.l

Truly, the story-teller has been coming with a tale

for many~s, and, even today, he is still welcomed and

his tales are treasured~ To have lived so many years,

proves that there is value to the art of story-telling.

Story-telling is valuable because it brings literature to

the listeners. Through this literature, they gain new ex

periences which make their lives richer and more meaningful.

~ Twenty-Fourth Yearbook says:

The value of literature lies in the fact that it
makes our experiences deeper, wider, and more satisfy
ing. It may help us to see our own lives and surround
ings as more fresh and interesting; it may also help
us, by recombining the elements in our past experience,
to live imaginatively in different times and countries
and in oharacter otherwise remote from our understanding

1 Marie Shedlock, The Art .2!.~ sto rl-Teller (New
York: D. Appleton-Century Company, Revised Edition, 1936),
p. xvii, quoting from Sir Phillip Sydney's Defense of
Poesie." --
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and sympathy.2

Blanche Weekes states:

Reading is, today, the most accessible and most used
medium through which indi rect experiences can be ac
quired •••• Since indirect experience has influenced
the development of mankind there seems ground for the
assumption that it can effect a change in the
individual. Every story, poem or play may, then, be
assumed to have unknown potentialities. Experience de
rived from reading may embody ideals, attitudes, stand
ards and ideas which may contribute to pride in and
love of country, to morals and cbaracter. 3

But reading requires certain skills and mechanics

which some, especially young children, have not mastered.

So, for these, Blanche Weekes concludes:

The story affords the easiest and the most satisfying
approach to literature. This approach usually is made
before the child knows how to read stories himself and
it is incumbent upon a more mature person to help him
make the contact, either by telling or reading the
stories to him. 4

. Bringing literature and, indirectly, experiences to

the listeners is not the only value derived from story-telling,

for there are many more value s according to authorities on

the subject. In 1929, Clifford Nowlin5made a survey of the

2 The Twent~-Fourth Yearbook of the NatIonal Society
for the S~UiY of E ucation (Bloomington~linois: PublIc
SOlioor-Pu 1 shIiig Company, 1925), p. 142.

3 Blanche Weekes, Literature and the Child (New York:
Silver, Burdett and Company, 1935), P:-lO;-

4
~., p. 320.

" 5 Cliftord Nowlin, The 810{l Teller and His Pack
(Springfield, MassachusettS:- M 1 on Bradlejlana-ITompany,
1929), Chapter III,pp.26-37~

, ~,.

"."---_.._------_...._---
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purposes of story-telling as viewed by thirteen authorities;

namely: Julia Darrow Cowles, William Forbush, Angela Keyes,

Paul Klapper, Laura Kready, Edna Lyman, Edith Mills, Frances

Olcott, E. N. and G. E. Patridge, Marie Shedlock, William

Sly, and Edward st. John. According to his summary, the

values of story-telling as expressed by these well known

authorities are: it brings joy (twelve votes); it develops

literary appreciation (ten votes); it aids in developing

moral training or character (eight votes); it fosters com

radeship (eight votes); it aids in language work (seven

votes); it stirs the imagination (six votes); it relaxes the

tension in the schoolroom (four votes); it helps to develop

concentration (four votes): develops mentality (two votes);

and gives memory training (two votes) •

. Many of these values are held in esteem by some of

the more modern authors, while some of them are not so valid.

The writer intends in the remainder of this chapter, to

supplement and compare the old with the more modern views as

expressed by some of the recent authors.

No one who has seen the beaming expressions on chil

dren's faces as a story is told or who has heard applause or

cries of "Tell it again," after the story is finished, can

doubt that story-telling brings joy. But Clifford Nowlin

says:

Pleasure to the listener seems an end in itself, but
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to the educational story-teller it is a means to a
greater and more lasting end .••• Let story-telling
occasion joy if it grows from new perceptions of truth
and beauty; from satisfactions or poetic justice; from
triumphs of the oppressed or from new ideals of achieve
ments; but let not story-telling degenerate into aimless
pastime, mere joy for joy's sake. 6

Margaret Howes in an article, "Story-Telling," says.,

"The emotional value of the story lies in the pleasure de

rived by the teller and the audience and the good accomplished

through arousing such emotions as stimulate compassion, help

fulness and the like."?

story-telling fosters good literature. This is en-

dorsed by Nowlin because he says, "Sensing good literature

and liking good literature comes only from exposure to good

literature•••• Taste in literature is settled to a great

extent by the age of ten.,,8 Thus stories can aid in giving

a taste for good and an aversion for bad literature.

Not only does story-telling create a taste for better

literature, but it creates in the listeners a desire for

hearing more stories and finally a desire to read for them

selves.

Older authorities on story-telling said that it helped .

6 Ibid., p. 31.

? Margaret Howes, "Story-Telling," Quarterly Journal
of Speech, 21:382-385, June, 1935.

8 Clifford Nowlin, 2£. cit., p. 21.
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to develop character or moral training. Quoting Margaret

Howes again:

The story has an ethical value in being a powerful
means of portraying the difference between right and
wrong and influencing the listener to want to do right.
It develops character by helping the child or anyone
hearing it to know what is good, to feel what is good,
and to desire to do what is good. 9

But, Blanche Weekes, ~n a recent book, says:

Whether literature can make this contribution to
character-training must remain debatable because up to
the present no way has been found for measuring objec
tively any change which may occur to the reader••••
Because change due to reading cannot be objectively
measured at present is no rrason for asserting that
change does not take place.

story-telling is valuable as a method of teaching or

a teaching device. This was agreed upon by the older au

thorities. But, Nowlin cautions one not to use the story

method too far, especially in the teaching of elementary

science.

It is safe to say that as a method of teaching, it is
more valuable as a vehicle of truth than as a carrier of
facts; as a developer of traits than as a bringer of in
formation. However, there are many biographical facts
that should be presented by the s tory-method and some
facts in nature study.ll

Today we find story-telling frequently used in the

classroom to introduce a new subject or to create interests

9 Margaret Howes, 2£. £!!., p. 384.
10

Blanche Weeke s, 2£.• .£!!., p. 9.
11 .

Clifford Nowlin, 2E. cit., p. 32.
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in other directions. Again. it is used to relieve tense

schoolroom atmosphere caused by children's being tired,

annoyed. uninterested, or inattentive. It has been found to

be more effective in providing attention. relaxation and a

happy atmosphere than scolding or even punishmen t. "The

leading of thought into paths away from the contemplation of

self calms and rests one, thus establishing a readiness for

renewed activity.,,12 Furthermor~ it is used as a socializing

device to create a feeling of comradeship, friendliness. and
-

sympathy between teacher and pupil. "Confidence of the shy

child and attention of the indifferent child are won through

story hunger of both.,,13 This friendly attitude provides a

fine basis for willing obedience.

story-telling is an aid to language. This was an

older view point and is also recognized today. Mildred

Forbes says. "It helps to teach the use of good English. The

English used by the teller of the story and the characters

loved in the story may gradually come to be the English used

by the boy or girl who hears the story told. n14

Q,uoting from a Course of Study in Language for

12 Margaret Howes. ~. cit •• p. 382.

13 "Literature and the Story." American Childhood.
20:14-15, April. 1935.

14 Mildred Forbes, Good Citizenship through Story
Telling (New York: The MaCiiiII"1an Company, 1923), p. 8.
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Springfield. Massachusets:

The realistic story has many language values•.••
It contains many forms CODmon to everyday life and to
natural childish situations. As favorite stories are
retold, and the children take part in the retelling.
they get much practice in good language forms. This is
largely an unconsclgus development of children's lan
guage power. • • •

A good story never grows old to a child. He will want

it told and retold. Mary Harris says:

Soon he will want to tell ~t; and will reproduce it
almost word for word--not because he has tried to mem
orize it. but because he has lived the story as it was
told to him. The story has become a part of him and he
naturally wants to share it. • •• Children should con
sider it natural and delightful to tell their stories.16

Dramatization frequently results from hearing a story.

"Let's play the story" is a common expression uttered by

children after listening to a story. Here, too, is an op

portunity for the child to come in contact with further lan

guage experiences. Attention is given to his voice. his

enunciation, what he has to say and the way in which he says

it. and creativeness.

Nowlin17 challenges the last three statements of the

values of story-telling as set out by the older authorities.

;' .... .... IIiIIIII _

1935.

15 "Literature and the story," American Childhood,
cit •• p. 14.

16
Mary Harris. "Story-Telling in the Elementary

School." Quarterly Journal 2! Speech. 21:385-388, June.
17 "

Clifford Nowlin. ~. ~ •• p. 35.

2E,.
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In regard to concentration, he says that concentration is an

act of the will, and the listener to a well-told tale listens

because of interest and not of duty. He challenges the

statement in regard to developing the mentality, because. he

says it is too general a statement to make. As to its being

a training for memory he is doubtful, because he believes

that instead of training, it provides associations.

A recent viewpoint regarding the value of story

telling is that it develops understandings and appreciations

of other people in our own and other lands. Out of such an

understanding grow tolerance, generosity, and brotherly love.

The Junior Red Cross uses this means as one medium to develop

world friendship, hoping ultimately to attain world peace.

Louise Ghette says:

Stories are the medium through which we gain under
standing of the hopes and struggles, failures and a
chievements of individuals and nations. Through under
standing we gain appreciation and both are ways toward
peace. And surely peace is a peculiar treasure. 18

The writer concludes that since story-telling brings

joy, fosters literary appreciation, creates higher ideals,

aids in teaching, enriches experience, and helps to bring

about a better understanding and appreciation between people

. in our own and other lands, it is an art that is indi~e

18 Loui~e Ghette, "Through the Medium of the story,"
Story ~, March, 1939, p. 8.
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and valuable in the classroom. She agrees with Depew who

says, "Story-telling serves as an agreeable method of con

veying knowledge to pupils. • • • It serves to arouse in-

terest in class activities; • • • and being a universal

means of entertainment, it is fully justified solely as a

recreational device.,,19

In summarizing the importance of story-telling,

Blanche Weekes says:

The teacher who is guiding children's reading and
,training them in literary appreciation must .•• be
concerned with these goals and outcomes•••• The
development of a desire to read as leisure time occu
pation, the continuous enrichment of experience, the
widening of reading interests, the refinement of
reading tastes, so that there results finally a desire
to read, and a pleasure in readingA the best that the
whole range of literature affords. GO

19 Ollie Depew, Children's Literature, ~ Grades
~ TyPes (Boston: Ginn and Company, 1938), p. 70.

20 Blanche Weekes, 22,. ill., p. 380.



CHAPTER IV

TECHNIQUE OF STORY-TELLING

To be a successful story-teller does not require

innate ability as is necessary in some of the other arts.

Cather says:

It is possible for every worker with children,
provided she is willing to devote some time and labor
to the study of technique, to learn to tell stories
convincingly and entertainingly, although not with
the artistry of the professional. l

Walter Barnes says:

Story-telling is important enough and the rewards
for success are high enough to involve the spending
of time, thought, and energy in learning the rules and
practices of the game. You learn to tell successful
stories • • • as you learn any other art. • •• There
is no mystery and no short cut. 2

With this thought in mind, the writer made a survey

to determine what is the best technique for story-telling,

especially for ,the inexperienced or non-professional story

teller. She reviewed the opinions as expressed in some of

the older and some of the newer books and magazine s. The

remainder of this chapter deals with the conclusions she

1 Katherine Dunlap Cather, Educatine £l Stor~-Telling
(Yonkers-on-Hudson, New York: World Bookompany, T918) ,
p. 58.

I, 2 Helen Osband; "Story-Telling in the Speech
[ ~urriculum," Elementaa!English Review, IO:35-3?, February,
I 1933, p. 35, cItIng Wa ter Barnes.
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reached, after such a study.

To be a successful story-teller there are several

underlying principles of technique that should be mastered.

Laying a good foundation for story-telling is the first

principle. To accomplish this, there are several rules one

should follow. Adlyn Keffer, in an article, "What Price

Story-Telling," lists them as follows:

1. Make a study of the art as you would any SUbject.

2. Read numerous different kinds of stories; learn
to distinguish a good story.

3. Learn the different types of stories to tell:
folk, fairy, hero, and romantic tales; and learn the
kind to tell in the different periods of the child's
interests.

4. Learn how to stand, to smile, to use the hands,
to enunciate, and how to tell the story.

5. Listen to other story-tellers. Do not try to
imitate, but profit by their experience.

6, Then practice by telling a story whenever an op
portunity is afforded.~

The second principle to observe in technique is that

i of choice. It is very important too t the story-teller se-
I

~ lect the right kind of story to tell. Authorities on the
i~

subject give several suggestions concerning how to make a

wise choice.

I

~I· 3 Adlyn Keffe;r, "What Price Story-Telling?" StoryI .!!:!" March, 1939, pp. 1-2.
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1. The teller should choose a story that appeals to

her. She can tell best, the story which suits her mood.

Although she should experiment with all types, and try to

be successful in each, she should specialize in that type

which expresses her mood. 4

2. The story chosen should be within the range of

the child's experience. Children should be able to inter

pret plot, word pictures, and dialogues through their own

experiences. The teller then, should know something of the

background of each group to whom she is going to tell

stories. 5

3. The story should be simple in structure and no
6longer than necessary.

4. It should have dramatic value--much activity,

several characters, and conversational element.?

5. It should be based on the child's interest

level. (This was previously discussed in Chapter I.)

The third important principle in the technique of

story-telling is preparation. There is no standardized rule

. April,

4
Katherine Dunlap Cather, ~. cit., p. 58.

5
"Literature and the Story," American Childhood,

1935, p. 14.
6 b2.£. cit.
? !:.2£.' cit.
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regarding the amouht of time that should be spent in prepa

ration. The individual story-teller determines how much time

should be spent in preparation. "But," Cather says, "every

one needs some preparation, and there is much slovenly,

valueless story-telling because this fact is not generally rec

ognized."8 To aid one in preparing a story, the following

suggestions are given:

1. Depew9 says that the story should be read and

reread until the teller grasps the idea and form of the

story. Then it should be divided into scenes or episodes

which are considered as consecutive steps when telling the

story. This will also help to visualize the story. This is

a vital point to consider, because if the story is visual

ized, then the teller is not dependent upon memory for the

exact wording.

2. The story-teller should make any eliminations or

additions necessary to make the oral story more effective.

Some stories are too long, or too full of descriptions, for

successful telling; others need to have some words added or

changed to bring the story within the child's experience.

But if a story-teller tampers with a story, she must do

Types

8 Katherine Dunlap Cather, .QE.. cit., p. 61.

9 Ollie Depew, Children's Literature Ql Grades and
(Boston': Ginn and Company, 1938), p. ?I.
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everything possible "to avoid damage to the story fabric. ,,10

3. The story-teller should study it and make it

hers. ll

4. The particular form and diction which give the

story its individual flavor should be kept when the teller
12is preparing to tell classics or folk stories.

5. The teller should practice telling the story,

preferably aloud, to an imaginary audience. 13

The fourth principle in the technique of story

telling is presentation. Regardless of the time and effort

spent in preparation, if a story is not presented well, the

audience will lose interest~ As in the other principles,

there are certain requisites the story-teller should follow

if the story is to be well received by the audience. She

should:

1. Look directly at her audience and let her eyes

rest in turn on all the members. 14

2. Be natural. She should forget self and let the

story hold the children on its own merit. 15

3. Place emphasis upon episodes, passing ligh tly

parts between episodes.16over

10 Blanche Weekes, Literature and the Child (New York:
Silver, Burdett and Company, 1935), p~2r:-

11-16 "Literature and the Story," American Childhood,
April, 1935, pp. 14 and 15; also Depew, ~. cIt., pp. 11 and 72.
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4. Not sacrifice smoothness of narration for abso-
17

lute accuracy. If she omits a necessary point, she should

put it in later as skilfully as possible. If she forgets,

she should cover it up as best she can.
18

5. Use past tense except in direct quotations.

6. Make use of direct quotations. 19

7. Use repetition, for children enjoy it. 20

8. Use voice to indicate types of characters. 21

9. Speak in a pleasing voice. "Any voice quality

that contributes to the effectiveness of ordinary speech,

contributes to successful story-telling. Pleasing voice

quality, flexibility and proper enunciation are essentials. n22

10. Tell the story in the original form as nearly as

possible. "Some folk stories have practically a fixed farm.

Some have form fixed only in part. Any story that is worth

telling is a work of art. n25

11. Leave the children relaxed and satisfied, not

nervous and questioning. 24

12. Use only the best English, and avoid colloquial

isms; do not talk down to the children by using excessive

17-20 Loc. cit.-- -
21 Ollie Depew, 2E.. cit., p. 72.
22 Blanche Weekes, 2E.. cit. , p. 329.

23-24 Ollie Depew, 2E.. ci t. , p. 72.
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d o i to 25
~ nu ~ves.

13. Indioate dramatio situations by suggestions,

making use of voioe and gesture, but avoid the overly

dramatio.

In addition to these speoifio points to be observed

in the technique of presentation of a story, there are some

general rules to follow whioh will make story-telling more

enjoyable and more effeotive. To observe these points, the

25 Loo. oit.
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4. Make use of the pause. "It is • . • a high
26light where interest is focused • • • to a point."

5. Not interrupt a story to appeal to the listen-
27ers.

6. Not spoil a story by questioning the children

after the close of the story. If children voluntarily ask

questions or wish to discuss it, they should be encouraged

to do so. 28

7. Never moralize at the end of a story. Children

can and wish to make their own interpretations. 29

8. Use gestures sparingly and naturally.30

As a conclusion, the writer learned in this survey,

that if one desires to tell stories successfully, she should

observe certain techniques: first, in laying a foundation

for the story; second, in choosing the story; third, in

preparation; and fourth, in presentation. The response of

her audience determines how well the story-teller has fol

lowed these techniques. Whenever her audience says, "Tell

~ (New York:

Depew, 2£. cit., p. 71.

29 Carolyn Bailey, The storK Telling
Mead and Company, 1934), p. •

30 Marie Shedlock, ~.cit., p. 34.

Dodd,

26 Marie Shedlock, The Art of the Story Teller
(New York: D. Appleton-Century Company, 1936, Revised
Edition), p. 33.

27-28 Ollie
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it again," or "Tell us some more," she knows she has told

her story successfully.



CHAPTER V

A GRADED LIST OF STORIES FOR TELLING, TO SUPPLEMENT THE UNITS

IN THE UNIT-ACTIVITY READING SERIES FOR GR./illES ONE AND TWO

The Unit-Activity Reading Series has been adopted

by the State of Indiana for grades one and two and will

go into effect in the fall of 1939.

Nila B. Smith, the author, recognized the changing

demands in reading instruction and the changing demands in

elementary education when she prepared these books. She

says:

Under the critical conditions of these times we need
to develop future citizens for America who have the
disposition, the information, and the insight necessary
to take an active and intelligent part in the manage
ment of the affairs of this ever-changing society in
which the y will live.,. • •

; .~

Of all periods of education in our great public
school system, the period covering the elementary
grades is the most significant one in achieving this
goal. It is most significant because: first, this is
the period in which the child is being oriented in his
world; second, this is the period in which we can lay
most successfully and permanently the foundation for
right habits, attitudes, and ideals; third, this is
the period in which we have a chance to reach the great
unselected masses of American children.

Since there is urgent need for social reconstruction
and since the elementary period is a significant one in
preparing children to meet this need, many pressing new
demands are placed upon all of us who are concerned with
the education of chiilidren in the elementary grades. l

1 Nila B. Smith, The Teachers' Guide for the Second
~ (New York: Silver Burdett Company, 1937T; P:-2 o
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The older theory of reading was that it was a sub

ject in itself and so an artificial situation for reading

was set up; but the newer concept is that "it is simply a

tool which we use in getting subject matter from other

fields. • • ."2

In order to avoid an artificial situation, the
material in these readers is organized around the
social studies and science topics which most frequent
ly form the backbone of the elementary curriculum•
• • • •

Since the content for these readers • • • was se
lected and organized in terms of these social studies
and science topics, it abounds in information Which
will help children to clarify their conoepts ooncern
ing the world about them, and to develop olearer un
derstandings and deeper appreciations in regard to
those aspects of life which are ooncerned with sources
of food, clothing, and shelter; various means of
transporta tion and di stribution; provisions f or rec
reation and personal welfare; the division of labor
and our mutual interdependenoe. 3

While most of the stories are realistic, Miss Smith

believes that children should have some fanoiful tales,

provided they are presented as a tale and not as a fact.

"Whenever a fanciful'tale is presented in the Primer (and

First Reader), it is introduoed as a 'story' which someone

tells. n4 In the Second Reader, the stories are described

:
I
,I
'I

1

~
:1'

I\
Year-

2
~., p. 8.

3 Loo. oit.--
4 N11a B. sm.1 tb., Teaohe rs' Guide for the First

(New York: Silver, Burdett Company;-I"93'7T, p. 47.
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as "An Old Tale," "A True story," or nSomething interest

ing to Know."

The material in the Primer and Book One is orga

nized in units corresponding to the social studies and

science topics which occur with highest frequency in cur

ricula of the first half and second half of first year
5

respectively. Most of the stories are realistic and based

upon child-interest experience. 6

The unit selected for the·Pre-Primer is transporta

tion (trains).

The units selected for the Primer are: (1) trans

portation; (2) home life; (3) community life; (4) children's

work in the city; (5) pets in the city; (6) making toys;

(7) city recreation; (8) source of foods; (9) children's

work in the country; (10) pets and recreation in the country.

The units for Book One are: (1) transportation;

(2) school life; (3) community helpers; (4) wild animals;

(5) farm crops; (6) garden; (7) common birds.

A scientific transition7 is made from Book One to

Book Two in regard to units of contents dealing with:

5 Ibid., p. 45.

6 Ibid., p. 57.

7 Nila B. Smith, Teachers' Guide for the Second
~ (New York: Silver Burdett Company,19371:" p. 52.
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(1) transportation; (2) food; (3) community life; (6)

nature (science). Three additional social study topics

were introduced in Book Two by Miss Smith, because of their

special appropriateness for second-grade study: (5) cloth

ing (cotton); (4) Eskimo life; (7) holidays.

The remainder of this chapter is devoted to a graded

list of stories for telling to supplement the stories in the

different units. The list includes different types of

stories: realistic, factual, fairy and folk tales. Since

the material in the ~-ActivityReading Series ,for Grades

One and Two is largely factual or realistic, this list will

bring to the children other types of literature which they

should have and might otherwise miss. The source of each

story is indicated by a number and a page number. A bibli

ography will 'be found at the end of the chapter in which

each reference is numbered. Thus the source number of the

story corresponds to an identical number in the bibliography.

Whenever a story is found in several different sources, the

fact is also indicated.

I. PRE-PRIMER--TOM t STRIP

Henry was interested in the different sounds
the train made.

77, p. 5. . . . . . . ."The Train Story," Irma Simonton

UNIT I. Transportation--Trains



"Little steam Engine," Anonymous . . . . . . . .
39

78, p. 3

Little steam Engine was able to help because
he thought he could.

"Charlie- Hides in the Engine of a Real Train"
Helen Hill and Violet Maxwell • • • • • • 8, p. 89

Charlie found out what the Engineer and Fire
man bad to do, when he rode in the cab of an
engine"

II. PRIW.ER--AT HOME AND AWAY

UNIT I. Transportation--Trains

"The Train-Bed," Lucy S. Mitchell . . . . . . . . 77, p. 27

Ben was interested in watching the Porter make
up the berth, and in going to sleep in it.

"The Dirty-Car," Lucy s. Mitchell • • • . . . 77, p. 23

Many helpers cleaned the dirty coach before it
could go out on the road again.

"ninner on the Train," CharlotteKuh . . . . . . . 33, p. 11

Two children ate their dinner in a dining car,
for the first time.

"Three Freight Trains Take Their Loads to the
City," Lucy S. Mitchell ••••••••• . . 18, p. 46

77, p. 6

The lumber train and the fruit train had to
take siding to let the milk train pass, so that
the city children could have their milk.

"The Adventures of Tilley," Genevieve McConnell. 22, p. 136

Tilley, an engine, was given a drink of gasoline
instead of water, and it made her act very queer.

"The Engine that Wouldn't Stop," Sarah Cone Bryant 26, p. 71
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Engine decided he was master and need not obey
Billy, the Engineer.

UNIT II. Home Life

. . ."How the Home Was Built," Maud Lindsay

All the family helped to get the new
home they wanted.

"The Little Old Woman Who Lived in a Vinegar
Bottle," Alice 0 'Grady ••• • • • • • • • •

67, p. 45
10, p. 39

80, p. 78

The elves surprised the poor old
shoemaker by making the shoes for him
while the shoemaker slept.

14, p. 109
10, p. 100
99, p. 170
22, p. 79
33, p. 130

67, p. 155
24, p. 33
98, p. 1

21,~. 279. . . .

. . . . . .

. . . . . . .

The little old woman wasn't satisfied with
her old home, and asked for a new one.

"The Elves and the Shoemaker," Gr~

"Bust under the Rug," Maud Lindsay

Little Minnie was rewarded by the
dwarfs for her careful housekeeping.

, "Little Fraid of the Dark," Patten Beard

. . .

i

J
~!

I~.

The little girl learned not to be afraid
in the dark, after she had been taught to
look for beautiful things at night.

"The Little Bed That Ran Away," Patten Beard

The little bed ran away when ~t heard the
little boy hOWl, "I don't want to go to bed.
I wish I didn't have a bed."

"Little Jack Rollaround," Carolyn S. Bailey

A little boy, who cried to be rolled
around in his trundle bed, sailed in it
one night, right up into the sky.

21, p. 217

14, p. 23
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UNIT III. Community Life

"Jimmy the Grocer, tt Jane Miller . • • • • • • 73
(Portions of this book may be adapted for telling)

Jimmy learned many things about a grocery
store when he visited his grandfather's store.

ttDon and Dean at the Dair y," Jane. Miller • • • • 72
(Several chapters in this book are suitable
for telling.)

Don and Dean visited a dairy and got to
ride ona milk truck and help,deliver milk.

ttMary Goes to the Barber's," Marion Walker . . . 78, p. 8

Mary liked to go to the barber shop, becaus e
she liked to si t on the wooden horse while her
hair was cut.

UNIT IV. Children's Work in the City

"Snipp, Snapp, Snurr and t he Yellow Sled,"
Maj Lindm.an • . . • . • • . • . . • • •

A young girl, who was sad because she had
never learned how to work, was helped by the
fairies.

66

65

14, p. 103

35, p. 59

. . .

. . . . . . .

Three boys had exci ting experiences after
they had fallen into the gingerbread mix at
the bakery.

After the boys worked to earn money to buy
a sled they wanted, they gave it to a little
boy.

"Snipp, Snapp, Snurr and the Gingerbread, tt
Maj Lindman • • • • . • • • • • • • .'.

"When Everybody Played," Gladys Carpenter ••

When the little Prince became King, he made

"The Ten Fairies," Carolyn Bailey

I

'I
J

r
•1
il
"J
'I
'1
!J
·1
U

d

~l

~.
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a law that no one should work, but he soon
learned it was a foolish law.

UNIT V. Pets in the City

"Millions of Cats," Wanda Gag . . . . . . . . . . 55

The Little Old Man went to the Hill of
Cats to get a kitten for his wife. There he
saw "hundreds of cats, thousands of cats,
millions and billions and trillions of cats.

Billy got to keep a stray dog which he called,
"Mostly Dog."

9, p. 33

78, p. 62

21, p. 169. . .

. . . . .
Billy's parents, an aunt, and an uncle, each

gave him a puppy for his birthday.

"The Monk and Mrs. Graycat," Charles Meeker. • • 60, p. 7

In reply to Mrs. Graycat's question, "How long
will it take us to get to the other side of the
mountain?" the Monk said;"If you go slowly, you
get there this evening; if you go fast, you will
get there tomorrow; if you go very fast, you will
get there next week."

"The story of Three Little Doggies," Alice
Cartlidge • • • • • . • . • • • • . • •

"Little Dog and Big Dog," Maud Lindsay.•.•

"Mo stlY Dog," Mar ie Allen • • • • • • •

Little Dog and Big Dog set out to see the king,
but Little Dog had to get help when his companion
couldn't go any farther.

"Wag-Tail Bess," Marjorie Flack . . . . . . . . . 49

Wag-Tail was a very shy puppy until another
puppy taught it not to be shy.

"Why the Dog and the Cat Are Enemies," .••••• 56, p. 116
R. Wilhelm • . • • • • . • • . • .. 60, p. 13

The Dog dislikes the Cat because once she

l.l

."
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cheated him of his reward.

UNITS VI AND VII. Making Toys and City Recreation

"How Robin's Kite Learned to Fly," Carolyn
S. Bailey • • . • • . • • ••

19, p. 20
16, p. 62

Robin made a new kite, but he couldn't show
it how to fly.

"The Express Wagon," Dorothy Baruch • • • • • 8, p. 8

Two children, playing with a broken umbrella,
had so much fun that they didn't want Mother to
get it mended.

"Vil1ly the Top Sings," Carolyn Bailey ••••.•• 15, p. 193
71, p. 101

The top was the last toy made in the Land of
Make-Believe a long time ago. It tried to be
happy even if it wasn't as fine as the other
toys.

A little velocipede ran away because it had
been ridden so much.

"The Velocipede That Went by Itself," Sarah
Cone Bryant . • • • • • • . . • • • . •

8, p. 1

27, p. 22

11, p. 76

. . . .

. . . . . .

The dog and the cat didn't like the ride
Bobby gave them in his exp ress wagon.

"The Blue Umbrella," James Tippett

"In-a-Minute," Carolyn S. Bailey

In-a-Minute's play was spoiled because he
always said , "In-a-Minute."

"A Great Surprise," (No author given) ••••

Teddy and Tommy were pleasantly surprised
when they learned to share.

"Jerome Anthony and His New Skates," Eva Knox
Evans . . • • • . • • • • • • • • • • • •

22, p. 113

46, p. 57
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Jerome Anthony couldn't stop when he started
out on his new skates.

"The Mamma Doll Who Tried," Myrtle Trachsel 69

The big paper doll helped Annette find the
little paper doll.

"The Picnic," Mariam Potter . • . . • • • • . 83, p. 16

. . . . . . .
The wood creatures had a picnic after the

rain had spoiled the children's picnic.

"The Picnic Basket," Margery Clark 8, p. 62

A swan carried the picnic basks t away and
Andrewshek thought he and Auntie would have
no lunch.

"How the Steamer Left Its Dock," Evelyn Beyer.. ?5, p. ?

The big steamer couldn't get away from the dock
by itself and had to be helped by a little tug.

"The Little Freighter," Clara Lambert. • • • •• ?5, p. 12

The little Freighter had always wanted to dance
upon the waves, but when its chance came to do so,
it didn't have fun because it was afraid.

UNIT VIII. Transportation--Boats

?5, p. 16

38. . . . .. . ."Sailor Sam," Alice Dalgleish . •

Sailor Sam liked to tell stories of strange
things that happened to him.

"The Pokey Old Ferry Boat," Lucy S. Mitchell

All day long the old ferry boat went back
and forth across the river.

UNIT IX. Source of Food

"The Story of a Loaf of Bread," Myrtle Barr. • • 31, p. 11



45

The loaf of bread told what happened from the
time the wheat was planted until the bread was
ready to be eaten.

"Araminta Visits Grandmother," Eva Knox ••••• 45, p. 7

Araminta wondered where Grandmother got the
food for dinner, and Grandmother told her,
"When you're in the country, you have to find
things for yourself."

"The Thimble Biscuit, tl Barbara Benton • • . • • • 2, p. 46

Polly cut out biscuits with Grandmother's
thimble.

Molly skimmed the milk and churned for
Grandmother.

"The Churn ing star y," Mary Peabody . . . . . 6, Sept.,
p. 39

"The Little Red Hen," English Folk Tale . • • • • 14, p. 7
10, p. 293

The goose and the pig wanted to eat the bread
after they had refused to help Red Hen do the
work.

UNIT X. Children's Work in the Country

6, Sept.,
p. 39

13, p. 87
29, p. 204

. .

"The Churning Story," Mary Peabody

Molly skimmed the milk and churned for
Grandmother.

'!The Discontented Pig," Thuringian Folk Tale

I A little pig grew discontented from working
I in his garden and sought to find an easier
\ way of making a living.

I "The Story of 1i'1 Hannibal," Carolyn S. Bailey. 16, p. 42
;·1 71, p. 8
tl 1i'1 Hannib al didn't like to work so he ran
~ away from his Grandmanny and Grandpappy.
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UNIT XI. Pets and Recreation in the Country

"Little Old Lamb," Mariam Potter . . . . . . . . 82, p. 56

Little Lamb was brave and wouldn't let th.e
geese chase him out of the pond when he went
wading •

The animals wanted to eat Lambikin
but he told them to "wait until fatter I
grow, then you may eat me so."

"The Story of Lambikin," . . . . . . . . . . • • 14, p. 38
12, p. 65
99, p. 2?1

• •

"Grandfather's Little Lamb," Carolyn S. Bailey

Grandfather's dog was jealous of his pet
lamb; so it led the lamb away.

"Cattle and Their Masters," Lucy S. Mitchel •

• I?, p. 45

?4, p. 341

Factual story of cattle on the plains.

"Ducky Dee Asks a New Question," Gladys Toon • • 9?, p. 1

Ducky Dee asked, "Does the sun ever shine
while it is raining?" and his mother said,
"Wait and see."

"Araminta and the Goat," Eva Knox Evans • • . . . 45, p. 54

. . . . . . . . . . .
Araminta's goat and Tony's cat could think

of many things to do.

"Araminta," Eva Knox Evans 45, p. 21

Gingham Lena had many experiences when she was
looking for Brin Hilda who was lost.

. . . . . . . . . . . 9, p. 12

39• •

The Little Wooden Farmer and his wife wanted
some animals on their farm, so they asked the

"The Little Wooden Farmer," Alice Dalgleish •

Araminta found "blocks and clay growing in
the country."

"Gingham Lena," Emma Brock



47

captain of the boat to get some for them.

"What to Do about Molly," Marjorie Flack . . 50

Edward and Tom tied Molly to a post on the
wharf while they went fishing.

III. BOOK ONE--IN CITY AND COUNTRY

UNIT I. Transportation--Automobile

The new Ford Coach learned it had to have gas,
oil, water, and air before it could leave the
sales room.

"How the Ford Learned to Go," Bernice Huff . . . 5, June,
p. 31

"The Wise Little Automobile," Sarah Cone Bryant 26, p. 152

A little automobile brOUght happiness to
all who rode in it.

Mrs. Brown rented a car to drive to the
country, but she had so much trouble with it,
she didn't get there until evening.

"Mr. Bradley's Car," Caroline Leach . • • • • •• 63

Mr. Bradley's car fell to pieces as he
drove it ov er the short cut to town, and he
had to walk the rest of the way.

"The Big Street in the Big City," Lucy S. Mitchell 76, p. 18

A factual story describing the traffic on a
busy city street.

. . . . . .

3, Oct.,
p. 45

33, p. 13
76, p. 9

. .. ."The Automobile Who Wen t to the Country,"
Josephine Benton • • • • • • • • • •

The little automobile was so pleased
because it was going to the country, but
it didn't know it was the oount ry when it
got there.

"The Little Old Car," Jessie Stanton
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"The Taxi that Hurried," Irma Sprague Stanton •• 76, p. 22

Bill and his taxi were a speedy pair b ecau se
they could "wiggle through the traffic" and get
their passengers there on time.

UNIT II. School Life

"stop. GO.," Oscar Lebeck 64

Bob and Betty made a toy village and played
with their toy automobiles.

"Thin Helen," Rose Fyleman . . . . . . . . . 53, p. 52

UNIT III. Community Helpers--Postman, Policeman, and
Fireman

"Little Brown Koko's Spelling Lesson," Blanche
Seale Hunt. • • . • • • . • • • • • • • . • 96

When Tommy Bullfrog received a letter, he
wished he had gone to school so he could read it.

32, p. 14

83, p. 128

42, p. 95

. . . . . .

. . . . . . . .

Helen refused to e at and became so thin you
could hardly see her.

One day a mail box was hungry because no
letters had been posted in it all day. It was

Sammy decided not to go to school any more,
but he didn't enjoy staying at home as he
though t he would.

When it was ti.ne for the spelling lesson,
Little Brown Koko wished he had studied harder
instead of thinking about the chocolate cake.

"Sammy Stay-nt-Home," Helen Boyd

"Hungry Mr. Mail Box," Mariam Potter

"The Frog Who Wouldn't Go to School," Gladys
Brierly . . . . . . . . . . . . . . . . .



49

surprised when a little girl posted her cookie
instead of her letter.

"Around the World in a Mail Bag," William Siegel 88

A letter traveled around the world. "How hard
it would be to live in a world if it were not for
the honest postmen of all the countries who de
liver mail every single single day. fI

"Just Tom," Bertha Rhodes • • • • • • • • .
(Needs to be adapted and cut.)

. . . 85, pp.
24-34

Daddy, a policeman, took Tom to work with
him so Tom could learn about some of the duties
of a policeman.

Constance lost her penny, but a policeman
helped her find it.

"Constance Had a Penny," Mariam Potter

"William and His Kitten," Margorie Flack

. . . . .

. . . .

3, Jan.,
p. 47

51

William asked a policeman to help him find
the owner of a kitten.

Mr. Armstrong took Charlie for a ride to
teach him the traffic rule s.

"Charlie Learns the Traffic Laws,"
Helen Hill and Violet Maxwell . . . . . . 61, pp.

13-27

"Paddy Goe s to a Fire," Mary G. Phillips . . . . 30, p. 4

. . . . . . .
Paddy was rewarded for sitting a long time,

close to a fire station, waiting for a fire.

"Engine Co. No. 25," Bertha Rhodes

Bobby visited a fire station to learn
about firemen.

84, pp.
15-22

UNIT IV. Wild Animals

"The Jungle Pool," Alice Dalgleish . . . . . . . 39
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Peter wanted a pet to put in his pet house
so he went to a pool in the jungle to get one.

"Jerome Anthony Visits a Zoo," Eva Knox Evans. • 46, p. 48

Jerome Anthony and Araminta visited a zoo
and Jerome kept looking for an animal that
he knew on the farm.

21, p. 153
59, p. 39

58, p. 21
14, p. 29

14, p. 15

• •

. .

. . . ."Li t tIe Bla ck Sambo," Helen Bannerman • •

Little Black Sambo felt very grand in
his new clothes, until he root the tigers.

"How Brother Rabbit Fooled the Whale and the
Elephant," Old Folk Tale ••••••••

One day Brother Rabbit heard the elephant
and the whale bragging, so he decided to play
a joke oh them.

"The Little Jackals and the Lion," Folk Tale

Two little jackals finally outwitted the
powerful lion, and in doing so, saved their
lives.

. . . . .

"The Elephant's Delicate Taste," Edith Thacker

The cockatoo helped the elephant find a
tasty morsel to finish off his Sunday lunch.

"Teddy Bear and the Mud Pie Mask," Sarah Cone
Bryant .

Teddy Bear found a way of getting honey
without getting stung by the bees.

"The Mercenary Camel," Peggy Bacon

• 74, p. 286

26, p. 24

The camel decided it was better to have
friends than gold and no friends.

UNIT V. Farm Crop Unit

"The story of 'a Loaf of Bread," Myrtle Barr • • • 31, p. 11
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The bread tells its story from the time
the wheat was plan ted until the bread was baked.

"How the Bread Came to the Children, II Phila
Butler Bowman • • • • • • • • • • • • •

Many different helpers had to work before
the bread could be brought to the children.

51

3, Nov.,
p. 48

"The story of the First Corn," Indi an Legend

An Indian brave asked the Great Spirit
for a gift for his people. The reque st
was answered in the gift of the corn.

. . 10, p. 221
4?, p. 212
33, p. 2?6

"The Di scont ent ed Pumpkin," • • . . . . . . 90, p. 259

. . .
A pumpkin was very vain and tJlOug)1t herself

too fine fo r the o the r pumpkins.

"The Larks in the Wheatfield," Aesop Fable

A mother lark moved her babie s when she
learned the farmer was going to cu t the grain.

"The Adventures of a Little Field Mouse," • • • •

A little acorn caused a little field mouse
to have quite an adventure.

UNIT VI. Gardens

"Billy'Boy's Garden," Carolyn Sherwin Bailey

Billy Boy made a garden with the help of
his friends, the garden tools.

"The Cloud," Carolyn Sherwin Bailey • •

The little cloud sacrificed its own life
to help others.

14, p. 80

14, p. 49

1?, p. 1

14, p. 4

:

:

:

I

"The Tomato Star y," • • . . . . . . . . . . . . . 10, p. 53 ,

,

, ,~.

Grandmother told about the first tomato
she ever s'aw and ate.



52

"What the Lily Needed," Carolyn Sherwin Bailey 16, p. 57

A little boy learned what the lily needed to
make it grow.

"Why the Bean Wears a Stripe Down Its Back,"
Fairy Tale •• . • . • . • • . • • • • •

A bean, a straw, and a coal started out
to find a ne w home. All perished bu t the
bean who was saved by a tailor.

la, p. 72
21, p. 246
62, p. 136

"Four Peas," Ro se Fyleman • • • • • • . . . . . . 53, p. 7

Three peas who lived in a pod thought them
selves so fine that they should be served on the
king' s tabIe, but the fourth one d id no t wi sh to
be eaten.

UNIT VII. Common Birds

A peasant planted some turnip seeds, and one
turnip grew so large that it took several people
to pull it.

Jonas Jonas Huckabuck had bad luck when his
barns filled wi th };10p' corn, burned; and he had
to wait a long time until his luck changed
again.

40, p. 57

54, p. 55

• •

. . . . . . . .

"The Huckabuck Family an d How They Raised Pop
Corn in Nebraska," Carl Sand burg .'.

"The Turnip," Russian Folk Tale •

Lady Woodpecker lost her comfortable
home because she was selfish.

"The Woodpe cker Who Was Selfish, "Indian Folk Tale 11, p. 181
16, p. 102

"The Legend of the Woodpeclre r," Phoebe
CarY--Adapted • • • • • . • • • • • . . . . . 10, p. 177

An old woman, regretting that she had been so
selfish, wished to be a bird so she could fly and
rectify her mistake.



"How the Robin's Breast Became Red," Myth .•

Long ago, a robin scorched its breast
trying to fan some sparks into flame so
that the only fire in the Northland might
be saved.

• •

53

10, p. 1?9
4?, p. ??

"The Robin That Did as He Pleased," Abigail Burton 21, p. 185

Little Robin decided it wasn't so much fun
to do as you please.

The birds asked the magpie how to make
a nest, but only one bird stayed and
listened and got all the directions.

"The Magpie's Nest," English Folk Tale . . . . . 4?, p. 121
99, p. 231

• • •

IV. BOOK TTNO--ROUND ABOUT YOU

UNIT I. Transportation--Airplanes

"The Airplane That Wanted to Fly," Josephine
BOllton . . . . . . . . . . . . . . . . .

Each of the different parts of the air
plane had to help before it could fly.

"Airship Surprise," Carolyn Sherwin Bailey
(Needs to be adapted.)

• • 3, Mar.,
p. 4?

?, Mar.,
p. 32

"Spoofy and the Big White Monster," Dorothy Baruch ?8, p. 12

A flying airplane frightened the animals
but Spoofy told them what it was.

. . . . . .

Jo and Joan rode in an airplane from London
to Paris.

"The Bird Men," Laura Large • • •
(Needs adapting and cutting.)

The story of the invention of the airplane
by the Wright Brothers.

56, p. 49
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"Alone: Lindbergh'sFlight Across the Atlantic,"
Laura Large. • . • • . • . . . . . • . . •• 34, p. 319

The story of Lindbergh~ssolo flight across
the Atlantic.

"Up in the Air, It Marjorie Flack . . . . . . 48

The story of the first passergers to fly
in an airship.

UNIT II. Preparation of Food

story of the first balloons and airplanes.

"Balloons," Laura Large . . . . . . . . . . . . . 33, p. 33

"Di scovery of Maple Sugar," Indian Legend • •

A sea captain had a magic quern grind
salt; not knowing how to make it stop, he
threw it into the ocean where it is still
grinding salt.

"Why the Sea is Salt," Norse Tale . . . . . . • •

. .

16, p. 92
44, p. 155
99, p. 291

68, p. 125

16, p. 143. . . .

An Indian woman discovered maple sugar after
she had cooked with sugar water.

"The Prince Who Was Not HungrY,71 Carolyn
Sherwin Bailey • • • • • • . . • . •

The Prince became tired of his food and
set out to find the best food in all the world.

"The First Dumpling," Stephen Southwold • • • • • 91, p. 191

Simon Dump, who worked in the King's kitchen,
by accident made a new stew which the King liked
and named dumplings.

"Jerome Anthony and His Dinner," Eva Knox Evans. 46, p. 7

Jerome Anthony was surprised to see no garden,
and to see his dinner delivered in packages to
the house.'



"The Three Apples," Anne Casserley . . . . . . .
55

9, p. 95

The Old Woman couldn't get down out of the
apple tree because someone had taken the ladder
away.

"Billy Squirrel's Soup, n Mariam Potter

Billy Squirrel fussed because his soup was
too hot, but Grandfather Owl to Id him to
"patiently wait. n

"The Poppy Seed Cake s, n Margery Clark • • • • • •

Andrewshek's Auntie brought him a featrer
bed and five pounds of poppy seeds from the
old country.

82, p. 61

8; p. 58

"The Picnic Basket," Margery Clark . . . . . . . 8, p. 62

Andrewshek thought he and hi s Auntie would
get no lunch when the swan carried off the
picnic basket.

UNIT III. Community Life

The co~ote stole fire to keep the human
beings from freezing to death.

"How the Coyote stole Fire," Indian Legend

"The King's Cream," Frances Serrett .•• . . . .

68, p. 314
36, p. 26

24, p. ~O

The cook's daughter made the first ice cream
when she tried to cool some cream for the king's
afternoon lunch.

"Around the World in a Mail Bag," William Siegel 88

The story of how a letter travel ed around the
world, trying to catch up with the one to whom
it was sent.

"The Little Boy Who'Wouldn't Get Up," Rose
Fyleman • • • • • • • • • • • • • • • • • • • 53, p. 120
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~, p. 64

1, Mar.,
p. 4~

. • 23, p • 275
~8, p. 148
10, p. 267

3, Nov. ,
p. 44

. .
The story 0 f how the road builders got

what they needed to make the tine roads.
~,_..-:"

The Old Street Lamp was afraid it would
be melted down when it was no longer needed.

A little boy was gathered up with the bed
linen and sent to the laundry.

"The story of the Road Builder," Elizabeth Verder
Sloan . . . . . . . . . . . . . . . . . .

"The Three Elevators, II Gilett Burgess . • • .

Three elevators had an excit ing time after
the building was closed for the night.

"A Little Lad of Long Ago," Alice Green • • •

The story of the time Abraham Lincoln
borrowed a book from a neighbor.

"Light .the Candle s ," Marion Graham Bonner . .

The candles, regretting they were not used
any more, spoke of the old days.

"The Old street Lamp," Carolyn Sherwin Bailey. • 16, p. 160
10, p. 144

UNIT IV. Eskimo Life

"How the Eskimos Came," Eskimo Legend" • • • • • 22, p. 17

This story tells how the first Eskimo couple,
who came from the sky to live in the North land ,
go t companions.

"The Crow and the Daylight," Eskimo Legend

The crow is honored in Alaska because
it brought daylight to the people when the
land was in total darkness.

"The Doll That Brings the Wind," Eskimo Legend

A little wooden doll visited, all the

25, p. 270
86, p. 28
8~, p. 3

28, p. 122
89, p. 30
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wind holes in the sky and told the winds
how they should blow.

"Why Grandfatbe r carved the Ivory Whale ,It

Franc e 5 Kittredge • • • • • • • • • • • • •• 69

"The First Eskimo DOll,t1 Eskimo Legend,
Gladys Brie rly •• • • • • • • • . • • • • •

An old Es kimo carved a wood en doll to give
himself and his wife something to talk about.

Grandfather traded his carved ivory whale
for some loaf sugar for his grandson.

"The First Good Cry," Eskimo Legend . • • • •

An Eskimo hunter uttered the first cry
made by a person, when he failed to catch
a seal.

42, p. 407
89) p. 30

89, p. 48

UNIT V. Cotton--Clothing

"Little Brown Koko in the Cotton Patch,"
Blanche Seale Hunt ••• • • . • . • • • 94

Little' Brown Koko didn't want to pick
cotton so he went to sleep instead.

"The Story of Li'l Hannibal," Carolyn Sherwin
Bailey • • • • • • • • • . • • • • • • • • • 16, p. 42

Li'l Hannibal didn't like to work so he
ran away from his home.

The clothes on the line broke away and went on
a trip tO,see the world.

Little Blue Apron decided it was going on an
advent ure, so it pulled itself off the line and
started down the street.

83, p. 57

21, p. 294

. . . . .

. . . . . . ."On the Clothesline," Mark Frances

"The Little Blue Apron," Mariam Potter



Mrs. Goose couldn't find the pocket on her
new apron, and she got into trouble, trying
to find it.

The Old Woman tied a wet towel around her
forehead so she could think how she could make
the apron longer.

58

4, Oct.,
p. 42

79, p. 43. . .

. . .

"How the Old Vvoman Made Her Apron Longer,"
Hope Newell • • • • • . • . • . • • . •

"Mrs. Goose's Apron Pocket," Mariam Potter

"Little No Cap," Mariam Potter . . . . . . . . . 83, p. 86

A little boy asked his animal friends if
they had seen his lost cap.

"Little Red Handkerchief," Barbara Bouton • • . •

Anne William's lost handkerchief served
many purposes before she found it again.

2 , Nov.,
p. 46

82, p. 16

UNIT VI. Science--Frogs, Toads, and Turtles

"Araminta and the Rock That Walked Away,"
Eva Kno~ Evans •• • • • • • . • • • . . 45, p. 37

Araminta started to step on a rock but to
her amazement the "rock" walked away.

"The Hare and the Tortoise," Aesop Fable

The hare and the tortoise had a race.

. . 33, p. 114
21, p. 318

"Why Grandfather Frog Has No Tail,"
Thornton Burgess • . • • • • • . . . . . . . 13, p. 113

Long ago, when frogs had beautiful tails,
Mother Nature punished them for being so vain
and took their tail s away.

Two frogs went on a journey to see the
world, but' they were disappointed.

"The Two Frogs," Japanese Folk Tale • • • . . • • 87, p. 213
23, p. 257
58, p. 161
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When Tommy Bullfrog received a letter,

he wished he had gone to school so he could
read it.

59

34, p. 72

42, p. 95

. . ."The Frog Pool," Alice Gall and F. H. Crew

Patriarch Frog was thinking of his tadpole
days, and it made him sad for a little while.

"The Frog School," Gladys Brierly . •

"The Garden Toad and His Too-Tight Coat,"
Marian Bullard ••• • • • • . . 34, p. l7

Robin and Jenny Wren urged Mr. Toad to
change his too-ti@:l t coo t.

UNIT VII. Holidays--Hallowe'en

Tom Prowler, who was searching for a home,
was taken in because the children thought he
was a Hollowe'en Cat.

"The Cat Who Kept Hallowe'en," Mariam Potter . . 4, Oct.,
p. 44

"The Little Pumpkin," Emma. Bush • • • . . . . 90, p. 265

Little Pumpkin was worried because it
didn't know how to be a jack-o'-lant~rn.

"A Hallowe' en Surprse," Nina Leubrie . . . . . . 33, p. 299

Mrs. Dingle learned that boys can be very
nice on Hallowe'en.

"The Jack-o'-lantern," Mabel La Rue ••••••

Peter had trouble before he finally got
his jack-o'-lantern made.

8, p. 69

92, p. 17. . .
A soldier obtained the magic tinder box

which brought him good fortune.

"The Tinder BOX," Anderson's Fairy Tale • •
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Thanksgiving

"The First Thanksgiving," Margaret Pumphrey ••• 98, p. 68

The Pilgrims set aside one week for a harvest
feast of thanksgiving and invited their Indian
friends.

90, p. 259

11, p. 92
44, p. 249
98, p. 68
16, p. 34

82, p. 24

57, p. 39

22, p. 57
90, p. 319

93, p. 27. .

. . . . .

. . . . . . . . . .
A vain pumpkin thought she was too good for

the other pumpkins.

Three little elves learned to talk politely
and to be thankful.

Mr. Goat couldn't enjoy his Thanksgiving
dinner until he invited some one to eat it
with him.

"Lame Squirrel's Thanksgiving," Carolyn Sherwin
Baile y • • • • • • • • • • • • • . • • • • • 16, p. 29

33, p. 79
Lame Squirrel had a fine Thanksgiving becaus e

his friem s were kind to him.

"The Discontented Pumpkin," •

"Old Man Rabbit's Thanksgiving Dinne r," Folk Tale

Rabbit shared his food wi th his friends
and he had a real Thanksgiving.

"Thanksgiving Puddings," Mariam Potter

"The Queer Little Baker Man," Phila Bowman

Many children bought Thanksgiving loaves
from the Little Baker Man but only a few were
able to enjoy them.

"Why the Turkey Gobbles," Frances McLaughlin

"Little Brown Koko and the Old Turkey Gobbler,"
Blanche Seale Hunt ••• • • • • . • • • •• 95

When Little Brown Koko met the turkey
gobbler, he thought his time bad come.

"Mr. Goat's Thanksgiving," Mariam Potter
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Mr. Turkey was punished for being so greedy.

Chri stmas

"The Tree That Trimmed Itself," Carolyn
Sherwin Bailey • • • . . . . . • • . . . . . 71, p. 48

. . . .
A little pine tree got its wish and was

a Christmas Tree for its forest neighbors.

"The Little Fir Tree," Old Fairy Tale .•

A little pine tree found happiness on
Christmas Day, even if it was a small tree.

"Christmas at Hollow Tree Inn," Albert Bigelow

Mr. Dog played Santa to his forest
friends at Hollow Tree Inn.

14, p. 92
10, p. 240

25, p. 25
37, p. 70

"The Story of t he Fir st Christmas Tree,"
Ro se Fyleman .• • . . . . . • . . • .. . . . 52, p. 11

A woodcutter put lights on a fir tree in
his garden, in memory of the time the fairies
guided him safely home one Christmas Eve.

"Lights on the Christmas Tree," Florence Page. • 21, p. 253

Santa and Baby Bear put the first lights
on the Christmas Tree.

"The Little Tug That Tried," Chet Law. . • . • • 21, p. 257

The Big Christmas Ship would never have been
able to get to the dock in time for Christmas if
it hadn't been for the little tug.

"Little Gray Lamb," Carolyn Sherwin Bailey • • • 93, p. 22

Little Gray Lamb was sad because his fleece
was gray, but the Christ Child gave him a coat
of white.
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Easter

tlEaster in the Garden, tI Carolyn Bailey . . . 70, p. 21

The flowers were sad because they were afraid
the children would crush and spoil them. But
when the children picked them carefully and took
them to church, their sadness vanished.

tiThe Little Blue Hen," Carolyn Sherwin Bailey. • 10, p. 225

Molly, wanting an egg very much, was surprised
to see a blue hen and to find an egg in the
clothe s baske t.

"The Bravest Flower," Mary Donahy • • . • . • •• 70, p. 51

The trailing arbutus, the first spring flower,
found happiness when she shared her blossoms.

Little Rabbit, who was always wishing,
learned that his wishes weren't always wise
ones.

"The Little Rabbit That Wanted Red Wings,"
Carolyn Sherwin Bailey . • . . . • . . . . . 11, p. 185

16, p. 11
58, p. 125

"Easter Bunny's Breakfast," Mariam Potter ..••

Easter Bunny had seen so many eggs b efor e
Easter, he didn't want eggs for his Easter
breakfast.
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CHAPTER VI

A LIST OF FACTUAL ~\ID REAlISTIC STORIES TO

SUPPLEl\'JENT Tf-m UNITS IN THE UNIT-ACTIVITY

READING SERIES FOR GRADES ONE p~m TWO

New demands upon education have brought about not

only changes in the schools but in children's literature as

well. Those interested in childhood education realize a

need for factual material in literature to aid the child to

interpret life about him. As a result the newer books in

clude not only recreational material but also factual and

realistic material.

Most of the factual stories are not suitable for tel

ling. Instead, they are written to be read by the children

or to them.

Since much of the factual type of literature is new

and not so well known, a list of factual and realistic

stories has been prepared to su:pplemen t some of the units in

the Uni t-Activi ty Reading Series for gra-des one and two. The

purposes of such a list are to acquaint the teacher with some·

of the new factual material; to aid her in locating quickly

and easily such desired material; and to aid the child in in

terpreting life about him.

The remainder of this chapter is devoted to the above

mentioned list. The source of each story is indicated by a
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number. II. biblio,;:;rapl1y is included at the end of the chapter

in which each reference is nwnbered. Thus the source number

of the story corres::;Jonds to 0.11 identical nwnber in the bib-

liography.

I. PRH"ER--AT HOlvCE AND AWAY

tffiTIT I. Transporation--Trains

The story Book of Trains, Kaude and
-- Miska Petersharn . . . . . . . . . . . . 25

This book tells of the development of train
transportation. The descriptions and illustra
tions of the early trains are very good. Parts
may be adapted for telling. It contains good
factual material to be read to the children and
to be discussed with them.

Clear the Track Ahead, Henry B. Lent . . . . . . . . 17

This book answers many questions that chil
dren ask about trains. Parts in the book may
be adapted for telling. It contains good
factual material to be read to the children and
to be discussed with them.

The Engineer, Charlotte Kuh .•

This factual story describes the duties of
an engineer. It is simply told. It is a
good story to read to the children and to dis
cuss with them.

UNIT III. Community Life

14

Danny's Country Store, Helen Fuller Orton. • . • •• 22

Danny and Beth had many happy times and
learned many things as they helped people in
the village.
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This is a realistic story that children will
enjoy having read to them.

To Uarket We Go, Jane Miller . . . . . . . . . . . . 19

14

Tom and Ray helped Far.mer Brown get the
vegetables ready for market. This factual
story is best suited for reading to first
grade children.

Grindstone Far~m, Henry Lent . • . . • . . . . . . .• 17

Mr. Lee's farm was really a dairy farm, but
he raised many different kinds of crops on it.

Parts of the book, if adapted, would be
suitable for telling. It is a realistic story
that children would enjoy having read to them.

The Delivery Man, Charlotte Kuh

People came all day long to the rear of the
apartment buildings in a big city, to deliver
food and bundles from the stores.

This is a good factual story to read to first
grade children.

~r. Brown's Grocery store, Helen Read. . • • . . .. 28

Betty ,and John played store after they visited
Mr. Brown's store.

The content of this book is not suitable for
story telling. It is one that may be read by
the children or to them.

UNIT IV. Children's Work in the City

P-Penny and His Li t tIe Red Cart, .AJ.o.y Stone

P-Penny did a good business with his red cart
and he was glad, for he wanted to earn money to
buy a ring for his mother's birthday.

Different chapters of this book may be adapted
for telling. It is a good realistic story to read
to the children.

31
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UNIT V. Pets in the City

Polly Parrott, Dorothy Winchell

Polly Parrott liked to do many things; but one
thing that she did not like to do was to take a
bath.

This realistic story may be told or read to
the children.

UNIT VI. Making Toys

35

The Toy Workshop, Tamara Ramsay ••• . . 27

Tommy fell asleep and the toys that he had
been playing with came to life.

This is a fanciful story which children will
enjoy having read to them. It is beautifully
illustrated.

UNIT VII. City Recreation

The Picnic, James S. Tippett . . . . . . .. . . . . . 32

,
I

I
I
ij

~

A colored family went on a picnic. They had
lots to eat and lots of fun.

This is a delightful realistic story to read
to the children.

u~IT VIII. Transportation--Boats

A story about Boats, Helen Read .•••••••••.

Jack took a delightful ride on a big boat.
The simple vocabulary makes this factual story
a suitable one for children to read.

The story Book of Ships, Maud and Miska Petersham .•

This book describes the different types of
boats from the earliest primitive boats to the

28

25
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modern ones. The factual content of it is
valuable; the book should be read to the chil
dren and discussed with them.

UNIT IX. Source of Food

The Farmer, Henry Lent •.. • • • • • • . • • • 17

One learns many things when he visits Mr.
Brown's farm.

This book is one to be read to the children.
The factual material is not suitable for telling.

To Market We Go, Jane Miller • • • • . . • . • • •• 19

Tom and Ray helped Farmer Brown get the
vegetables ready for market.

This factual story is best suited for read
ing to first grade children.

Susan's Neighbors at Work, Paul Hanna. . . • . • .• 12

The duties of the different workers in
Susan's con~unity are explained to her.

This factual material is best suited to be
read to first grade children.

The S·tory Book of Food, Maud and r\~iska Petersham

The story tells how people ate raw and un
cooked food before fire was discovered; it
also tells how we get what we eat today.

It contains helpful factual material to be
read to the children and to be discussed with
them.

Grandfather's Farm, Helen Read • . . . . • . • . .• 28

Betty had a happy time when she visited her
grandfather's farm.

The vocabulary of this factual story is simple~

so that children may read it.

StoriT Pictures of Farm Foods, John Beaty • . • • • .2

This book tells the story of foods grown or
produced on the farm. The production, the
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preparation for consumption, and the process by
which they reach the city stores are interesting.

It is a fine factual book to be read to the
children.

UNIT XI. Pets and Recreation in the Country

On the Farm, 'N. :,v. Robinson •••. . . . . . . . . . 29

All the animals have a share in the life on
the farm and of the farmer.

The factual material of this book does not
lend itself to story telling, but it is a very
good book to be read to the children and to be
discussed with them.

Little Ones, Dorothy Kunhardt . • . . . • . . • . .. 15

This book contains very good factual material
about baby fana animals. The vocabulary is
simple and the book is beautifully illustrated.

It is a good book to read to the children.

Our Farm Babies, O. stuart Hamer •• • . • • . . .• 11

This book is a true story of farm babies and
their mothe rs. It answers many questions chil
dren ask about farm animals. The pictures are
real photographs.

This is excellent to read to and to discuss
with the children.

II. BOOK ONE--IN CITY AND COUNTRY

UNIT I. Transportation--Automobile

The Little Auto, Lois Lenski .•• • • . . . . • .• 16

Mr. Small had a little auto of which he was
very proud.

This delightful realistic story is to be
read to the children.
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UNIT III. Community Helpers--Postrnan, Policeman, Fireman

Mary and the Policeman, Helen Read

Mary learns that the policeman is her friend.
The simple vocabulary of this bo ok make sit

possible for the children to read it. It is
factual and not suitable for story telling.

28

Jip and the Fireman, Helen Read . . . . . • . . . .• 28

Jip, a stray dog, was given a home by some
firemen.

This delightful realistic story is best
adapted to be read to first grade children.

The Fire Engine Book, Willimil Clayton Pryor . .

Bill and ~artha learn about the duties of
the firemen.

This book, which has lovely illustrations, is
a very good one to be read to children. Parts of
it may be adapted for telling.

26

Mr. Brown's Grocery store, Helen Read. • . • • . •• 28

Betty and John played store after they visited
Mr. Brown's store.

The simple vocabulary make sit possib le for
children to read this factual book. It is not
suitable for telling.

Here Comes the Postman, Dorothea Park . . • • . . 23

Betty and Billy's Father was a postman; so
he showed the children what happened at the
postoffice to the letter they wrote.

This book has good factual material and is
best suited to be read to first grade chil
dren. The illustrations are quite clear.

Boots the Fireman's Dog, Katherine Christ. . . . .• 5

One day Boots, a runaway dog, found a new
home at a fire station. Whenever the fire truok
made a run, Boots always went ~long and sat be
side the 'driver.
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This realistic story is best suited to be
read to first grade children.

Susan's Neighbors, Paul Hanna, Genevieve Anderson,
and WIlliam Gray • . . . . . . . . . . . . . .• 12

The duties of the different workers in Susan's
neiGhborhood are explained to Susan.

The Policeman, Charlotte Kuh . . . . . . . . . . 14

Peter, just four years old, becmue lost one
day, but a policeliJan found him and helped him
get back to his mother.

This is a good realistic story to read to
the children.

UNIT V. Farm Crops

The Farmer Sows His Wheat, Adele Gutman Nathan

This is a factual story telling about the
planting and the reaping of the wheat. It is
one to be read to the children and discussed
with them. Not suitable for telling.

21

Grandfather's Farm, Helen Read •. . • • • • • • .• 28

Betty had a happy time when she visited her
grandfather's farm.

The sliuple vocabulary makes it possible for
children to read this book. It is not suitable
for story telling.

story Pictures of Farm Foods, John Beaty • . • . •• 2

This book tells the story of foods grown or
produced on the farm. The production, prepara
tion for consmuption, and the process by which
they reach the city stores are interesting.

It is a good book to be read to the children.
It is not suitable for telling.

The Farmer, Henry Lent . . . . . . . . . . 17

One le'arns many things when he visits Ivlr.
Brown's farm.
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. . . . . . . . . . .
It is a good book to be read to the children.

The factual material is not suitable for telling.

On the Farm, W. liT. Rob inson

All the animals have a share in the life of
the farm and the farmer.

The factual material of this book does not
lend itself to story telling, but it is a very
good book to be read to and to be discussed
with the children. Beautiful illustrations add
interest.

Grindstone Farm, Henry Lent •..•..

lIr. Lee's farm is really a dairy farm, but
he raises many different crops.

The realistic material of this book makes
it one best suited to be read to the children
and to be discussed with them.

UNIT VI. Gardens

29

17

The Little Gardeners, Elizabeth }lorgenstern retold
--- from German by Louise Encking . • . . • • . . •• 20

John and Joanne helped their father prepare the
soil, plant, and care for a garden.

,This is a delightful realistic story to read
to the children. The illustrations are beautiful.

Peter, Peter, Pmlwkin Grower, Florence Bourgeois .• 4

Peter liked pumpkin pie so much that he
begged his father to plant lots of pwrrpkins.
His father agreed on condition that Peter help
take care of them.

This is a good realistic story to read to
the children.

III. BOOK TWO--ROUNTI ABOUT YOU

UNIT I. Transportation--Airplanes

Jimmy Flies, Dorothy Heiderstadt •• . • • . • . •• 13
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. . . . . . . .

Grandmother's Cookl ~~~' Helen Fuller Orton. • • .• 22

Peggy, Billy, and Jean had a pleasant visit
at their grandmother's home.

Parts'of this book may be adapted for telling.
It is an excellent book to be read to the children.

. . . . .

I
f·

JillllliY Jones was a boy as brave as a lion, but he
was afraid of airplanes.

This realistic story may be easily adapted for
telling or may be read to the children.

An Airpiliane Ride, Helen Read

A boy tells of an airplane ride.
The simple vocabulary makes it easily read by

second grade children. The factual material is
not suitable for story telling.

Boochy's Wing s, Annie Vaughn Vreaver . .

Boochy had always wanted to fly and had tried
to do so several times, but he always failed.
He concluded that the surest way of getting to
fly was to be an angel, so he attempted to be one.

This delightful, realistic story is written in
negro dialect. It is a splendid story to be read
to the children. Parts of it may be adapted to
tell to the children.

The Little Airplane, Lois Lenski

Pilot Small had a little airplane which he
could pilot very well.

The vocabulary is such that children may
read this delightful book for thffifiselves.

The sto~l Book of Aircraft, Maud and Miska
Petersham . . . . . . . . . . . . . . .

This factual story describes the development
of traveling by air. It is not suitable for
story telling, although parts may be adapted for
such. It is an excellent book to be read to the
children and to be discussed with them.

UNIT II. Preparation of Food

28

34

16

25
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The Storekeeper, Henry Lent • • • • . • • • • • • .• 17

One day the different foods in Mr. ililen's
store began to talk and to tell from where they
came.

This story may be adapted for telling. It is
a most desirable book to be read to the children.

Grindstone Farm, Henry Lent • •

Mr. Lee's farm is really a dairy fann but he
raises many different crops and he prepares dif
ferent things for market.

This realistic story is best suited for read
ing to the children.

'I'he Farmer Sows TUS ':'!heat, ..>.dele Gutman Nathan
-- --- --.

This book is a factual story of the raising of
wheat and its preparation for consumption.

It is a good story to be read to the children
and to be discussed with them.

17

21

The story Book of Foods, 1·iIaud and ~.Hska Petersham •• 25

This story tells how people ate raw and un-
cooked food before fire was discovered, and how
we get our food today.

It is a good story to be read to the children
and to be discussed with them.

UNIT III. Community Life

Relief's Rocker, Alice Dalgliesh . . . . . . . . . . 8

Relief Tucker lived in a village named Sandy
Cove. She had a small rocker which was an im
portant part of the household.

Parts of this book may be adapted for story
telling. It is a delightful, realistic story to
be read to children.

The Yellow Shop, Rachel Field ••••••••••

Will and Rebecca opened up the little old
yellow shbp that had beenc closed for such a

9
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long time. They had fun and lots of excitement.
This realistic story may be enjoyed by seoond

grade children if it is read to them.

Danny's Countrl store, Helen Fuller Orton. • • . .• 22

Danny and Beth had many happy times and learned
many thir~s as they helped people in the village.

This story should be read to the children. It
is not suitable for telling.

Homes of Long A&o, Bernadine Bailey and
Zabeth Selover • . . . . . . .

This book describes the different types of
homes from the c~ve up to the colonial home.
It contains good ractual material which sug
gests comparison of present homes with those
of earlier periods.

P-Pennl and His Little Red Cart, Amy stone

P-Penny did a good business with his red cart
and he was glad, because he wanted to earn
enough money to buy his mother a ring.

A good, realistic story to be read to the chil
dren. Parts of it may be adapted for telling.

Clear Track Ahead , Henry Lent

This factual book answers many questions that
children ask about trains. It is best suited for
reading to the children and for discussing with
them.

1

31

17

Fire Engine Book, William Clayton Pryor • • • . . .• 26

Bill and Martha learn about the duties of the
firemen.

This book is splendid for reading to the chil
dren. Its lovely illustrations make it more
worthwhile. Parts of the story may be adapted
for telling.

A story about Tall Buildings, Helen Read • • . • .• 28

Ben was interested in watching the construction
or a big 'building.
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. . . . .

The simple vocabulary makes it possible fur
children to read this factual material. It is
not a suitable story for telling.

America Builds Homes, Alice Dalgliesh . . .

This story tells about the early settlers in
this country. It is not suitable for telling,
but is a good book to be read to the children.

Abraham Lincoln, Ingri and Edgar D'Aulaire

This book tells the story of Abraham Lincoln's
life. It is beautifully illustrated.

It should be read to the children.

t~·IT IV. Eskimo Life

8

?

?

A Li ttle 1Nhi te Girl in Eskimo Land, W. B. Van Valin. 33

Petungnuk, whose real name was Olive,went
to live in Eskimo land.

This book contains good factual material. It
should be read to the children.

Ola and Blakken, Ingri and Edgar Parin D'Aulaire ?

Ola killed the troll-cock that came to carry
off Blakken, the horse. Then everyone in the
village feasted on the cock and had a wonderful
time.

This story is a fanciful Swedish tale, best to
be read to the children. The illustrations are
lovely.

Childre~ of the Northern Lights, Ingri and Edgar
Par~n D'Aulaire ••••...•..••••.

Lasse-Lapp and Lappe-Lise were two little Lapp
children who had funny ideas which brought them
much excitement.

This story is best suited for reading to the
children. It is beau tifully illustrated.

Muskox--Little Tooktoo's Friend, Marie Ahnighito
Peary . .' . . . . . . . . . . . . . . . . . . 24
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A little muskox was captured and raised by an
explorer. It became a good friend of Tooktoo,
santa's youngest reindeer.

A good fanciful story to be read to the chil
dren.

UNIT V. Cotton

Frawg, Annie Vaughn Weaver . . . . . . . . . . . 34

Frawg, his :Ma and Fa and six brothe rs and
sisters, all lived in a little cabin in the
middle of a cotton field.

This realistic story is very good to read to
the children. Parts of it may be adapted for
story telling.

Across the Cotton Patch, Ellis Credle .•••

Nancy, Elizabeth, and Billy lived on a
plantation. They ran across the cotton patch
to play with the little black twins, Atlantic
and Pacific, and their baby sister, Magnolia
Blossom.

This is a fine realistic story to read to the
children. Parts may be adapted for story telling.

6

i "

Flicka, Ricka, Dicka, and the New Cotton Dresses,
Maj Lindman .•. --.-.--.-.--.-. . . . . . . . .• 18

Flicka, Ricka, and Dicka were cautioned ~o

keep their new cotton dresses clean. But they
soiled their dresses when they helped a poor
old lady.

A good realistic story that is suited both
for telling and for reading to the children.

The story Book of Clothes, Maud and Miska Petersham. 25

A factual story which tells how primitive folk
made their garments and how the clothes we wear
today are made. .

This story is best suited for reading to the
children.
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UNIT VI. Science--Frogs, Toads, Turtles

'rim Tadpole and the Great Bullfrog, ]i~ar j orie ]'lack 10

Tim Tadpole, who lived in a pond, could
neither swim nor jump. So he was left in the pond
feeling sorry for himself, but not for very long.

This factual material told in such a clever
illanner is suitable for reading to the children,
for telling, or for the children to read.

UNIT VII. Holidays--Christmas

Thi s Way ~£ Chris tmas, TIu th Sawyer

Most of the stories in this book are too old
for second grade children, but one titled "The
Christmas That ';Jas Nearly lost," p. 133, would
be suitable for telling or reading to the chil
dren. It is a story about Santa Claus who
decided one year to take a vacation and not
have Christlllas, but a little boy convinced
Santa 11e was wrong.

Hansi, Ludwig BemelmaIlS .

This book contains several stories. They are
too long for telling and are best suited for read
ing to the children.

little Tooktoo, the story Of Santa Claus'
Youngest Reindeer, Marie Ahnighto Peary

30

3

24

Little Tooktoo, a reindeer, got to visit
Santa Claus and see and help with the Christmas
preparations.

This story is too long for telling but is an
interesting one to read to the children.

The Blue Teapot, Alice Dalgliesh •• • • • • • • .• 8

The last chapter, entitled "White Christmas,"
tells about Marylee Marie's receiving some
electric lights for her Christmas tree. It may
be adapted for story telling.
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CI-L4.PT:E::R VII

There are two phases cif: this study, Stories for Tel!-

ing, to Supplement the Units in !he Unit-Activities H.eading

Series for Grades One and Two. The first phase deals with

a survey of the field of story-telling to determine the

history, the value, and the techniques of story-telling;

and the second, with stories for telling to the children and

with stories for reading to or by them, to supplement the

uni ts in the above lllent ioned rea<iers.

The following conclusions were reached concerning the

first phase of this study: (1) story-telling is one of the

oldest arts; (2) it is a valuable art, especially in the

school-room; ,and (3) it is one that may be acquired if a

person follows certain techniques.

The remainder of this chapter is a summary of the

seoond phase of the study.

The stories suggested for telling to supplement the

different units in the Uriit-Activity Reading Series--Pre

Prime r, Primer, Book One, and Book Two--were chOsen on the

basis of the interest of children from five to eight years

old, and in relation to the topic of the units.

No list of stories, chosen on the previously mentioned

basis, could be found. To find stories to supplement some
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of the newer units was another difficult task. Most of the

stories suitable for these units, were for reading by the

children, rather than for telling. Gonse~uently, a survey

of books on story-telling, of children's literature, and of

magazines was made and an original list of stories was pre

pared.

It is not the intention that each story listed should

be told. Several stories were suggested for each unit in

order that the teacher might choose those which she prefers

to tell and those which are suitable for her group.

A story may be used: (1) to introduce a unit; (2)

to create an interest in another direction or to broaden an

intere st; (3,) to develop an understand ing or an app recia

tion; or (4) to enrich the children's experiences through

literature. ,Incidentally, the telling of a story may: (1)

foster literary appreciation; (2) aid in creating ideals;

(3) create a desire on the child's part to read for himself;

(4) bring joy'to the children; and (5) create a pleasant

school-room atmosphere.
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