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CHAPl'ER I

1.

Introduction
A.

Previous Studies

A careful searoh reveals that there are few if any
studies which have been made

re~ating

to the present problem.

Those which have been made relate to other grades and to
other sUbjects in those grades.
Since the consensus of opinion favors placing geography
in the field of the social studies, a new problem will of
necessity arise.

These two sUbjects, history and geography,

should be so inter-woven for study in the fifth and sixth
grades, that an historic-geographic mind may be developed.
Such a mind will give pupils a better understanding and appreciation of their own lives and the lives of other peoples
in this world.
B.

The Problem

The writer is making this study with a twofold purpose
in mind.
1.

To determine the value of the present geography
and history texts for the intermediate grades.
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2.

Objectives to be achieved
CHOOSING THE OBJECTIVES
A careful study was made to determine from reliable

and scholarly sources, the most pertinent objectives for a
program of social studies for the fifth and sixth grades.
It is needful that these objectives must be so formulated as to give positive results from such a course of study.
A large number of texts

a~d

courses of study treating

of such objectives for a social studies program were used
as a basis for choosing the objectives for this study.
The following pages give critical outlines of the most
important of the texts used for this study.

3
BALTIMORE COURSE OF

STUDY

THE MAJOR OBJECTIVESl

1. A knowledge of the 'relationships between varied human
aotivities and the natural faotors amid whioh they take
place.
2.

A knowledge of geographioal faots and prinoiples whioh
will enable the individual to interpret present oonditions and current problems.

3. A sympathetio interest in the lives of other peoples.
4.

.An -appreoiation of the eoonomic and social interde-

pendence of peoples of different countries.

6. A respeot for the natural resources with whioh man has
peen provided.

lGeographyCourse.2!, Stj~Yq (Baltimore, Maryland:
ment of Education, 1931f. pp.
2.

Depart-

4

OBJECTIVES OF A UNIT COUHSE IN SOCIAL STUDIES
IN 'rHE HORACE MANN SCHOOL
1.

To create a sympathetic understanding and appreciation of
the peoples of the.earth as they are confronted with
problems internal and external, which have grown out of
historical, geographical, and p~litical factors. 2

2.

To give children that geographical and historical baokground which will assist in

~he

understanding and

solution of many problems of the' past and of the future.

3.

To give a better understanding of and respect for the
peoples of various nations who have come within our
national boundary lines.

4.

To give the adolescent child an understanding of the.interdependence of nations in this day of almost instant oommunication and rapid transportation.

5.

To compare other nations with the United States whenever
possible.

6.

To give for use, tools of various kinds, such as maps,
graphs, enoyolopedias, the Headers GUide, and other books
of reference.

2ftObjectives of a Unit Course in Social Studies in the
Horace Mann School." Department 2!. superintendents, ..Ififth
Yearbook. (1927) pp. 253.

5
,

7. To make the child familiar with the great amount of social
studies material to be found in current magazines and
newspapers.

8.

To show the great need for the conservation of the world's
human and material resources.

9.

To learn how to work together in contributing to the
solution of a common problem•

10.

.

To train and develop the citizenship qualities of tolerance and open-mindedness.

11.

To challenge, compare, and evaluate the facts under discussion.

12.

To give training in mental integrity and suspended jUdgment.

!
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OBJECTIVES OF ELEMENTARY GEOGRAPHY
Principal Objectives

1.

To emphasize the application of geography to the immediate
problems of life, to show how men live, what they do, and
in so far as praoticable, why they do live and work as they
do in different environments in various parts of the world,
to establish a background whioh will aid the pupil later in
fitting his own life intelligently into the physical surroundings or in ohoosing physioal surroundings to whioh
his capacities are suited.

For suoh outcomes the elementary

geography oourse should be regional in character. 3
2.

To give the pupil a knowledge of looation and oharacter of
the leading surfaoe features of the earth (oontinents,
ooeans, mountains, plains, rivers, lakes, oities} in their
various relationships to human activity, but never as
isolated faots.

3.

To give a sympathetic understanding (of neoessity elementary)
of the conditions and problems of the peoples of other
oountries whioh are associated With, and grow out of the
kinds of lands in whioh they dwell, to help the pupil to
get the point of view of foreign peoples.

3l:1arlan H. Barrows, and Edith Putnam Parker, "Elementary
Geography Objeotives and Currioulum," Elementary Sohool lournal,
25:493-506, Maroh 1925.

7

4. To show the dependence of man on earth conditions and
earth resources as the material basis of social development and to bring out the economic interdependence of the
peoples of different countries.

5. To point out the way to better uses of land and resources.

8

AIMS OF TEACHING OF THE SOCIAL STUDIES
ESPOOIALLY GEOGRAPHY
Principal Objectives
1.

To secure in pupils a toleration tor the ditterenoe in
customs, CUlture, and ideals, which exist

~ong

the peoples

ot the world.4
2.

To secure in pupils the teeling of a community ot interest
with the various peoples of

~he

world together with the

active intention otco-operating with them to acoomplish
mutually desired ends.

3.

To secure in pupils the willingness to surrender certain
elements of independence, recognizing that this is tor
their own good, and tor the good of the world community.

4DanielA. Prescott, "Geography and International
Helations," Education, 55:268-272, January 1935.
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GENE.H.AL OBJECTIVES FO.t{ GEOGRAPHY

1.

To develop an understanding of mants relation to his
natural environment.;

2.

To develop an abiding interest in the life of man as
related to his environment.

3. To give an understanding of the interdependenoe and responsibilities of peoples allover the world.

4.

To bring about an enrichment of social consciousness and a
sympathetic understanding of our relation to all mankind.

5. To teach mants chief needs and the available resources for
meeting them.

6.

To give a knowledge of the problems of commerce and communication that arise in supplying mants needs.

7.

To give geographical knowledge pertaining to common daily
needs.

8.

To develop the ability to use geographic materials, such
as maps, atlases, globes, books, charts, and graphs.

9.

To recognize better ways of utilizing land and natural
resources.

~

5Clyde B. Moore, Ph. D., and Lillian A. Wiloox, Ph. D.,
Teaching of GeographY (New York: Amerioan Book Company,

1932·)

-
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10.

To emphasize the relationships of scientific developments
to commerce, industry, and social welfare.

11.

To'1mpa~t

geographic information necessary to the educational

equipment of every normal Americancit1zen.
12.

To emphasize the human aspect of geography.

13.

To give training in discovering some of the world's needs,
differentiations as to values, and suggestions of means
for meeting needs.

14.

To give some understanding of the more important activities
1n which men engage.

15.

To lay a sound foundation for related work at h1gher levels.

16.

To develop an understanding of geographic allusions •.

17.

To cultivate an interest in present-day affairs, which will
lead to wider reading.

18.

To emphasize the cultural aspects of geography in developing appreciation of natural elements, scenery, customs,
and folkway.

19.

To develop habits of applying geographic prinoiples in the
interpretation of current events.
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OBJECTIVES OF ELEMENTARY

1.

GEOG~

To show how a knowledge of geography helps to solve many
live problems, to show how man lives, what they do and why
they live and work 'as they do in various kinds of environments in different parts of the world, to build up a
background of information which aids to fulfill 1n later
fitting his life intelligently into his particular physical
surroundings, or in choosing an environment best suited
to his ability.

2.

To give the pupil a useful body of information about land
and water forms, the leading

surfac~

features of the earth.

3. To give a systematic appreciation and an intelligent understanding of the problems confronting the peoples of other
countries, problems arising from the kinds of lands in
which they live.

4.

To develop an understanding of how geographic factors really
control the lives of people and in turn are made use of in
securing the necessities of life.

5.

To develop an appreciation of the value (to the nation and
the world) of our natural resources.
6iiae T. Kilcullen, Materials and Methods g! Geography
(Chicago Heights, Illinois: Weber Costello Company,

Teacht~t

1931.

'

I
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OBJECTIVES FOR TEACHING GEOGRAPHY?
1.

To aid in giving a theory for living, by aiding to earn
a living, or aiding to live.

2.

To show that a study and understanding of geography aids
one to know his duties as a good citizen.

3.

To learn that geography offers a most helpful avenue for
a better understanding between peoples of the world.

4.

To understand that geography helps us to move in the right
direction, because it aids us to know our limitations, and
to know the limitations of other people.

5.

To see that because geography has a warmth of sympathy
t~pered

by dispassionate accuracy, it is fitted for the

promotion of goodwill throughout the world.

?James Fairgrieve, Geography 1a School, (London, England:
University of London Press Limited, 17 Warwick Square, E. C. 4.,
1926)
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GEOGRAPHY OBJECTIVESS

1.

To assist children to use their natural powers of observation.

2.

To lead pupils ,to visualize rather than memorize what they
learn in geography.

3.

To aid the child to have clear strong ooncepts of sea
coasts, deserts, mines, manufacture, and transportation.

8

-

.
El,eanor B. Watson, '!Making the Highways and By-Ways
Real to Children," National ~ducation Assooiation Journal,
Volume 64" 1924, pp. 976.
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OBJECTIVES FOR GEOGRAPHl9

1.

To lead the ohild to a sympathetio and intelligent interest
in the different peoples of the world, leading to a broader
and'broader point of view, and in the end to a greater
oitizenship.

2.

To aid in awakening and developing an intelligent and
sympathetio interest in our larger national and international problems.

9wallaoe w. Atwood, WWhat Should the Geography of the
Grades Inolude?" National Eduoation Assooiation Journal,
Volume 60,,1922, pp. 1064.

~BJECTIVES OF GEOGR.A:tmY1 0

1.

TO aid pupils to get a vision of geography as a geography

of utility, and not a geography of facts and names.
2.

To provide pupils with a study of the peoples of the earth,
together with an appreciation of their baokground and their
oustoms.

:3.

tr'o give the pupil a oonoept of our natural resouroes and
the need for their proper oonservation.

lORobert M. Brown, "Objectives of 'l'eaohing Geography,"
National Education.Association Journal, Volume 60, 1922, pp. 1065.
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FIFTH GRADE OBJECTIVEsll
1.

~o

give a knowledge of the large relief features of North

America, and the facts concerning the distribution of
industries and vegetation.
2.

To provide knowledge of the more- important industries of
the United

~tates.

3. To give understanding of the dependence of an industry
upon geographic environment.

4.

To give a knowledge of the processes used in same of the
more important industries.

5.

To aid in an appreciation of the interdependence of different
sections of a oountry and of different countries.

6.

To, show the dignity of labor.

7.

To give an understanding of the reasons of growth of certain
cities.

a knowledge

8,

To provide

of the essentials of place geography.

9.

To provide effective study habits, including the ability to
use illustrative material, reference books, maps, globe, charts,
etc., , intelligently.

llElizabeth ~reckinridge, "A Course of Study in Geography
for the Fourth and Fifth Grades," Journal of Educational Method,
Volume 4, September 1921, June 1922, pp. 107.
.
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AIMS OF GEOGRAPHY1 1

1.

To teach place relations.

2.

To provide knowledge of transportation facilities.

3.

To learn about our own country--its natural advantages,
resources, and beauty, its greatness and possibilities,
and also its limitations, which enables us individually
or as a nation to make better adjustments to our physioal
environment.

4. To know the interdependence of the different sections of
our nation.

5. To aid the development of patriotism and good citizenship
should be a chief aim in the teaching of geography.
6.

To develop the ability to use geographical books, apparatus,
models, maps, and tables in after school days in the pursuit
of further geography studies, or in occasional need of
interpreting the data in general reading.

llF • L. Holtz, Principles ~ Methods 2! ~eachins ~eographY,
(Chicago, Illinois: 'l'he Macmillan vompany, 1913), pp. 1-6.
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GEOGRAPHIC AIMS12
1.

Geography should give the student a comprehensive view of
man's relations to the earth.

2.

A broad acquaintance with numerous groups of people will be
helpful in maintaining desirable social relations.

3.

Geography should impart an ability to adjust one's life to
the opportunities presented.

4.

The dependence of men, in common, upon the resources of the
earth should form the basis for a universal brotherhood.

5. The study of geography should lead to a deep appreciation
of the beauties of nature.

6.

The

te~ohing

of geography should impart the more important

facts of conventional or practical value, should secure on
the part of the pupil the ability to interpret properly the
geographical factors that enter into problems of timely
moment, and should develop an appreciation of the United
States intrinsically, and in its relational aspects to the
world as a whole.
l2Mendel E. Branom & Fred K. Branom, !!!! Teaching of
GeograEhl, (~hicago, Illinois: ~inn & Company, 1921)
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OBdECTIVES OF GEOGRAPHY13
1.

Geography is rich in opportunities for giving the pupil a
rich and varied experience, or of bringing him into direct
contact with the basic object, processes, activities, etc.,
which make up human life.

2.

Geography offers numerous opportunities to awaken worthwhiie interests in a wide variety of things.

3.

Through geography it is possible to build up a store of
information and experience which will be basic to intelligent
understanding of literature, history, citizenship, economics,
natural science, etc.

4.

A

well taught geography course should awaken a desire on

the part of the pupil to go places and see things.

5.

The news of the day is the news of the world, and its meaning
depends on the geographical background of the reader.

6.

Geography has great, and frequently unrealized potentialities
for the development of a spirit of world brotherhood.

7.

A

large number of civic problems that confront citizens

require an understanding of geography for their solution.
---~-----I3--

~

.

~

.

Claude C. Crawford,and Lois p. McDonald,
Jrodern Methods .!a Teaching Geography, (New York: HOUghton Mifflin
Company. 1929)

20

8.

A oourse in geography should offer opportunities to impart

a danger sign for the benefit of the onooming generations
and to prepare for effective social effort to conserve our
resources while we .still have them.

9.

A more general dissemination of.information about geography,
the world's markets, and the ·characteristics of the customers
might have considerable effect on our development of trade
and commerce.

!
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OBJECTIVES OF GEOGRAPHY14
1.

To become familiar with the leading locational facts, land,
land forms, water bodies, natural resources, climate, cities,
and industries of the United States and Canada.

2.

To learn how to use the textbook with its maps, diagrams,
pictures, graphs, index, table of contents, and statistical
tables.

3.

To learn how to collect, select, and study pictures.

4.

To learn how to secure help from the wall map.

5.

To learn how to secure help from people in solving problems.

6.

To learn how to solve problems.

7.

To learn how to cooperate with others in solving problems.

8.

To develop a sympathetic attitude toward the sectional
problems of all parts of the United States and Canada.

9.
10.

To learn how to use reference books of all kinds.
To learn how to use modern tests for purposes of individual
improvement.

l40e1orrest S~ull, "Tentative Course of Study in Geography
for the Primary Grades, Intermediate Grades, Junior High School,"
(New York: Teachers College, Columbia University.)
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OBJ"ECTI~S OF ORGANI~ED GEOGRAPHY15

1.

The earth as a planet, its form, dimensions, motions, and
relations to the sun.

2.

(astronomy)

The land, its outline and relief, the origin and development
of its surface forms, and the material and structure of the
earth crust as far as necessary for the explanation of
surface forms.

3.

(geology)

The sea, its form, floor, volume, and contents, and the
properties and movements of the sea-water.

4.

The atmosphere, its properties, conditions, and activities,
and their results as manifested in climate.

(physics)

5. Plants and animals, their distribution as dependent upon
environment.

6.

(biology)

Man, the distribution and movements of population, human
conditions, industries, and oocupations as determined by
land and water, relief and climate, natural resources, and
economic products.

(history, eoonomics, sociology)

15CharlesR. Dryer, "Organization of Geography," BUlletin.2£ ~AmericanGe9graphioalSooiety, Volume 33, 1907,
pp~. 141.
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AIMS OF GEOGRAPHY1 6
1.

As geographists, it is our business to discover, describe,
and ,explain regional

2.

charao~eristics.

It is our privilege to awaken regional consciousness which
respects its ,own traditions and characteristics.

3.

It is our duty to cultivate a regional conscientiousness
which while doing all it can for the development of itself,
respects the rights of other regions, and knows that, by
mutual understanding and cooperation in construction with
other regions, and not by hatred and attempts at their
destruction,can any sound program be' accomplished.

'l:6A~ T., Herbertson, "The' Ideal Aim of Geography," Number
40 , . Geof1jraphy:Teacher, Volume 7, part 6, Autumn 1914, pp.' 358.

24
OBJECTIVES OF GEOGRAPHYl?
1.

The earth is a member of the sun's family of eight planets;
this faot has great

influeno~

on the life of planets, of

animals, and of man.
2.

Physioal geography of the air. gives us weather and olimate-a geographic faotor that deoides whether a given plaoe shall
be a mountain of ioe, hills of hot sand, a grassland, or a
forest or a swamp.

3.

To the one who knows the physioal geography, every line of
the landsoape and seam of rock also .has meaning and so therefore an object of intelleotual interest.

4.

When we talk about human geography we mean the relationship
between men and the world they live in.

5.

The geographical environment is a mold into whioh the human
raoe has been poured, and the history of the raoe has been
shaped by that mold.

6.

Eoonomio geography deals with the geographio side of
and oommeroe.

indus~ry

It has sometimes been defined as the study of

man making a living •
l7 J • Russell Smith~ GeO~raphl ~ ~ Need 2!. .tb (Chioago:
American Library Association, 6 East Randolph:Street, 1928)
.

I
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7.

The facts of political geography explain most of the international

8.

differenc~s

that make news in the press of the world.

The geographic environment is one of the oomponents of
literature.

The Old Testament is full of geography as in

any other well written book dealing with people and places.

26
OBJECTIVES OF ELEMENTARY GEOGRAPHY18

1.

An

abiding interest in the different peoples of the world,

their industries, their achievements, and their relations
to ourselves.
2. ' A mastery of geographic facts ana principles sufficient
to enable him to explain:
(a)

The growth of the leading cities of a region.

(b)

The development of important industries.

(c)

The dependence of one part of the world on another.

3. A breadth of mind which will lead to a sympathetic understanding of races and'nations other than his own.

4.

A working knowledge of the subject by a thorough training
in the use of maps, texts, and reference books so that he
can work out new problems independently.

5.

In short, geography should help the pupil to interpret his
environment, which in the case of civilized man reaches
out to all parts of the world.

','
lSi~ O~ Packard; Document Number 14 of the Boston Public
.School Documerits,'1915'.
'
- - -
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OBJECTIVES OF GEOGRAPHY1 9

1.

To emphasize the applioations of geography to the immediate
problem,sof life, to show how men live, what they do, and so
far as praotioable why they live and work as they do in
.'

.

different environments in
2.

variou~

parts of the world.

To give the student a knowledge of the looation and
oharaoter of the leading surfaoe features of the earth

(oon~

tinents, oities, ooeans, mountains, lakes, plains, eto.)
not as isolated faots but in their various relationships to
human aotivity.

3.

To give a sympathetio understanding (of neoessity elementary)
of other oountries, to help the student to get the viewpoint
of foreign people, to beoome a oitizen of the world.

4.

To 'show the .dependenoe of man on earth oonditions and earth
resouroes, and the eoonomio interdependenoe of the peoples
of different oountries.

5.

To point the way to better uses of land and natural resouroes,
to suggest or prediot (where praotioable) the eoonomio future
of oountries.

19Harlan H:. Barrows·,"The Purpose' of Geography Teaohing,"
Journal of Geography, Volume 2, 1921, pp. 154.

6.

To lay a sound foundation for re1ated work of the high
school, in commercial geography, history, and other sUbjects.

7.

To promote exact thinking by stressing (as far as the age
and mental equipment of the student warrents) causal relations by closely linking causes and consequences.

s.

To help give unity, purpose, and definiteness to the subject
matter by organizing it about geographic principles, and to
afford repeated opportunities 'for the application of principles already developed.

9.

To give a working knOWledge of how to secure geographic
information through the interpretation of maps, and of museums,
pictures, outdoors, and graphic material.

10.

To give training in the efficient use of books, indices, tables,
tables of contents, etc.

11.

To train in right methods of study leading to thorough assimilation.

12.

To cultivate and encourage interest in present day affairs
that will make for wider reading in leisure hours, and during
and after this study of geography.

13.

To indulcate the habit of applying geographic principles,
wheneve~

events.

practicable, and the interpretation of current

29
GENERAL OBJECT~S OF GEOGRAPHY20

1.

Place location, local and foreign.

2.

Knowledge of important industries and their location.

3.

Knowledge of races, their habitat, mode of living, customs, etc.

4.

Climatio conditions in various parts of the globe and their
effect on man.

5.

Interdependenoe of groups because of oommercial relations
between cities, regions, and nations.

6.

The pupil should have such

knowle~ge

as will enable him to

understand allusions to geography in the newspapers and
magazines.

20E•

E• Keener, "The Tea:ching of Geography in the ElemenJournal 2!: GeographY, Volume 23, 1'1'. 284.

tarySchools,~

30
OBJECTIVES OF GEOGRAPHY TEACHING2l

1.

To present with proper evaluation the historical background
of geography, recall and compare the conditions then and
now for regions studied.

2.

-

To train pupils to acquire a tentative attitude toward
environmental influences.

3.

To help pupils to organize their stock of geographic facts
and concepts so that it will be easier for them to anticipate and accept

change~

the more gifted pupils may be

given some practice and skill in detecting tendencies and
suggesting ways- for directing change.
4.

To point

ou~

the growing dependence of all peoples on

consttmt1y growing areas, other states, other countries.

21'

....

. W, S.

Da~in, "Reflections On' the' Teaching of Geography, If
Journal .2!,~Eto.s~aJ2h:y. Volume 25, 1926, pp. 184.

31
OBJECTIVES OF TEACHING GEOGRAPHY22
1.

To lead different people to a realization of the influenoe

ot their respeotive environment.
2.

To lead to the disoovery of geographio prinoiples whioh
would make man aware of the pqssible modifioation of his
behavior tor better adaptation.

3.

To make people realize that

d~fferenoes

in temperament.

oharaoter, and aohievement result, in part, if not very
largely, from differenoes in natural environment--suoh
realization helping to promote a sympathetio understanding
of people that are likely otherwise to misunderstand.

4.

The study should make yP.en of different raoes and nations
oonscious of the fact that the various raoes, however
baclcward they might be, have oontributed and will oontinue
to contribute to the sum total of human welfare whioh we
oall civilization.

22p. T. Or$.ta, "The Humanizing-of Geog:raphical Knowledge,"
Journal ..~~.Geography,Volume 26, 1927, pp. 281-2.
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,MODERN OBJECTIVES OF GEOGRA.PHY2 3

1.

A knowledge and an appreciation of the interrelationships
existing between man and his natural environments.

2.

A knowledge of geographic facts and relationships which
will
,
enable the induvidual to make ,judgements, and to form attitudes toward the intelligent solution of current problems.

3.

An understanding of and a sympathetic interest in the progress,

problems, and achievements of other peoples due to the difference in natural environmental conditions.

4.

The ability to appreciate the economic and cultural interdependence of regions and peoples due to the difference in
natural environmental conditions.

5. An understanding of the value of natural resources and the
ability to assist in the securing of wiser use of them.

6.

The ability to make a worthwhile use of leisure time through
the vitalization of travel and reading by the understanding
of the interrelations between man's working, playing,
living, and the natural environment.

3
2 0 • A. Thralls, "Criteria for the Selection and Organization of ' Subject Matter in Geography," Journal .9!. Geography,
Volume 31, 1932, PI>. 324-29.
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7.

A knowledge of the sources and tools from which geographic
information may be secured.

8.

A recognition and appreciation of the value of human labor.

9.

The ability to secure geographic information through the
interpretation of maps.

10.

globe~.

pictures. graphs. etc.

A knOWledge of the place geography of the world.

3.M
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TABLE I

TEXT NUMBERS

OBJECTIVES FOR GEOGRAPHY EVALUATION

1.

2.

3.

4.

5.

6.,

1

o

1

o

1

1

1. To develop an understanding of man's
relation to his natural environment.

1

1

1

o

1

1

2. To develop an abiding interest in the

life of man as related to his environment.
1

1

1

1

1

o '3.

To give an understanding of the interdependence and responsibilities of
peoples allover the world.

1

1

1

1

1

I

4. To bring about an enrichment of social
oonsciousness and a sympathetic understanding of our relation to all mankind.

1

o

1

o

1

o

5. To teach man's chief needs and the
available resources for meeting them.

o

1

o

o

1

I

6. To give a knowledge of the problems
of oommerce and communication that
arise in sypplying mants need.

o

1

o

o

1

1

7. To give geographioal knowledge pertaining to common daily needs.

o

1

o

o

I

o

8. To develop the ability to use geographio materials, such as maps, atlases,
books, charts,
and graphs.
.
~

1

1

1

.0

I

1

..

9. To recognize better ways of utilizing
land and natural resources.
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TABLE I
OBJECTIVES FOR GEOGRAPHY EVALUATION

7.

8.

1

o

9. 10. 11. 12.
o o 1 1 1. To develop an understanding of man's
relation to his natural environment.

o

1

1

1

1

1

2. To develop an abiding interest in the
life of man as related to his environment.

o

1

o

1

1

1

'3. To give an understanding of the interdependence and responsibilities of
peoples allover the world.

1

o

1

o

o

o

4. To bring about an enrichment of social
consciousness and a sympathetic understanding of our relation to all mankind.

o

o

o

o

1

1

5. To teach man's chief needs and the
available resources for meeting them.

o

1

o

o

1

1

6. To give a knowledge of the problems
of commerce and communication that
arise in sypplying man's need.

o

o

o

1

o

1

7. To give geographical knowledge pertaining to common daily needs.

o

o

o

o

1

o

1

o

.1

o

1

8. To develop the ability to use geogra-

36,

38
TABLE I
OBJECTIVES FOR GEOGRAPHY EVALUATION

13. 14. 15. 16. 17. 18.
1

1

1

1

0

1

1. To develop an understanding of man's

relation to his natural environment.
1

1

o

1

1

1

2. To develop an abiding interest in the
life of man as related to his environment.

1

o

o

1

o

o '3.

To give an understanding of the interdependenoe and responsibilities of
peoples allover the world.

1

1

1

o

1

o

4. To bring about an enriohment of social
oonsciousness and a sympathetic understanding of our relation to all mankind.

1

o

o

1

o

o

5. To teach man's ohief needs and the
available resouroes for meeting them.

o

1

o

o

o

1

6. To give a knowledge of the problems
of oommerce and oommunication that
arise in sypplying man's need.

1

o

o

o

o

o 7.

To give geographioal knowledge pertaining to oommon daily needs.

o

8. To develop the ability to use geographio materials, suoh as maps, atlases,
books, oharts, and graphs.

o 9.

To recognize better ways of utilizing
land and natural resources.

38 .
TABLE I
OBJECTIVES FOR GEOGRAPHY EVALUATION

19. 20. 21. 22. 23. 24.
1

1

1

1

1

1

1. To develop an understanding of man's
relation to his natural environment.

1

1

1

1

1

1

2. To develop an abiding interest in the

life of man as related to his environment.
1

1

1

1

1

1

'3. To give an understanding of the interdependenoe and responsibilities of
peoples allover the world.

1

1

o

o

1

1

4. To bring about an enriohment of sooia1
oonsoiousness and a sympathetio understanding of our relation to all mankind.

o

1

o

o

o

o

5. To teaoh man's ohief needs and the
available resouroes for meeting them.

1

1

1

o

o

o

6. To give a knowledge of the problems
of oommerce and oommunication that
arise in sypplying man's need.

1

1

1

o

o

o

7. To give geographical knowledge pertaining to oommon daily needs.

1

1

o

o

o

1

8. To develop the ability to use geographio materials, suoh as maps,atlases,
books, oharts, and graphs.

o

1

o

.0

o

1

9. To recognize better ways of utilizing
land and natural resouroes.
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TABLE I
OBJECTIVES FOR GEOGRAPHY EVALUATION

1. To develop an understanding of man's
relation to his natural environment.
2. To develop an abiding interest in the

life of man as related to his environment.

'3. To give an understanding of the interdependence and responsibilities of
peoples allover the world.

4. To bring about an enrichment of social
oonsciousness and a sympathetic understanding of our relation to all mankind.

5. To teach man's chief needs and the
available resources for meeting them.

6. To give a knowledge of the problems
of commerce and communication that
arise in sypplying man's need.

7. To give geographical knowledge pertaining to common daily needs.
8. To develop the ability to use geographio materials, such as maps, atlases,
books, charts, and graphs.

9. To recognize better ways of utilizing
land and natural resources.

~)

1.

2.

3.

4.

5.

6.

1

0

0

0

1

1

~

10. To emphasize the relationships of
soientific developments to commerce,
industry, and social welfare.

1

1

1

1

1

1

11. To impart geographic information
necessary to the educational equipment of every normal American citizen.

1

1

1

1

1

o

1

o

o

1

o

o

o

o

1

o

14. To give some understanding of the more
important activities in which men
engage.

o

1

o

o

1

o

15. Tb1ay:a sound foundation for related
work at higher levels.

o

o

o

o

1

o

16. To develop an understanding of geographic allusions.

010

010

17. To cultivate an interest in present
day affairs, which will lead to wider
reading.

o

1

1

o

1

1

18. To emphasize the cultural aspects of
geography in developing appreciation
of natural elements, scenery, customs,
and folkway.·

40

7.

9. 10. 11. 12.

8.
1

o

43

0

0

1 10. To emphasize the relationships of

0

scientific developments to commerce,
industry, and social welfare.

o

1

o

1

1

o

11. To impart geographic information

necessary to the educational equipment of every normal American citizen.
1

1

1

o

1

1

12. To emphasize the human aspect of

geography.

o

o

o

o

o

o

13. To

gi~

training in discovering some

of the world '.s needs, differentiations
as to value, and suggestions of means
for meeting needs.

o

o

o

o

1

o

14. To give some understanding of the more
important activities in which men
engage.

o

o

o

o

o

o

15. To· lay,-a sound foundation for related
work at higher levels.

o

o

o

o

o

o

16. To develop an understanding of geographic allusions.

1

o

1

1

1

1

17. To cultivate an interest in present
day affairs, which will lead to wider
reading.

o

1

o

o

1

1

18. To emphasize the cultural aspects of
geography. in developing appreciation
of natural elements, scenery, customs,
and folkway.
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43

·

13. 14. 15. 16. 17. 18.
o

1

o

1

o

1

10. To emphasize the relationships of
scientific developments to commerce,
industry, and social welfare.

o

1

1

1

1

11. To impart geographic information
necessary to the educational equipment of, every normal American citizen.

1

1

1

1

1

1

12. To emphasi ze the human aspect of
',1

geography.

o

o

1

o

o

o 13.

To

gi~etraining

in discovering some

of the world's needs, differentiations
as to value, and suggestions of means
for meeting needs.

o

1

1

o

1

1

14. To give some understanding of the more
import~nt

activities in which men

eJilgage.

o

1

0

o

'0

o 15. To 1ay,'a sound foundation for related
work at higher levels.

o

o

o

o

o

o 16. To develop an understanding of geographic allusions.

o

1

1

1

o

1

17. To cultivate an interest in present
day affairs, which will lead to wider
reading.

1

1

1

1

o

1

18. To emphasize the cultural aspects of
geography in developing appreciation
of natural elements, scenery, customs,
and folkway.

42
19. 20. 21. 22. 23. 24.
1

1

0

1

0

1

43
10. To emphasize the relationships of
scientific developments to commerce,
industry, and social welfare.

1

o

1

o

1

1

11. To impart geographic information
necessary to the educational equipment of every normal American citizen.

1

1

1

1

1

1

12. To emphasize the human aspect of
geography.

1

0

0

1

0

1

13. To give training in discovering some
of the world's needs, differentiations
as to value, and suggestions of means
for meeting needs.

o

o

o

o

o

o

14. To give some understanding of the more
important activities in which men
e~g8:~e.

o

1

o

o

o

o

15. To 1ay,a sound foundation for related
work at higher levels.

001

0

0

0

16. To develop an understanding of geographic allusions.

1

1

0

0

0

0

17. To cultivate an interest in present
day affairs, which will lead to wider
reading.

011

0

0

0

18. To emphasize the cultural aspects of
geography in developing appreciation
of natural elements, scenery, customs,
and folkway.

43
10. To emphasize the relationships of
scientific developments to commerce,
industry, and social welfare.
~l.

To impart geographic information
necessary to the educational equipment of every normal American citizen.

12. To emphasize the human aspect of
geography.
13. To give training in discovering some
of the world's needs, differentiations
as to value, and suggestions of means
for meeting needs.
14. To give some understanding of the more
important activities in which men
e~gB:ge.

15. To lay, -a sound foundation for related
work at higher levels.
16. To develop an understanding of geographic allusions.
17. To cultivate an interest in present
day affairs, which will lead to wider
reading.
18. To emphasize the cultural aspects of
-

-

geography in developing appreciation
of natural elements, scenery, customs,
and folkway.

44

48

.

1.

2.

3.

4.

5.

6.

0

1

0

0

0

1

19. To give children that geographioal and

historical baokground whioh will assist
in the understahding and solution of
many problems of the past and of the
future.
0

1

0

0

0

0

20. To giv,e a better understanding of and

respect for the

people~

from various

nations who have come within our national boUndary lines.
0

1

0

0

0

0

21. To compare other ,nations with the United

States whenever possible.
0

1

0

0

0

0

22. To make the child familiar with the

great amount of sooial studies mater.
ial to be found in ourrent magazines

\"

and newspapers.
1

1

0

1

0

0

23. To learn how to work together in con-

tributing to the solution of a common
problem.
0

1

0

1

0

0

24. To train and develop the oitizenship

qualities of toleranoe and open-min,dedness.
0

1

0

0

0

0

25. To challenge, compare, and evaluate the

facts under discussion.
0

"I::;"

:r
'!

~'

>,0

:J.
1

1
0

0
0

0

0

0

26. To give training in mental integrity

0

and suspended jUdgement.
27. To train in right methods of study
leading to thorough assimilation.

45
7.

8.

9. 10. 11. 12.

o

o

o

o

o

o

48

19. To give children that geographioal and
historical baokground whioh will assist
in the understanding and solution of
many problems of the past and of the
future.

o

o

o

o

o

o

20. To

gi~e

a better understanding of and

respect for the peoples from various
nations who have come within our national boundary lines.

o

o

o

o

o

o

21. To compare other.nations with the United

States whenever possible.

o

o

o

o

o

1

22. To make the child familiar with the

great amount of social studies material to be found in current magazines
and newspapers.

o

o

o

o

o

o

23. To learn how to work together in contributing to the solution of a common
problem.

1

o

1

o

o

o

24. To train and develop the citizenship
qualities of toleranoe and

open-min~ed-

ness.

o

o

o

00

o

25. To challenge. oompare, and evaluate the
facts under discussion.

o

o

o
o

o

o

0

o

o
o

o

26. To give training in mental integrity

o

and suspended judgement.
27. To train in right me.thods of study
leading to thorough assimilation.

46

48

1.3. 14. 15. 16. 17. 18".
1

0

1

0

0

0

19. To give children that geographical and
historical background which will assist
in the understanding and solution of
many problems of the past and of the
future.

o

o

o

o

o

o

.

20. To give a better understanding of and
respect for the peoples from various
nations who have come within our national boundary lines.

o

o

o

o

o

o

21. To compare other ,nations with the United
States wheneyer possible.

o

o

o

o

o

o 22. To make the child familiar with the
great amount of social studies material to be found in current magazines
and newspapers.

o

o

1

o

o

o

23. To learn how to work together in contributing to the solution of a common
problem.

o

o

o

o

o

o 24. To train and develop the citizenship
qualities of tolerance and open-mindedness.

o

o

o

o

o

o 25. To challenge, compare, and evaluate the
facts under discussion.

o

o

o
o

o

o

o
o

o

o

o

26. To give training in mental integrity

o

and suspended jUdgement.
27. To train in right methods of study
leading to thorough assimilation.

47.'

48

.

19. 20. 21. 22. 23. 24.

o

0

0

0

0

0

19. To give children that geographical and
historical baokground which will assist
in the understanding and solution of
many problems of the past and of the
future.

1

o

o

o

o

o 20. To

giv~

.
a better understanding of and

respect for the peoples from various
nations who have come within our nationa1 boundary lines.

o

o

o

o

o

o 21. To compare other.nations with the United
States whenever possible.

1

1

1

o

o

1

22. To make the child familiar with the
great amount of social studies material to be found in current magazines
and newspapers.

o

o

o

o

o

1

23. To learn how to work together in contributing to the solution of a common
problem.

1

1

o

o

o

o 24. To train and develop the citizenship
qualities of tolerance and open-minded-

.

ness.

o

o

o

o

o

o 25. To challenge, compare, and evaluate the
facts under discussion.

1

o

o

010

1

o

1

1 26. To give training in mental integrity

o

and suspended judgement.
.27. To train in right methods of study
leading to thorough assimilation.

o

48

19. To give children that geographioal and
historical baokground which will assist
in the understanding and solution of
many problems of the past and of the
future.
20. To

giv~

a better understanding of and

respect for the peoples from various
nations who have oome within our national boundary lines.
21. To oompare other ,nations with the United
States whenever possible.
22. To make the ohild familiar with the
great amount of social studies material to be found in current magazines
and newspapers.

23. To learn how to work together in contributing to the solution of a common
problem.

24. To train and develop the citizenship
qualities of tolerance and

open-min~ed-

ness.
25. To challenge, compare, and evaluate the
facts under discussion.
26. To give training in mental integrity
and suspended judgement.
27. To train in right methods of study
leading to thorough assimilation.

1.

2.

3.

4.

5.

49':
6".

1

0

1

0

1

1

53
28. To give the student a knowledge of the
location and character of the leading
surface features of the earth (continents, cities, oceans, mountains, lakes,
plains, etc.) not as isolated facts but
in their various relationships to
human activity.

1

o

1

o

1

1

29. To promote exact thinking by stressing
(as far as the age and mental equipment
of the student warrents) causal relations
by closely linking causes and consequences.

o

o

o

o

o

o

30. To,help give unity, purpose, and definiteness to the sUbject matter by organiZing it about geographic principles, and
to afford repeated opportunities for the
application of principles alree.dy developed.

1

o

o

o

o

o 31.

To inculcate the habit of applying
geographic principles whenever practicable, and the interpretation of current
events.

o

o

o

o

o

o

32. The geographic envirorment is one of the
components of literature.

The Old

Testament is full of geography as is
any other well written book dealing with
people and places.

7.

8.

50 ':
9. 10. 11. 12;

o

0

0

1

1

1

53
28. To give the student a knowledge of the
location and character of the leading
surface features of the earth (continents, cities, oceans, mountains, lakes,
plains, etc.) not as isolated facts but
in their various relationships to
htunan activity.

1

1

1

1

o

1

29. To promote exact thinking by stressing
(as far. as the age and mental equipment
of the student warrents) causal relations
by closely linking causes and consequences.

o

o

o

o

o

o

30. Tci~help give unity, purpose, and definiteness to the subject matter by organiZing it about geographic principles, and
to afford repeated opportunities for the
application of principles alrElldy developed.

o

o

o

o

o

o

31.

To inculcate the habit of applying
geographic principles whenever practicable, and the interpretation of current
events.

o

0

o

o

o

o

32. The geographic environment is one of the
components of literature.

The Old

Testament is full of geography as is
any other well written book dealing with
people and places.

5+,
13.14" 15. 16. 17. IS,'.

a

a

all

1

53
28. To give the student a knowledge of the
location and character of the leading
surface features of the earth (continents, c-ities, oceans, mountains, lakes,
plains, etc.) not as isolated facts but
in their various relationships to
human activity.

1

a

a

a

1

1

29. To promote exact thinking by stressing
(as fa~ as the age and mental equipment
of the student warrents) causal relations
by closely linking causes and consequences.

1

a

1

1

a

1

30. Td"help give unity, purpose, and definiteness to the sUbject matter by organizing it about geographic principles, and
to afford repeated opportunities for the
application of principles alrmdy developed.

a

a

o

o

o

o

31.

To inculcate the habit of applying
geographic principles whenever practicable, and the interpretation of current
events.

a

1

a

a

o

1

32. The geographic environment is one of the
components of literature.

The Old

Testament is fUll of geography as is
any other well written book dealing with
people and places.

5~

53

19. 20. 21. 22. 23. 24.

o

1

0

0

0

1 28. To give the student a knowledge of the
looation and oharaoter of the leading
surfaoe features of the earth (oontinents, oities ,. ooeans, mountains, lakes,
plains, eto.) not as isolated faots but
in their various relationships to
human aotivity.

1

1

o

1

1

1

29. To promote exaot thinking by stressing
(as fa~ as the age and mental equipment
of the student warrents) oausal relations
by olosely linking oauses and oonsequenoes.

1

1

o

1

1

1

30. TcLhelp give uni ty, purpose, and definiteness to the subjeot matter by organiZing it about geographio prinoiples, and
to afford repeated opportunities for the
applioation of prinoiples alrmdy developed.

o

1

o

o

o

1

31.

To inouloate the habit of applying
geographio prinoiples whenever practioable, and the interpretation of ourrent
events.

o

o

o

o

o

o 32. The geographio environment is one of the
oomponents of literature.

The Old

Testament is full of geography as is
any other well written book dealing with
people and places.

53
28. To give the student a knowledge of the
looation and oharaoter of the leading
surfaoe features of the earth (continents, c.ities, ooeans, mountains, lakes,
plains, etc.) not as isolated facts but
in their various relationships to
human activity.
29. To promote exact thinking by stressing
(as far. as the age and mental equipment
of the student warrents) causal relations
by closely linking causes and oonsequences.

30. To.. help give unity, purpose, and definiteness to the subject matter by organizing it about geographio principles, and
to afford repeated opportunities for the
application of principles alrmdy developed.
31.

To inculcate the habit of applying
geographic principles whenever practicable, and the interpretation of current
events.

32. The geographic environment is one of the
oomponents of literature.

The Old

Testament is fUll of geography as is
any other well written book dealing with
people and places.
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TABLE II
SUMMATION OF GEOGRAPHY OBJECTIVES
OBJECTIVE NUMBER

FREQ,UENCY

'.

18

1

• • • • • • • • • • • • • • • • • •

2 • • • • • • • • • • •

3 • • • •

• • • • • •

• • • • • • •
• • •

· ..

• • • • •

4 • • • • • • • • • • •
• •
•
5 • • • • • • • • • • • • • • • • •
6 • • • • • • • • • • • • • • • • •
7 •
• • • • • • • • • • • • • •

21

17

• •

12

• •

8

• •

11

• •

9

• • • • • •

8

• • • • • • • • • • • • • • • •

10

10 • • • • • • • • • • • • • •
• • • • •

12

11 • •

• • •

18

12 • • • • • • • • • • • • • • • • • •
•

23

·.
'

8 • • • • • • • • • • • •

9 • •

13 •

•

•

• • • • • • • • • • • •

•

• • • • • • • • • • • • • • • • • •

7

14 • • • • • • • • • • • • • • • • • • •
15 • • • • • • • • • • • • • • • • • • •
16 • • • • • • • • • • • • • •
• • • • •

6

17 • • • • • • • • • • •

4
2

• • • • • • • •

13

18 • • • • • • • • • • • • • • •
• • • •

14

19 • • •

• • • • • • •

• • • • • • • • •

4

20 • • • • • • • • • • • •
• • • • • • •

2
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TABLE II

(oont~)

SUMMATION OF GEOGRAPHY OBJECTIVES

NUMBER
OBJECTIVE
,

FREQUENCY

21 • • • • • • • • • • •
22 • • • • •
$

.. ..

23 • • • • • •

..

.,

• • • • • •

1

• • • • • • • • • • •

6

• • • • • • • • •

5

• •

:i

24 • • • • • • • • • • • • • •

• • • •

5

25 • • • • • • • • • • • • • • • • • •

1

26

• • • •

5

27

.' .•.

• • • • • • • • • • • • • •

•.

•

2

28 • • • • • • • • • • • • • • • • • •

12

29 • • • • • • • • • • • • • • • • • •

17

30 • • • • • • • • • • • • • • • • • •

9

31 • • • • • • • • • • • • • • • • • •

3

32 • • • • • • • • • • • • • • • • • •

2

•

• • • • • • • • • • • • •
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CHAPTER II
CHOOSING, THE CRITERIA FOR THIS STUDY
"

Before this study oould be oarried out to any sort of
~'

,

definite oonolusioh oertain criteria had to be chosen for this

/,

special evaluation.
The criteria had to be of such nature that they would
have a universal application to each and every text selected
for making the study.
It was found that since thi$ problem had certain very
definite limitations as to grades and material for those grades
the criteria must be specific and not general in statement
of measurement.
The criteria for this study were arrived at by a careful
study of books, scorecards, and other materials dealing with
the sUbject matter and the meohanical construction of textbooks.
The sources which were given especial study for these criteria
will be found in the following list.
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Florence E. Bamberger, Effec1i of Physical Makeup .Q! !.
Upon

~Childrenst

~

Selection.

C. E. Cooper, "A Method of Scoring and JUdging Textbooks in
Grade School Geography."
H. L. Donovan, "How to Select Textbooks."
Elmer Ellis, "A Basis for the Seleotion of Material in Social
Studies."

~>

Charles H. JUdd, "Analyzing the Textbook."
George C. Kyte, "Experimenting in the Development of a Book
to Meet Educational Needs."
C. D. Mead, "The Best Method of Selecting Textbooks. tf

;'1

f!

t1

C. R. Maxwell, "The Selection of Textbooks."

,.

E. M. Otis, ftA Score Card for Textbooks. It

,t!,
j

L. W. Rader, Scientific Evaluation

2!

~T_e_x.t_b~o~ok~s.

O. F. Weber, "Method used in the Analysis of Textbooks."
Guy M. Whipple, "The Selection of Textbooks."
The more satisfactory of these references are presented
in digest form in the pages which follow.
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"The Selection of Textbooks" by C. R. Maxwell has been
presented in, tull since it appears to be most typical and
complete of studies dealing with the selection of textbooks.
The author of this study 24 stresses the importance of
the textbook as an accepted tool in teaching.
portant to the pupil as to the

te~cher.

It is as im-

The textbook is an

aid in instruction because nit presents a definite organization
of material."
The following table has been arranged by Professor C. R.
Maxwell and it will serve adequately, he believes, in the
selection of any and all textbooks.
I.

Publication
1.

Title

2.

Authors

3.

a.

Reputation

b.

Authori ty

c.

Other writings

Publishers
a.

Reputation

b.

General experience

c.

Experience in this field

Date of copyright
a.

First edition

b.

Revised edition

240. R. Maxwell, "The~eleotion of Textbooks," Sohool
Board Journal, September 1933, pp. 29-30.
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II.

Mechanical makeup, construction
1.

I

Size
a.

Size of pages

b.

Number of pages

2.

Shape

3.

Binding

4.

a.

Paper

b.

Cloth

c.

Board,

d.

Leather

e.

Durability

f.

Attractiveness

Covers

\i

~

i
•.1.;
. .•\.

5.

a.

Color

b.

Decorations

Paper
a.

Finish

(1) Plain
(2 ) Gloss

(3 ) Dull
( 4) Tinted

b.

Fiber
(l) Heavy
(2) Thin
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6.

7.

8.
III.

Type.

Filled

a.

Kind

b.

Size

Spacing
a.

Letters, lines

b.

Words, paragraphs

Width of Margins

Content
Meets need of user
1.

Purpose of the author
a.

Indicated by preface

b.

Developed in book

c.

Consistent point of view

2.

Exact scholarship

3.

Vocabulary

4.

a.

Comprehensive

b.

Many new words

Style
a.

5.

Clear, lucid

Treatment of topics in proportion
to their importance

6.

General treatment of particular
phase of sUbject

7.

Organization .
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8.

Aids in use
a.

Index

b.

Table of contents

. c.

References

(1) Selections
(2) Chosen without regard

to value

9•. Illustrations

10.

Number

b.

Representative

c.

Clear

d.

Purposeful

Maps, charts, diagrams, and graphs
a.

.b.
11.

IV.

,

a.

Use
Value

Suggestions as to methods of treatment

Use
1.

Grades to whioh best adapted

2.

Adapted to the oourse of study

3.

Basio text

4.

Supplementary text

5.

References

6.

Source material

7.

Teaoher's handbook
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way, rather than a long list of dates, rivers,
cities, or boundaries

4.

d.

Attention to relative values--importance

e.

Use of devices such as graphs for clearness

Reliability of the material
a.

Accuraoy of statement

b.

Latest available information uttlized

c.

Explicit statement of the year of statistics

d.

Maps accurate

5. Accessories
a.

Maps:

physical, relief, regional, political,

commercial~

b.

industrial, human-use, etc.

Illustrations
(1) Sufficient in number

c.

Statistics

d.

Indexes

e.

References

The history evaluation chart offered by Professor
Maxwell is much shorter than the one

ar~anged

ation of geography textbooks.
Name of text,
1.

for the evalu-

_

Type of text
a.

Outline partially developed

b.

Topics sUfficiently developed to be intelligible
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2.

Material
a.

Accuracy, author recognized authority

b.

Scientific development

c.

Definiteness and clear presentation

d.

Concreteness of statement, supplemented

e.

Point of view
(1) Presentation of conflicting views
(2) Author's judgement fair or based on bias?

f.

Emphasis on war or social and industrial life

g.

Emphasis on things national or international,
development of emotionalized patriotism

h.

Evidence of number of pages an indication of
the best presentation of the topic?

i.

Evidence of special interest on the part of the
author

j.

Exaggerated statement of topics

k.

Written in a style to develop imagination and
visualization

1.

Biographical treatment prominent

m.

Would the text as a whole tend to create an
intelligent interest in the sUbjeot?

3.

Aids to understanding
a.

Illustrations

b.

Indexes

c.

References
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The remainder of the studies which were noted were
found to be less comprehensive and more subjective than the
study made by Professor C. R. Maxwell.

These studies stressed

such factors as interest l comprehension, permanenoy of study,
present value, and mechanical construction.
Dr. John Guy Fowkes lays special stress upon the "ever
increasing realization of the necessity for definite and objective criteria for textbook selection."
Professor C. E. Cooper, in his study "A Method of Scoring
and JUdging Textbooks" arrived at his conclusions by at least
four of the strongest members of the class analyze eaoh section
or unit, such as maps, pictures, graphs, index, and printed
matter.

His score card was arranged from these findings.
According to the findings made by Professor H. L. Donovan,

the state of Kentuoky requires each publisher to,present briefs
regarding the use and value of their texts.

These briefs must

state the desireability and any special features of their text.
Professor E. M. Otis has arranged "A Score Card for Text900ks" which is the result of "guidance of instructors."

The

oriticisms, suggestions, and weighings were made by teachers,
principals, supervisors, and superintendants.
has no special features to warrent its use.

This soore card
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III.

COLLECTING THE DATA
The problem of collecting the data is a most important

one and the criteria to be used must be of a sort that has a
universal applioation.

The following criteria were selected

after a study of score cards and speoial outlines arranged by
authorities in this field.

Those which are considered most

outstanding for this purpose have been noted and outlines and
score cards made'· of their findings ~
I.

GENERAL. CONTENT

1.

2.

Subject Matter
a.

SUbject-centered or child-minded

b.

Chronological or unitary

Teaching aids
a.

3.

Map content
a.

4.

Content, teaching value

Appendix
a.

7.

Size, color, clearness

Index
a.

.6.

Size, color, attractiveness

Picture content
a.

5.

Subjective or objective

Content, study value

Outlines
a.

Place, number, teaching value
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II., MECHANICAL CONSTRUCTION

1.

Title
a.

2.

Attractiveness t meaning

Authors
a.

Reputation t authoritY t other
writings,

3.

Publisher
a.

)

Reputation t experience t experience

i

in this field

4.

Copyright
a.

First edition or revision

5. Size of text
a.

6.

Pages--size, number, weight of book

Binding
a.

Board, cloth, paper t durability

7. Covers
a.
8.

Paper
a.

9.

Finish, calendered or flat

Type used
a.

10.

Colors t decorations, attractiveness

Size, design, densitYt clearness

Spacing
a.

Letters, lines t words, paragraphing
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IV.

PRESENTATION OF DATA

Analysis of the Data
1.

SUbject matter of the geographies

In making this analysis it was-necessary to keep in
mind that it must be an objective analysis and not a sUbjective
one.
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TA:BLE III

j
~

TOTAL NUMBER OF PAGES CONTAINED IN EACH OF THE GEOGRAPHIES
CHOSEN FOR THIS ANALYSIS

TEXTS

TOTAL PAGES

Text

.1

Text

2

Text

3 • • • • • • • • • • • • • •
4 • • • • • • • • •
• • • •
5 • • • • • • • • • • • • • •
6 • • • • • • • • • • • •
•
7 •
• • • • •
•
• • • •
8 • • • • • •
• • • • • • •

.Text
Text
Text
Text
Text
Text
Text

•

314

• • • • • • • • • •

288

• • • • • • • • • • • • • • • •
• • • • • • •

• • • •

247

• • • •

217

• • • •

262

• • • •

346

• • • •

355

•

• •

394

• • • • • • •

394

• • • • • • • • • • • • • •

314

~

9
10

• • • • • • • •
• • •

..

• •
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This table shows that the sUbjeot matter oontent of
these texts ranged from 104 pages to 256 pages.

The per

oentage of subject matter content ranged from forty-two to
sixty-five per oent of the entire oontent, while the average
content was found to be sixty-two and six tenths per oent of
eaoh geography text.

Further information relative to the

sUbject matteroontent will be found under the analatioal
study made of material taken from these geography texts.
TABLE IV
SUBJECT

MATTER PAGE-RANKING FOR THE TEN GEOGRAPHIES CHOSEN
FOR THIS STUDY
BOO~

SUBJECT MATTER

Pages

123

• • • • • • • •

Per oentage of,Text

4

NUMBERS

5

6

7

8

9 10

132 141 104 119 167 159 202 256 221 150

•

42

49

Page Ranking • • • • •

4

3

64

46

57

65

55

51

127

5

8

10

9

6

42

55

The page-ranking is based upon the text having the
smallest

n~ber

of pages of SUbject matter down to the one

having the largest number of pages.

The per oentage is based

upon the entire number of pages in each text.
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The thirty-nine headings of teaching aids shown on
pages forty-five and forty-six show the wide variety of headings used in these texts.

The material given under pages

forty-seven and forty-eight is given to show the definite
arrangement of the teaching aids.

These headings are quoted

to show the sameness, or lack of variety, invitation, ext~

pectation, adventure, and challenge in such headings.

~

comparison of these quotat~ons from the above texts show the

~

I

same lack.

A
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2.

Teaching Aids
A careful survey was made to ascertain the amount and

value of the teaching

~ids

which the authors had provided in

each of these texts evaluated.

It was found that the teaching

aids were given under a variety of headings, and several of
these headings were noted for this survey.
Teaching-aids Headings Used in These Texts
1.

Q,uestions

2.

Activities

3.

Things to look up

4.

Things to think about

5.

Review

6.

Something to do

7.

Mis~ing-word

Ii,I

8.

True-false statements

9.

Composition topics

J

10.

Self~test

11.

Dramatization

12.

Handwork

13.

Poetry st'Udy

14.

Art appreciation
. .
.

15.

Find~ng

li

Ii

sentences

problems

the important truths

16. Using a map
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17.

Reading and remembering

18.

Making an outline

19.

Making a.summary

20.

Finding your way

21.

Making and answering questions

22.

Thinking it over

23.

A memory test

24.

Looking backwards

25.

Using new words

26.

Prove it

27.

Partners

28.· Serving as jUdge

,,

~.

-

29.

Testing your memory

30.

Choices to make

31.

Finding sentences

32.

Reminders

33.

Finding your school score

34.

Are you ready?

35.

Choose one test

36.

Helping yourself

37.

Testing your neighbor

38.

How to work

39.

East, west, or both?

The number of pages of teaching. aids was found by
co~nting

lines, quarter-pages or pages, and using each

74
bit ot material given as a teaching aid.

There was no

general rule tor teaching aids which was used by all the
authors, but a variety ot methods were used.

PAGES OF·MAPS COMPUTED
-

The mapsot various sizes were counted and measured
and the number of whole pages given over to maps were thus
computed. 25

The map page content ot these texts ranged trom

twenty to sixty-three each, or from ten to fifteen per cent

ot the entire content.
practical use.

Many of these maps are too small for any

However the greater number of the texts contain

some very useful maps.

The better maps were found to be those

of the colored group and from one half page to a full page in
size~

The black and white maps are much more numerous than the
large coiored maps.
maps.

The smallest maps are the black and white

The total ot all maps in the ten geographies ranged

from forty-two to 113.
Table VIII26 shows the data relating to these maps.
This table not only shows the kind of maps used but the distribution of the kinds used in each text.

Twelve different

kinds of maps are tabulated in the above table.

In two instances

the texts have all their maps placed in the back of the geography.
Text 6 is a very good example of such placement of maps.
i25Table IV~ page 44
26Table VIII, page 53
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TABLE V
COMPUTATION SHOWING NUMBER OF COLORED OR SEMICOLORED MAPS--WHOLE OR PART PAGES

BOOK NUMBERS
Politioo-Eoonomio

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

-

23

0

0

2

7

12

16

0

13

13

Physioal-Natural

3

0

0

2

2

2

0

0

2

0

Relief-Vegatation

2

0

11

0

0

0

0

0

0

0

General Purpose

0

11

20

11 .

6

0

0

3

0

0

Politioal Only

0

0

0

0

2

7

0

0

3

0

Human-Use Maps

0

0

0

0

0

7

0

0

0

0

Colonial-Territorial

0

0

0

0

0

0

0

2

0

0

Regional Maps

0

0

0

0

0

0

0

8

0

1

Home-or-Man Maps

0

0

0

0

0

0

0

0

4

0

Population Maps

0

0

0

0

0

0

0

0

0

9

Agrioultural Maps

0

0

0

0

0

0

0

0

0

1

Rainfall Map s

0

0

0

0

0

0

0

0

0

1

28

13

34

15

17

26

16

13

22

26

TOTAL MAPS
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4.

PAGES OF PICTURES COMPUTED

5. THE INDEX

An index is a necessary part of a good geography as a
means of ready reference and for special detail work which
might be assigned by the teacher.
27Table V, page 75

The index in each of these
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texts ranged from five to twenty-two pages, and for the most
part eaoh index was given over solely as a means of aiding the
pupil in the pronunoiation of important words.

A few of these

authors have placed some extra material in the index which is
very useful.

The index should not only be used as a short way

of cataloging important words, and a pronunciation medium, but
it could be used to give a

comp~ete

outline of the text matter.

If it does not, the pupil will have trouble finding this
information.

6.

THE APPENDIX

The number of pages given over to appendices in these
texts is very small,ranging from none to twelve pages.

In

one text,there is no appendix while in texts g and 9 there
are twelve pages.
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II.

1.

MECHANICAL CONSTRUCTION
TITLE

It was found that one of these texts had an outstanding
title which would serve to heighten the expectation and arouse
the enthusiasm of the pupil.

The title of text 10, "Journeys

Through North America," is specific and inviting, as well as
venturesome.

The titles of the other texts do not invite the

pupil to an experience of expectancy, surprise, or advanture.
2.

THE AUTHORS

The authors of these texts are men and women who are nowor have been-instructors in colleges and universities, and as
suoh they are far removed from boys and girls.

For this reason

the most of this material is too heavy for the average pupil.
In other words it is written over the pupil's head.

The

teacher finds it very difficult, if not impossible, to teach
this material.

3.

THE PUBLISHERS

The publishers of these several texts are well known
and reputable pUblishers.
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4.

THE COPYRIGHT
A study of the oopyright dates of these texts shows part

of them to be of recent date while others are somewhat older.
The following table gives the date of the copyright for each
text evaluated.
TABLE VI

COPYRIGHT

DATES

OF

THE TEN

EVALUATED '

GEOGRAPHIES

COPYRIGHT DATE

TEXT NUMBERS
1 •

~

• • • • • • • • • • • • • • • •

1929

.

• • • • • • • 1925
• • • • • • •
J • • • • • • • • • • • • • • • • • • 1932
2 • • •

4 • • • • • • • • • • • • • • • • • •

1928

5 • • • • • • • • • • • • • • • • • •

1933

6 . • . . . . . • . . . . . • . • • .

1932

7 ••

• • • • • • • • • • • • • • •

1934

8 •• • • • • • • • • • • • • • • • •

1930

•

• 1932
• • 1934

• • • • • • • • • • • • • • •

10 ••

· . -. . .
Q

,

• • • • • • • • •

.

The above table shows one of these texts to be thirteen
years of age, another ten years of age, while another is nine
years of age.
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5.

SIZE OF TEXTS

Each of these geographies was measured to get the exact
size of the pages.

The following table has been evolved to

a better concept of the size of these texts.

giv~

TABLE VII
S..IZE OF TEXTS

PAGE SIZE

texts

7.50"

X

." . 7.50"

X

• 7.50"

X

• • • • • • • • • 7.50"

X

1 •• • • • • • •

•

2. • • • • • • • •

3. . .

4•.

..

5. • •
6... • •
7.

page of oontent

inches

•

• • • • • • •

e.

10" •• • • • •• 314
10" • • • • • • • 288
lOft • • • • • • • 247
10" • • • • • • • 217
• •

262

• • • • • •

346

• • • • • • •

355

• •

7.50"

X

• • • • • • • •

7.50"

X

10" •
10" •

7.50"

X

10"

•

• • • • •

• • • •

·

• • • • •

• • •

·

8. • • • • • • • • • • 7.50" X 10" • • • • • • • 394
.'

9. • • • • • • • • •• 7.00" X

10. •

· . . .' . ..

• •

• 7.50"

X

9.50"

• • • • • 394

10" •••

• •

• • ,314
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6.

BINDING

These texts are all well bound with medium grade olothoovered backs which are heavy enough to give splendid service.
Each text is Singer sewed, except text 7 which is stapled.
The sewed bindings are equal to, or as flexible as a loose
leaf oonstruction.

There is little chance that the leaves will

ever loosen or be lost from anyone of these texts.

7. COVERS
The covers on these texts present a riot of color and
arrangement, the lighter colors predominate with the printing
done in black or dark colors.

The deoorations are somewhat

fantastic, and overdrawn exoept in the case of texts 2, 3, 4, 5,

6, and 10.

The texts having the most attractive covers from the

pupil'a point of view would be texts 1,

~,

and 10.

Texts 3, 5,

6, 7, and 10 have waterproof covers, while each of the texts has
fade-proof covers.
8.

PAPER

Texts 1, 2, 4, 5, 6, 7:, 8, 9, and 10 have calendered
paper and as a result an extra strain is put upon the eyes
when one tries to read from these texts.

Text 3 was the only

one found to have a fine quality of dull paper which holds the
printing well, and does not shadow through the page as is the
case with each of the texts having the calendered paper.
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9. ' TYPE ,USED

A study of the type used in these texts showed that
Pica or twelve point type had been used.
A large amount of the printed matter as related to

the legends under maps, figures, pictures, teaching aids, and
other important material was

~ound'

to be too small.

In one

instance the author had the legends for the pictures and other
matter printed with small type in the back of the text.
10.

SPACING
(a)

Letter spaoing and line spaoing

Eaoh of these texts has been given about the same amount
of attention as regards the spaoing of the letters.
no definite rule as to the spaoing of lines.
type

ha~

There is

Where the small

been used in these texts, better spacing would have

made suoh material easier to read.

Much of this printed

matter, espeoially the legends under the piotures, maps, and
illustrations is hard to read and should have been printed
from larger type since it is for the use of children.
(b)

Paragraph spacing

The paragraphing in each of these texts has been cared
for in a rather careful manner.

The conoepts have been given

a heavy printed head line which is well indented and eaoh
paragraph of each ooncept properly indented.

Each of the texts
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,

,

has a line insert of explanation heading each concept, unit, or
paragraph, except text 3, which has been given the open square
at the head of each concept or paragraph of information.

This

latter seams to make the reading matter stand out more prominently.
III.

ANALYSIS OF GEOGRAPHY SUBJEC'T MATI'ER CHOSEN FOR THIS STUDY
THE TOPICS

CHOS~

FOR COMPARISON

Since this study is a comparative one there had to be
a basis chosen upon which the comparisons could be made.

After

a ,careful study of the sUbject matter, the three topics cotton,
coal, and manufacturing were such to be chosen as a basis for
making these comparisons.

The following pages show that

liberal quotations have been made from each of these geographies
relating to the above-mentioned topics.

TEXT!
COTTON
Cotton is indexed fourteen times in this text.

These

references are streWn from page 78 to 294, through 216 pages.
Cotton Rlantations.

"The larger farms where cotton is

raised are called plantations.

Figure 67 shows how they look.

If you should visit a plantation like this, you would find that
the owner, or planter employs Negro croppers to work for him.
To each he rents a portion of land, and gives him a mule, tools,
seeds, and fertilizer.
land for cotton.

The cropper uses about half of his

On the rest he raises corn and a few other

crops, partly for food and partly to feed his cow, his pigs,
and his chickens.

Cotton is his money crop.

Part of it goes

to the planter in payment for the use of the land.
"Many of the plantation owners rent farm land to negroes
and white men who own their tools and farm. animals.
pay for the use of the

l~nd

The farmers

by giving the owner part of the

corn and cotton which they raise.

Besides the large plantations

in the cotton belt, there are many small farms.
by negroes, but many more are owned by white men.
COAL

There are fi1neteen references relating to coal which are
scattered through 22) pages of subject matter, or from page

64 to page 287 of the text.

.

Some are owned
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.!!!!

Pittsburgh 2!,·lli south.

taken in Birmingham, Alabama.

"Figure 82 is a picture

This city is near the oenter of

the densely populated section which you found on the map, and
it is often called "the Pittsburgh of the South."

The pioture

will tell you why.
"Birmingham is located on the western margin of the
Great Valley.

West of the oity, in the neighboring part of the

Appalaohian Plateau, are extensive beds of excellent coal.
East of it, in the valley, is a line of hills which are rich
in iron ore.
the valley.

There are also large quantities of limestone in
Nowhere else in the United States are coking coal,

high grade iron ore, and limestone found so close together.
These three raw products have made Birmingham the iron-sod-steel
center of the South.
WWhen you think of all the work in the mines and quarries,
the coking plants, and in the iron-and-steel mills, you can
understand why so many people live in or near Birmingham.
Besides its blast furnaces and steel mills the district has
many factories where goods made of iron and steel are manufactured.

Muoh more coal is mined here than is needed by the

blast furnaces, and large quantities are sent to other parts
of the South.

Turn to the map on page 85 and notice how many

railroads meet and oross in Birmingham.

These railroads carry

the products of the mines and factories to all parts of the
South and to Southern ports for export."
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"As yet the Birmingham district produces much less iron
and steel than the Pittsburgh district of the North.

This is

chiefly because the Pittsburgh district made a much earlier start
and is nearer the great centers of population where the most
iron and steel are needed."
.MANUF ACTURING

There are fifty-seven references dealing with manufacturing in this text which are scattered through 278 pages of the
text, or from page 20 to page 298 in the text.
Manufacturing.

"At South Chicago there are blast furnaces

and steel mills which make Chicago one of the great iron-andsteel centers of the country.

Limestone as well as iron ore

comes to the blast furnaces by boat.

Most of the coal or ooke,

however,- comes by train, some from the mines in southern
Illinois, and some from the Appalachian Plateau.

Some of the

iron and steel goes to foundries, machine shops, and other
manufacturing plants in Chicago, which make products of these
metals, and much is sent by train to other manufacturing cities.
"Few visitors in Chicago go to see the iron-and-steel
plants but many visit the great meat-packing plants.

Meat

packing is Chicago's greatest industry.
"Every year hundreds of thousands of well-fattened
cattle,

hogs~

and sheep come to its stockyards, and millions
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ot pounds of meat and lard are sent to all parts of the United
,

,

States and even to Europe from its meat-paoking plants.
"All together, Chioago has over ten thousand manufaoturing
plants, and it would be hard for you to think ot anything that is
not made there.

Beoause the oity itself is so large and is sur-

rounded by so many other oities and towns, foodstuffs, olothing,
and furniture are important manufaotures.

No other oity in the

oountry, makes so many kinds of farming maohinery as Chioago,
and only a few make more automobiles.
"Beoause Chioago is suoh a great railroad oen1;er, all
kinds of railroad work are important.

Thousands of men work

,.

in the shops where steam and eleotrio oars are built and repaired, and many others ,work in the railroad yards, tending
switohes and signals, helping to shift freight oars from traok
to traok, and doing other kinds of railroad work."
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT I
The study material relating to cotton in this text is
descriptive geography.

The author states that, "the cropper

uses about half of his land for cotton.

On the rest he raises

corn and a few other crops partly for food and partly to feed
his cow, his pigs, and his chickens."
The author does not give the pupil anything but a
word picture whioh is very limited.

He should have given the

pupils some of the historical background relating to these
croppers.

The fact of the cotton plantation dates far back

of the Civil War, to the use of negroes as slaves.
There is no direct nor indirect mention of historical
implications
.
. . and influences of this world crop upon American
history, national social fabric, world commerce, or the
economic status of "the share croppers."

He does not note

that while cotton is an important crop, its production has
reduced a multitude of Southern share-croppers, white and negro
to virtual peonage.

He has not presented such pictures as

would tend to motivate the pupil's life.

As a result this

material does not meet the present need as it is not logically
nor psychologically presented.
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COAL

This author has made a large presentation relative to
coal, with which he has confused manufacturing, and has failed
to make the study for coal interesting.

He has not presented

the interesting and human facts relating to the geological
origin of coal, hence his study is a picture of the "Birmingham.
of the South" as contrasted with "Pittsburgh of the North."
The following quotation treats of coking coal, limestone,
andiron ore.

t~est

of the city, in the neighboring part of

the Appalaohian Plateau, are extensive beds of excellent coal.
East of it, in the famous N.alley, is a line of hills which are
rich in ore.
the valley.

i

There are also large quantities of limestone in
"Here again the essential facts are not

pres~nted

insuoh a way as to integrate the mind of the child, but

1)·.

.

leaves him trying to figure out what coal, iron ore, and limestone have to do with iron manufacturing when iron should
have had his major attention.
This author states, "besides its blast furnaces and
steel mills, the district has many factories where goods made
of iron and steel are manufactureq..tt

If a pupil is anxious to

learn some of the great truths about coal he would not be
able to do so from the material presented in this text.
i~

It

only a continuation of more descriptive geography, without

topical setting.
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MANUFACTURING
The manufacture of iron and steel products is mixed
with that of processing hogs, cattle, and sheep, which is
shown by the following statement.

"Few visitors in Chicago

go to see the iron-and-steel plants, but many visit the great
meat-packing plants."

He has here presented a small picture

of two different programs of labor, and has not presented the
essential facts of either.

He mentions the fact that there are

about 10,000 manufacturing plants located in Chicago, but there
is little of value in this fact.
He also states in this same paragraph and section, "Limestone as well as iron ore comes to the blast furnaces by boat.
Most of the coal for coke, however, comes by train, some from

I

the mines in southern Illinois, and some from the Appalachian
Plateau."
He continues his study by stating, "Every year hundreds
of thousands of well-fattened cattle, hogs, and sheep come to
its stockyards • • • • • "

No attempt has been made in this

study to present a logical set-up for the pupils.
In the closing paragraph the author states, "Thousands
of men work in the shops where steam and electric cars are
built and repaired, and many others work in the railroad yards,
tending switches and signals, helping to shift freight cars
from track to-track, and doing other work."

It is not clear
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what relation this general statement has to do with the essential facts of manufacturing.

This statement has no power to

motivate a pupil's thinking.

It would be difficult for a

teacher to define clearly· for the pupils the relations of
switch tending, and meat processing to that of iron and steel
manufacturing.

This material has little social value or

psychological value in its present setting.
There is a wonderful relationship existing between
cotton, coal, and manufacturing.

.

The pupil is not able to

grasp this relation until he has learned somewhat of the historical setting of these subjects.

This will probably not

be possible with the present set-up of studies for history
and another for geography.

92

TEXT 2

COTTON
There are fifteen page references relating to cotton in
this text strewn across 151 pages, or from page 90 to page 241.
In the black belt.

"Imagine yourself in a little town

in the heart of Alabama cotton country on Saturday afternoon
in summer.

If you were to walk

a~ong

the main street, you·

could keep in most places under the shade of roofs or balconies
which extend over the sidewalk in front of the one and two-story
buildings.

Even near the stores there are a few trees.

Toward

,

the ends of the street there are more shade trees, and stores
give place to houses.

You would see many more negroes than

white people on the stree, for on Saturday afternoons many
of them· come to town to do their week's trading.

Side by side

with automobiles parked along the street are hitched their
mule-drawn carts and wagons.
"Strolling along the streets, you would pass some houses
that are small arid others that are called mansions.

Most of

these larger homes are surrounded by grounds of several acres,
and set amidst wide spreading trees.

Their tall, pillared porches

and balconies give them a stately air.
by planters, and

Many of them are ovmed

a~e

spoken of by the negroes of the plantations

as the "big .houses."

Most of the negro servants of the planters
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l~ve in small, unpainted cabins in the negro section of the

town, or on the outlying plantations."
"Leaving the town, you could ride through miles of
gentle rolling prairies spotted with oak woodlands.

Here

and there you would cross gullies and steep-banked streams.
On SOme of the slopes, patches o~ White, chalky rock, from which
the soil has been washed away, stand out gleamingly against the
rich black earth.

Many of the fields of cotton and corn are

irregular in shaps, and rather mnall.

Here and there is the

house of an overseer, but most of the dwellings are negroes'
huts, standing unpainted and without shade in the middle of
the open fields.

This prosperous part of Alabama is famous

for its excellent crops, and often is oalled the "black belt"
beoause 01' its dark,

f~rtile

soil."

There are thirty-two referenoes indexed on coal in this
text, whioh are scattered trom page 122 to page 270, or over
148 pages of the sUbjeot matter.
Minins in the Highlands.

"Find again in Figure 171 the'

producing coal districts of the south-eastern states.

Some of

them, you see, are in the Cumberland Plateau, and it was chiefly
to get out the coal that some of the railroads were built along
the bottoms, of winding valleys to the districts where high grade
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coal had been found.
above the other.

Figure 185 shows two coal mines, one

The coal is hauled out of the mines on rail-

road tracks by little electric engines.

It is then dumped into

a conveyer which carries it through the long shed to the building over the railroad tracks, where it is tipped into the
freight cars that carry it away.
most improved type.

These are new mines of the

Such mines could be seen at various places

in eastern Tennessee, eastern Kentucky, and West Virginia.
Do you ,remember how in parts of the west running water has
helped men to get gold (P. 40)?

Do you see, then, how the work

of running water has made it easy to get at the coal which is
being mined at

th~

place shown in Figure 185?

a part of the side of a

va~ley.

This slope is

The stream which made the

valley out through the two nearly level beds of coal, and so
men can dig straight back into the hillside, instead of having
to sink a shaft to reach the coal.

Do you also, see that the

river in cutting its valley carried away much coal with the
rock, whioh was thus lost to man?

In some of these mining

districts, towns have sprung up in reoent years.

Most of the

miners have Osme to these towns from other mining districts.
"In some parts of the highlands, oil and natural gas
also have been found, as you can see from the map in Figure 43,
and in those places, as you would expect, you could see scenes
similar to those in Figures 21 and 139."
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MANUFACTURING
The amount of the text given over to manufacturing is
not so extensive as that given to either cotton or coal.
There are seven references for this sUbject matter whioh
are found to be soattered over 147 pages, from page 120 to
page 267 •

.~

.~

12. lumber.

through the hugs trunks.

"To fell the great trees, men saw

After the trees orash to the ground

the branches are lopped off.
out into shorter lengths.

In Figure 30, the trunk has been

The log at the left of the picture

is ready to be dragged along the traok ahead of it.

By means

of oables, the engine in the picture does the pulling.

Another

engine drags,: the logs along the traok to places where they can
be loaded on cars for shipment to sawmills such as the one in
Figure 31, or to places where they can be floated down a stream
to sawmills.

Do you think it would be worth while to build

these tracks and to bring in the engines if there were only
a few trees here of the kinds the lumbermen wanted?

Do you

see, then, that it is helpful to the lumbermen for many trees,
cutting them into logs, and taking the logs to the sawmills
is oalled logging?"
"In the sawmills the logs are cut into lumber.

EnOUgh

lumber for bUilding a small house has been made from the trunk
of a single large tree.
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"To some of the sawmills, logs oan be floated.

If it

is very dry for muoh of the year the streams may be too
shallow to float logs.

In the forest of western Washington,

western Oregon, and northern California however muoh rain falls.
In most of them more rain or snow falls in the winter than in
the summer, but some days in eaohmonth are rainy.
there is muoh rain, it seldom rains very hard.
are many drizzly rains.

Although

Instead, there

Part of the rain whioh falls soaks

into the ground, and part of it runs off the surfaoe into
streams.

Many steady, gentle rains help to make the rivers

of those distriots usable at all times.
are too heavy to

~loat,

However, some logs

many are too large to float in the

smaller streams, and most of the logging is not done near
usable streams.
sawmills."

Railroads now oarry most of the logs to the
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 2

The SUbject matter found in this text is a fine sort of
descriptive geography.

The author has a presentation of "a

little town in the heart of Alabama cotton country on a Saturday
afternoon in summer."

He speaks glowlingly of "balconies which

extend over the sidewalk in front of one and two-story bUildings,
the Saturday afternoon crowds, negroes and Whites walking along
the street, while side by side with automobiles parked along
the street are hitched their mule-drawn carts and wagons."
He states that after "leaving the town," one could ride through
miles of gentle rolling prairies spotted with oak woodlands.
flHere and there you would cross gullies and steep-banked streams.
On some of the slopes, patches of white chalky rock, from which
the soil has been washed away, stands out gleamingly against
the rich black earth."
After he has made this fine description of the landscape,
together with that of the flSaturday night town tt and the crowd
of trades-people, he states, flMany of the fields of cotton and
corn are irregular in shape, tt this is the only direct statement'
which he uses in the whole section dealing with cotton land.
He closes this part of the study with the fbllowing descriptive
statement.

"The prosperous part of ,Alabama is famous for its

eJccellent crops, and is often called the "black belt" because
of its dark fertile soils."
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He has only grouped several general unrelated facts
relating tOI the people, land, and towns to describe the "black
belt."

He has not presented any of the pertinent facts relating

to cotton as a world crop, nor the facts relative to the economic plight of the "share-croppers."
This material is neither logically nor psychologically
presented, and, as such, it will not tend to motivate the
pupil's thinking or mould right attitudes toward other people.

COAL
The sUbject matter dealing with coal is also desoriptive,
and is regional rather than topical.

There are no historical

facts presented whioh should be given that the pupil could have
a more perfect ooncept of the story of coal.
The author seems to think that after the pupil has read
this sUbject matter he should now be able to "expect" something.
Sinoe the pertinent facts are not presented the child will not
be brought to a state of expectancy.

These facts in the mind

of the child will not be related and he cannot be expected to
think and act intelligently in the realm of social economics.
MANUFACTURING
Under this sUbject heading the author continues to give
more word piotures.

He states, "After the trees crash to the

ground the branches are lopped off."

The pupil sees falling
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trees, crashing trees, and lopped-off branches from which to
get his enthusiasm, and a concept of lumbering.
This section is a simple description of men cutting
down trees by sawing them "through the huge trunks," and pony
steam engines dragging them "by means of cables, to places where
they can be loaded on cars--or be.floated down a stream to sawmills."

The processing of logs involves much more than the

bare facts as presented in this study.
There has been no effort toward the logical presentation
of this material, and it is not psychologically arranged.
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TEXT

3

COTTON
The twenty-three references for the study of cotton are
scattered through two hundred four pages of the text material,
or from page 17 to page 221.
Cotton production.

"Texas produces more than one-fourth

of our cotton crop, and ranks first

a~ong

the states.

Tennessee

is farther inland and does not receive the warm rain of the Gulf
coast.

It is also farther north than the chief cotton states.

This state produces the smallest cotton crop of the cotton belt
states.

In a few sections of the south-western part of the

country is grown a kind of cotton very valuable in the United
States.

The Egyptian cotton was especially valuable on account

of its long, strong fibers.
cotton."

It became known as "long staple

Because of the demand for this excellent cotton,

cotton growers in the United States tried to raise it.

After

much experimenting, they found that it grew best in the irrigated valleys of our western lands, and it has become one
of the important crops of California.

As a result, although

California grows less cotton than any of the cotton belt states,
what she does produce is the finest grade.
"In the early days in the south, cotton was raised on
plantations, or farms of many acres.

These plantations were

owned by rich planters, who built beautiful homes on their
:
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lands.

There was so much to be done in the fields that many

negroes were brought here from Africa to do the work.

Little

cabins were provided for them to live in, and they were given
food and clothing, instead of money for their services.

Today

there are still large plantations in the south, but the men
and women who work on them receive a regular wage.

Much cotton

is also raised on small farms where the owner and his family
do the work."

COAL
The thirty indexed references on coal are strewn across
198 pages of the text or from page 23 to page 221.
~.

"Vast beds of bituminous, or soft coal, are

mined in the plateau sections of western Pennsylvania, West
Virginia, and Alabama, in easy reach of many cities.
coal is used largely in steam plants and smelters.

Soft
It is

easier to mine hard coal because it lies nearer the surface of
the ground and there are not so many difficulties to overcome
in getting it out- of the rock."
"Petroleum and natural gas are found together in the
soft coal sections of the plateau.

The oil is carried in pipes

from the wells to central points for storage or for delivery to
the refineries.
for~ign

Tank steamers carry oil across the ocean to

countries."
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MANUFACTURING
There are fifty-five indexed references on manufacturing
which are scattered over 205 pages of the text or from page 21
to page 226 in the text.
Cotton manufacturing.

"So when the cotton is ginned

and baled it is ready for the factories.

Until recent years

most of the cotton was sent abroad or shipped north to the
textile mills of New England to be made into thread and many
kinds of cloth.

But by now, cotton factories are rapidly in-

creasing in the South Atlantic and Gulf states, especially in
North and South Carolina and Georgia.
manufactured in these states.

Today much cotton is

Raw materials are abundant and

near at hand, labor is cheap, and there is plenty of water
power for running the mills.

These things may in time cause

the textile industry of the South to rival that of the New
England states.
"How different are the swift moving machine methods
today from the long, weary methods of the colonists:

Nearly

all homes, then, had spinning wheels on which the housewives
spun their thread and yarn.

And they had hand looms on which

they wove cloth to make aprons, dresses, shirts, and suits for
their families.

The use of machinery has made both the pro-

duction of cotton and woolen cloth much quicker and cheaper than
ever

before~
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"There are several reasons why the cotton crop pays
well.

It is produced by cheap labor.

It will not spoil like

the fruit crops of Florida, if it does not reach the market
quickly.

It is easily shipped, and it is widely used by

people everywhere for many other necessary articles."
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ANALYSIS OF SUBcTECT MATTER FOUND IN
TEXT

3

COTTON

The author of this text has not used quite so much descriptive material, but in doing so he has failed to give some tables
that would aid the pupil and the teacher.

He deals with cotton

as an age old crop, having been grown in "Asia and Africa hundreds of years before it was raised in the United States."
This fact should have been used as the opening statement for a
stUdy on cotton.

Hence the fact of the largeness of Texas and

the cotton crop looms more in the mind of the child than more
pertinent facts, those of the historical background associated with
the cotton industry.

In this regional presentation, there is no

opportunity to give the pertinent facts.
<

As a result this material

is not logically arranged, neither 1s it psychologically prepared.
He does not give the sociological view of the "share-cropper"
and his sordid place in the economic picture.

There is no

mention of the part that cheap Negro labor played in the cotton
industry.
COAL

The references on coal are used for sectional headings and
not for topical study.

This short stUdy deals with only soft coal.

It is only a grouping of a few common facts.

Only three of the
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soft coal fields are mentioned, while others should have been
mentioned.

There are none of the historical backgrounds of the

coal industry stated, and in fact there is nothing in the section
that creates enthusiasm or motivates the pupil.
In the last paragraph the author concludes by stating that,
"Petroleum and natural gas are found together in the soft coal
sections of the plateau.

The oil is carried from the wells to

central points for storage or for delivery to the refineries.
Tank steamers carry the oil across the ocean to foreign countries.
Here is presented soft coal, petroleum, natural gas, pipe lines,
storage tanks, and tank steamers in a study on "soft coal. tl
This author has not presented this material logically nor
is it psychologically arranged.

This material does not meet the

present heed and as now presented it could not be used in a
modern social studies program.
MANUFACTURING
In this study the author has presented a long list of
facts to be remembered.
a going-on program.

He does not discuss manufacturing as

He begins by giving part of the story in

the production of cotton.

He gives no historical background of

our industrial de_velopment, but states that, "Raw materials are
abundant and near at hand, labor is cheap, and_there is plenty
of water points of power for running the mills."
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In a statement preceding the one quoted above, the author
states that, tfToday much cotton is manufactured in these states."
This statement might raise a question concerning a statement of
fact.

Is cotton manufactured or are certain goods manufactured

from cotton?
In the second paragraph the author gives a comparison
between "swift moving machine methods tt with those of the "weary
methods of the colonists."

~his

comparison would be without

meaning to the pupils as they have no historical background for
comparison or appreciation, and it would all be over their heads.
He ends the discussion on manUfacturing with the following
statement.
well.

"There are several reasons why the cotton crop pays

It is produced by cheap labor.

It

~ll

not spoil like

the fruit crops of Florida, if it does not reach market quickly.
It is easily shipped, and it is widely used by people everyWhere
tor clothing and many other necessary articles."

This is a

statement of economics and not of manufacturing, of adaptability
and utility rather than the processing and manufacturing of
cotton goods.
It does not appear that this material has any motivating
power.

There is no logical

s~quence

in this SUbject matter,

and it is not psychologically prepared.

107

TEXT

4

This text is Book II of a series of four geography texts
to be used in a comprehensive study of "modern hwnan geography."
The authors state that "in writing this series of geographies, the idea has been kept constantly in mind that the chief
aim of education is for complete social efficiency and good
citizenship • • • • • the function of modern human geography is
to show how the activities of man

a~e

influenced by the natural

environment • • • • • • • In writing this book, large geographic
regions have been used.

Too many regions are confusing to

children."
COTTON
This text has six references on cotton in the UnitedStates which are scattered throughout 101 pages of the sUbject
matter.
Picking cotton.

"During the summer the cotton plants

bloom•. As time passes, green pods form.
bolls.

The pods are called

The bolls grow to about the size of a walnut.

As the

bolls get ripe, they turn brown in color and burst open.

Then

the soft, ,white fiber, called .lint , is ready to be gathered.
Picking begins in July in southern Texas, but somewhat later
far.thernorth.

All the bolls do not ripen at the same time, so

there are three or four pickings during the season.
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"Almost all the cotton is picked by hand.
and tiresome process.

This is a slow

Many pickers are needed so men, women,

and children go into the fields to pick cotton.
paid by the pound for the lint they gather.
picks 150 to 200 pounds per day.

The pickers are

An average picker

The larger and more plentifUl

the bolls, the more cotton a person can pick.
"A visit to a ootton field at ootton pioking time is a
very interesting trip.

The piokers in Georgia put the cotton in

old saoks whioh are fastened around' their waists.

(see Fig. 70)

When the saoks are filled, they are emptied on sheets laid on the
ground.

At sundown the ootton is weighed and hauled to the

storehouse.

COAL
There are eight references dealing with ooal in the United
States.

These are soattered throughout 106 pages of subject

matter.
How nature manufactures~. Mining is one of the leading industries of the people of the Middle Atlantic States.
Coal is the chief mineral mined.
read how coal was formed.

It is an interesting story to

Many centuries ago very thick vegeta-

tion grew upon the earth in swamps.

There were very large trees,

ferns, and many other kinds of plants.

As time passed many trees

fell into swamps and were covered with mud and water.

Then the

land slowly sank and the trees and other plants became covered

109

with layers of muck and mud and other material brought by the
streams.

Slowly the buried forests changed.

The intense heat

of the interior of the earth and the great pressure of the
material above changed the vegetation to coal.

There are places

where the vegetation has just started to form ooal.
ial is called peat.

This mater-

Some plaoes have ooal which is soft.

Soft

coal is called bituminous.

A few plaoes have hard ooal.

This

is called anthraoite ooal.

See if you can obtain samples of

the three kinds of coal from your dealer.
MANUFACTURING

There are only seven references indexed on manufaoturing
in the United States, and these are, strewn throughout 48 pages
of the sUbject matter.

There are a large number of sections

dealing with manufacturing in the state groups whioh are not
indexed.
Brass goods

~

hardware.

oalled Yankees in olden times.

The people of New England were
The Yankees were skillful traders.

The Yankee trader was a common sight.
ware, and other produots to sell.
England.

He carried tinware, brass-

The brassware was made in New

To-day, Connectiout manufaotures about one-half of the

brass goods of the country.

The brass industry is carried on

chiefly in a number of smaller towns to the north and northwest
of New Haven •.
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The brass industry led to the making of clocks, watches,
and jewelry.

Cheap, as well as very expensive time-pieces and

jewelry, are produced in New England.
inexpensive clocks and watches.

Connecticut makes many

The watches made in Waltham,

Massachusetts, are known throughout the country.

Providence and

the near-by towns make about one-half of the jewelry of the
country.
Connecticut manufactures about three-fourths of the needles,
pins, and hooks of the United States.

Connecticut and Massachus-

etts produce about one-half the nails and one-third of the tools.
Many firearms are made in Connecticut and Massachusetts.

The

cities of New Haven, Bridgeport, and Hartford, Connecticut, and.
Springfield, Massachusetts, are large oenters for the firearm
industry.

III

ANALYSIS OF SUBJECTMATTERFFOUND IN
TEXT

4

The main idea which seemed to have possessed the minds
of these authors in compiling this series of four texts, of
i
<I

which this text is number two, was "that the chief aim of education is for complete social efficiency, and good citizenship."
At the same time they have not vitalized this material with an

",.. j

fj

emotionalized concept of the relatj,onship of geography to the

II

history of the past.

~

soil, water bodies, minerals, plants, and animals are the chief

iI

~)

They barely mention that "climate, surface,

.~

physical factors which make up the natural environment."

The

child is not given a concept of how, when, or where such physical
factors do influence mans' feelings,

thi~ing,

and actions.

It is true that this text does not have such a myriad of
concepts. as some of the other texts used for this study.

Even

so, that does not remove the difficulties from the text.

Unless

the concept is given in language and the experience of the child,
it fails to meet the need of the Child, and the study has been
a decided loss to him.
The size of the regions have been enlarged for the authors
state "two many regions are confusing to the child."

This is

not their. mistake,
but the mistake lies in the fact that the
..
!

;\.

text is regional when to be of most value to the child it should

~(

have been topical.

I

':.

~.
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of brass and hardware goods.

If the child could visualize a one-

horse wagon, having a canopy supported by a small iron post at
each corner, with all sizes of cups and tin pans, brass cups, and
small and meduim sized brass kettles, tied allover the wagon bed
and the high canopy top he would have an idea of the Yankee
trader.

But since the Yankee trader has long since passed on,

the child's concept of a Yankee is likely to be a picture of
his Great-grandfather in his blue uniform of the civil war days.
This material contains no emotionalized concept to awaken
in the child's mind something of the great value of manufacturing
and how it affects every moment of his life whether he eats,
plays, works, or sleeps.
All of this material is unrelated to any other of the great
SUbjects in the field of the social studies.

As such it stands

out as the Sphinx, surrounded by an endless expanse of sand.
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TEXT '5
COTTON
This text has nineteen indexed references on cotton which
are soattered from page 132 to page 385, or through 250 pages.
How ootton is harvested. "The bolls do not all open at
the same time.

For this reason'ootton pickers must go over the

field several times.

In southern

~exas

the picking may be kept

up until late in December if the bolls oontinue to ripen.

Most

ootton picking is still done by hand, although some cotton
pioking maohines are now being used.
ttThe ootton is then taken to a gin house, where it is run
through a machine oalled a cotton gin, whioh separates the lint
trom the seeds.

The ootton gin was invented by Eli Whitney in

1793.

B.efore that time the lint was pulled from the seed by

hand.

It was a very slow and expensive way of doing this work,

and the result was that no great amount of cotton was grown.
Now by using the gin, the cost of preparing the orop for market
is so much less that cotton is grown in great quantities.
oountry grows more than half of all the world crop.
half of the workers in the industry are

Our

More than

negr~es.

COAL
There are thirty-seven referenoes indexed for the study of
ooal.

They are strewn over 214 pages or from page 46 to page 360.
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'~n

this group of. states there are extensive beds

of soft or bituminous coal, especially in Illinois, Indiana, Ohio,
Iowa, and Missouri.

There are coal beds under about two-thirds

of the state of Illinois.

With so much coal to supply power,

manufacturing has grown very rapidly in many of the oities in
the North Central States."
MANUFACTURING

The indexed references of manufacturing, sixty-two in all,
are scattered from page 47 to page 385, or through 338 pages.
Flour mills,

"Muoh wheat is taken to Minneapolis,
the
.
.

chief wheat-milling center in the United States.

The city is on

the Mississippi River at the falls of St. Anthony, in a vast

,.

~

~8at

region, and trains on many railroads bring in the crop.

Large Minneapolis mills make many thousands of barrels of flour
in a day.
flour.

Barrels and sacks are needed, in which to pack the

People are kept busy in the lumber and paper mills making

these barrels and sacks.

The railroads that handle the crop and

the manufactured flour must have steel for rails and engines,
wood for ties, and both wood and iron for greight cars, stations',
and elevators.

Thus people of the farm, the mine, the mill, and

the railroad all help to supply the loaf of wheat bread--but we
do not really get the loaf until the wholesale and retail dealers
in flour and .the baker have done their part."
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ANALYSIS OF SUBJECT MA.TTER FOUND Dr
TEXT

5

COTTON
The author has presented a fine word picture of cotton
picking but the material is not of such nature as to make possible
a visualization of a cotton field.

Where there is no visualization

there is not likely to be a clear concept of the sUbject.
In the second paragraph, the invention of the cotton gin
is barely mentioned, except to say that it was "invented by Eli
Whitney in 1793." . There is no discussion of the historical past
of cotton, and the coming of the Negro, and cheap labor, not
mentioned the present status of the white and colored sharecroppers.

He has forgot to mention the liVing, sUffering, hunger

for food, clothing, home, comforts, and ~qual educational opportunities which are being denied this great section of our American commonwealth •. Unless the pupil is given such a concept he
will have been cheated of his training in social thinking.
COAL
Coal is studied over and over again with each state group,
and in this small section the author has organized a few of the
oommon facts relating to the coal industry.

There is no motivating

power in this whole section, as it is only a chronological-list

117
to be remembered.

This study has no sociological frame and is

not presented logically, and neither has it a psychological
setting.
MANU]'ACTURING

In this section the author

h~s

not presented any of the

pertinent facts relative to the manufacture of flour.

He does

not mention the process of grading, sorting, weighing, testing,
bleaching, and cooking tests given the flour in the laboratories
of the great flour mills.
He states that, "barrels and sacks are needed in which to
pack the flour."

Then without giving the pupil a chance to do

some original thinking, he states, "People are kept busy in the
lumber

~nd

paper mills making these barrels and sacks."

After

he has finished the thinking for the pupil in the above, he continues by stating that, "The railroads that handle the crop and
the manufactured flour must have wood and iron for freight cars,
stations, and elevators."

There is nothing in this statement

that adds to or illumines this study on the manufacture of flour.
In fact it is not a study on the manufacture of ,flour.
In the last paragraph the author takes up'a sort of carbon
cycle by stating that, "Thus the people of the farm, the mine,
the mill, and the railroad help to supply the loaf of wheat
bread,--bu4 we do not really get the loaf until the wholesale and
retail dealers in flour and the bakers have done their work."
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There is no motivating power in this last statement as
the facts so stated do not have anything to do with the manufacture of flour.

This material is not presented logically, nor

is it written to meet the psychological needs of the pupil.

This

material does not meet the present need for geography study,
and as now offered, it is not adaptable to a modern social studies
program.
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TEXT 6

COTTON
This text has seven indexed references on cotton which
are scattered from page 15 to page 293 or through 278 pages.
Cotton.
attractive.

ttThe villages in

~he

There are many trees.

Cotton Belt are especially

Sometimes the pleasant little

houses are almost covered with wisteria vines, which bear a few
purple blossoms even in August.

Often a village has several

large houses belonging to men who own cotton land outside the
town and ride out to superintend the people who rent it.

Almost

every such town has two parts--one for white people and a less
attractive section with smaller houses for colored people.
uThe most important business of the village is carried on
at a bUilding near the railroad station, where the farmers pring
their fluffy cotton in wagons drawn by mules or auto trucks
(BllB).

There the cotton goes through the gin, which pulls the

fibers away from the brown seeds. The fibers are then pressed
into bales weighing about 500 pounds.
cotton mills.

These are sent to the

The seeds go to mills of a different kind, where

the oil is pressed out.

How is a gin in a Cotton Belt village

like a cattle pen in a Corn Belt village, a creamery in a milk
belt

villag~,

or a graill elevator in a whf#at village?tt
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COAL
There are eight indexed references dealing with coal which
a~e

strewn from page 135 to page 327, or over 192 pages.
~.

mines?

ffiWhy do we need so many men to mine coal in the

In the towns and cities of the northern United states

it probably takes about a ton of coal to keep each person warm

in winter.

In some places it may take much more.

use another ton to cook its food.

A family may

That is even true if it burns

gas, for in many places gas is made from coal."
"You will understand how much more coal we burn than
other people when you travel in foreign countries.

In England

and Germany the houses are not kept so warm in winter as ours.
Often there are only open fires or small stoves instead of
furnaces.

The Arabs have neither coal nor wood to burn.

They

cook their food over fires made from the dried manure of camels
and sheep.

When they are oold in the evening, they warm their
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hands over suoh a fire, but usually they merely wrap their
woolen oloaks about them.
is one of the things

th~t

The great amount of ooal that we use
show how muoh better off we are than

others."
"We use more ooal in our faotories than in our homes.
In most parts of the world far more than half of the people are
farmers.

This was onoe true in our oountry.

Then we burned

wood in our homes, and there were few faotories.

But now we

have more people working in faotories than on farms.

It takes

millions of tons of ooal to run the many kinds of faotories.
Even the oheese faotories we read about need a little.

Muoh

coal is needed by the meat-packing plants, cotton mills, and
oanning, shoe, woolen, and other kinds of faotories."
"There is another important use of ooal.
great deal.

How often does anyone in your family ride in a

train or trolley car?
around.

We travel a

Coal is needed to make the wheels go

An engine on an express train may burn as muoh as

thirty-five tons of ooal on a single trip between New York and
Chicago.

Also, we haul great quantities of goods long distanoes,

a steamship may have 2000 tons of ooal in, its hold when it starts
on a voyage.

So the oarrying of people and goods calls for

millions of tons of ooal eaoh year even though the use of oil
and eleotrioity from water power is inoreasing."
"Now you see why one out of every three oars in our
treight, trains is a ooal oar."
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MANUFACTURING
There are eleven references indexed on manufacturing which
have been scattered from page 53 to page 327 of the text or through
274 pages.

il
\

Manufacturing.

"The iron ore that passes through the St.

Marys River is on its way to meet coal and limestone • • • • "
"These two other minerals are necessary because the ore
is a mixture of iron, rook, and various other things.

Before the

iron oan be used for tools and machines, it must be separated from
the other parts of the ore.

This is done by mixing ooke, ooal with

some of the fumes and gases driven out, with the ore and limestone in a blast furnaoe (A143).

vYhen the ooke is burned, its

heat melts both the ore and the limestone.

The iron, being heavy,

drops to the bottom as soon as it melts and is drawn off through
holes

nea~

the bottom of the furnaoe.

Then it is run into molds

and forms slabs of iron oalled pigs, or is taken to another
furnaoe to be made into steel.

The useless part joins with the

limestone and floats on top, like oil on water.
slag.

It is oalled

The ooal, the limestone, and the iron ore are like three

friends.

No one of the three oan do a oertain pieoe of work alone.

But when they work together they oan do something really wonderful."
"One of the plaoes where the iron ore oan most easily meet
its friends is Chioago.
its way to Chioago?

What lake does the ore pass through on

Other suoh meeting plaoes are Detroit, Cleve-

land, Erie, and Buffalo.

On what bodies of water are they
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 6

OOTTON
. The discussion on cotton has been reserved by this
author for a bit of real descriptive geography which is shown
by the following statement.

"The villages in the Cotton Belt

are especially attraotive • • • • • There are many trees.
Sometimes the pleasant little houses are almost covered with
wisteria vines, whioh bear a few purple blossoms even in
August."

This is good descriptive geography.

In the second paragraph is a good view of a ootton gin
near a railroad station where ootton is hauled "in wagons
4

:ti

d~awn by mules or auto truoks.

The third paragraph is devoted

to a oomparative study of the Texas ootton region with the
"east of the Mississippi River" as to size of the plantations,
the number of oolored workers, ownership of the land, and the
use of Mexican labor rather than oolored labor.

There is

nothing inspirational in either of these last two paragraphs,
neither will this material motivate or integrate the pupils
mind and aotions, nor will it give him a rational social conoept
toward other peoples or races.
COAL
The author informs us that it "takes about a ton of ooal
to keep eaoh person warm in winter."

This statement along with
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others does not fUlly answer the opening

questi~n,

"Why do we

need so many men to mine coal?"
In the second paragraph he invites to look at the open
fires and small stoves of our English cousins.who do not use
so much coal as we.

From England we travel to an Arab camp,

and find neither wood or coal, but ·'fires made from dried
manure of oamels and sheep."
The above statements add nothing to question heading of
this section on coal.

Standards of living have much to do with

our use of a large amount of coal and not alone because we
have the coal.

Throughout the remainder of this section the

author adds fact upon fact to be remembered while the greater
part of the material is incidental or extraneous.

He asked

the question at the beginning of the section, "Why do we need
so many men to mine coal?"

But when the question ends the

author states, "Now you see why one out of every three cars in
our freight trains is a coal car."

Thus the opening and

closing statements do not fit together to form a perfect whole.
In the opening statement the pupil is asked the why of so
many miners, while the closing statement

~alls

his attention

to the fact that one out of every three cars in our freight
trains is a coal car."
MANUFACTURING
This is a picture of "iron ore on its way to meet coal
and limestone."

The remainder of the first paragraph is a
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further description of what happens when the meeting takes
place.

The author has grouped a number of facts common to the

steel world, but there are no definite concepts developed.

He

has not presented the pertinent facts relative to the manufacture
of iron and steel, hence the material is not logically presented.
This material would not serve to motivate the pupil, not would
its use tend to direct his thinking and action.
does not meet the present need.

This material
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TEXT 7

COTTON
This text has thirty-seven indexed references dealing
with cotton which are scattered from page 82 to page 338,
through 256 pages of subject matter.
Blossom~.

"Eight or ten weeks after the plants are

up, they begin to blossom.
great flower garden.

Then

t~e

whole field look$ like· a

In the morning the cotton blossoms are

white or yellow, but in the afternoon they change to pink.

In

two or three days they begin to fall, leaving tiny pods, called
bolls, in which seeds and ootton fibers grow.
not all appear at the same time on a plant.

The blossoms do
New blossoms keep

forming on the higher branches as the plant oontinues to grow,
for this reasons the blossoms and bolls on a single plant may
show various stages of growth."
"When the bolls ripen and burst open, they are filled
with fluffy white cotton and numerous small seeds.

Figure 128

shows what a cotton field looks like when many of the bolls
have opened.

Perhaps it will remind you of a great garden of

snowball bushes.

If you look at the picture closely, you may

be able to see bolls in various stages of development.

Those

near the top of the plant are still green, those a little lower
have opened,. while those on the lower branches have been open
so long that they have already turned brown."
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COAL

The black mineral--~. "As you studied the Middle
Atlantic States you found more bituminous coal being mined
on the Allegheny Plateau than in any other part of the country.
Southeastern Ohio and Eastern Kentucky, however, mines as much
coal as Pennsylvania and West Virginia.

While some of the coal

mined in Ohio and Kentucky is burned in homes, most of it is
sent northward by railroad to ports on Lake Erie.

Here it is

either used in factories or loaded on boats and shipped over
the Great Lakes."
"Look at figure 180 to·find other regions in the North
Central'States where coal is found.
Illinois and Indiana.

Notice several regions in

Large quantities of coal from these

re.gions are shipped northward to Chicago and other near-by
cities.

In which of the other states do you find coal?"
"In the center of the Indiana coal region is the city

of Terre Haute.

It is an important trading center for a large

part of western Indiana and eastern Illinois.

It has steel mills,

foundries, railroad shops, and glass factories."
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"In western North Dakota is a soft coal-like substance
called lignite which is mined for fuel.

Since this substance

is brown in color, it is often called -brown coal."
"In a few places materials known as peat are dug out
of the swamps and bottoms of old lakes and used as fuel."
.MANUFACTITRING
,

The sUbject matter dealing with manufacturing is indexed
under twenty-nine references which are strewn across 294 pages,
or from page 24 to page 318 of the text.
Making, cotton goods.

"New England mills make large

quantities of cotton and woolen cloth.

Using raw cotton

shipped from the South, some mills weave such finished goods
as calico, muslin, and gingham.

Other mills make sheets and

cotton blankets. while still others make yarn and thread.
Figure 6la is a picture taken inside a cotton mill."
"Lowell and Lawrence, Massachusetts, and Man.chester and
Concord, New Hampshire, have cotton mills.

Look at the map

to find the river on which each of these cities is built.
are waterfalls in the river at each of these cities.

There

Does this

fact suggest any reason why these cities have grown up as manufacturing centers?
forty feet high.

At Lawrence the river falls from a ledge

A waterfall of this height has great power.

Why, then, is Lawrence an especially good location for factories?
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On the same map find Pawtucket, Rhode Island, another important
cotton-manufacturing center.

This cite has grown up at a water-

fallon the Blackstone River.

Other

cotton~manufacturing oities

that have grown up at waterfalls are Nashua in New Hampshire,
and Holyoke in Massachusettes.

·1

j
1

Figure 62 shows a mill where water

is used for power."

"A city near waterfalls usually has cheap power for its
faotories.

Sometimes, however, the water power is not regular

throughout the year.

Do you see, I'orexample, what might

happen in winter when a stream freezes, or in summer when it beoomes smaller?"
"In Massachusettes find Fall River and New Bedford on
the map.

These two cities are the most important cotton-manu-

facturing towns in New England.

In both these cities, however,

the cotton mills are run by steam instead of by water power.
The coal used for making steam is shipped from Pennsylvania
and various other coal fields.

I
i

I
·1
1
>1

,I
11
1\
:n

Other cities that manufacture

cotton goods are Providence and Cranston in Rhode Island."
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ANALYSIS OF THE SUBJECT MATTER FOUND IN
TEXT

7

COTTON
The opening statement of this author is an index to the
whole section.

He states,

~Eight

are up, they begin to bloom.
a great flower garden.

or ten weeks after the plants

Then the whole field looks like

In the morning the cotton blooms are

white or yellow, but in the afternoon they change to pink."
The pupil would have no trouble in visualizing a cotton field,
but there is grave doubt as to the pupil's ability to visualize
the economic pioture back of the blossoms.

This material may

aid him to see an early morning view of a cotton field in bloom,
but it will not give him a oonoept of the historio-geographic
past as cotton has played a part.

The historical element has

been deleted with the result that this material fails to make
or meet the present need.
COAL
As soon as the author had finished. a short introduction
to the section on coal,he asked the question, "What mineral,
then, would you expect to find in both of these states?"
This question will at once divide the attention of the pupil
between two great fields of industry.

Since the sUbject
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matter is regional it is only natural that the question should
be asked.

He has made no effort to include any of the historical

background concerning coal.
In the very

cente~

of information is found.

of this discussion the following bit
"In the center of the Indiana coal

region is the city of Terre Haute.

It is an important trading

center for a large part of western Indiana and eastern Illinois.
It has steel mills, foundries, railroad shops, and glass factories. ff
In this statement five new industries are introduced which will
serve to divide the pupilts attention, and prevent the semblance
of a desired concept about coal.

This section is mostly a

collection of locational facts about soft coal which are unrelated to any other field of social studies.
MANUFACTURING
In the first line the author states that, "New England
mills make large quantities of cotton and woolen cloth," when
his sUbject was "Making Cotton-goods."

Again he mentions

waterfalls, but does not give any of the rich historical past
that the pupil might have a thorough understanding of the
story which begins before the Revolutionary War, and makes a
mark

j

upon a path through the age of the spinning wheel, slave

,'00

j

labor, and the cotton gin.

There is no one thing in all this
material to heighten the pupi1 t s expectation or enlighten him
as a social unit of his own community.

A large collection of
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facts will serve no large purpose unless their presentation
gives the pupil a concept and a large understanding and
appreciation of his world neighbors.

This can happen only when

all the truth is made known in such a manner that the pupil's
concept is spiritualized, and made to live rather than concepts
that are dead and useless.
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TEXT g
COTTON
This text has nine references indexed on cotton which
are scattered from page 62 to page 363, or through 301 pages.
Where cotton came from.

"The story of cotton is so

old that no one knows exactly where cotton first came from or
when it was first woven into cloth.. We know that
in China thousands of years ago.

i~

was groWn

Beautiful fabrics were made

of it because it could be dyed so easily with rich and delicate
colors.

So rare and beautiful was this wonderful cloth that

only kings and rich men could afford it.

Wonderful stories

were told about the strange plant from which such fine cloth

I

was made.

One great traveler and explorer who had been in

China said that cotton came from little lambs that grew in
pods on trees.

The people of India, too, learned to spin and

weave cotton into beautiful cloth.
from the city of Calicut, India.

Our calico takes its name
The name muslin comes from

:musol, a city in eastern Asia on the Tigris River."
"Fine cotton cloth was one of the things that Columbus
hoped to get when he sailed west to find India.

We can imagine

how delighted he was when he found the natives of the West
Indies wearing cotton garments.
..~

He was sure that he had at

last reached India, the land of cotton.

Although he had not
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I

reaohed India, he had disoovered the new land that was to be the
greatest ootton oountry in the world.

The Spanish explorers

found the Mexicans wearing fine cotton clothes, and in Peru
they found a brown cotton."
"Nowadays, instead of being the cloth of kings, cotton
is the king of cloth.
rioh and poor.

It is used the whole world over, by

Sometimes it is made into cloth so fine that

it oan hardly be told from silk.

And it may be made so thiok

and heavy that it is mistaken for wool.

If cotton should sUd-

denly be taken out of the world, we should have a hard time
finding enough material to make our olothing."
ttlf we should go to a cotton field, piok a handful of
ootton from the boll, and pull it loose from the seeds we
should see that it is made up of very fine, silky, hair-like

I
1

fibers.

These fibers are usually less than an inch long,

though they may be as much as two inohesin length.

If we lay

two of these fibers together and twist them, they will stick
together and form a thread.

It was easy enough for the old

settlers to make the fibers ready to spin, the tiny brown seeds
stuok so tightly to the fluffy fiber.

Think of having to pick

out all the seeds by hand, one by one, before you oould begin
to make thread.
:1·1:'
'I

'\

That was just what had to be done.

It usually

took a man a whole day to pick the seed from a pound of cotton
fiber or lint."
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COAL
There are but seven indexed referenoes dealing with ooal
whioh are streWn through 244 pages of the text from page 96 to
page 340 •

. !!2!!

.Q.Q!!

.~

made.

"Do you wonder how these great beds

of coal,whioh furnish us with heat, light, and power were made?
IIi a.far·off time before there were any people on the earth, this

region was very warm and damp, just right for plants and trees
to grow.

Ferns were as tall as the trees, and trees themselves

grew to great sizes.

In the oourse of time, the land on whioh

these vast forests had grown began to sink, and water flowed
into the low plaoes and washed over the plants and trees.
Thousands of years rol1ed·on, the plants and trees beneath the
water had beoome entirely oovered with soil, and the land began
.slowly to rise.

The water drained off and forests grew onoe more.

Then again the land sank.

This happened again and again until

there were several layers of trees and soil."

,

J
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"As the layers were pressed down under. the water and
soil, the air was kept out.

After many thousands of years the

great weight and lack of air changed the drowned trees and
plants into the coal we now know.

That is why coal is always

found in layers, with beds of clay and rock between them.
The shapes of tree roots and the marks of ferns which are often
found in the coal prove the truth of this wonderful story."
MANUFACTURING

:I
.I

i

The index shows there are nine references on manufacturing
which are scattered across 214 pages of the text or from page
56 to page '270.

Paper-making.
now has large forests.

"Maine is the only New England state that
These are mostly spruce, and it may-be a

surprise.to you to learn that from these spruce trees most of
our paper is made.

Maine not only has the spruce forests, but

it also has swift streams that supply waterpower for running
the machinery of the paper mills."
"When the logs for making paper reach the mill, the bark
is taken off, and they are cut into blocks.
then ground up by great crushers.

These blocks are

This finely ground wood is

soaked first in acid and then in water until it becomes a pasty
wood pulp (Fig. 81).

The pasty mixture is next passed between

hot rollers which dry it and roll it out thin into paper.
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The paper is then made into sheets, or done up in rolls, and
shipped to the print shops

o~

the big cities."

"Our forests are being used up rapidly for paper-making.
One great mill on the coast of Maine owns its own spruce forest
in the northern part of Maine and makes more than 300 tons of
paper every twenty-four hours.

It is said that it takes a

small forest to print the Sunday edition of a great

newsp~per.

So we need to save our forests, do we not?"
"In this region there are also fine forests of hardwoods--birch, hickory, and maple.

The wood from these trees

1s used to make tooth-picks, baskets, clothespins, hammerhandles, and other small articles (Fig. 83).."
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 8

COTTON
"Where cotton came from" is the heading for this section,
but the author soon leaves the

subj~ct

and gives a fine story

about "beautiful fabrics," and "delicate colors," and how one
man had said that "cotton came from little lambs that grew in
pods on trees."

These facts

~re

not the pertinent facts that

the pupil is expected to have presented to him.

The pupils are

not going to be as much concerned about where calico and muslin
get their names, as they are about how cotton and cotton cloth
may affect their own economic standard of living.

Columbus

never marked on any of his maps where he thought he was going
to find cotton cloth, for his motivation was far different to that.
In the third paragraph he enters into a long discussion
on cotton cloth, and states that, "Nowadays, instead of being
the cloth of kings, cotton is the kind of cloth."

High school

seniors should be able to understand this statement and appreciate it, but in the case of

f~h

and sixth grade pupils it

would not have any motivating power.
The fourth paragraph is a description of the "fine, silky,
hair-like fibers," then the author stat1es, "It was easy enough
for the old settlers to make the fibers into cotton thread, but
it was hard for them to get the fibers ready to spin, the tiny
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brown seeds stuck so tightly to the fluffy fiber."

There is

nothing in this whole paragraph that refers to the sUbject,
"Where cotton came from."

This is all extraneous so far as

the sUbject is concerned, and the facts relative to it.
In the last paragraph, there is an entirely different
view of things, it informs the pupil that the "War of Independence" so affected the economic standards of the people that,
"women did more spinning.than ever before.

Prizes were offered

for the best work, and many of the women spun and wove from
morning till night."

Granting that all this is true, what is

there in it that would aid the pupil to learn "Where cotton
came from?". The essential and pertinent facts have been
left out of this section on cotton, and it is only a large
number of common facts which have little relation to each other
~d

less to the general sUbject.

This section is not logically

presented, and it is not arranged to meet the psychological
standard for such matter, as it is over the heads of the pupils
for whom it is intended.
COAL
In this section treating of coal, the author has a
better sort of article on "How coal was made."

He has given

some of. the more p.ertinent facts, geologically referring to
the formation of coal.

The seven direct references to coal
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in this text are scattered across two hundred and forty-four
pages of text material.

While this section has some historical

setting, it is also descriptive geography, and does not carry
much real information.

MANUFACTURING
The author, in describing the process of paper making,
has not included the historical development of the paper industry.

There is a great amount of interesting matter that

could be used to fine advantage in explaining this process.
He begins his study with the spruce forests in Maine.

The

statement concerning the making of paper in Maine might lead
the pupil to think that all of the paper that is made is
made from spruce wood.

He does not state that a large amount

of paper is made from rags and straw.
The last paragraph is a complete break with the rest
of the section, and introduces lines of manufacturing other
~han

that of paper

makinK~

He introduces the manufacture of

"tooth-picks, baskets, hammer-handles, clothespins, and other
small articles."

The pupil would not see any relation existing

between paper making and the fabrioation of these other articles
from wood, for in.fact there is no relation existing except
that each industry uses up the present supply of forest wood.
As a result the pupil \rill have but a hazy idea about paper
making with a poor concept of any other matter.

142
TEXT 9

COTTON
There are seventeen indexed referenoes relating to
ootton whioh are scattered across 181 pages, or from page 39
to page 220.
The battle with

~

weeds.

"All summer long this battle

with the weeds must be kept up because the warm weather, the
damp air, and the frequent rains make weeds grow as fast as
ootton plants, or even faster.

If the weeds are allowed to

grow, the ootton plants will have their food taken away then
and be smothered. n
"In late summer a cotton field is beautiful indeed.
Large pinkish white blossoms appear on the dark green plants.
Still the plows and hoes are bUsy keeping out the weeds.

The

blossoms fall, and in their place is a little pod called a
boll (pronounced bowl).

This is the fruit of the cotton plant.

At the end of the summer, or at the beginning of autumn, the
bolls begin to burst open, showing the white cotton.
time to begin picking the cotton.

It is

The farmer now wants bright, .

sunny days, because a heavy rain may knock the cotton out of
the bolls and beat it into the earth, or spoil some of the
crop."
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COAL
The index shows eighteen references on coal which are
strewn from page 12 to page 281, or over 269 pages.
Ho~ ~

is made.

"Long ago, long before the glaciers

came, millions of years before the glaciers came, the place
where the Appalachian plateau now stands was low, level ground,
and the climate was rainy.

As most of the land was level, the

heavy rain made it into great swamps.
these swamps.

Many plants grew in

Some of the plants were trees, some were ferns,

many were only moss.

The moss grew and died and grew again,

and the trees dropped their leaves, their bark, their seeds,
and finally their trunks into the water of the bog.

The

water and the acids in the water of the bog kept all this
matter from rotting.

Year after year, the bog was built higher

and higher, and became a brownish mass whioh we call peat."
"You can find peat bogs in many parts of the world.
There are many in the great northern forests of Canada, where
they are oalled muskegs."
"There are some in New England and in all the countries
of northern Europe.
burn.

If you take peat out and dry it, it will

Millions of people in Europe do their cooking and heat

their houses with dried peat which they gather each summer from
the bogs.

Some of these bogs might become ooal some day, for

all the coal 'in the world was made by peat bogs that were
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oovered up with sand, mud, and sea shells.

Often the sand,

mud, and seashells lay there so long that they turned into
sandstone, or shale rook, and limestone.
long time to make ooal.

It has taken a very

If the layers of rooks and the layers

of ooal lie flat the ooal is soft and is oalled bituminous.
If the rooks have been bent and twisted, the coal is usually
hard.

Hard ooal is oalled anthraoite, and the mining of an-

thracite is a great industry in northwestern Pennsylvania.
About 70,000,000 tons of anthracite'a year is mined in the
eastern part of the state, and 122,000,000 tons of bituminous
ooal in the western part of the state.

Indeed, we might say

that coal has made the oities of Scranton, Wilkes-Barre,
Pittsburgh, Shamokin, and many other smaller towns on or near
the 500 square miles of land that have anthracite under them."
MANUFACTURING
This text has thirteen indexed references relating to
manufacturing whioh are scattered throughout 374 pages of
sUbject matter or from page 2 to page 376 in the text.
Cotton

~.woolen

goods.

"The people who live in the

valleys of the Merrimack River are busy making cloth.

At

Lawrence and Loweil in Massachusettes, and Mashua and. Manchester
in New Hampshire, are high waterfalls which furnish enormous
power.

In these cities the factories are so large that you are
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amazed-at their size.

The people here know little about work-

ing leather or metals, but they know all about making cotton
and woolen yard, and cotton and wo<!>len cloth."
"In the towns of the valley of the l!Ierrimack thousands
of spinners stand before long spinning machines.

Each machine

is spinning hundreds of threads and winding each thread on a
bobbin ready for weaving.

Other thousands of workers, called

weavers, are eaoh watching ten or a dozen noisy looms that work
qUite by themselves.

If one of the hundreds of threads on a

machine breaks, the whole machine stops.

Then the weaver

quickly ties the broken thread and starts the machine to making
cloth again.

A single company at Manchester, New Hampshire,

can turn out 300 miles of cotton oloth in a day."
Seacoast towns, led by New Bedford and Fall River,
Massachusettes, were once busy with the whaling industry, because whale fishermen outfitted their ships there and brought
their cargoes to these ports.

But whaling has become a small

business since the kerosene lamp, gaslight, and electric light
have come.

Also the whalers have killed whales faster than

they could be born and grow big.

Now the people of these

towns are busy in cotton mills, the machinery of which is driven
by coal brought by sea from Philadelphia, New York, Baltimore,
and Norfolk."
"Another great cotton-manufacturing town is
Rhode

Island~

Fav~ucket,

Waterpower from the Blackstone River helped this
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industry to get a start as did the boats which go up the river
between Pawtucket and Providence and Fall River.

The chief

cotton-manufacturing towns of New England are New Bedford,
Fall River, Pawtucket, Lawrence, and Lowell."
"Some cities specialize in woolen rather than in cotton
cloth.

Lawrence and Providence are the two leading cities that

do this, and Danbury, Connecticut, makes Australian rabbits'
fur into felt hats."
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 9
COTTON
This author begins the section on ootton by noting one
of the worst enemies of the young cotton plants, namely weeds.
After this first paragraph he proceeds to give a beautiful
description of a cotton field.

He states, "In late summer a

cotton field is beautiful indeed.

Large pinkish white flowers

appear on the dark green plants."

Then he uses the remainder

of the paragraph to describe the development of the ootton
bloom.

He does not enter into any sort of historical discussion,

in this section, to give the pupil a better concept of cotton.
The pertinent facts are not presented that a proper appreciation
may result, or a socialized personality developed.
COAL
This text is one of two studied in which the author has
given a short historical sketch of ooal, but at that it is only
a sketch of the hard coal fields.
The most of the information in this section is about the
peat bogs of the United States, and the muskegs of Canada.

He

turned aside to tell the pupil that, "often the sand, mUd, and
sea shells lay there so long that they turned into sandstone,
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shale-rock, and limestone."

The pupils are not going to be

nearly so interested in the millions of coal mined as they are
in the implications growing out of the coal industry.

They

would be socially motivated if they were told how these hard coal
miners have had to live, how they often go hungry to bed and their
families are forced to live in dirt and squalor.

Geography has

a very definite social front and if the pupils do not see and
evaluate it as it effects them then they have not had that sort
of conditioning·which builds solid characters.
MANUFACTURING
The author has doubled in this section by discussing the
manufacture of both cotton and woolen goods.

In doing so he has

not presented the pertinent facts of either.

The industrial

development of cotton is quite different from sheep raising and
the woolen industry.
He presents a word picture of the size of the water falls,
the textile factories, and the spinning machines, which will
fail to motivate the pupil for better thinking.
In the last part of the section he manifests a little
interest in the whaling industry, and states, "But whaling has
become a small business since the kerosene lamp, gaslight, and
electricity have come.

Also, the whalers killed whales faster

than they could be born and grow big."

A1'al.r in this statement
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there is nothing that would tend toward developing good character.
This is only extraneous and out of place and setting.

At least

what could the statement add to the manufacture of cotton and
woolen goods?
Near the close of the article he states that •• ~ ••
Danbury, Connecticut, makes Australian rabbit's fur into felt
hats."

This is another place where extraneous matter is entirely

too freely used, which should never happen in a text of this
sort.

,

"
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TEXT 10
COTTON
The index of this, text shows thirty-six references relating to cotton scattered across 279 pages or from page 25
to page 304.
Cotton.

"Cotton, the white gold of the Southern states,

is grown in all four of the West South Central States."
"Cotton is always grown to sell, it is the southern
farmer's money crop.

It needs three things in order to grow

well, (1) fertile soil, (2) 200 frost-free days, (3) at least
20 inches of rainfall.
these needs.

~~ny sections in these states meet all

(See map, page 82, showing the cotton belt, and

map on page 129 showing where the most cotton is grown.?
grows mQre cotton than any other state.

Texas

The rich, dark, black-

waxy soils in eastern Texas are especially good, as are the
fertile lowlands along the Mississippi."
"Cotton in planted and cultivated by machines pulled by
tractors, mUles, or horses.

The mules stand the climate of the

Cotton Belt better than horses.

Negroes do much of the labor

in the cotton fields, and, in the state of Texas, large numbers
of Mexicans are employed.

Cotton is picked by hand,for cotton

bolls do not all ripen at one time, and the pickers have to
choose those which are ripe.

Cotton-picking machines have been

invented, but they are likely to injure the unripe bolls. tf
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t1When the fluffy white cotton is first picked, it contains
a great many seeds which.stick tightly to the fiber.
these seeds removed it is taken to the cotton gin.

To have
This interes-

ting machine was invented by a young Yale student, Eli Whitney,
who, in 1793 was a tutor on the plantation of Mrs. Nathaniel
Green, widow of the famous Revolutionary general.

One day

Whitney noticed some carpenters trying to make a new window
in the press

~here

the cotton was stored.

But Whitney noticed

that although the cotton fibers could be pulled through the
crack that the saw had made, the cotton seed could not.

From

this fact came the idea of the cotton gin, which was able to do
more work in one day than a hundred negroes before this could
do by hand.

After the cotton is ginned, the fiber is pressed

into large bales of about 600 pounds, covered with coarse
cloth called burlap, and bound with iron hoops.

The cotton is

then ready to be sent to the large warehouses where it is
stored until ,sold.

There are few cotton mills in the West,

South Central States, so most of the cotton goes to other states
or foreign countries.

Houston is the leading port for shipping

cotton and New Orleans leads in Louisiana.

A large amount is

shipped by rail."
"The cotton seeds are pressed to- take out the oil, which
is refined and used in place of olive oil, lard, and butter.
The meal or cake that is left makes fine food for dairy cattle."
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COAL
The thirty-eight indexed references on coal show them
to be strewn from page 12, to page 305, or across 294 pages.
Coal mining.

"As the mountains of the western states

have stored up metal treasures, so the highlands of Kentucky,
Tennessee, and Alabama have stored up
comes coal.

fuel~treasures.

First

The coal in these states is in layers which lie

very nearly horizontal or level.

Where streams cutting through

the rocks have exposed the coal in the sides of the valleys,
the mine is started where the coal outcrops and works farther
and farther back into the earth.

This is called drift mining.

The ooal is hauled out in little cars, which run down the sides

ot the valleys, and dumped into buildings called tipples, built
right out over the tailroads whioh usually run along the bottoms
of the valleys.

The cars are run by wire cables so arranged

that the weight of the loaded car going down on one track pUlls
the empty car on the other track back up the hill to the mine
opening.

In some places, away from these valleys, shafts are

sunk to the coal veins and the coal lifted out through the
shafts.

The coal mined in these states is soft or bituminous

coal and much of it is used for making coke.

Coal mining is

a big industry in Alabama and Kentuoky which ship a large part
of their output to other states.

Tucked away out of sight in

the beautifully forested hills of eastern Kentucky, there is said
to be enough coal to supply the world for several hundred years."
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"Derricks scattered through the hills of Kentucky reveal
another of the state's valuable fuels, oil.

In addition, there

is natural gas l which is always found in connection with oil."
MANUFACTURING
This text has thirty-five indexed references on the sublj.ect
of manufacturing which are scattered across 292 pages or from
page 14 to page 306.
I

Forests and

1umberin~.

"Many different kinds of lumber

are produced in the East South Central States.

In Alabama and

Mississippi the leading lumber tree is the yellow or southern
pine •.

~o

much of this comes from these two states that they

rank among our leading lumbering states.

Of the several kinds

of yellow pine one of the best known is the longleaf.

Large

stand.s,of this occur in these southern forests, where the long
straight trunks are fine for making boards and telegraph poles.
Manufacturing turpentine and resin from the sap is another important industry in Alabama and Mississippi, the pine trees may
be used for this purpose for several years before they are cut
for lumber."
"On the lowlands along the Mississippi, red gum trees
furnish a wood used for veneer.

By veneer is meant a thin

board which is glued solid to another board.

Seats and backs

of chairs are often made of thin boards glued together with the
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\ ANALYSIS OF THE SUBJECT MATTER FOUND IN
TEXT

10

COTTON
Cotton is here introduced as the "white gold of the Southern States."

It is a regional presentation and not topical, and

as such the author has not given any of the historical background
which is so necessary if the pupil that is studying the subject
is to have the proper sort of ooncept about the sUbject.

There

is no mention of how this great crop has influenced the historical past of the United States, how now it is affecting the
"Share clroppers" and many other great industries of our nation.
It is the "white money crop" of these states but at the same
time, it is also the crop of the "peons" of the same climatic
and geographic region, and the peons are both white and colored
folk.

It is also true that the essential and pertinent facts

are not included in this material, hence it is only a compilation
of general information for the pupil to remember for the examination day.
Pupils are not very apt to be interested in "200 frost
free days, 20 inches of rainfall," but they will be interested
in a living life story of the misery, squalor, hopes, and fears
of these folk, young and old, who are eking out a living
raising cotton.

The author states further that, "The mules

stand the climate of the Cotton Belt better than horses."
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Pupils are not ooncerned about such small matters, and at any
time there is nothing in the statement that will serve to
enthuse or motivate the pupil to think through our presentday economic cloud.
There is a short sketch concerning the invention of the
cotton gin by Eli Whitney, in 1793, but there are no implications
that would give pupils the long look at such events, since this
sort of thinking must be achieved.
After the author had finished the first part of this
section, he concluded by adding a last paragraph which introduces two new unfinished concepts, substitutes for olive oil,
lard, and butter, the second that of meal cake as food for
dairy cattle.

These are only by-products of cotton, and should

be treated under manufacturing.

COAL
The author has given a splendid picture of the coal
mining industry.

He has not given any of the historical data

concerning this industry, neither has he entered into any of the
economic aspects of the SUbject.

There is no mention of the

misery, and blasted hopes of many of these miners, nor of the
sordid homes in which they live, and the

t1

a l uminum moneytl

many are paid off with in order to force them to trade at the
company store, where their wages have been spent a month in
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advance.

Such material would not serve to motivate and emotional-

ize the pupil's thinking and actions, and give correct attitudes
toward other folk.
In the last paragraph the author states that, "Derricks
scattered through the hills of Kentucky reveal another of the
states valuable fueld, oil.

In addition, there is natural gas,

which is nearly always found in connection with oil"

Here are

two new concepts which are entirely out of order as to time and
place.

These two fields of industry are separate and apart from

that of coal mining, and must be treated as such if the right
concept of either is to be had.

This whole section has ho

logical sequence, nor is it psychologically arranged for the
pupils.

As such it does not meet the present need for better

sUbject matter.

MANUFACTURING
This material dealing with the subject of manufacturing

is another long list of important facts which will be forgot.
The material presents a good word picture of the forests and
lumbering, but there are no well developed concepts in the whole
presentation.

The fine historical background for this sUbject

matter would aid the pupil to appreciate this great industrial
program, but as it now stands there is little for inspiration
in this material.
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The turpentine and resin industry are apart from that of
the lumbering industry.

The implications in each case are

entirely different, and to mix them for study only adds to the
present confusion.
The manufacturing of veneer furniture is another outside
issue that has no place with this sUbject matter, but nevertheless
we have it as an adjunct to forests and lumbering, yet without
objective.

In the last paragraph is another word picture of

the forests of the Appalachian Highlands, Kentucky, Tennessee,
Alabama, and Mississippi.

Such sUbject matter cannot give

concepts that will have permanency or value, neither will it
create an atmosphere of enthusiasm whereby the pupil will be
moved toward saner thinking and acting.
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CHAPTER IV
SOURCES AND OB.JECTIVES CHOSEN FOR THE
EVALUATION OF THE HISTORIES

The sources for these objectives are those that are
believed to be the best authorities dealing with such matters.
This research shows that there are not nearly so many authorities
dealing with history objectives and ,aims as there are authorities
dealing with geography objectives and aims.
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OBJECTIVES FOR HISTORY TEACHERS28
1.

To know that the first great civilizations began in the
Tigris-Euphrates and Nile river valleys in the land of Egypt
of Babylonia, while Europe and America were still peopled
by

2.

savages.

To understand that the Nile River made farming possible to
Egypt, and thus made the country the cradle of civilization.

3.

To appreciate the fact that archeologists and translators
have helped us learn of this great civilization.

4.

To appreciate the fact that our life today is more learned,
efficient, and prosperous because of the contributions of
the first civilizations.

28Baltimore Course of Study, "History Course of Study
for Grades Five and Six."

161

OBJECTIVES OF HISTORy29
1.

To provide thorough experiences for the child's growth in
the power to interpret and understand the physical and
social world in whioh he lives.

2.

To provide through experiences for the child's growth in
the .power to think clearly and independently.

3.

To provide through experiences for growth in such ideals,
attitudes, standards, and habits as will make participation
in group life increasingly wholesome and rich both to himself and for the group.

4.

To provide for experiences through which the child may
grow in his desire to live creatively.

29Ann Arbor Board of Education,Social Studies in the
Elementary Schools of Ann Arbor~ (Published by Board or-Education, Ann Arbor, Michigan, 1929.)

162

PURPOSES OF SOCIAL STUDIES30
1.

To give pupils the truest and most

rea~istic

knowledge that

is possible of the community, state, nation, .and world in
which they are to live and make their way.
2.

To prepare pupils for promoting a wiser and more effective
cooperation among regions, areas, individuals, groups,
communities, and nations.

3.

To develop character to give pupils a love of truth, an
appreciation of the beautiful, a bent toward good, and a
will and desire to use knowledge for beneficient social
ends.

4.

To train pupils in the intellectual processes and indispensible to the functioning of society-Acquisition of knowledge,
skill in use of knowledge, skill in selecting and certifying
facts, skill in exploring and stating social issues, and
skill in discussing and weighing them.

300 epartment

of Superintendance, Fourteenth Yearbook, 1936.

163
AIMS OF TEACHING HISTORY31
1.

To give the pupil a clear idea of the chief events in the
history of the

.~erican

nation and to train him to use this

historical knowledge 'to interpret present day conditions.
2.

To bring to the attention of the pupil those factors in the
industrial and social development of the United States,
which have brought about existing social, economic, and
political problems.

3.

To give the pupil an intelligent appreciation of the place
in the world which our national community has held from
time to time.

4.

To give the pupil an appreciation of the importance of
leadership in community progress.

,

:I.

.~

3lCommonwealthof Pennsylvania Department of Education,
One-Teacher Elementary Schools Handbook of Organization and
~rse'Q! Study, (Department of Education, Harrisburg, Pa:}
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GENERAL AIMS OF HISTORy32
1.

To help pupils gain a knowledge and understanding of the
past which will lead them to interpret better the society
in which they live today.

2.

To help pupils learn how to evaluate contributions of past
ages in order that the best of these contributions may be
preserved.

3.

To help them understand geographic principles, and the
effect physical environment has had upon man's programs,
and to see how man's achievements have been affected by
his availability to sources to help him recognize his
ability to understand and use his physical world.

4.

To help pupils to trace the operation of cause and effect
in the determination of social change and in shaping of
the destinies of peoples and nations.

5.

To help pupils gain historic information and understanding
and practice

o~

citizenship and to gain geographic insights

which will enable them to work consciously, and early
appropiate to their ages, toward bringing about improved
social conditions and
the development of tolerance and
,
good will toward peoples of the world.
32The Social"Studies Group, Handbook'of Rural Elementary
Schools Bulletin"No. 2 Social Studies Group,-rPress New York
State Un{versity.r- -
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HIS~ORY OBJECTIVES FOR SOCIAL STUDIES33

1.

To contribute to the development of a sensitive social and
civic consciousness.

2~

To assist each pupil to become aware of personal social
representation and responsibilities.

3.

To emphasize the desireability of understanding the nature,
purpose, and trends of social groups and how best to cooperate
with them for the general welfare.

4.

To encourage individuals to participate in a desireable way
as a member of social groups.

s.

To study contemporary social problems as to their probably
causes~ effects, and possible solutions.

6.

To promote an understanding of the nature of the rights,
duties, and probable privileges of members in social
groups.

7.

To develop a spirit of altruism and understanding, which
shall overcome unhappy provincialism and enhance an understanding spirit of cooperation •

.3j,c~;de B. Moore, Ph. D. & Lillian A. Wilcox, Ph. D.,
The Teaching of Geography, (American Book Company, New York,
New York,l9327')
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CHIEF OBJECTIVES OF HISTORY STUDy34

1.

To get pupils to think properly after the method adapted
in this particular line of work.

2.

To bring boys and girls to some knowledge of their environment, and to fit them to become intelligent citizens.

3.

History cultivates the jUdgment by aiding the pupil to
see the relation between cause and effect, as cause and
effect appear in human affairs.

4.

The study of history not only in acquiring facts, but in
arranging and systematizing them and in putting forth individual product.

5.

History is also helpful in developing what is sometimes.
called the scientific habit of mind and thought.

6.

By a stUdy of history the pupil acquires a knowledge of
and gratification in his after life.

7.

To create the real past and make it live again, the pupil's
imagination is at once quickened, strengthened, and disciplined.

~

Report Of the Committee of Seven, ~ Study of History
Schools, pp. 20-26.
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OBJECTIVES OF:JiISTORY. TEACHING3 5

1.

A training of the jUdgment in showing that effeots follow
oertain oauses, and· in tea,Qhing oertain truths of government.

3.

To develop an appreoiation of the worth of moral oourage,
self-saorifioe~

patriotism, self-relianoe, and perseveranoe.

35 .. . '
.... /. .. ,. 'fnd,ianapol,is Sohool Board; Course of ~tu~l
and Histo~z ~ Elementary Sohools, 1913, pp. -1.

!!!.

Geography:
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HISTORICAL OBJECTIVES 36

1.

First, no attempt should be made to fill the minds of the
pupils with meaningless statements of all the facts and
dates, either systematically arranged and tabulated, or
disconnected and unassociated.

2.

Second, the pupils should get a notion of development and
progress in the human world in which they are a part.

4.

Fourth, the children must get a general understanding and
appreciation of our own country's history.

5.

And

f~nally,

the pupils should learn that while we have

been developing in our ovm marvelous way, the other countries
of the world have kept on making history too.

)6James A. Wilgus, "The Teaching of History in Elementary
Schools,'"The History Teacher's Magazine, Vol. 6, November, 1915,
~p. 290-93.
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AIMS OF TEACHING HISTORy.)7
1.

We want to understand the present.

2.

We want to understand ourselves in the ommnunity and in
the nation.

3.

We want to understand Amerioan ideals. and American institutions.

4.

We want to be made efficient Americans of the twentieth

;1

.~

century.

~l

,II

iJ

i·

5. We want, also. to be made efficient partners in the grand
enterprise of cooperating with the rest of the human race.

37Jo1nt Session of Association of History Teaohers of
the Middle States. and Maryland. and the American Historical
Society, The History Teacherts Magazine. Volume 9. February 1915,
Philadelphia, Pennsylvania. December 29.
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Allffi OF HISTORY TEACHING3 8
1.

The value of history in school is to induce a certain habit
of mind.

4.

School history is an introduction to the field ofhtiman
nature, but only in a limited way.

5.

The training of jUdgment can be tentatively begun.

6. A memory of historical facts gives richness to personal life.
7. The creation of a permanent interest in the sUbject.

38Frances Consitt, The Value of Films in Teaching History,
(G. Bell & Sons, London, Ltd:T pp. 13-19.
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HISTORY AIMS39
1.

The general purpose may be taken to be to fit individuals
to live well, both individually and in cooperation.

2.

To train the mind to take an intelligent view of the problems dealt with by previous generations and of those which
the present generation must meet with in actual life.

3.

The particular aim or purpose of history as a medium of
education is, we are repeatedly informed, to prepare for
citizenship.

39H• L. Harris, The Teaohing ot Histo!Y in seoondar~
Schools, (89 Castelereagh Street, Sydney, Austra!ia, 1930.
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REASONS FOR TEACHING HISTORy40
1.

First, the instrumental studies are those that are used in
carrying on other studies and in other similar mental work.

3.

Thirdly, the disciplinary studies exercise and so develop
or strengthen the mental powers.

4.

Fourthly, culture is the slowly maturing fruit of a silent
feeding the soul upon nourishing ideas.

4 0B. A. Hinsdale, How to Study and Teach History,
(D. Appleton & Company, New York, New York1, pp. 2-3.
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AIMS FOR SCHOOL HISTORy41
1.

To arouse the class to realize in mental picture the action,
scene, and character presented by the sUbject chosen.

2.

The second chief function in the disciplinary use of history
is that of introducing the grasping mind to reflection
upon cause and effect in human affairs, in other words, that
of training the reasoning faculty.

3.

The third element of intellectual capacity which history
brings into exercise is that of jUdgment.

41F. W. Maitland, Essays On ~.Teaching 2! History,
(Cambridge University Fress , Ave Marie Lane, 50 Wellington
Street. )
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HISTORICAL OBJECTlVES42
1.

To raise social intelligence so that individuals may function
more effectively in the creation of an ever-improving social
order.

2.

To develop such habits, skills, and attitudes as may be
essential to effective social functioning.

3.

To create a will to helpful participation in community life.

42Milo L.Whitaker, "Objectives in the Social Studies,"
Social Education, Volume 1, December, 1937.
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HISTORY AIMS43
1.

First, it leads us to realize the connection between us and
all that is past.

2.

We.are the heirs of all ages.

Secondly, it develops the social sense through an increased
realization of the future effect on the community of
actions which appear to have no grave present consequences.

3.

Thirdly, a similar elacticity was found to be possible in
British institutions.

43R. L. Archer, L. V. D. Arven & A. E. Chapman. Teaching
of History in the Elementary Schools, (A. & C. Black, Ltd.,
4, 5, & 6 SOho Square, London) 1916.
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DEFINITE AIMS OF HISTORy44
1.

First, it must appeal to the heroic and dramatic element
which is strongly developed in the child of the fifth and
sixth grades.

2.

Secondly, it should through the medium of story, bring out
the character of some special period or the life of some
particular epoch.

3.

Thirdly, the biography used should have some chronological
sequence or some definite developing idea or unifying
thought.

4.

Fourthly, sixth-grade biography should prepare the way for
the connected textbook study of history in the higher elementary grades.

44calvin Noyes Kendall & Florence Elizabeth Stryker,'
History in the Elementar Sohool, (Houghton Mifflin Company,
New York-;New York, 1918

r
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COMMON AIMS OF HISTORY TEACHING45
1.

To discipline the imagination, the memory, the jUdgment.

2.

To teach the nature of historical evidence and fix the
habit of weighing historical evidence.

3.

To give training in the use of tools.

4.

To furnish entertainment.

5.

To set up for conscious imitation ideals of conduct, of
patriotism, of social service.

6.

To inoulcate practical knowledge that can be turned to
account in the daily concerns of life.

7.

To cultivate a discriminating taste for historical reading.

8.

To enrich the humanity of the pupil, enlarge his vision,
incline him to charitable views of his neighbors, give him
a love for truth, in general, an intelligent, well-disposed
citizen of the world as it is by making him a citizen of
the ages.

45Henry Johnson, Teaching of History, (The Macmillan
Company, New York, New York, 1921)
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EDUCATIONAL VALUES OF
HISTORy46

1.

Observation, or the ability to take note of the details
of an object or situation.

2.

Attention, or the ability to concentrate the mind upon the
subject, event, or process under consideration.

3.

Perception, or the ability to interpret a present situation
by organized earlier experiences.

4.

Analysis, or the ability to interpret an

in~egrity

into its

constituent parts.

5.

Comparison, or the ability to bring different elements into
common view.

6.

Discrimination, or the ability to select essentials.

7.

Imagination, or the ability to construct mental pictures.

8.

Conception, or the ability to formulate general notions.

9.

Association, or the ability to relate mental contents and
processes.

10.

JUdgment, or the ability to formulate conclusions respecting
two or more precepts or concepts.

~

46C• O. Davis, ttRealizable Educational Values'of History,"
History Teacher's Magazine, Volume 6, June, 1915, pp. 166.
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11.

Reason, or the ability to formulate a series of connected
jUdgements.

12.

Memory, or the ability to recall mental contents or processes once they have passed out of consciousness.

13.

Expression in oral, written, and graphic forms.

14.

Resourcefulness, or the power to meet a situation and to
adopt means and ends.
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AIMS IN SOCIAL STUDy47

f

1.

To develop the right attitude toward physical health.

2.

To develop an understanding of cooperation in the social

I

order.

3.

The development of a sincere and intelligent type of
patriotism.

4.

An understanding of the past and present eXisting institutions.

5.

To give training in scientific procedure, applying it, of
course, in the handling of material in the social studies.

6.

The creation of a broader sympathy with other nations,
ideals, folklore.

7.

The development of higher moral standards, individual and
national.

47John Schwartz, Social· Studies in the Elementary School,
{Prentioe Hall, Inc., New York, NewYork'T 1938.
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LAWS IN SOCIAL
1.

The law of continuity.

STUDY

48

The law of continuity of history

is not merely a fact, it is a law.
2.

The law of impermanence.

The fall of empires is one of the

most familiar historic phenomena.

3.

The law of interdependence.

No part of the hQman race has

really progressed by the injury of another.

4.

The law of democracy.

Historical study seems to show a

movement in the direction of democratic control of the processes of life in society, economic, and politioal.

5.

The law of free consent.

History seems to show that those

who do not recognize the need of free consent move toward
danger.

6.

The law of moral progress.

Obscurely and slowly, yet visibly

and measurably, moral influences in human affairs have beoome stronger and more widely extended than material influences.

48Edward Dawson, Teachin6 the Social-Studies, fThe
Maomillan Company, New York, New York) 1928, pp. 5-15.
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186

6.

TABLE VIII
HISTORY OBJECTIVES

1.

2.

3.

4.

5.

1

0

0

000

1. To know that the first great civilizations began in the Tigris-Euphrates
and Nile River valleys in the land of
Babylonia, while Europe and America
were ,still peopled by savages.

1

o

o

o

o

o

2. To appreciate the fact that archeologists and translators have helped us
to learn of this great civilization.

1

o

o

o

o

o

3. To appreciate the fact that our life
today is more learned, effioient, and
prosperous because of the contributions

;
I

of the first civilizations.

o

1

o

o

o

1

4. To provide through experiences for the
child's grovnh in the power to inter-

l

pret and understand the physical and
social world in which he lives.

o

1

1

o

o

1

5. To provide through experiences for the
child's growth in the power to think
clearly and independently.

o

1

1

1

o

1

6. To provide through experiences for growtl'
in such ideals, attitudes, standards,
and habits as will make participation
fn, group Iff'e. increasingly wholesome
and rich to himself and for the group.

18)

186

TABLE VIII
HISTORY OBJECTIVES

7.

8.

9. 10. 11. 12.

1

1

o

o

o

1

1. To know that the first great civilizations began in the Tigris-Euphrates
and Nile River valleys in the land of

I

Babylonia, while Europe and America

I

I

were still peopled by savages.

o

o

o

o

o

o

2. To appreciate the fact that archeologists and translators have helped us

.

to learn of this great civilization.

o

o

1

o

o

o

3. To appreciate the fact that our life
today is more learned, efficient, and
prosperous because of the contributions
of the first civilizations.

o

o

o

1

o

1

4. To provide through experiences for the
child's gro\rth in the power to interpret and understand the physical and
social world in which he lives.

1

o

1

1

1

1

o

o

o

1

1

1

in, group Iff'e increasingly wholesome

and rich to himself and for the group.

18.4

186

13. 14. 15. 16. 17. 18.

TABLE VIII
HISTORY OBJECTIVES

o

o

o

1

o

1

1. To know that the first great civilizations began in the Tigris-Euphrates
and Nile River valleys in the land of
Babylonia, while Europe and America
were $till peopled by savages.

o

o

o

o

o

o

2. To appreciate the fact that archeologists and translators have helped us
to learn of this great civilization.

o

o

o

1

o

o

3. To appreciate the fact that our life
today is more learned, efficient, and
prosperous because of the contributions
of the first civilizations.

1

o

1

o

1

o

4. To provide through experiences for the
child's gro\nh in the power to interpret and understand the physical and
social world in which he lives.

o

1

1

o

o

o

1

1

1

o

o

o

in' group- Itte. increasingly wholesome
and rich to himself and for the group.

18·5

186

19. 20. 21. 22. 23. 24.

TABLE VIII
HISTORY OBJECTIVES

o

1

1

1. To know that the first great civili-

1

zations began in the Tigris-Euphrates
and Nile River valleys in the land of
Babylonia, while Europe and America
were still peopled by savages.

o

o

o

o

o

o
~

r-l

2. To appreciate the fact that archeologists and translators have helped us

I:l

o
...

o

o

1

1

o

~

..-f0

r-l
r-l

..-f

to learn of this great civilization •

3. To appreciate the fact that our life
today is more learned, efficient, and

tH
Q)

prosperous because of the contributions

~

as

-..:t

1

o

1

1

o

N

'dO

~

of the first civilizations.

4. To provide through experiences for the
child's growth in the power to inter-

('t'\

N

pret and understand the physical and
social world in which he lives.

1

o

o

o

5. To provide through experiences for the
child's growth in the power to think
clearly and independently.

1

1

1

1

o

o

6. To provide through experiences for

~~

in such ideals, attitudes, standards,
and habits as will make participation
fn' group

If1'~e

increasingly wholesome

and rich to himself and for the group.

186

TABLE VIII
HISTORY OBJECTIVES
1. To know that the first great civilizations began in the Tigris-Euphrates
and Nile River valleys in the land of
Babylonia, while Europe and America
were still peopled by savages.
2. To appreciate the fact that archeologists and translators have helped us

.

to learn of this great civilization.

3. To appreciate the fact that our life
today is more learned, efficient, and
prosperous because of the contributions
of the first civilizations.

4. To provide through experiences for the

I

child's

gro\~h

in the power to inter-

pret and understand the physical and
social world in which he lives.

in, group lffe. increasingly wholesome

and rich to himself and for the group.
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•
I

1.

2. 3.

o

1

1

4.

5.

$.

o

1

1

191

7. To provide for experiences through
which the child may grow in his
desire to live creatively.

o

1

1

1

1

1

8. To give pupils the truest and most
realistic knowledge that is possible
of the community, state, nation, and
world in which they are to live and
make their way.

o

1

1

1

1

1

9. To prepare pupils for promoting a
wiser and more effective cooperation
among regions, areas, individuals,
groups, communities, and nations.

o

1

1

o

1

1

10. To develop character to give pupils a

.

love of truth, an appreciation of the

I

beautiful, a bent toward good, and a
will and desire to use knowledge for
beneficient social ends.

o

1

1

o

1

o

11. To train pupils in the intellectual

prooesses indespensible t9 the functioning of society--acquisition of
knowledge, skill in the use of knowledge, skill in selecting and certifying facts, skill in exploring and
stating social issues, and skill in
discussing and weighing them.

191

18.9

13. 14. 15. 16. 17. 18.
101

0

0

0

7. To provide for experiences through
which the child may grow in his
desire to live creatively.

o

1

o

o

o

o

8. To give pupils the truest and most
realistic knowledge that is possible
of the community, state, nation, and
world in which they are to live and
make their way.

1

o

1

1

1

o

9. To prepare pupils for promoting a
wiser and more effective cooperation
among regions, areas, individuals,
groups, communities, and nations.

1

o

o

o

o

o

10. To develop character to give pupils a

.

love of truth, an appreciation of the

I

beautiful, a bent toward good, and a
will and desire to use knowledge for
beneficient social ends.
1

1

1

1

1

o

11. To train pupils in the intellectual
prooesses indespensible to the functioning of society--acquisition of

.

knowledge, skill in the use of knowledge, skill in selecting and certifying facts, skill in exploring and
stating sooial issues, and skill in
I

i:f

1

i

t

discussing and weighing them.
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191

.

19. 20. 21. 22. 23. 24.
1
0
1
0
1
0

7. To provide for experiences through
which the child may grow in his
desire to live creatively.

1

0

1

1

0

0

8. To give pupils the truest and most

realistic knowledge that is possible

:j
"

of the community, state, nation, and

'I

world in which they are to live and

I

'I
,j
i1

make their way.

P,

~l

fl

1

0

1

1

/1

0 ~O
0

I
I

...

wiser and more effective cooperation

1:1
..-t
r-I
r-I

among regions, areas, individuals,

Ci-t

groups, communities, and nations.

..-t

1

0

Q)

1

1

0

9. To pFepare pupils for promoting a

~
aj

0

-..t

10. To develop character to give pupils a

.

love of truth, an appreciation of the

N

rd

§

beautiful, a bent toward good, and a

C""\

will and desire to use knowledge for

N

beneficient social ends.
1

1

1

1

0

0

11. To train pupils in the intellectual

prooesses indespensible to. the functioning of sooiety--acquisition of

.

knowledge, skill in the use of knowledge, skill in selecting and certifying facts, skill in exploring and
stating social issues, and skill in

;\

I,

disoussing and weighing them.

191

7. To provide for experiences through
which the child may grow in his
desire to live creatively.
8. To give pupils the truest and most
realistic knowledge that is possible
of the community, state, nation, and
world in which they are to live and
make their way.

9. To prepare pupils for promoting a
wiser and more effective cooperation
among regions, areas, individuals,
groups, communities, and nations.
10. To develop character to give pupils a

.

love of truth, an appreciation of the
beautiful, a bent toward good, and a
will and desire to use knowledge for
beneficient social ends.
11. To train pupils in the intellectual
prooesses indespensible to the functioning of society--acquisition of

.

knowledge, skill in the use of knowledge, skill in selecting and certifying facts, skill in exploring and
stating,sooial issues, and skill in
disoussing and weighing them.
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011

1.

2.

4. 5. 6.'
110

196
12. To give the pupil a clear idea of the

chief events in the history of the
American nation and to train him to
use this historical knowledge to
interpret present day conditions.

o

o

o

1

1

o

13. To bring to the attention of the
pupil those factors in the industrial
and social development of the United
Stat~sJ

which have brought about

existing social, economic, and political problems.

o

o

o

1

o

0

1

14. To give the pupil an intelligent appreciation of the place in the world
which our national community has held
from time to time.

o

1

1

1

0'

1·

15. To give the pupil an appreciation of
the importance of leadership in community progress.

1

1

1

1

1

0'

16. To help pupils gain a knowledge and

understanding of the past which will

.

lead them to interpret better the
society in which they live today.
1

o

0

o

1

o

17. To help pupils learn how to evaluate
contributions of past ages in order
that the best of these contributions
may be preserved.

193

7.

8.

1

0

9. 10. 11. 12.
1
1
0
1

196
12. To give the pupil a clear idea of the

chief events in the history of the
American nation and to train him to
use this historical knowledge to
interpret present day conditions.
1

1

1

1

0

1

13. To br,ing to the attention of the

pupil those factors in the industrial
and social development of the Uni ted
States, which have brought about
existing social, economic, and political problems.
1

0

1

1

0

0

14. To give the pupil an intelligent ap-

preciation of the place in the world
which our national community has held
from time to time.
1

0

0

1

0

1

15. To give the pupil an appreciation of

the importance of leadership in community progress.
1

0

0

0

0

1

16. To help pupils gain a knowledge and

understanding of the past which will

.

lead them to interpret better the
society in which they live today.
0

1

0

0

0

0

17. To help pupils learn how to evaluate

contributions of past ages in order
that the best of these contributions
I,

may be preserved.
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13. 14. 15. 16. 17. lB.
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0
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196
12. To give the pupil a clear idea of the

chief events in the history of the
American nation and to train him to
use this historical knowledge to
interpret present day conditions.

o

o

o

o

o

o

13. To bring to the attention of the
pupil those factors in the industrial
and social development of the United
States, which have brought about
existing social, economic, and political problems.

o

o

o

o

o

o

14. To give the pupil an intelligent appreciation of the place in the world
which our national community has held
from time to time.

o

o

1

1

o

o

15. To give the pupil an appreciation of
the importance of leadership in community progress.

o

o

o

o

o

o

16. To help pupils gain a knowledge and
understanding of the past which will

.

lead them to interpret better the
society in which they live today.

o

o

o

o

o

o

17. To help pupils learn how to evaluate
contributions of past ages in order
that the best of these contributions
may be preserved.
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o 0 11 0 0

196
12. To give the pupil a clear idea of the
chief events in the history of the
American nation and to train him to
use this historical knowledge to
interpret present day conditions.

o

o

1

1

o

0

l~.

To bring to the attention of the
pupil those factors in the industrial
and social development of the United
States, which have brought about

.

existing social, eoonomic, and politi-

s:l

.,-t

o

o

o

o

o

r-I
r-I
.,-t
~

cal problems.
0

Q)

14. To give the pupil an intelligent appreciation of the place in the world

~

aj

-..t

which our national community has held

td

from time to time.

C\l

s:l

o

o

1

1

o

aj

~ 0

15. To give the pupil an appreciation of

C\l

the importance of leadership in community progress.
1

o

1

1

o

o

16. To help pupils gain a knowledge and
understanding of the past which will
lead them to interpret better the
society in which they live today.

o

o

o

o

o

o

17. To help pupils learn how to evaluate
contributions of past ages in order
that the best of these contributions
may be preserved.

196
12. To give the pupil a clear idea of the
chief events in the history of the
American nation and to train him to
use this historical knowledge to
interpret present day conditions.
10. To bring to the attention of the
pupil those factors in the industrial
and social development of the United
States, which have brought about
eXisting social, economic, and political problems.
14. To give the pupil an intelligent appreciation of the place in the world
which our national community has held
from time to time.
15. To give the pupil an appreciation of
the importance of leadership in community progress.
16. To help pupils gain a knowledge and
understanding of the past which will

.

lead them to interpret better the
society in which they live today.
17. To help pupils learn how to evaluate
contributions of past ages in order
that the best of these contributions
may be preserved.
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1.

3.

2.

4.

100

6.

5.
1

o

201

0

18. To help them understand geographic
principles, and the effect physical
environment has had upon man's progress, and to see how man's achievements have been affected by his
ability to understand and use his
physical world.

o

o

o

o

o

1

19. To help pupils trace the operation
of cause and effect in the determination of social change and in Shaping
of the destinies of people and nations.

o

1

1

o

1

1

20. To help pupils gain historic information and understanding and practice
of citizenship and to gain geographic
insights'which will enable them to
work consciously, and early appropiate
to their ages, toward bringing about
improved social conditions and the
development of tolerance and good will
toward peoples of the world.

o

o

o

o

o

o

2l •. The development of a sincere and intelligent type of patriotism.

1

o

1

1

1

1

22. To give training in scientific
,procedure, applying it of course in
the handling of material in the social
sciences.
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18. To help them understand geographic
principles, and the effect physical
environment has had upon man's progress, and to see how man's achievements have been affected by his
ability-to understand and use his
physical world.

1

1

o

o

o

o

19. To help pupils trace the operation
of cause and effect in the determination of social change and in shaping
of the destinies of people and nations.

o

o

o

1

o

1

20. To help pupils gain historic information and understanding and practice
of citizenship and to gain geographic

i

insights-which will enable them to
work consciously, and early appropiate
to their ages, toward bringing about
improved social conditions and the
development of tolerance and good will
toward peoples of the world.

o

o

o

o

o

o

21. The development of a sincere and fn>

te11igent type of patriotism.
1

o

o

1

22. To give training in scientific
. procedure, applying it of course in
the handling of material in the social
sciences.
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20. To help pupils gain historic information and understanding and practice
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work consciously, and early appropiate
to their ages, toward bringing about
improved social conditions and the
development of tolerance and good will
toward peoples of the world.
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the handling of material in the social
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of cause and effect in the determination of social change and in shaping
of the destinies of people and nations.
20. To help pupils gain historic information and understanding and practice
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insights which will enable them to
work consciously, and early appropiate
to their ages, toward bringing about
improved social conditions and the
development of tolerance and good will
toward peoples of the world.
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TABLE IX

SUMMATION OF HISTORY OBJECTIVES

OBcTECTIVE NUMBER

FREQ,UENCY

1 • • • • • • • • • • • • •
• • • • • • •
2
• • • • • • • • •
• • • • • •
• •

1

3 • • • • • • •

5

4 •

• • • • • •

• • • • • • • • •

,

• • •

5 • • • • • • • • • • •

•

8

• • •

• • • • • • 10

• • • • • • • • • 1,3

6 • • • • • • • • • • • • • • • • • •
• • 14

7 • • • • • • • • • • • • • • • • • • • • 12
8 • • • • • • • •

9 •

•

13

• • • • • • • •

15

• • •

• •

• • • • • • • • •

•

10 • • • • • • • • • • • • • • • •
• • • • 12
11 .• • • • • • • • •

12 • •

13

• • • • • • • • • • 12

• • • • • • • • • • • • •
e

e

• • • • • •

14

• •

e

• • •

15

• •

e

e

•

e

•

e

e

•

16 • • • • • • •
17 • • •
• • •

e

• • • •

e

e

•

11

• • • • • •

• 10

e

• • • • • • • • •

e

19 •

• • • • • • • • • • •

20 • •

e.

• •

e

•

• •

3

• • • •

2

• • • •
•
e

e

• •

•

e

•

e

•

e

e

e

4

• • • 11

21 • • • • • • • • • • • • • • • • • • •
•
22 • • • • • • • • • • •

4

• • •

18 •

• •

9

e

e

e

10

•

• • • •

• •

e

• • • •

•

• • • • • •

•

• • • • •

1

15
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CHAPTER V
PRESENTATION OF THE DATA

ON. HISTORIES

a.

Eduoational Significanoe
(a)
1.

General Content

SUbject Matter

A careful study was made of the general content of these
ten histories in order to make a proper evaluation of the subject matter.

The same approach has been made in dealing with

the material taken from these histories as was used in making
the evaluation of the sUbject matter of the ten geographies.
This study is not to evaluate the sUbject matter as such, but
to determine the value of the present offering and its probable
use in another sort of social studies program.
The American history which is to be used for the fifth
and sixth grades is divided into five units, or divisions, cono~rning

which each of these texts is supposed to deal.

following are the five units of this history.

!
:\
·1

1.

Exploration and Discovery

2.

Colonial Development

3.

Colonial Life

4.

Pioneer Life

5.

Pre-Revolutionary Period

The
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TABLE X

TOTAL NUMBER OF PAGES CONTAINED IN EACH OF THE HISTORIES
CHOSEN FOR THIS ANALYSIS

TEXTS

TOTAL PAGES

Text 1

• • • • • • • • • • • • • • • • • • • •

342

Text 2

• • • • • • • • • • • • • •

312

Text 3

• • • • • • • • •

Text 4

• • • • • • • • • •

• • • • • • •

424

Text 5

• • • • • • • • • • • • • • • • • • • •

308

Text 6

• • •

Text 7

• • • • • •

Text 8

• • • • •

Text 9

• • • • • • • • • • • • •

Text JD

• • •

• • •
•

• •

• •

• • •

•

337

• • •

• • • • •

257

•

• •

• •

557

• • • • • • • • • • • • • •

370

• • • • •

• • •

• • •

• • • • • •

• •

•

•

• •

• •

• • • • • •

309
462
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TABLE'XI

The following table will serve to give a view of the
arrangement and number of the units of American history which
have been covered by each of these histories.

TEXT ,NUMBER

UNITS DEVELOPED

1 • • • • • • • • • • • • • • • •

1 - 2 - 3 - 4 - 5

·. ..

i - 2 - 3 - 4 - 5

2 • • • • • • • • • • • •

3 • • • • • • • • • • • . . . • • 1 - 2 - 3 - 4 - 0
4 • • • • • •• • • • •• -. • • • •

1 - 2 - 3 - 0 - 5

5, • • • • • • • •

1 - 2 - 0 - 0 - 0

• • • • • • •

6 . . . . . . . • . . . . . . . •

1

7 •

• • • • • • • • • • • • • • •

1

8 • • • • • • • • • • • • • • • •

0

9

• • • • • • • • • • • • • • •

1

10 • • • • • • • • • • • • • • • •

1

..

2

o

o

5

-2 - 3 -4 -5

- 2 -3 - 0 - 0
- 0 -0 - 0 -0
- 2 - 3 -4 -5

Since this table does not give a comprehensive view of
how these texts are organized, another table 49 was set up which
shows not only the periods which were developed, but it shows
the amount of space, in pages, and per cent of whole text
given over to each period.

'f'(

,
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TABLE XII
SUBJECT MATTER PAGE RANKING FOR THE TEN HISTORIES CHOSEN
.
FOR THIS STUDY

BOOK NUMBERS
SUBJECT MATTER

Pages

• • • • • • •

1.

2.

3.

4~

5.

6.

7.

8.

9.

10.

227 221 253 318 160 208 373 274 185 291

Per oentage of text.

67

68

75

74

52

Page ranking • • • •

5

4

6

9

1

$1

67

74

60

63

3 10

7

2

8

The page ranking is based upon the text having the smallest
number of pages up to .the one having the largest number.
The per·centage of each text is based upon the entire

I

number of pages in the text.

This means that sixty-seven per

cent of text 1 is sixty-seven per cent of the entire content,
as relates to pages of content.
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The figures in this table are arranged to show how large
of the entire text of each history is given over to sUbject
matter.

The table shows that the amount ranged from fifty-two

to eighty-one per cent of each text was given over to sUbject
matter,or in other words there is an average of sixty-nine
per oent of the text oontent given over to subject matter.
This fact alone tends to show that these texts are quite overbalanced with sUbject matter at a cost to other important
matter that should have been placed in each text.

,I'

.,".
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2.

Teaohing Aids
These texts were found to be most emphatically in need

of proper teaching aids.. The aids presented were short and of
little value when compared with the large amount of sUbject
matter.

The table reveals that the teaching aid content of these

texts ranged from seven to nineteen per cent of the entire content,
while the average for all of the history texts was thirteen per
cent of the content.

Since there is such a large amount of

sUbject matter in each history text, it is reasonable to infer
that with so small amount of teaching aids that the recitation
must, of necessity, be teacher dominated.
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TABLE XIII
COMPARATIVE TABLE SHOWING THE NUMBER AND SIZE OF
MAPS FOUND IN THE TEN HISTORIES

1.

2.

3.

. BOOK NUMBERS
4 •. 5. 6. 7.

8.

9.

10.

0

0

0

0

0

0

0

0

6 12

3

Double page maps • • 0
0
$ingle page maps • • 13 13
Half page maps • • • 8
5

0

8

11

0

15

4

5

7

4

7

2

0

8

Third page maps

• •

2

1

2

0

2

0

0

0

0

1

Fourth page maps • •
Sixth page maps • •

1

0

6 12

1

0

0

0

0

4

0

0

1

0

2

0

0

0

0

0

Eighth page maps • •
Sixteenth page maps.

0

0

2

10

1

0

0

0

0

5

0

0

0

2

0

1

0

0

0

0

MAP SUMMATION. • • • 24

19

15

37

24

5

22

8

12

21

RANKING. • • • • • • 2.5

6

7

1

2.5

10

4

9

8

5

I.

Ranking in this table is based upon the text having the
largest number of all size maps down to that text having the
smallest number of all size maps.

I.
I

,

i
"

li
~l
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3.

Map Content
A map survey was made of each of these texts to learn

how many maps had been used, their size, and their probable
value.

It was found that since this sUbject matter was not

related to its geographic setting, that there would not be
very much use to present a lot of useless maps.

Maps are quite

unnecessary to the location of material that is chronological
and descriptive to the last degree.

The most of the maps used

were very small and were used for "spot location."

It was also

found that one text, that of 9, which has the least amount of
present use subject matter, has not a single map smaller than
a page in size.

The small number of colored maps that were

used had a quality that would have added much to the texts if
more had been used.
The table on the following page was arranged to give a
composite view of the maps used in these texts relative to
size, and color, along with a ranking of each text as a result
of the sort of maps used.
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4.

Picture content
A survey was made to find the sort of pictures which all

1

of the texts had been using, and to evaluate them.

The pictures

in these texts were found to be well adapted to their intended
use.

It is true that many of these pictures are pen sketches

since there are no originals.

This is especially true of some

of the pictures which relate to the earliest periods of our
American history.

A few of the authors have used colored pic-

tures with few exceptions, througtiout their entire text.
was found to be true with texts 1, and 2.

This

There is no doubt

but that such pictures would heighten the interest of the
pupil, even with less sUbject matter.

A table has been arranged

to show the size and number of all the pictures used in each
of these texts.

5.

The Index
A survey of the index content of these histories showed

that the index pages averaged two and two-tenths per cent of the
content of these texts.

The authors of texts 7, 8, and 10 have

utilized the index as a pronunciation chart for these texts.
The most of the index material was found to be printed in such
small type that it was next to impossible to read it, and
has but very little value for the present need.
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6.

The Appendix
The survey which was made of the appendix material found

in these texts showed that the authors have not given much
attention to the arrangement of a good appendix.

Text 5 seems

to have the best arrangement of appendix material, as it has
eleven pages composed of survey tests based upon the units of
sUbject matter found in the text.

Text 8 has but three pages

which are given over to a collection of important dates to
remember, while text 9, in lieu of an appendix, has five pages
of "important dates to keep in mind," and twenty-two pages in
a pronunciation glossary which is of little value, unless it is
mixed in with the immediate text material and not in the back
of the text.

7.

Outlines
A search of these texts revealed that they are almost

destitute of outlines.

Texts 1, and 7 each have seven pages of

computed outline material.

Text B was found to have eight

computed pages of·outline materials.

The authors appear to

have been more anxious to present a large amount of just plain
hard, chronological, and descriptive subject matter than to
give

opportunitl~s

for the formation of unified concepts of

life conditions t and results, and definite

integratior~
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(b) Mechanical Construction
1.

Title
The titles of these texts, as a whole, do not command

attention in a sustained way, because they do not have inviting,
attractive, adventuresome, or romanti~ appeal for a process of
visualization on the part of the pupil.

Texts 1, 2, 3, 5, 6,

and 8 appear to have the most likely and favorable titles, and
of these six, texts 1, 2, and 3 have the most outstanding
titles, as to color, pictures, general content, interest, and
probably motivation of the pupil.
2.

Authors
It was found that the authors of these texts are, or have

been, teachers in colleges or universities.

These texts are

the outgrowth of their own experiences and work.

3.

The Publishers
The publishers of these texts are, for the most part,

all organi~ationswhich have had a large amount of past experience,
and general.:experience, together with experience in the field
of textbook printing.
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TABLE XIV

4.

Copyright Dates
The following table adds interest not only to the

.

,

content of some of these texts, but may also explain some of
the coloring which has been given to the content.

TEXT

COPYRIGHT DATE
•••••.

1932

"2 • • • • • • • • • • • • • • • • • •

1933

3 • • • • • • • • • • • • • • • • • •

19.32

4 · · · · · . . . . . . . . . . . ..

1931

5 • • • • • • • • • • • • • • • • ••

1932

6 · • • · . • • • . • • . . • • . .•

1933

7 • • ..

...•.•...•...

1930

8 • • • • • • • • • • • • • • • • ••

1934

9 • • • • • • • • • • • • • • • • • •

1934

10 · . · . . . . • . . . . . . . . . .

1934

1 • • • • • • • • • ••

5. Size of Texts
The tables on the following page will give a snall view
of the size of these texts in dimensions, together with the page
content for a better comparison as to the actual size.
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TABLE XV

5.

Size of Texts

1

The following table was evolved to give a concrete view

J

of the size of these history texts.

-]

gives aotual sizes together with the page content of each text.
SIZE

TEXT

As may be seen the table

OF TEXTS

SIZE IN INCHES

1 • . • • • • • • • •

5.5

• •• 5.25

8 •.

x

PAGE CONTENT

• • • • • • •

342

3 • • • • • • • • • • 5.25 x

7.25 • •
7.25 • •

4 . .

7.25 •• • • • • • 424

2 • • • • • • •

• • • • • • •

• 5.25

x

x

• • •

• • 312

·..•

• 337

5 • • • • • • • • • • 5.25 x 7.50 • • • • • • • 308

6 • • • • • • • • • • 5.00 x 7.50 • • • • • • • 257

7

• • • • • • • • • •

5.25 x 7.25

• • • • •

· · 557

8 • • • • • • • • • • 5.50 x 7.25 • • • • • • • 370

9 • • • • • • • • • • 5.75 x 7.25 • • • • • • • 309

10

• • • • • • • • • •

5.25 x 7.50 •

·• ·

• • •

462
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6.

Binding
These texts are bound with good, solid, and substantial

cloth board backs.

The backs are also'fade proof, while texts

1, 2, 5, 6, 7, 9, and 10 were found to be covered with a good
grade of water proof cloth.
Texts 1, 2, 3, 6, 8, and 9 were found to be Singer sewed',
while the other texts of this group are ba.ck laced sewed.

The

Singer sewed texts are more strongly bUilt, and without, doubt
they will have more fleXibility and greater durability.

7.

Covers

I
the text.

?

Paper Finish
These texts have printed on calendered paper which has a

high gloss, and as such it makes this SUbject matter hard to read.
,

There is no reason that this material should not have been printed

on'p~per' that'is solid and yet without any gloss.
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9.

Type used
A study of the type used for printing these texts showed

a general use of Pica, or twelve point type for most all of the
sUbject matter.
The subject matter in each text was fairly clear and of
good size for the pupils.

The teaching aids were often found

to be printed in type too small for the best results.

The

legends for the pictures and the maps have been printed with
even a smaller type.

Texts 3, 8, and 10 have their legends

printed with two sizes of small type, either of which should
never be used in a text for pupils of the fifth and sixth grades.
10.

Spacing
(a)

Letters

The letter spacing has been well cared for since the
size of the letters provides for the proper spacing at the time
they are shaped in the linotype machine, or taken from the font.
It is understood that such spacing shall be the standard for
letters •
. (b)

Lines

The spacing of the lines was found to have been given
spacial attention.

This is a matter of typographical display,

and the line spacing is sometimes regulated by the available
space as well as the size of type used, or for display purposes.
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Spacing (continued)
(c)

Words

The spacing of words is quite often, and as a rule,
regulated by the size of the type which means that the spacing
may be one third the size of the type used.

The word spacing

is also regulated by the available space, or for display purposes, such as special headings.

There were but few variations

in the word spacing of these texts.
(d)

Paragraphs

The paragraphing in each of these texts was carefully
noted, and the authors and the publishers have given special
attention to the paragraphing.

Texts 4, 6, 7, and 10 do not

use the paragraph headings, but have sectional or divisional
headings separate and above the group of paragraphs.

In texts

1, 2, 3; 5, 8, and 9 fine paragraph headings have been employed throughout each.

These headings have Qeen printed in

Pica bold type which makes such headings stand out from the
rest of the paragraph.

No one of these texts has been given

the square insert heading, which is placed at the upper left
hand corner of a paragraph or a series of paragraphs.
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CHAPTER VI

HISTORY TOPICS CHOSEN FOR THIS STUDY AND COMPARISON
As with the geographies, certain topics had to be
chosen for comparison, so certain topics had to be chosen
from the histories for study and comparison.

It was learned

that since the histories did not all deal with the five units
of American history that topics would have to be chosen which
would be common to each of these histories.

A study revealed

that the topics of Virginia and the Indians were common topics
to each history.

This material taken from the histories

being so foreign to the geography texts made it necessary for
a somewhat different treatment of the matter as to its evaluation and adaptability.
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TEXT I

VIRGINIA
This text has ten indexed references on Virginia which
are scattered through 150 pages of sUbject matter, or from
page 172 to page 322.
The growth of Virginia.

"Captain Smith returned to

London after spending about two years in Virginia.
some hard times after he left.

There were

But somehow, the little settle-

merit managed to live, and finally it even began to grow and
spread out."
"Three things happened in 1619 which had a very important
effect upon the growth of Virginia."
"First, the London Company gave the Virginia settlers the
right to make their own laws.

The colonists chose a few of

their best men to make these laws.

This group of men was called

the legislature, and this Virginia legislature was the beginning
of the kind of government that we have today.

Americans have

always been proud_of their right to make their ovm laws and to
govern themselves."
"In the same year (1619) the London Company sent a number
of young women to the colony.

They were quickly married by the

bachelor farmers, and Virginia became a land of homes and
families.

Sir Walter Raleigh's dream was coming true.

America
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INDIANS

The sixty-nine indexed references on Indians are strewn
from page 6 to page 311 or through 305 pages of the text.
The Indians.

~.

"The Indians pretended to be friendly, but

they were very tricky.

Captain Smith could never feel sure that

they would not shoot an arrow into him as soon as he turned his
back.

Once when he was trading,. Powhatan said, "Bring to my

house all your hatchets and knives and beads and put them in
a pile.

Then Itll tell you how much corn you can have for them."
tfCaptain Smith was too wise for that.

He kept most of

his things in the boat in the middle of the river and brought
only a few hatchets at a time.

He did not trust the great chief."
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"These Indians lived very comfortably.

They raised

plenty of corn and beans and pumpkins, and were skilled hunters
and fishermen, so that they always seemed to have as much food
as they needed."
"Captain Smith tells of an interesting way in which they
hunted deer.

An Indian would dress himself in deerskins,

leaving the horns on one of the skins and wearing them on his
head.

When he saw a deer looking toward him, he would stop

and pretend to eat leaves from the'bushes, going through all
the actions of a real deer.

In this way he could creep up

near enough to a deer to kill it wi th an arrow. ,,-.
"The Indians lived in houses made of twigs and boughs
woven together.

They slept on low piles of twigs covered with

leaves, grass, and skins.

Captain Smith thought the houses

cool in summer and warm in winter, though somewhat smoky."
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ANALYSIS OF THE·· SUBJECT MATTER FOUND IN

TEXT I
VIRGINIA
This introduction by the authors which is planned to
give "Children something" is only an introduction, as the name
of John Smith is barely mentioned in the story of Virginia.
There is no colorful or inspirational border given to this
character, except to say that "Captain Smith returned to London."
This is followed by the statement, "There were some hard times
after he left."

The average child who has no historical baCk-

ground is most likely to take for his concept, that this is
very modern, since he may be a part in such an episode.
The authors mentioned that three thipgs happened in 1619
which had important bearing upon the growth of Virginia.

There

Were other things which happened before these three that had as
much or possibly more to do with the events of 1619, and later
events.

There are geographical situations and economic factors

which would show the pupil that other factors were concerned in
this growth.
The fact of the forming of this first legislature forecasts
some antecedent situation, from which the legislature may be an
end, hence it is an end and not a thing within itself.

The

same thing is true of the coming of the young women to be
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'.

married to the baohelor farmers.

I

There was a situation eoonom-

ioally wrong at home, or they would have been married, no doubt,
long before they were.

This same sort of reasoning may be carried

out relative to the shipload of Negroes captured in all parts
of Africa and sold as slaves.to the oolonists.

This text does

not make an explanation of prior conditions as being factors in
these end results.
This is a long ohronological list of historical events
whioh are isolated from their geographio setting.
INDIANS

This sUbject matter has little if any sort of motivating
power resulting from a logical presentation of this material.
It is not so prepared as to have a proper psychological background, as it is over the heads of the average pupil.

This

subject.matter should be used in the senior high schooili for
best results.
This is only a word picture, chronologically arranged,
of the experienoe of Captain Smith among the Indians.

It shows

that the greed and selfishness of the white men exceeded by far
that of the Indians.

The distrust

w~s

mutual and had better

foundations on the part of the Indians t suspicion than that
of the whites.
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There has been no effort on the part of the authors to
rationalize this sUbject matter with any of the other social
studies.

As it is now offered it does not meet the present

need for a vitilized and emotionalized social studies program
for the pupils of the fifth and the sixth grades.

Neither

can it be used for such a program in its present offering.
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TEXT 2
There are seven references scattered through 159 pages,
relating to Virginia, or from page 76 to page 235 of the text.
~

beginnings

2! Virginia.

"When her sailors had won

control of the sea, England was ready to plant colonies in the
New World.

King James I permitted a company of London merchants

to undertake the work.

These merchants first sent three small

ships with one hundred five men to. America.

This little handful

of pioneers was destined to begin in Virginia the English nation
of which, Raleigh had dreamed."
"The first settlers of Virginia reached Chesapeake Bay
early in the spring of 1607.

There were charmed with the country.

It seemed to welcome them with spring flowers and the songs of
birds.

They spend many days in exploring the James River.

Some

fifty miles from its mouth they found a place which pleased them.
Here they landed and began a settlement which they names Jamestown in honor of the king."
"The first settlers at Jamestown were in trouble from the
start.

They pitched their camp in a swampy place where the

water was bad.

Long before the first winter set in, nearly all

of them grew sick and many of them died.

To make matters worse

the survivors quarreled much among themselves.
were poorly fitted for-the task before them.

The settlers
They wasted their

time hunting-for gold instead of planting gardens and building
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oomfortable oabins.
to work.

Indeed, many of them did not even know how

Only the good sense of Captain John Smith saved the

remnant of the first settlers in Virginia from death by famine
or Indian attaok."
INDIANS

There are nineteen references to the Indians scattered
through 254 pages of the text, or from page 34 to page 288.
The later

~

of Columbus.

"Ferdinand and Isabella

received Columbus with royal honors.

Their whole court listened

with intense interest to the stor,y which he told.

The people

flocked to see the specimens of strange plants and animals

Columbus was sure that he had found a westward route to Asia.
But he had not seen the rich cities of the Orient, and he
was eager to go in quest of them.
took him across the Atlantic.

Three more times this search

On his second voyage he explored

Hayti and Cuba and discovered Jamaica.

The third he sailed far
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to the southward and found the coast of northern South America
near the mouth of the Orinoco River.
a new land southeast of Asia.

He suspected that this was

In his last attempt to reach the

coveted mainland of Asia, Columbus visited the coast of Central
America.

He died soon after without realizing the real nature

of his wonderful discovery."
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ANALYSIS OF SUJ3:J:ECT MATTER FOUND IN
TEXT 2
VIRGINIA

These authors have assembled a large amount of sUbject
matter about which they state that, "accordingly, outstanding
personalities, action, and the elements of cultural history
are stressed • • • • • This book, like every other textbook, is
only a means to an end.
girls.

That end is the education of boys and

Their education, at its best, adds to useful knowledge

a training of the power to think and a clear conception of
what things are worth thinking about."
When the sUbject matter which is supposed to make possible the "conception of what things are worth thinking about"
falls short of its objective, then the teacher remembers that
"good methods of teaching are always in a state of unstable
equilibrium. "
The introductory paragraph of this section states that
"English sailors had won control of the sea," but there is no
findings relative to the historio-geographic baokground of
this situation.
James I.

The colonists did not come to America to please

The geographic background of this story had more to do

with this mOVing out than to please someone.

Then a figure of

speech, snows, the flowers and birds giving a great welcome to
a bunch of folk who were too dumb to settle anywhere but in a
swamp.
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The closing statements of this section shows the colonists as living in a swamp, drinking bad water, quarreling among
themselves, hunting for gold, and not willing to work.

These

are ends of other conditions which had prevailed in England.
The pupil is likely to think and feel that this situation·in
history is new and apart from any past influence or situations
in the old world.

If he does then his concept will be in

perfect error, and at whose fault?

One cannot close both eyes

and feel that this is the best sort of history material.
The pupil will not be motivated, nor will he have a truly
emotionalized concept from the story of Virginia.

This subject

matter is beyond the concept of the average pupil, and as such
it is not logically or psychologically adapted to the pupils
range.
IN'DI.ANS

This section of material presents Columbus to the pupil
as just passing by and arranging with Ferdinand and Isabella
for a big trip out west.

It does not mention the ridicule and

shame he suffered before he was able to convince someone that
there was "method in his madness."
This story is another collection of events all centering
about ColumbUS, the sailor.

It is a chronological list of

descriptive events, with the life story of Columbus left out.
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These events are not so presented that the pupil will see them
as result ends, but as events apart from any cause or effect
sUbsequent of the events.

The geographic setting is most

necessary for this material as it is material facts which have
effected the whole human family.

The pupil must not see Columbus,

but must see Columbus moving out upon and toward destined ends,
and not happenings.

For if the pupil sees Columbus alone the

prior events which have contributed to these result ends will
fade out of the picture, and his concept will have been a disintegration of his reasoning.
This sUbject matter is not logically arranged, nor is it
psychologically adapted for the pupils of the fifth and sixth
grades.
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TEXT 3
The text has eleven references indexed on Virginia,
strewn from page 49 to page 319, or across 270 pages of
material.
Raleigh's colony to Roanoke.

"Sir Walter Raleigh grieved

at the death of his half brother, but determined that his dreams
of colonizing America should not be forgotten.

However, he made

up his mind that it would be vnser' to plant the colony farther
south.

Having received the O-ueen's permission, he sent out two

ships, which landed at Roanoke Island off the coast of North
Carolina, near the mouth of Albemarle Sound.

They found the

country fertile and beautiful, and the Indians handsome and
friendly.

There was no gold in sight, but the Indians had plenty

of pearls which they had found in the oysters which they took
from the water of the sound.

Alltogether the place seemed so

attractive, that Raleigh quickly prepared a second expedition
which was to take his colonists across to Virginia, as he called
the country in honor of Elizabeth, the Virgin Queen."
"Elizabeth would not let Sir Walter himself leave England
with either the first or the second expedition, so his cousin,
Sir Richard Grenville, was in command.

The colony reached

Roanoke Island safely and found it as beautiful as the first
captains had said it was.

But the men grew lonesome, were
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discouraged beacuse there was no gold to be found, and did not
get along well with the Indians.

So when our old friend Sir

Francis Drake, happened along, returning from one of his raids
on the Spanish West Indies, they begged him to take them back
to England."
"With them they took three products of the new country that
were quite unknown to Europe--potatoes, Indian corn, and tobacco.
How much those three things were to mean to the future generations of Europeans!"
INDIANS
There are seventeen references to the Indians scattered
through 242 pages of this text, or from page 79 to page 321.
The Indians.

"Columbus put on his handsomest clothes,

took the royal banner in his hand, and was rowed ashore in a
small boat.

He stepped out on the white sand of the beach, and

knelt in prayer.

Then he arose, unfurled the Spanish flag and

in a loud voice claimed the new land for the kind and queen of
Spain.

His men, some of them wearing steel coats ,of armor,

gathered about him.

Theypraised God for bringing them to

land at last and kissed the hand of their leader--whom they had
a few weeks before called a madman--in gratitude and admiration."
'~en

the Spaniards looked about them they saw that there

were many strange people hiding among the trees and watching
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everything that went on in evident astonishment.

,

These natives

were almost naked and their skins were not white or brown but
of reddish color of copper.

With some difficulty the Spaniards

made friends with these naked savages.

The natives had never

seen men with white skins before, or such beautiful shining
armor, or such fine oloaks and hats as Columbus and his officers
wore.

They thought the strangers must have oome down from

heaven to earth, and they almost worshipped them as if they
were gods. 1t
"This was all very pleasant for the Spaniards, but there
was no gold to be seen, and the natives did not seem to be at
all the sort of people that one would expect to find in the
rioh and civilized countries of the East.

However, Columbus

was quite sure that fuis island he had found must be one of the
East Indies, if it were 'not just off the coast of India itself,
and he called the copper-colored savages Indians.

That name

has clung to the red natives of both North and South America
ever since. 1f
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AN ANALYSIS OF THE SUBJECT MATTER FOUND

IN TEXT 3
The author of this text has tried to cover all the story
of civilization from 2347 B. C. and give all the pertinent facts
in a clear, logical, and brief manner.

He says, "I am sure

when you have finished this book you will have a new sense of
the meaning of history.

You will begin to understand how even

this new country of ours finds the origin of its laws, its
habits, its language, its civilization in the far distant past."
This text treats of but four of the five units which it is supposed to present to the pupil.
This material is a list of chronological events all centering about the name of Walter Raleigh.

The story of Walter Raleigh

is another effort toward "Gold digging, while there was no gold
in

sigh~,

but the Indians had plenty of pearls. • • "

Since the

whole tenor of this story is wealth getting and no work, the
mind of the pupil has little show of being socialized by such
material.
Geography,· the proper frame for this picture has been
entirely removed, making this history stand out as the eonsumation of a series of past events.
"Columbus·put on his handsomest clothes, took the royal
banner in his hand, and was rowed ashore in a small boat.

He

stepped out on the white sand of the beach, and knelt in prayer •• "
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"This was all very pleasant fo;!:' the Spaniards, but there was
no gold to be seen •• •• "

If gold was all there was to this

new movement. of people to the west then we had better find a
new approach for teaching history to the pupils of the fifth
and sixth grades.

There are many more things that are far more

important in all these movements than the lure for gold, and
unless they are given proper attention the minds of the pupils

ij

~

will be poorly equipped for unitary thinking and action.
INDIANS
The SUbject matter in this section pertaining to Indians,
is another presentation of chronological and descriptive matter
which is a story about Columbus, and the Spaniards, and not
Indians.

I

There is a strange paradox presented in this material.
The pupil is led to see Columbus

"kneeling

in prayer," and his

hands being kissed by those who wanted to kill hinl a short time
ago, and lastly we see them convinced "there was no gold to be
seen."
This section is another picture of selfishness, greed, and
hypocrisy.

The Spaniards had but one object in this New World,

and that was to rOb, sieze, and steal.

The pupil reading this

material is most likely to believe that since the Spaniards
would kneel in prayer that they were wonderful folk.
sort of negative sort of picture in a positive frame.

This is a
There is

neither a concept of the Spaniards true to life, nor to Indians.
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This is not a logical treatment of the subject matter,
neither is it presented psychologically to give the right ooncept
for a socialized and motivated program of thinking.

Since this

is true, this material fails to meet the present need.
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TEXT 4

VIRGINIA
There are twenty-four indexed references relating to
Virginia which are soattered through 242 pages of this material
or from page 150 to page 392 in the text.
How Virginia and

~

other southern colonies began.

"The

very first group of people who sailed to America and stayed long
enough to be called a oolony came to Virginia and made their homes
almost in the very place where Sir Walter Raleights colony had
failed."
"You remember that James I had told a business company,
named the London Company, that they might have a oolony in America.
Of course, the men who foined this business company wanted to
make money.

Some of the men in the company had traveled in America

before, but most of them had not."
"One of the officers of this company was Sir Thomas Smythe.
He was a merchant who was very much interested in starting trade
with different parts of the world.
oompanies, too.

He was the head of some other

One traded with Russia, one with China and

Japan, and one started the English Empire in India."
ttMost of the men who belonged to the company, and Sir
Thomas Smythe, too, thought that America was so narrow that there
must be a place where they could sail their boats right through
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"They came in 1607 in three small ships.
was their leader.

They made a settlement on the James River.

They called it Fort James, or Jamestown.
terribly.
.J

Captain Newport

These colonists suffered

They had no way of raising food in the woods.

They

had not been able to bring enough food to last them, for, you see,
there were no storage places such a.s we have now either in England
or in America.

When a shipload .of people intended to sail to

America, they had to buy cattle alive, kill them, and salt the
meat to take with them.
it into bread.

They had to buy wheat, grind it, and make

So it was not quite impossible for them to pre-

pare food to last in a settlement until more food could be raised.
Rats ate the food that was brought in on the next ship.
men starved in Jamestown.

They died of sickness.

So the

Four times

shiploads of settlers came to Virginia, but each time most of the
people were almost useless for the hard work that was to be done
in a new' colony."
"John Smith was about the only man in Jamestown who understood what hard work had to be done.

When a third boat came over

with more gentlemen, tradesmen, soldiers, and other fortunehunters, all expecting not to work, but to find gold, and more
gold, Smith was angry.

So when Newport returned to England the

following November, Smith wrote to the company, "We have sent
you small quantities of tar, glass, soap ashes, and clapboards.
When you send again I beg you to let us have but thirty carpenters,

241

husbandmen, gardners, fishermen, blacksmiths, masons, and diggers
up of roots well provided, (rather) than a thousand such as we
have."
"By this time you may be sure that the business men who

had formed the company in London were pretty well discouraged.
They had spent much money but had made none.
dropped out of the company.

Some of them had

But the men who wanted to go on got

others to join them and a new company was formed.

Some of these

men were interested in helping England to make an empire in
America.

Some wanted to help the Indians to become Christians.

Their company was called the Virginia Company.

So the little

settlement in Jamestown had had such a hard time was given a
chance to start life over again."
ftOnce more the people of England saw great advertising
signs put up around the country, telling the same stories of
wealth to be had in Virginia.

Though you would hardly believe

it could be true, many people began to visit Sir Smythe's house
in Phillpot Lane in London to bring money to invest in the company or to leave their names to be put on a list of those to go
to America."
ftIn the early summer of 1609 nine ships sailed from London
for Jamestown.

Some of the leaders were the very men who had

suffered in Jamestown before.
care to come back?

Why do you suppose they would

About 500 people came this time.

were probably' about 100 women and children.

Among them

It was a terrible
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trip.

Fever attacked the people and one boat was destroyed by

a hurricane."
"How disappointed those who reached America must have been!
Of all the people who had come to Jamestown there were only about
100 left and they were scattered and starving.

Jamestown was

only a group of straggling little huts and a tiny fort.

This

did not offer much hope for the newcomers, did it?"
"When cold weather set in, pneumonia and other fevers were
in every house, and sometimes there'were several deaths in a single
day.

Before the end of winter the food was used up.

To keep

from starving, the people had to eat roots and herbs, and then
their dogs and horses.

At the close of that dreadful winter, called

the 'starving time,' barely sixty of the 500 men were alive."
"Early in the following :May, when two Shiploads arrived
from England,they found the settlers in Jamestown staggering
from weakness and unable to do any work.

Do you wonder that the

entire number decided to sail back to England?

But before they

got out of the mouth of the James River they met Lord Delaware,
the new governor, with three ships bringing men and supplies.
Lord Delaware made wise laws and the colonists took hold in earnest.
They chopped down trees, built houses and forts, and did whatever
other work was needed."
"~ut

we must not think that life was easy in the colony

after that, b~cah'se in 1623, when the colony was sixteen years
Old, a visitor from England wrote home that nearly 500 people has
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recently died, that there were scarcely people enough to bury
the dead, and that fever was still raging."
"In none of the other thirteen colonies on the English
lands in America was the suffering so great."
"Sickness was not the only thing which cut the colony of
Virginia to pieces.

The Indians often became angry that white

men were taking their lands and some of the colonists were not
always very wise about the way they treated the Indians.

So

there were Indian wars, too."
"We know that punishments in all the colonies were very
severe, but we must remember that the punishments in England at
that time were even more severe.

People who stole anything worth

more than twelve pence could be put to death.

The sight of

people being whipped in the streets or branded with hot irons was
"ommon in England.

We must remember, too, that the settlers in

Virginia were so discouraged that they had given up work.

So

the governors had to make them work and punish them if they did
not."
"The laws of Virginia said that everyone who came to the
colony must show that he
Church taught.

believe~

the things which the English

He was to be flogged every day until he did this.

Everyone had to go to church, too, or be severely punished."
"Perha-ps you are 'Wondering how these colonists in Virginia
made any money where it was so hart for them to live.

They soon
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found that they could raise tobacco and sell it in Europe for

a good deal.

A few people grew quite rich doing this.

Later

on they learned that they could raise cotton, too."
"But who could go into the fields and do the hard work
farming the long, hot summer days, much too hot for the English
gentlemen who owned the land?

Some one must be found to do it

and the Virginia Company thought of several kinds of people they
could get.

First, they thought of the prisoners in England.

Many had been sent to prison because they could not pay their
debts.

Some had been imprisoned because they had stolen no more

than a loaf of bread.

Some of them had really been criminals.

Probably most of them would like to work in Virginia raising
cotton and tobacco better than to stay in the unpleasant and
crowded prisons of England.

The jUdges in England were glad to

let.these prisoners go if they would leave England."
"Then the Virginians thought of the many poor people in
the cities and towns of England who had no work, and of the boys
and girls who lived on the streets of London and slept in the
alleys and cellars because they had no homes.

Not all of these

poor people could be made to believe that they would be better
off in America than they were in England.

The company hired men

to kidnap them and bring them to America whether they wanted to
aome

o~

not.

The men who owned the land in America could have

these poor people to work on the farms if they would pay their
passage over and supply them with their farming tools and a home.
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were plenty of boys and girls to play about the first English
town in America, called Jamestown, and on the farms and plantations."
"The Virginia Company began to let the settlers help to
make the laws too.

After 'a while there were several other places

besides

The people who lived in each place would

Ja~estown.

choose some one to go to a meeting where some of the laws were
made.

All of these men meeting together making laws for the

colony were called the House of Burgesses."
"After a while the Virginia Company quarreled with the
kind and he took the colony for himself.

He sent the governors

over there.

Great farms, or plan-

The colony kept on growing.

tations were scattered all along the coast and rivers."
"Virginia was an English colony larger than any other one,
so perhaps you would like to mark its lifetime on your Time line.
It belonged to the London and Virginia Companies from 1606 until
..

1624 and'to the king from 1624 until 1781.

Can you find out

what kings ruled in England during that time?"
"How the rich plantation ovvoers, the merchants and traders,
the small farmers, the servants and the slaves all' lived in the
colony and how they met people from other colonies, you will read
in another story."
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INDIANS
This text has eighty-five indexed referenoes relating to
the Indians whioh are soattered aoross 376 pages of sUbjeot
matter or from page 3 to page 379 in the text •
. !

1

The Indians whom the Frenoh met in Amerioa.
-- -- -----~

"When Cartier

saw the Indian villages of Hoohelaga and Standaoont, he thought
them very fine villages, indeed.

He wrote a desoription of these

villages whioh we still have today.' .From his writings we know
that the Indians whom he met there were not as oivilized as the
Azteos, Mayans, and Inoas.

But they knew how to do a great many

things whioh the savage Indians in other parts of Amerioa had
not yet learned."
"And here is a mystery:

Something happened to these

Indians between the time when Cartier saw them and the time when
settlers from Franoe oame to live there.

These settlers found

no suoh villages, but only orude little groups of huts.

Some

people think the tribe oalled Adirondaoks had attaoked the
Hoohelaga and destroyed it.

Some people think the Indians in

Hoohelaga had died from some terrible disease.

We do not know

the answer to that mystery."
"During the more than two hundred years when the Frenoh
were settling their lands in Amerioa they met three groups of
Indians.

You oan see this on the map where they lived."
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"The Algonquins, you see, were the neighbors of the French
to\Yns in Canada.

So the French made great friends of them.

Champlain was so eager to help the Algonquins that he went with
them to fight against the Iroquois.

Forever after the Iroquois

were the bitter enemies of the French."
"The French men often married the Indian women, too, so
that even now Indian blood flows in the veins of many Canadians."
t~he

historian who has told us most about the life of all

the Indians on French lands is the 'great Francis Parkman.
will enjoy reading many of the stories he tells.

You

We can tell

only a few in this book."
"The Algonquins lived in long bark houses like those
Cartier had found in Hochelaga.

They, too, had the long hall,

the many fireplaces, and the benches covered with bark in summer
and sometimes furs in winter.

If we could have walked into one

of these' long houses on a winter night, we would have seen a long
line of fires.
and their dogs.

Around each fire would be gathered two families
The women would be cooking or grinding corn, the

men gambling and smoking their long pipes, and the little children wrapped in their blankets would be sleeping a safe distance
from the fire."
"All along the sooty walls we would see the corn hanging
to dry, for it was their principal food.

Peeping into some of

the pots to see what other foods the women were cooking, we
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would find some venison, which is the name we give to deer meet.
In another pot we would discover some bear meat, and in the next,
perhaps, some broiled dog, which the Indians thought was just
fine:

None of these weremlted, but some of them were cooking

in oil which the women had made from sunflower seeds, or fish oil."
"The women made the pots in which the food was cooked and
the twine with which the corn was hung from the walls.
the clothes for the family, too.

They made

They dressed the skins of the

animals, smoked them, sewed them, and decorated them with paintings
or beads.

As you know, the Indians often painted their bodies

and also tattooed thei·rbodies."
"During the summer the squaw cooked the food and made the
clothing.

;j
"

She tended the ,patches of corn, melons, beans, squashes,

and pumpkins.

In doing this she scratched the ground with simple

tools like pointed sticks, or stone spades or hoes.

She also

gathered wood for making fires."
"All this work the women did while the men were at war or
were fishing and hunting. tl
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT

4

VIRGINIA

The authors of text 4 claim that their'book is the outgrowth
of questions which they had been askeQ by boys and girls in the
classroom and outside.

They have tried to answer every sort of

probably question that might arise, and have left little of any
sort of research for the child to do.
II:'

In attempting to answer

so many questions the authors have a text with 435 pages of heavy

,

;>

"

material that will rather stifle enthusiasm than to produce it.
The section of material on Virginia has thirteen pages of
heavy SUbject matter.

While the section is a stUdy about the

COlony of Virginia there are a large number of concepts which do
not add anything to the stUdy.

The liVing, pUlsating, moving,

arid pertinent ~acts connected with the settlement of Virginia
have been overlooked.
The entire section is an enumeration of the flood tide of
graft, greed, and selfishness displayed by all who had a part in
this early settlement.
The second paragraph shows business men interested only
in what they could get out of the colony and not what they could
do for it.

Sir Thomas Smythe had no other interest than that of

sbme of the expected gold left by the Spaniards.

These men had
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a concept of America as being a narrow strip of land, not a great
continent unmeasured and uncharted by civilization.
Sir Walter Raleigh had taken back a piece of gold and a
lot of things that were not gold.
new community for his own benefit.

He was wanting to exploit this
The text states, -"In order

to make people in England put money into the Virginia Company.

. ."

The text tells the pupils that the people who came "were adventurers who wanted to get rich."
The authors do not tell the ,pupils that the starving time
came upon the colonists not because of the lack of a place to
raise or get food.

He tells of all the SUffering and qUits.

Why not tell the pupils that these colonists were so lazy and
1Jrifl;i.ng that they starved in the midst of plenty.

The streams

and forests were full of fish and game, why should they have had
to eat their dogs and horses?

The entire lot of the first settlers

were men-of leisure, who had no money and were determined to live
and not work.

The author states that some of the men wanted to

establish an empire, others to make Christians out of the Indians.
It doesn't make sense.

Again after the first round of failures

"great advertising-signs" appeared allover England and hundreds
rushed to invest their money, or come to America, for what they
could get out of it.
Graft and greed appeared in their dealings with the Indians
for the Indians were angry because the white men were taking their
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lands and the wisdom of many of the white men was lacking in,
their dealings with the Indians.
The article reeks with the graft and corruption of the
white man and it would not be strange if children who read this
sort of sUbject matter would be moved to act in conformity with
it.

In the latter part of the section, the children are told

how white children, both boys and girls, were kidnapped by
hired men, and sent to Americaagainst their will, all because
they had no homes.

It is more of the same 'picture of greed,

selfishness, and graft.

Every child in an average class can

tell of examples in his own day of camouflage, lieing, kidnapping,
of the things that these colonists carried out.

They practiced

the art of camouflage, kidnapping, public flogging, lieing, white
slavery of the poor and wretched, and black slavery of the Negroes
they bought.
It would be a great wonder if any child would read this
section and have a concept of anything worth while about the
folks living in the colony of Virginia.

The present presentation

cannot serve to meet the present need, nor can it be used in a
modern social program.
INDIANS
This section of material dealing with the Indians is an
arrangement of a large number of events and incidents also word
pictures, chronological intheir arrangement and purely descriptive
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incharaoter.

The word pictures begin with the fine description

of the "Indian villages of Hochelaga and Standacont," and shading
off at once into "an unknown answer to that nystery."

After a

short historical sketch, the story swings back again to a description of the homes and the home life of the Algonquins.

The last

three paragraphs are used to describe the industrial pursuits of
the Algonquin women.
No effort has been made by this author to associate this
subject matter with any other sUbject of the social studies' group.
It stands out sphinx like in a great field of possibility.

The

pupil cannot be expected to get any sort of unified concept
concerning the Indians from this material.

The pertinent facts

which should have been presented with some form of definite
objective are absent.
in

~his

Psychologically all of this material found

text is not adapted to the ability of the pupils for

whom it.is intended, and as such it fails to meet the present
need, and in its present setup it cannot be adapted to a social
studies program for the pupils in the fifth and sixth grades.
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TEXT 5
VIRGINIA
This text has two indexed references relating to the study
of Virginia, which are scattered through 56 pages, or from page

236 to page 272.
"~ first English settlements in America fail." "During

the time that Hawkins and Drake we~e conducting their plundering
campaigns, other Englishmen were trying to establish a settlement
upon the American coast.

England used the discoveries of the

Cabots, Frobisher, Davis, and Hudson as a false claim to the
.American Continent. If
"The earliest attempt at bUilding a settlement was made
by Sir Humphrey Gilbert, a famous English sea dog~ He hadreceived

~

patent (permit'} from Q.ueen Elizabeth to 'inhabit and

possess all remote and heathen lands not in the actual possession of any Christian prince.'

He made two unsuccessful attempts

to colonize Newfoundland and then his tiny ship was lost at sea
on the way back to England."
"Gilbert's patent passed to his half-brother Sir Walter .
Raleigh, one of the most famous of Elizabeth's couriers.

Raleigh

undertook to plant a colony to the north of Florida, the Spanish
possession, and in 1584 he sent out an expedition to explore
this region.

The expedition returned with such glowing reports
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that Elizabeth agreed to have the country called Virginia in
honor of herself the 'Virgin

~ueen~'

"In 1585, Raleigh sent over a hundred settlers who landed
on Roanoke Island off the coast of North Carolina.
did not prosper.

But the oolony

The men were more anxious to look for gold than

to build houses and till the soil.

They would have perished if

Francis Drake had not happened to touch at the island.

Drake

brought them back to england."
"In 1587, Raleigh'sent out 'another group of colonists,
again things did not go so well and Captain White, the leader
of the expedition, went to England for help.

The coming of the

Invincible Armada delayed his return and when he did come back
to Roanoke Island a year later, he found the place deserted.

No

trace of the lost oolony was ever found, except the word Croatan
carved on a tree trunk."

J

hRaleigh was bitterly disappointed at his failure to establish a successful colony in America.

But he had used up nearly a

million dollars of his own money in the attempt and he could not
go on.

Yet he never lost his hope that Virginia would at some

time become an English colony."
INDIANS

There are twelve indexed references on the Indians which
are scattered over 284 pages of the text from page 3 to page 287.

I
I
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~

friendship of the Indians.

"Bad as the first winter

was, things might have been worse if the Indians had been hostile.
But fortunately for the colonists, the red men turned out to be
friendly.

Captain Miles Standish, who had been selected as

military leader, built a fort and drilled a company of men to
be ready in case

o~

trouble, but no trouble came.

A few months

after they had landed, the Pilgrims were visited by two Indians,
Samoset and Squanto, who welcomed them and showed them how to
plant corn in the fashion of the
with fish.

~ed

man, fertilizing the fields

In the spring of 1621, Massasoit, chief of the

Wampanoag tribe, arrived to explain that he had come to make a
treaty of peace with the white men.

The colonists gladly agreed

and together with the Indians smoked the pipe of peace.

The

treaty that was made lasted for fifty years and kept Plymouth
safe from Indian raids on the south and east."
"The warline Narragansetts on the west had sent a challenge
in the form of a bundle of arrows tied in the skin of a rattlesnake.
bullets.

Governor Bradford promptly returned the skin filled with
This message of defiance was enough to keep the Nar-

ragansetts quiet.

When the colonists heard sometime later that

the Indians to the north were planning to make it hot for the
whites,
, Miles Standish marched against them and taught them to
respect the white man's power. Thus the colony at Plymouth had
little interference from its red

neighbors.~
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 5
This text is peculiar in that it has no foreword for the
teacher or the pupil.

The text opens by stating that, "Centuries

had been spent by men in prehistoric times learning how. • • • • •
History is the story of the development of man in his relations
with other men • • • • • Thus it prepares us for worthy citizenship."
This text is also different in that it deals with only two of the
units of history that are supposed to be studied by pupils in the
fifth and sixth grades, those are units 1 and 2.
VIRGINIA
The opening chapter, "Man at the dawn of history," gives a
view of the amount of time this text proposes to cover.

Eaoh

ohapter is composed of several small sections which do not give
but a small hint to the larger view of the facts.

This subjeot

matter is much too heavy for the pupils who are expected to use
it.

It is better suited for the upper grades and the high school

division.
The first one hundred pages of the text are given over to
a study of early European history.

The next section has fifty-

six pages given over to Columbus and the Spaniards.

Colonial

beginnings occupy the remaining sixty-eight pages of the text.
The new world movement was more or less a gold-digging
affair with the early settlers.

The whole affair was full of
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duplicity and greed on the part of most all concerned.

I

There in

no expressed relation, by these authors, relative to the economic
situation in the old world and its probably effect on the discovery and the settlements made in the new world.
The section being.a descriptive and chronological view of
the Raleigh Brothers, there is no motivating power, and the
recitation must of necessity be teacher dominated.

This material

will not serve to develop unified forms of thinking in the pupils.
There is nothing that deals with the enotional life of the pupils,
and as such the material is dead and inert.
INDIANS

This is another short descriptive article having a sort
of chronological basis for its frame work.

It is a story of how

some whites smoked the peace pipe with some Indians, and Governor
Bradford sent a snake hide stuffed with bullets in return for
one filled with arrows.
There is no touch of the artist to give the little story
life and interest.

All these things did not just happen, but

there were some more important details which if they were made
known to the pupil he would be motivated, and his concept would'
be unified.

Under such oonditions the teacher will dominate the

recitation.

This material cannot meet the present need.
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TEXT 6
VIRGINIA
There are two references on Virginia which are scattered
through four pages of the sUbject matter.
Walter Raleigh.

"One English boy who listened to stories of

the wonderful new land was Walter Raleigh.

Walter lived in a big

hous~

Sometimes guests came

in the country, not far from the~a.

to the house, bringing news of what was happening in England and
in other places.

Sometimes, in a nearby seaport, Walter saw ships

and the sailors who had visited the strange shores of the new world."
"Walter liked books and stUdy and so he was sent to college.

I

But he did not stay in college long.

J

he joined a company of soldiers and went to France.

I

to England a strong man and a skillful soldier, ready for more

I

adventure.

iVhen he was only seventeen
He came back

vVhen Queen Elizabeth sent troops to help the Dutch

fight against Spain, Raleigh was with thern.
in Ireland, he was there.

\Vhen there was trouble

vvhen his half-brother, Sir Humphrey

Gilbert sailed for the New World, Walter I(aleigh was on one of
the ships."
"Of all his adventures, this voyage to America interested
Raleigh most, for Sir Humphrey Gilbert hoped to start an English
colony on the island of Newfoundland.

Severe storms and a battle

with the Spaniards compelled the little fleet to turn back before
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it reached America.

Again Gilbert tried to found his colony,

but on the return voyage from his second expedition he was lost
at sea, and his plans for a colony were given up."
"But Walter Raleigh was eager to carryon the work which
his brother had started.

After studying the reports of explorers,

he decided that Sir Humphrey Gilbert had planned to locate his

colony too far north.

Raleigh himself fitted out two ships and

sent them to explore the coast of North America between the island
of Newfoundland and the Spanish settlements to the south."
"The ships landed on the shore of what now is North Carolina.
The men explored the coast for a long distance.

They found the

land so beautiful that they looked no farther for a good place
to settle.

1Vhen they reached England, they reported that the

country was the 'most plentiful, sweet, fruitful, and wholesome
of all the world.'

The Indians, they said were 'most gentle,

loving,· and faithful, void of all guile.'

They named the place

Wincondacoa because the first thing which the Indians had said
to them was 'Wincondacoa'--'\Vhat pretty clothes you wear.'
Raleigh changed the name to Virginia in honor of the Virgin Queen,
Elizabeth."
INDIANS
The authors have indexed twenty-seven references on the
Indians which are> scattered across 185 pages .·of the text or from
page 14 to page 199.
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Champlain ~ the Indians.

"The winter had been a hard

one for the Indians as well as for the whiE men.

When game be-

came so scarce that the red men were hungry, the kindhearted
governor shared his own food with the Indians.
very grateful.

The Indians were

They grew to love Champlain and became great

friends of the French Settlers."
"When the long winter was over, the Indians gathered a
great war party to go against their enemies, the Iroquois.

Would

not their brother Champlain go with them and help them to win the
battle?

Champlain wanted to show the Indians that he was really

their friend.

Besides, he thought that this trip would give him

a fine chance to explore the country.

Perhaps the northwest

passage to China could be found in the country of the Iroquois.
So he and a few of his soldiers went with the Indians."
"The Iroquois lived in what is now the state of New York.
Champlain's Indian friends, the Algonquoins and the Hurons, must
travel southward for many days before they could reach the Iroquois
country.

They turned from the St. Lawrence into a small stream

and paddled southward day after day."
"At last they came to the long, beautiful body of water
which is now called after the explorer, Lake ChffiJlplain.

This was

Iroquois country and the Algonquins went forward cautiously.
They traveled only at night, and they hid their canoes as soon
as the gray morning light appeared."
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"One night the Indians in the first canoe saw moving
objects ahead of them.

In a few moments the terriblecwar whoop

of the Iroquois sounded on the still night air.

The Algonquins

answered and a great chase began, as the Iroquois did not want
to be caught on the lake.

They succeeded in reaching the shore

and escaping into the forest.

QUickly the Iroquois cut down

trees and piled them up to make a rude fort."
"In the morning the Algonquins attacked.

The Iroquois had

never seen white men before, and did not fear the muskets.

With

a yell, their brave chiefs rushed forward just as the guns of the
white man spo~e.
two chiefs.
fast.

Several of the Indians fell, among them the

At the same moment Algonquin arrows flew thick and

But the terrible 'fire sticks' of the white man had al-

ready done their work.

The Iroquois warriors all turned and ran

into the forest, leaVing their canoes, and a large supply o"f
weapons.behind.

It was a great Victory for the northern Indians.

Vfuen they returned home the Algonquins celebrated the triumph by
a great feast and war

dance.~

"This battle was most unfortunate for the French.

The

powerful Iroquois Indians never forgave them for helping the
Algonquins.

l~ny

years later when war broke out between the French

and the English settlers, the Iroquois Indians fought with the
English and helped to destroy the French power in America."
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEX:T 6

The authors of this text take a more favorable attitude
toward history as a dual field of study.

They state, "The

history of a nation is also influenced by the kind of land on
which the people live.

If you wish to understand the history

of this country, you must learn all you can about the geography
of the United States • • • • • • History needs geography to make
it clear and interesting."

This text deals with but three of

the historical units of our American history, they are units
1, 2, 5.

VIRGINIA
While these authors have the worth of geography in the
field of history explained, they have not used this sUbject matter
with any other of the social studies group.
The material dealing with Virginia is more about Raleigh
than Virginia.

The biography is not nearly as important as the

life story of the struggles of these old world folk to throw off
their yoke of bondage.

These texts so far have had little to offer

aside from that of gold and war.

This material is not adapted to

touch the heart strings of the pupil, but it is prepared to stuff
his head.

There

a~e

no pictures of human sUffering because of

crowded lands, poor and depleted farms, human slavery, and general
discontent.
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This section does not meet the pressing need of to-day,
nor can it, in its present form, be used in a modern social studies
program.

The pertinent facts are not presented, and logically

it has missed the mark, while psychologically it is not adapted
to the pupils for whom it has been prepared.
INDIANS

greed, stupidity, and duplicity.

It would be strange indeed if

a pupil should become enthused over such material or as the result

I
;/
~,

of it.

If the authors had it in for the colonists then the story

is a good one.

But if we expect to teach children honesty, sincerity,

and integrity, such material will have to be rearranged for a
getter and more emotionalized result.

The mental hugiene of these

pupils must be considered, but these texts do not seem to have had
any attention relative to that situation.

Surely wars have been,

but there may be reason to believe that they need not have been.
We cannot expect pupils lives to be emotionalized, and their
minds integrated by feeding them the story of a nation's greed,
selfishness, and general meanness.
There is no logical presentation of the pertinent facts,
nor has this -material been psychologially adapted for the pupils.
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TEXT 7

VIRGINIA

~ first colonr returns to England.

"You may be sure that

no time was lost in sending out a colony to Virginia.
had been so good that many people wanted to go.

The reports

The greater

number, however, went with the hope of finding gold and were of
little help in bUilding homes in the New World.
I

The queen did

not let Raleigh leave England, but he put one of his friends in

I

I
J

command and stood watching as the seven ships departed with their
hundred colonists."
"When the colonEts reached the New World they sailed along
the coast eight days before they could find a river large enough
to enter.

They thought the land must be t a content of huge and

unknown greatness,t they called it the sweetest soil under heaven.
Corn, potatoes, and tobacco, none of which they had known in
Europe, grew to a great size.

Bears make excellent meat for theID:'

"They built a fort and then sent the ships back to England
for supplies.

The Indians, who had been friendly at first, were

not at all pleased when they saw the ships sail away, leaving so
many men behind."
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"After a time some of the Englishmen, while they were
visiting an Indian village, oharged one of the natives with
stealing a silver oup.
,

f.
~

It was not returned at onoe, so in order

to punish the Indians, the Englishmen burned their village and
destroyed their standing oorn.

This made the Indians their enemies."

"Stories had been heard of a land of gold and pearls farther
up the river.

A party was sent out to find it, but the Indians

would not help them.
and eat their dogs.

Their food gave out, they even had to kill
No gold was found."

uSo when the6(ploring party returned to the fort they found
the other oolonists in great fear of the Indians.

A wioked plot

was agreed upon.

They asked the ohief for permission to visit

him in his house.

As they were sitting peaoefully talking the

English leader gave a signal and his men at onoe killed all the
Indians in the hut."
'UAfter that they thought they had better go baok to England.
They had lost only four men during the year that they had been in
Virginia, but they were afraid of the Indians.

Supplies were

rUning low, and the supply ship had not oome.

Just then some

ships appeared out at sea.

Sir Franois Drake, who was going home

after fighting on the Spanish Main, had stopped to see the oolony
of his friend Raleigh."
"Drake offered to leave them supplies or take them home in
his ships, whiohever they preferred.

They oried, 'Take us home.'

Thus Raleigh's plan had failed a third time."
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"They had hardly left when the supply ship came.
no one there, it returned.

Finding

Two weeks later more ships came, with

supplies to last for years, but the colony was already broked up. tl
"The men who had lived in Virginia took home with them a
full account of the new land and carried some of its plants to
Raleigh--among them potatoes and tobacco.

The story is told that

one day his servant came to the room and saw great clouds of smoke
arising from his masterts head.

he rushed out, seized a pail of

water, and dashed it into Raleigh"s face, fearing that his master
was on fire."
INDIANS

Adventures in

lli wilderness--Indians.

"One Sunday,

seven months, after the families from Carolina had begun life in
their home, Boone's daughter and two other girls were out paddling
in a canoe.

They ran upon a sand bar in the river, and while they

were trying to get off they were SUddenly seized by five Indians
and were hurried away."
"Hours went by before they were missed at the settlement.
Then the empty canoe was found, and the marks on the bank showed
what had happened.

A party of settlers headed by Boone set out
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at once to follow the Indians.

The girls had left as plain a

trail as they dared by dragging their feet, breaking branches,
dropping leaves when the Indians were not looking.

The men fol-

lowed this trail and soon came in sight of the Indians' camp.
They had to be very careful, for if they were seen the Indians
would probably kill the girls at once and run away."
"Boone and his men crept nearer and nearer, then all fired
at once.

The Indians ran off into the woods as fast as they could

go, and did not even have time to 'pick up their knives before
they went.

So the girls were saved."

"Later in the year the settlement ran out of salt.

There

was no way to get more except by boiling down water from the salt
springs near by.

Boone undertook this task.

Five hundred gallons

of water made but one bushel of salt, so the task was very slow.
One day while Boone was at work he was suddenly surrounded by
Indian~

and captured again."

"The Indians felt proud of this, for they considered Boone
the greatest of all Englishmen.

They journeyed from village to

village, showing their prive, even to faraway Detroit.

On returning

to the Ohio they made Boone a member of their tribe and gave him
an Indian name."
"Again he did not show that he wanted to escape.

After a

while they began to send him out hunting, carefully counting the
I.

I

bullets that they gave him each time.

He soon found that if he
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oame olose enough he oould kill game with only half a

bullet~

So he began outting the bullets in two and saving the other half
of them for the time when he might be able to esoape.

Thus four

months went by. tt
"The Indians north of the Ohio then began to plan a great
attack on the Kentucky settlement.
and the supplies were ready.

Five hundred men were gathered,

Boone knew that he must warn the

settlers or they would be killed.

So the next time he was sent

hunting he took all the little store of bullets that he had been
saving and set out for Kentucky."
"The Indians were very angry when he did not return.

They

followed him, and it took all his skill to keep out of their way.
For five days he did not dare to stop for sleep or rest or to cook
food.

On the banks of the Ohio he found an old leaky canoe in

which he crossed the river.
settlement. tt

After that it was easy to reach the
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEX:T

7

The author states that, "This new book is based on the new
teaching theory in history, which has not been heretofore applied
to a text for the middle grades."

Further the author states,

"each unit is composed of related·stories and topics."

This text

covers the five units of American history, while at the same time
it presents 567 pages of sUbject matter.
The author claims that "concepts should be developed before
they are named," and "Adequate emphasis should be placed on the
social and economic phases of history."
VIRGINIA

At the very opening of this topic we find that gold was the
concept of the people who were crowding the boats to America.
But this author has failed to give his sUbject matter a geogr~ic
background that the pupil may have a concept of the home setting
along with the economic phase.

When pupils study this text matter

it is very likely that they will not find what they should have
found to make this text inspirational and motivating.

This sub~

ject matter is just plain chrono·logical historical grouping wi th-

out any geographic setting to give it life and Vitality.
The Englishmen burned the village and the corn of the
Indians and both were losers.

If the pertinent facts of history
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are not presented logically, in a psychological frame there will
be a loss for all who are concerned.

History is not a mass of

trivial incidents, but it is the pertinent facts found and evaluated for what they are worth.

Out of such evaluation will come a

directed and unitary program of good thinking and acting.
INDIANS

The section of material dealing with the Indians is concerned with events near at hand.

Yet this story is another collec-

tion of stirring events, of that day, arranged without any sort
of geographic setting.

A great amount of geographic territory

is very well covered in this story, but it is not mentioned with
the historical part.

Pupils must be made to see that such inci-

dents are not important since the Northwest Territory and other
sections of our nation would be as they are today without these
::"

, -f

'J'

things having happened.

The unimportant facts of each of these

texts would make the texts more useful without them, and the text
more logical.
This material as now offered for use has no psychological
standard applied, and it is not adaptable to a modern social
studies program in its present form.

Whatever the author had in

mind in the opening statements has not been discovered, for this
material is far too difficult for the pupils for the fifth and
sixth grades.
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TEXT 8

VIRGINIA
This text has twenty-nine indexed references on Virginia
which are scattered from page 23 to page 280 in the text, or
throughout 257 pages of the subject matter.
Plantation

~

in Virginia.

"Now let us visit a Virginia

plantation of a thousand acres, as it was two hundred years ago.
We reach it by a sail up the broad James River, for of course
there are no steamboats, no railroads, no automobiles.

This is

tidewater Virginia, or the part near enough to the sea for the
tide to rise and fall in the rivers and bays.
"We land at a wooden wharf, built well out into the river.
At the wharf is a ship from England, unloading goods ordered for
the plantation.

The planter's sailboat is anchored nearby, and

several row boats are pUlled up on the river bank.

Negroes are

rolling great casks of tobacco along the road, down the hill to
the wharf, to be added to the ship's cargo for the return trip."
"Climbing.the hill, we see what we might almost think is
a small village.

The largest building is the planter's home.

~t

is a large two-story, wooden house, painted white, with broad
veranda, or

'gallery~

across the front.

Vfuite columns support the

roof, almost the branches of the tall trees that shade the house.
Behind, and at one end of the house, but connected with it by
a covered walk is a kitchen."
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"Opposite the kitchen is the workroom, where Negro women
are sewing clothes for the slaves.

Stretching back of the house

is a beautiful flower garden with shaded stone walks along the
white wooden fence that encloses it.

We might guess that the family

must be large to need the dozen rooms the house contains, but we
~ust remember that Virginians love to entertain their friends,

and travelers, like ourselves are always welcome.
of this home has a busy life.

The mistress

She plans and directs the work

of the 'big house,' the making of ,servants clothing, and the
nursing of the siok."
"On our way to the fields we notice the carriage house,
stables, barns, dairy, hen house, and vegetable cellars.

Low hills,

covered with woods, divide the plantation into three parts.

Each

part has a row of whitewashed Negro cabins and sheds for cows and
pigs.

Westward, along the river is a great apple orchard,about it

a thick, locust hedge.
nearly level.

To the south, the land is lower and more

Here, stretching away to the woods beyond, are the

tobacco fields with row after row of the dark green, broad-leaved
plants.

Between the rows, in a line, are a dozBn Negroes in

broad-brimmed hats hoeing the plants, cutting the weeds, or picking off the spoiled leaves."
"On the gentle slppes are fields of corn, where more Negroes
I

hoe.

A smaller field is dotted with shocks of wheat.

Along the

\
".1

t·

fields are the tobacco barns, whose walls can be open or closed

J

as the weather changes while the tobacco is curing.

i\

The wheat and
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INDIANS
There are twenty-nine indexed references on the Indians,
scattered from page 8 to page 296 in the text, or actually across
288 pages of the content.
Will the hatchet, stay, buried?

"The New Haven colonist went

to Connecticut at the right time, for the year before the Pequot
Indians had gone on the war path.
but they were fierce fighters.
for attacking the settlers.

They were not a large tribe, '

There were the smne old reasons

Disputes between the red man and the

white man over trade and stealing led to bloodshed.
,

took revenge on any white man he could find.

The Indian

He could not see
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why he should be jUdged and punished by white men bnly.

He thought

he had only permitted the settlers to make a home on his lands and
had not given them up forever for the trifling things which he had
received."
"Messengers from the Pequots were trying to get to the
Narragansett Indians to join them in driving out all the white
settlers.

When such questions were to be settled, the Indians

always held a meeting, called a council.
Roger Williams.

Into the council walked

He was living on 'lands near by, which the Narra-

gansetts had sold to him.

He had heard of the Indian plans and

though he was in no danger, he was to keep the Narragansetts from
joining the Pequots if he could.

He had learned the Indian lang-

uage and spoke against the plans.

The council lasted three days,

but the Pequot messengers went home defeated, and the Pequots
began the war alone.

Williams warned the Massachusettes and Connec-

ticut settlers of their danger.

He could not forget having had to

leave his home in Massachusettes in a snow storm and having to
live alone in the woods and among the Indians, but he could repay
in his own way."
"The Pequots attacked the scattered settlements during t~e
winter.

It was a time of anxious watching and guarding.

usettes and Rlwmouth sent men to help.

Massach-

Some of the Indian enemies

of the Pequots joined the force that was gathered to put an end to
the raids.

Many of the Indians had come together in one of their

villages, which was surrounded by a pallisade.

The village was

set on fire, all but five of the escaping Indians were shot."
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ANALYSIS OF SUBJECT MATTER FOUND IN
TEXT 8

The authors of this text state that, "This is the third
volume of a four book series for elementary schools which seeks
to give a "long view tr of history--a never ending movement of
mankind.

This text treats of but two periods of our American

history between 1607-1763.
VIRGINIA
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know when and why these slaves are there.

The pupil needs to know

and see the implications of the introduction of slavery, and not
the slave owners beautiful house and broad fields being tended
by his slaves.

This story does not tell the pupil how these

slaves were beaten, and even killed by their cruel masters, and
sold like so many hogs at the discretion of owners.

These are

some of the pertinent facts that are not told.

:I~'

INDIANS

\

,

~

This division of sUbject matter is another picture of the
treachery, avarice, malice, greed, and common hypocrisy of the
whites.

This was shown in the case of Roger Williams who was

driven from his own home in the snow by his neighbors.

From this

story the pupil might the impression that white men were to blame,
which would not be quite true.

The pupil should be enabled to

see that where and when the Indians received good treatment they
returned it many fold.

The closing paragraph gives a sordid scene

for the pupil to remember, a poor concept.

The author states,

"The village was burned and all of the Indians but five were shot.
There is little motivating power in this whole section of material.
It has no emotional pull for the pupil, and he will not be more
integrated in his thinking and acting.

I(-

.I,.
r
'\
.
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-'TEXT 9
VIRGINIA
There 'is but one reference in this text referring to
Virginia, and

~t

occupies but one page of the material.

Raleigh.

"Sir Hwnphrey Gilbert had a half-brother named

Walter Raleigh.

Raleigh was born in a seacoast town in England

and was always interested in ships and voyages.

While still a

young man he entered the army of the queen, and served for some
years as a soldier."
"It is said that once when Queen Elizabeth was out walking
with her attendants she came to a muddy place in the road.
stopped, not wishing to soil her shoes and skirts.
happened to be standing near.

She

Raleigh

Taking off his handsome cloak

which he was wearing, he spread it in the mud for his queen to
walk upon."
"His courtesy and thoughtfulness which this act showed
made Raleigh a favorie with the queen.
qualities as well.

But he had other good

He was a clever business man and a statesman.

Raleigh was also an experienced sailor.

At one time he served

as cormnander of a warship, and once he sailed with Drake on an
expedition against Apain.

After Gilbert's death, Raleigh asked

the queen for permission to found a colony in the New World.
Only by planting colonies, said Raleigh could England hold the
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land the Cabots had claimed.

Queen Elizabeth saw how wise Raleigh's

words were and she gave him penuission to plant the colony he desired."
"Raleigh at once sent out a ship to explore the eastern
coast of North America, and find a good spot for his colony.
Far south of the islands claimed by Gilbert, where the state of

Virginia after her own title " "The Virgin Q,ueen," and she rewarded
Raleigh by making him a knight."
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INDD\.NS
There are twenty-six indexed references on the Indians
scattered through the text from page 171 to page 259, or across
88 pages of subject matter.
Cartier's second voyage.

"Returning the next year, Cartier

sailed into the mouth of the St. Lawrence River and up the stream.
He hoped that this might be the passage .he sought through the
New World to Asia.

But as he went along he realized that he was

merely following the course of a river."
"Where the city of Q,uebec now stands, the French came to
an Indian village.

Cartier landed and learned from the Indians

about another village, far larger, which was many days travel
ahead of him.

The Indians, however, urged him not to go farther

up the river, because there were terrible monsters there and
much ice and snow, and his men would surely all be killed.

Some

of the Indians even dressed as devils with long horns on their
heads and much dolored paint on their faces and bodies, and tried
to frighten the Frenchmen."
"All of the warnings and messages of the Indians were ex-

,

plained to Cartier by the two Indians whom he had brought back
with him from France.

They had learned to speak French and had

seen many interesting things, but once they were on the shore they
were so glad to be in America again that they would not go back
on the boat even for a few minutes."
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"In spite of the many dangers threatened by the Indians,

Cartier and his men left the village and sailed farther up the
river until they came to a large island.

They found a good-

sized city."
"It was surrounded by a high wall of pointed logs.

Behind

it towered a great high hill to which Cartier gave the name Montreal,
or RQal Mountain.

There were many large houses in the village

made of poles covered with sheets of bark.
several families.

In the center

o~

In each house lived

the village there was an open

space, or meeting place for all."
"The Indians of the Village thronged to welcome their palefaced visitors.

They brought out their sick people to be touched

by the French, hoping that such wonderful beings would be able to
cure sickness.

Before he left-, Cartier gave gifts to the Indians

and pleased them by having his men blow a great blast on their
trumpets."
"Returning to the village down the river, Cartier and his
followers spent a terrible winter of great suffering from cold
and sickness.

The following spring they went back to France.

There Cartier told of the rich fishing grounds he had seen and the
valuable furs the Indian trappers were getting."
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..ANALYSIS OF SUBJECT MA.TTER FOUND IN
TEXT

9

This history is most peculiar in its makeup in that i~
presents but one, the first unit of study of American History.
The authors introduce this book by calling attention to the
picture of the Teuton warrior on his horse, which graces a part
of the cover page, then proceeds with the sUbject matter, that
of the story of the dark ages.

These authors state that, "To-

day emphasis is being given to the correlation of history and
geography.

The twelve maps and the glossary included in this

book, as well as the text itself, have been especially designed
to further such correlation."
These authors do not tell the teacher that correlation
leaves the subjects of history and geography as individual subjects, for there is no union or blending into one sUbject the two
sUbjects mentioned by these authors.

This sort of arrangement

will not meet the present need for a progr~l of social studies
for the fifth and sixth grades.

VIRGINIA
Since this text treats of but one of the units of American
history, the first unit, for the "middle grades," it is important
that this section be fUlly analyzed.

"The Period of Exploration

in the New World" is the only section with which this study will
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prepared for pupils again above the average in reasoning ability,
and not for the average child.

As now presented this sUbject

matter does not meet the present need, nor can it be used in its
present form, for a better social studies program for the fifth
and sixth grades.
DWI.ANS
Here is another grouping of events, which if important,
should have a geographic setting"to show why Cartier was here,
and what the geographic, and economic conditions were at home.
But instead here is a common travelog with Cartier, as he
travels up the St. Lawrence River, as far as Montreal.
The Indians saw the load of Frenchmen coming up the river,
and mistook them for "divine healers," coming to heal their sick
folk.

So far there is no important historical data that would

serve to integrate the pupils' minds or motivate them with any
sort of even common enthusiasm.

The teacher is forced to have

the pupils read this sort of SUbject matter and after a while take
an ex~aination to see how much they have forgot.

Small wonder if

they even remember of ever having heard of it.
Imagine the irony when Cartier stood dressed in his best
clothing, had some of "his men blow a great blast on their trumpets,
in order that they might please the Indians. ff

It is Cartier who

I

\
t

I
. Ii

is on parade, not the trumpets.

These Frenchmen and their ex-

periences are supposed to emotionalize the pupils and motivate
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them quite a lot.

It would be some concept if a pupil could

find one in such matter as this; and for emotionalism it would
be hard to define it if it happened; and as for motivation,
one would not expect such a thing to occur.
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TEXT 10
VIRGINIA
This text has three index page references on Virginia
which are strewn across 22 pages of the sUbject matter, or from
page 202 to page 224 of the text.
Virginia (-1607).

"With high hopes the first colonists

sent over by the London Company set sail from England on December,
1606.

Three small ships battled storms and rough weather, but

their captain, Christopher Newport, did not turn back."
"It was May, 1607, when they reached Virginia, with little
food, for the four months voyage had almost exhausted their
supplies.

A good place had to be found for the settlement, one

with mild climate and fertile soil, and not far from the coast
so that it would serve as a trading post."
"Leaving the sea, the ships sailed up a broad river for
thirty-five or forty miles."
"They called the river James, after the king, and for him,
too, they named the colony Jamestown.
be easy to defend, the thought.

The place they chose would

But in picking the location, they

paid little attention to the company's order:

Neither must you

plant in a low or moist place because it will prove unhealthful."
"And unhealthful Jamestown proved to be.

It was both low

and swampy, the air was damp, the drinking water was bad, mosquitoes
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with food supplied by the London Company, but there never seemed
to be enough to satisfy the settlers' appetites.

Often the rats

ate the grain and the salted meat that had been brought from
England, and the daily portion of each colonist grew smaller."
"Yet many of the hungry settlers saw no real reason to
work, since they had neither houses nor land of their own, and
were fed whether they worked or not.

Besides, when they did plant

corn, the Indians often cut it down.tt
"Within sixty miles of the cTamestown settlers there lived
about five thousand savage and warlike Indians.

They did not like

the idea of having strange neighbors with pale faces, queer
looking clothes, and big ships.

Whenever they had the chance,

the Indians made it unsafe for the colonists to hunt, fish, and
work in the fields.

It is easy to see why the settlers kept out

of the woods and the tall grass."
"The colony needed a strong leader, and after a few months
secured one in Captain John Smith, the ablest of the early leaders
in Jamestown.

Smith saved the colony from starvation and death

by working himself, making everybody work and by getting corn
from the Indians.

A busy man himself, he would not pe~~it idlen~ss.

When he was not acting as boss or overseer, he Was out exploring
and making maps of the coast.

Returning from one of his exploring

trips, he was injured by an explosion of gunpowder in his boat.
His burns were so serious that he had to return to England--and
the colonists" troubles began allover again."

!
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"Cold weather came, and with it pneumonia (nu mo nya) and

t

f

fevers.

The food supply ran low and the colonists had to kill

of

their own animals for food, even the horses and dogs.
gave out, they ate rats, mice, roots, and herbs.
were called 'the strving time.'

When these

These days

Well people could not keep well

and sick people could not get well with such food.

Captain John

Smith had left four hundred colonists in Jamestown, but by spring
only sixty were left alive.

Fever, Indian arrows, and starvation

had almost destroyed the colony.

Tn the spring the new governor,

Lord Delaware, arrived with fresh supplies and a number of good
laws.

Then the colonists really began to work with a will.

The

.woods rang with the sound of axes as trees were chopped down.
homes were built and more forts sprang up.

New

Crops were planted and

the future looked bright."
"When Lord Delaware returned to Angland, Sir Thomas Dale
was sent by the London Company to take his place.

He was a harsh

governor and insisted that his strict laws be obeyed.

Punishments

for disobedience were severe, and lawbreakers suffered the death
penalty for anyone of twenty different crimes, today the death
penalty is usually given pnly when one person has leilled another.
One writer tells us of a colonist who had a bodkin thrust through
his tongue and was chained to a tree.

It was a common sight to

see disobedient colonists being whipped on the streets."
"But Governor Dale, in spite of his harshness, did something
that greatly' strengthened the colony, he gave to each person a
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tract of land to farm for himself.

By this plan every man worked

harder, for he knew that the harder he worked, the better his
farm would be."
"Tobacco raising took most of the time of the settlers as
years went on.

England offered such a good market for tobacco

that plantations grew and spread in Virginia, and by 1619 there
were eleven settlements and towns miles apart.

This was a year

of three important changes in the colony."
"A new plan of government in 1619 allowed the colonists
to choose representatives to make their laws.

In each of the

eleven towns the people chose two men to go to Jronestown to represent them and talk over their needs and difficulties.

This

body of twenty-two men who made the laws for Virginia was called
the House of Burgesses.
and idleness.
pay.

They passed laws against drinking, gambling,

They also decided what taxes the colonists should

Since they met or assembled to represent the people of

Virginia, they were a representative assembly, the first in .America."
In 1619, Negroes were brought to Jamesto~l by Dutch slave
traders and sold to the plantation ovmers.

The Negroes were

used to the hot clLIate of Africa and could stand the heat of
Virginia summers better than the white men.

At first only a

few negro slaves.were brought, but as more and more tobacco was
(
\

raised, more and more of these African laborers were put to work.

t.
't

t·I

J
;II!

Later you see how the use of Negro slaves brought trouble between
the North and South which led to war in America."
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INDIAl\fS

There are fourteen indexed references on the Indians which
are scattered throughout 360 pages of the subject matter or
from page 3 to page 363 on the text.
~ow

the Indians lived.

"The Algonquins lived in long

houses of bark, several families and dogs in each house.

They

cooked indoors over the many fireplaces that lines one side of
the buildings.

Fish and deer, called venison or bear meat was

the usual meal.

Corn was the chief article of food, but there

were beans, squash, pumpkins, and melons besides.

The women,

of course, did all the cooking."
"Among the other household duties of the squaw was the
making of clothes for the entire family.

This was not really an

easy task, for she had first to dress the animal skins, then smoke
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them, and finally sew and trim them.

.

You would have liked the

trimmings of beads and gay borders."
"The Indian woman also did the family gardening.

She took

care of the little vegetable patch, using such simple tools as a
sharp stick and a stone spade or hoe.

She knew no better garden

tools than these until the incoming whites brought them from
Europe."
"In fact, the squaw knew no other kind of life than the dull
one she had always lived, and she ,seemed satisfied.

It was no

hardship for her to gather firewood and build the fire, to make
the cooking vessels and prepare the food.

Her mother had done all

these tasks and she had been taught to do them when she was a
girl.

In time she would teach her daughters how to do them, too,

for they must know how to do a woman's work when they grow up."
"In the Indian family the man was the food-getter and the
protector.

He did the hunting and trapping and fishing.

He

early learned to handle bow and arrow and tomahawk, for he did
the fighting as well.

He saw to it that his boys became good

swimmers, runners, and trappers.

He showed them how to track

an enemy to his h~ding-place, and how to kill him, if necessary."
"The Indian brave, or warrior, built the swift birchbark
canoe.

He made the wampum beads and shells.

These were used for

money and decorations, and also for the keeping of records.
(

")

iI

I
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The

Indians had no written language, and patterns in wampum often told
what the tribe was doing."
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"The pleasures of the Indians were few and simple.

They

smoked, gambled, and feasted, and enjoyed long silences together.
They had strange dances, for which they painted their faces and
made a great deal of noise.

It is said that Governor Frontenac

once painted his face red, and, tomahawk in hand, joined a war
dance to please the Indians and to show them that he, too, enjoyed
their pastimes."
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ANALYSIS OF THE SUBJECT MATTER FOUND IN
TEXT 10
The authors of this text state that, "Especial effort has
been made to make this volume teachable.

With this end in view

and in accordance with modern educational thought, the sUbject
matter has been organized in large blocks or units, focused upon
central unifying themes."

This text has been prepared to deal

with all five of the units of American history.
VIRGINIA
The text has eighteen paragraphs given over to a discussion
on Virginia.

This array of material is a long chronological list

of events, which had little or nothing to do with the later history
of Virginia.

Children are more apt to be fatalists than older

folk, so such a list of events is likely to cause the pupil to
think that historic outcomes had to be that way.

There is no

reason to believe that this company had to be here in 1607; the
results would not be materially changed if another date had been
used.

A check on this section showed that there are a possible

sixty-seven concepts, no one of which is carried to a full fruition
for a valuable comprehension of the truth.
The authors state that, "Yet many of the hungry settlers

I
i

saw no reason for work, since they had neither houses or land of
their own, and were fed whether they worked or not."

There seems
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to be a note of modernism in this statement, and some care should
be exercised that pupils do not get the wrong concept about work
being honorable.
Vfuen Governor Dale arrived we have a scene of dictatorship
that is also very modern, and again the pupil may be misled to
believe some things about government that are entirely wrong.
The fact of the introduction of slavery, and the attending
change in government, unless fUlly explained will serve to cause
the pupil to do some faulty thinking.
So the new plan of government, Negro slavery, and the matrimony market saved the day for Virginia.

Again the thinking, con-

clusions, and actions of pupils will need to be corrected.

The

average pupil will have some difficulty to understand why the
things which apparently made Virginia prosperous, also bathed her
in her own blood.
Such an array of sUbject matter can but fail to motivate
pupils, or cause them to build a unified and socialized mind, so
that their thinking and their acting will coincide.

This material

is not a logical setup, and psychologically it is over the pupil's
head.

As such it does not meet the need for a better social

studies program for the fifth and sixth grades.
INDIANS
j

I

The authors have presented about twenty-five sentence

~

concepts, concerning the Indians, in seven short paragraphs.

These

short sentence concepts describe the homes, home work, gardening,
drudgery, the food-getters, and Indian recreation.
This material gives a picture of the WOluen doing all the
work, while the men engage in gambling, drinking, muoking, hunting,
fishing, or fighting.

Their diversions consiSBd mainly in what

should and is entitled to have presented in a logical way, and if
he does not receive such facts he has been cheated by older folk.
The pupils of today need to have a new concept of the
honorableness of labor, for such a concept will go far toward
socializing the childs whole life.

This day calle for sUbject

matter which will effect the pupils heart as well as his head.
This cannot happen until his thinking and acting become unitary.
Such results will come from properly socialized and emotionalized
subject matter in a social studies program for pupils of the
fifth and sixth grades.
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CONCLUSIONS
This study was undertaken with a two-fold purpose in mind:
(a)

To dete~line the value of the present geography
and history texts for the intermediate grades.

(b)

To determine whether or not they meet the standards
of the objectives set up for this study.

The material which has been put into these geographies and
histories presents an enigmatic and panoramic view.
The geography rnaterial was found to be simple descriptive
geography with a physical setting.

It describes a tree here, a

river yonder, or a plain or plateau elsewhere.
now offered cannot give the Child a

~efinite

This material as

concrete view which

will enable him to have an intensified visualization of the
setting.
It was also found that this geography material was not
specific but more general.

Instead offfialing definitely with one

fact in a concept, it was found that the concepts of these texts
were using several facts in each concept.

This sort of material

leaves the pupil's mind divided, and he is not enabled to give
his undivided attention to anyone concept.
As a result there is much extraneous matter in this
geography material.

It is such material which makes this material

general and less specific.
in its present setting.

As such this material loses the value

The concepts which were copied from these texts dealing with
cotton, coal, and manufacturing show this material to be mostly
sUbject-centered, descriptive, and general in its content.
The History
1>~ateria1s

1.

The study of the history material showed that the same

general situation prevailed in this material as in the geography
material.
The history material is organized into large heavy concepts,
which in addition to being unrelated to other fields of study, were
chronological in their setting.

This material was found to be

general and not specific for it contains a great deal of extraneous
matter.
The concepts quoted for this study from these texts are fair
examp1e~

of the entire content of each of these texts.

It was

found that less than half of these texts treated the five divisions
of early American history.

With this material thus presented, and

in some of these texts not at all, this material as now presented
does not possess a great deal of value.
2.

Does this material now in use meet the standards of .

the objectives set up for this study?
Simple descriptive geography and chronological history
will not serve to give children an

understa~ding

of the life and customs of other world folk.

and appreciation

Children must be
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given a world view instead of a description of a lake, a mountain
or a boll-weavel.

This material must be emotionalized to such an

extent that it does something to their heart life more than to
their head life.
The present material as it is now offered cannot aid in

i
f

giving an interpretation, understanding, and appreciation of
movements, influences, forces, and principles of world and
national life.
The child will fail to find through the medium of this
material that each generation has left historical fruit, good
or bad, as his personal inheritance.

It will not make him feel

that somewhere in the past his own ancestors played a part in
this great American Historical drama.
The material, in either the geographies or the histories,
does not present the interrelated truth of history, which records
what man has felt, thought, and done, in a geographic setting.
Rather, both sets of texts ramble on regardless of the fact that
in geography we locate our history, while in history we illumine
our geography.

There is no such interrelationship to be:found

in these texts.

.

The facts presented by these texts give the short view when
the present need is that of the long view.

The pupils need the

long view of history interpretated in geography so that through
life experiences a broader and more progressive leadership may
result along'with the ability to follow others.
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The pupils using these texts will not be enabled to
understand the social and economic conditions and relationships
of other world folk.

Instead of such an outcome the pupils will

go out of the class wondering what it is all about.
1Vhen the teacher has been given the best sort of material
she may then act as a guide on childrens' journeys of exploration
into, and discovery of their social, economic, religious, and
political world.

The present presentation of geography and history

material will have been reborn and, the outcome will be a concept
of the great fields of sUbject matter for geography and history.
We must give children an historic-geographic mind in order
that they shall be able to interpret the present, evaluate the
past and make some contributions to their own future welfare.
This can be done when such related subject matter as that of history
and geography is made available to give this sort of result.
Such related material will aid children to make proper interpretations, gain a better understanding, and give keener appreciation
of movements, influences, forces, and principles of world and
national life.

This would surely be an improvement over a head

filled with dates, events, and important facts, all unrelated and
abstract to the child's mind.
It must be made clear to the child that history, as the
story of and product of war, politics, industry, finance, religion,
and discovery, without the framework of geography, "wandereth as
a tramp without a home."

In such an historic-geographic setting
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the teacher may lead her pupils to see that each and every generation has borne historical fruit, in a geographic frame.

It is

also possible to aid the pupils to learn whether this fruit has
been good or bad, and why.
This present material, as now arranged, does not aid the
teacher of social studies in the fifth and sixth grade to act as
a guide on children's journeys of exploration and discovery of
their social economic, religious, and political world.

Since it

does not do this, the present material as now offered and used
cannot meet the standards and objectives set up for this$udy.
The effort to develop the intellect should not be belittled,
but the curriculums must recognize this fact, that, for the most
part, people are governed more by what they feel than they are by
what they think.

This fact being true our task becomes that of

producing attitudes rather than gathering chronological facts.
Our attitudes result from inheritance and experience, and vmen
these are fully developed they color and condition our future
responses.

Then we ml,ist of necessity be careful to lead boys

and girls into the formation of attitudes which will give them
understanding through the revelation of facts, an anotionalized
conditioning of the highest order, habits of achieveing the
proper sort of attitudes through properly activities and properly
motivated &4'll1vities.

Back of such a program there must be a

teacher who has been emotionalized by the same spirit and objective
which she desires that her pupils shall have.
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At the beginning of the Christian era three great peoples
were striving for three qUite different objectives.

The Romans

were a motivated people through the medium of power.

The Greek

nation was motivated through an aspiration for the beauty of the
human body.

The Jewish people were entirely motivated by their

wonderful spirit of devotion or vorship.

It was at this juncture

of history that Jesus the Christ began to introduce His program
in which all of the objeotives of these three great peoples could
be achieved.

This program was an 'emotionalized program, and from

it would naturally flow the right sort of attitudes.

This program
,

was radical, different, but it had for its aims right attitudes,
which need no chronological data to substantiate their claims.
Our schools must have some such sort of an emotionalized
program, to give attitudes of real value.

Unless we do so the

pupils will be robbed of an educational inheritance toward
happier 'and more usefUl living.
The mechanics of the bookman's art are most important,
especially if such meohanics are directed into the proper channels
of service, which will give pupils an intensified and happy appreciation of their world neighbors.

There is little of the

mechanical element in the books used for this study to lead pupils

into a finer and larger appreciation, and understanding of world
friendship and democracy.

They are well-organized as to chronolo-

gical faots to be remembered, but poor for the formation of
emotionalized attitudes.
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Since our present civilization is the result of an extremely
inter-dependent ci~ilintion, to have a splendid citizenship we
must teach our boys and girls to detect the difference between
simple propagand~.and real facts.

We must lead them to discern

the dead furrow between the spurious and the truth.

This becomes

~

a matter of emotional life.

II~

the great value of moral order, which leads to that truth that

Our boys and girls must be aware of

'j

makes men free.

We must raise the pupil above all the machinery

.1

of administration, that all parts of every child's life may be
moulded into one splendid activity •
~

.

I
,

Francis Bacon has characterized the truth
seeker as, "He
has a desire to see, patience to reconsider,
carefulness to set
in order, and is one who hates every kind of
imposter." In proportion as we are anxious to teach this fact
to our boys and
girls, we shall have a balanced personality.

Out of such a

personality will come liberty and self-restraint in an assembled
whole, or "ordered freedom."
It is well known that practically all of our courses of
study, such as arithmetic, geography, reading, writing, and
history are all in a network of pattern-responses.

It is true

we are seeking pattern-responses, but these pattern-responses
should depend solely upon the proper sort of motivation.

Unless

there is that proper sort of motivation the pattern-responses will
I,

I

prove a bitter disappointment to all who may be concerned.

I
J

holding this fact as self-evident, the social studies program

l

& '

So

304
for the fifth and sixth grades should bring about that sort of
properly motivated and emotionalized pattern-responses, cUlminating
in attitudes as outcomes.
The one aim of social studies is to understand our modern
life, and how it came to be.

History is only a record of what man

J

has felt, thought, and done, but we must know that all this history

:1

was influenced by land, waterways, mountains, and rainfall, just
plain geography.

This great field must lay claim not alone to

history but likewise to geography, since the field surely justifies
the claim.

Dr. John Dewey says, "the interdependence of history

and geography affords the justification for their use in the
curriculum."
The geographic setting enters into each event of our
social happenings, which we have named history.

If we ignore

this absolute interdependence, then our history becomes a flat,
sordid program of listing dates, learning "important events, ft and
a general chronological head stuffing.

TNhen we break the bonds

which unite history and geography, our geography;falls into a
jUnk pile of intellectual odds and ends, with the height of mount-

ains here, a river course out yonder, hard-wood forests somewhere,
a state capitol there, and wheat raised last year.

The condemnation

of these subjects may be rash and foolish indictments of history
and geography, but the fact remains that history must depend upon
geography for its setting, and surely geography depends upon
history for its verification.
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We cannot deny, and dare not, that the westward movement
of the early colonists was halted by the Appalachian Chain.

And

along with this fact we find that while the cotton gin made cotton
"King in the South" this"historical fact is based entirely upon
the geographical fact of soil, length of season, and rainfall.
Here again is found this interdependence which calls for a
proper program of history and geography in order that pupils
may have a better understanding, and a proper evaluation of
these sUbjects.
There are a few folk who are asking whether or not pupils
of the fifth or sixth grade can master social problems.

But

these same objectors fail to admit that the histories and the
geographies now prepared for use in the fifth or sixth grade are
beyond the comprehension of these boys and girls.
The language and concepts of the present histories and
geographies are fit for use only in the eighth year, or better
still, the senior high school.

It is true that the pupils now

in the fifth and sixth grades are not able to comprehend the
present material as now offered for study in these grades.
N~her

is it possible for their teachers to arrange this material,

as now offered for study in these grades, so that it will meet
the present need.
We have been writing our text books for folk who

ha~e

adult minds, and not for children of the fifth or sixth grade
ability.

As" these history and geography texts are now prepared
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they are impossible to use for any sort of motivated program
in the social studies.
Among some of the statements which are to be found in the
average social studies text for the fifth or sixth grade are
these:

"to understand American life and its relation to the

modern world, tl also, "an appreciation of the significant contem-

J

porary problems of liVing together."

A single glance at either

of these statements shows how completely such material is beyond the ability of pupils in the jifth or sixth grade to comprehend.

Thus since all geography and history must have the

human side, as such it should be taught intelligently.

But this

·cannot be done except when the proper sort of material is forthcoming.

We cannot long or at any great length, think of geography

as a study of the earth, we must think of it as the home of men,
women, boys, and girls.

If we are to think this way, then'geo-

graphy must be made concrete, tangible, living, dynamic, present,
active, knowable, and profitable to the pupils before they can
have comprehension and appreciation.
We should attempt to give pupils of the fifth and sixth
grades an understanding of the phenomena of social life.

This

understanding must be an outcome, or in other words' it must become a by-product, and not a primary objective of a social studies
cause.
These new texts should not be ponderous values of volumes,
of work, for'they will better serve if they are less general and
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more specific.

The pupils in the fifth or sixth grade do not need

to be told so much.

They should be told only enough to motivate

their interest to seek to know.

It was the Master Teacher who

said, "Seek and ye shall find, knock and it shall be opened unto
you."

We must give these boys and girls just the simple human

problems, situations, and questions which will result in implications, motivations, and general development of each child's
attitudes.

With such a program of social studies we shall be-

come completely child-minded, and lose sight of subject matter.
In fact geography would mean nothing to us if we had no
history to describe it, and history would mean nothing to us if
we did not have geography to locate it.

Then how can we teach

these sUbjects as two sUbjects, when they are each all of one
great field of interrelated, and interdependent facts?
It is true that the old idea of "independent entities"
is a wo~ry to some people.

This idea lives upon the recognition

of the facts of history and geography being organized upon a
different basis.

The only difference, in this case, is that the

facts of history are organized on time, while those of geography
are organized upon space, and both time and space are present'
entities.

For what reason should we separate the Civil War from

the United States?

Why should we keep such facts apart when each

is the content of the other.
There are a few people who believe that a program of
emotionalized social studies would result in overemphasis.

This
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is neither likely nor probably because of the finer sort of motivation, which alone will result from such a social studies program.

If a teacher should have a whim for history or geography,

she will now through this program, have a larger field of action.
She will now be endowed with power to give her pupils an enobled
conception of the larger implications of history and geography
in their daily living.
. There are some specific needs which will be met only when
we have a program of social

studi~s

which is fUlly and honestly

motivated, especially for the fifth and sixth grades.

Such an

curriculum will meet the many sides of the child life, emerging
in various ways, and in the variant personalities.

This program

will give each child a chance to develop wholly and wholesomely.
It will also give each child a chance to develop and achieve life
that is rich in development.

Such a program vdll encourage the

pupil to seek recognition, honor, and success.

Furthermore the

program grants freedom from anXiety, worry, and disappointment,
as the element of competition is absent, and the finer spirit of
happy cooperation takes its place.

In this program the child

will find charity and understanding there will be no sort of
stagnant boredom along with the old daily monotony, but a new
spirit of rapport, respect, and understanding.
enabled to see things as realities.

The child must be

When we disillusion children,

and teach them to understand and evaluate, and think things
through, they will then become safe citizens for world democracy.
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