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CHAPTER I 

I. General Statement 

Numerous surveys o·f supervision of instruction have been 

made, but for obvious reasons little attention is given in 

them to teachers' attitudes. One of the oldest psychological 

principles is that the rate of learning is directly affected 

by mental attitude. These attitudes affect the quality of 

instruction, the adjustment of the teacher to new methods and 

techniques, and the happiness of the teacher in her work. 

Certainly, they should be coneidered when a program of supervision 

is being planned for a. s;chool .e.ystem ..• , ... , .. 
: :·.: : ',: ,' ', :·.; ,' ', ' l ' ' ) ' 

J ~ l.) J I U j I I J I I I .) ~ 0 .) J I > I ,I > 

0 "' '"I " • 0 l'l ) ' ~ " ... J l It ' ... J ., • J 

II T ... +.· :b: :··~ :·· ,', ;·. ·. ,' • he :rro. l.e.m ·. · . · .· , 
! '!I ~ .J -' ... ~ .. " ; : .. ~~ ~ • J ,; , ~. ~ ) ' ~ 

The. purpose· of t~i s investigation was to collect~ 

organize, and present materials bearing on the attitudes of 

high-school teachers toward supervision. Some consideration 

vrill be given to perioctical literature. Experience of the 

teachers will be considered only as a means of evaluating the 

material. 

III. Importance of the Problem 

Most teachers an'c1 e.dmini strators are a.greed that the 

ultimate aim of our public schools is to obtain the maximum 
i 

I 
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, 
development of the child during his school years. Factors 

' ~ 

which affect this o·evelopment are: adequate buildings and. 
. , 

grounds, healthful stuo.y and play conditions, a reasonable 

amount of bool>;:s and other teaching aids, classroom instructors, 

supervision, and administration. 

It cannot be aseumeo. that all college graduates will be 

competent teachers vJhen they step from college into the classroom. 

Neither can it be assumed that teachers who have had long 

years of teaching experience will not develop bad habits in 

their tee.ching. 

Need of in service trc:dning. The educ~tiona~ sy-stem is 

built on the assumption that teachers in service need training. 

The limited amount of uractice teaching provided in colleges, 

appointment for a probationary period, salary schedules 

providing increased pay for training and experience----all 

indicate that the teacher is not fully equipped for the 

profession when appointed, that he is expected to continue his 

preparation, end that the salary increment is intended to encourc:tge 

this training. 

Four years of college training is too limited a time 

for a- student to master the subject. matter, and the amount·

of ~ractice teaching is too short for the student to master 

t.he art .of teaching. Regardless of how well the student masters 

the theory of _education, the full ·significance of the principles 

of education end tee.ching can be realized only as the art 

and science .of teaching is practiced in the classroom. 



Any inexperienced or experienced teacher is employed. 

in a system for a probationary period. df one or two. yee.rs4 

The probationary period implies the need of training and 

3 

adjustment to the new school. The minimum salary is intended 

as a living wage for the beginning teacher 'tvhile the tre.ining 

and adjustment are going on. 

Opportunity for self imurovement. The many opportunities 

offered teachers for self improvement are convincing evidence 

of the wide spread recognition of' the need for improvement. 

In addition to summer~school, extension courses, association 

meetings, lectures, travel, and·work experience, there is a 

wealth of' reading materi a.l that can be used for teacher 

improvement. New books are appearing on the market every year, 

sometimes used as college texts and reference books, that 

provide the teacher new material for forming opinions concerning 

problems of instruction. A wealth of material is publi·shed by 

the departments of the Na.tiona~ Education Association, the 

United Sta.tes Office of Education, and. the State· Departments 

of Education. The Department of Superintendence Eighth 

Yearbook, which was published in 1930, is devoted entirely to 

supervision. It 1rmuld seem that the number of articles 'lllrh:Lch 

set forth the needs, values, methods, and attitudes of 

superintendents, principals, and. supervisors toward teacher 

improvement is unlimited. 

Studies of; attitudes. But when .a study of articles on 
' 

teacher attitudes is. attempted, the materia~ to be found is 

limited. A very interesting and valuable research was completed 



1 in the 'Michigan public schools,:and· published under the caption, 

11 Supervision from tpe Stanctpoint of ·th~ Supervised. ul Thi's 1r1as 

a questionnaire study made in the larger schools regarding 

teachers' attitudes. The conclusions of this study were: 

l. Not much visitation was being done. 

2. Visitations should be followed by reports or 

conferences. 

3. The supervisor should 111]prk solely to improve 

instruction. 

4. The teacher should have a true administrative 

reaction to his 'll]orll:. 

5. The principal is the logical supervisor, but is not 

interested. 

A similar study of the larger high schools in Indiana, 

Wisconsin, and Minnesota was completed by Barr and Reppen2 

in 1935 with similar results~ "Teacher Attitudes Toward 

Supervision 11 3 was published by J. R. Shannon in 1936. This 

research was completed in summer school classes for teachers 

enrolled in Indiana State Teachers' College, and the results 

were the same as those of the previous studies. In 1940 

1 Melvin C. Hart, 11 Supervision from the Standpoint of the 
Supervised," The School Review, 37: 537-540, September, 1929~ 

2 A. s. Barr and N. 0. Reppen, 11 Attitude of Teachers 
toward Supervision, 11 Journal of Experimental Education,. 3: 237-301, 
June, 1935. · 

3 J. R. Shannon, 11 Te~cher Attitudes towe.rd Supervision, 11 

Journal of Educational Method, 16: 9-14, October, 193bo · 
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J .M.Hughes4 completed a survey on t·eacher attitudes at 

Northwestern University which verified- the findings of M. C. Hart. 

These papers are ari1ong the best that h:e_ve been published on 

teacher attitudes. 

Attitudes and work. It is agreed that the attitude a 

person has toward his 1.\D rk and toward the person who makes 

suggestions concerning his work will determine the quality of work 

accomplished. In this respect, the teacher is not different from 

any other person. 

The relationship between teacher and supervisor may 

involve many problems· of adjustment and le &.rning on the part 

of both. These adjustments wil'l come about when there is a 

wholesome attitude between the teacher and supervisor. If this 

sympathetic attitude is not maintained, tf1e teacher loses 

his zeal and enthusiasm~ Drive and success diminish at the 

expense of the education of the children. An unv,rholesome 

attitude of the teacher toward supervisory relationship 

may affect the administration of the school and may produce 

conditions that make the teacher unhappy. When tea.chers are 

i 1 forced to work under these conditions, their state of mind will 
~ ;! 
iJ not permit the highest quality of work in the schoolroom., 
,, I' 

IV .• Procedure of the Survey 

The present survey, which is limited almost solely to 

teacher attitudes, took special precautions to assure the 

teachers 1.vho co-operated. that their answers would be treated 

4 
J. M. Hughes, 11 The Attitudes and Preferences of Teachers 

and Administr'ators for School Supervision, 11 Elementary School 
Journal, 40: S2-S3~ October, 1939. 
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confidentially. Not even the n.ames or addresses of' the teachers 

livere sought, so tha~ the teachers caul~ fear no kind of check 

of their responses. 

Teachers in Indiana high schools which employed ten or 

1wre teachers were selected and questionnaires mailed to them 

in the spring of 1947~ It was decided to select this size 

. 5 school because H. H. Relble concluded that the best supervision 

could be done in a schoo 1 of not less than two hundred nor more 

than one thousand pupils. Supervision was defined in the 

questionnaire as being 11 an effort to improve teaching; 11 and 

11 the more common supervisory relations 11 were indicatE?d a§3 

being "classroom visits, personal conferences, teachers' meetings, 

bulletins, demonstration lessons, professional rea.ding m&.terial, 

sources of teaching aids, or various rating scales to help 

improve teachers. 11 11 Child-centered supervision" was defined as 

supervision that bas as its aim, the maximum development of 

the child 1 s capacities and personality. 11 Subject-centered 

supe~vision 11 wa~s defined as supervision that has. as its aim, 

the improvement of the norms of achievement of subject ma.tter. 

Since no directory hao. been. published by April 1, 194 7, it 

was necessary to get the names of the class-room teachers trom 

the files 'in the office of the State Superintendent of Public 

Instruction. 

5 Herbert H. Heible, 11 0bst acle s to Supervision· ana. 
Means of Overcoming Them, 11 The Nations Schools, Vol. lV, No. 4, 
37~41~ October, 1929~ 



CHAPTER II 

ANALYSIS OF THE RETURl\iED QUESTIONNAIRES 

Geo-graphlc distribution. Since the teachers v.rere not 

asked to give their addresses, there is no positive way of 

making an accurate compilation of the returns according to 

their geographic d.i stribution. 'Furthermore, the teachers 1orere 

told that the survey ~as made solely for teachers 1 attitudes; 

so it is not thought best to classify the returned question

naires accordint; to postmarks. It can be said that the postmarks 

do show an even distribution over the state of Indiana, and 

that some returns were received from each of the groups 

contacted.. It is realized that the teacher might not drop 

the return in the post office in the immediate environs of 

his school. 

The return of questionnaires was not too. gratifyingc 

Five hundred thirty-five returns were received from lS25 

questionnaires, which makes 29.32 per cent of the questionnaires 

available for study. The flrst measure taken on the survey-

was the years 1 teaching experience of the teachers. A glance 

at Table I shows that 66.91 per cent of those teachers 1orho 

returned questionnaires haa. taught 11 or more years. The, 

number who had taught from 6 to 10 years numbered 14.o2:per 

cerit; the 3 to 5 year group tot~ded 3. 22 per cent; and the l 

to 2 year teachers made up the remaining 9.16 per cent. The 

experience of the teachers who W:ere cont'acted by the questionnaire 

should tend to make their replles more reliable. 



TABLE I 

~ 

YEARS 1 EXPERIENCE O'F TEACHERS WHO RETURNED Q~UESTIONNAIRES 

Years of Experience Frequency Per cent 

. • 

11 or more 358 66.91 

6-10 75 14.02 

3-5 -44 8.22 

1-2 49 9 .. 16 

No years stated 9 l.6S 

Total 535 99 .. 99 . . 
::z . 

" 

Types of supervision. The first measure of teacher 

atti tud.es was obt.ained from Item 2 on the questionnaire. The 

teachers were asked to define their supervision as being either 

11 child-centered 11 or 11 subject-centered. 11 · 11 Child-cent ered 11 supervision 

~as received by 44.48 per cent of the teachers; 19o63 per cent 

thought. their supervision was 11 subject-centered; 11 and 30.66 

per cent either said they received no supervision or f'e.ilect to 

answer the question. 

It might appear that the last group mentioned did not 

. i recognize supervision as such; but this is hardly the case. 

A study of the comments, which will be considered more ·in 

detail later, would indicate that the teachers did not 

receive any supervision. Such comments as, 11 I have not had 

eny one visit me this sem~ster, 11 or 11 I have not been visited 



Type of General 

Supervision 

Child-centered 

Subject-centered 

Child-centered and 
subject-centered 

Not ansvJered or 
none 

Total 

TABLE II 

TYPES OF SUPERVISION RECEIVED 

Years of Teaching Experience 

. . . . 
:Experience: 
:not given 

. . . . 

1-2 

:Freq. Jb :Freq. of ;o 

. . 
l .19 24 :4.423 . . 
l .19 12 :2.24 

0 .00 2 . .37 . 

7 :1~30 11 :2.05 

. . ' 

9 :1.68 49 :9$15 

. , 3-5 

. . . . . . 

• . 
11 or :Totals 
more 

:Freq. % :Freq. Gf :Freq. % :Freq. % ;o I 

. . . . : . . . o" • . . 
~4 ~4.48: 36 :6.74:153 : 2~59: 23<3 :44.48 '" . . .. ! • . . 

~19:63 ;1.68; 
. . . . 

9 18 :3.36: 
(, : la:L5: 105 0) . . . . . : . . . . . 

5'. 23 ' l . .19: 3 . .56: 22 . 4.09: 28 . . . . . 
. . . . . . . . 

;3.36~118 
. . . 

10 :1.90: 18 :22.06:164 :30~66 

: . : . . . . . . . . . 
44 :8.25: 75 :14.02: 358 :6689:535 :99.99 . 

•· 
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since I started teaching 6 yeers .:ago~ 11 \~~Tarrant the conclusion 

that the teacher was hot visited. 

An a.naly sis of the Table II ei.lso reveals that the pre sent 

tendency in education seems to be in 11 child-centered11 supervision. 

The teachers who received this type of supervision vJei'e in the 

minority, however, since only 44.48 per cent received this type. 

When only 69.36 per cent of the teachers are supervised in any 

way, the picture is not encouraging •. 

Attitude toward democratic, scientific supervision,.. 

Item 3 of the questionnaire asked that teachers stete their 

attitudes t o1rrard dernocra.ti c, sci el)tif ic supervi sioh, regErdle s s 

of the type or amount of SUI.:.:ervision they received, in respect 

to helpfulness e.nd vJelcomene ss. The responses to this question 

were very gratifying. The teachers who thought that democratic, 

scientific supervision vv-huld be helpful and 11\Telcome numbered 

4oo. This number is 75.76 per cent of the teachers who answered 

the questionnaire. Th~ teachers who thoue::ht supervision was 

welcome, \rrhether helpful or no, comprised 80.62 per cent of 

the total number of teachers. One and eighty-eight hundredths 

per cent thought the superintendent's help was not welcome; 

while 18.48 per cent said they did not have any supervision ~ 

or did not respond. This survey would indicate that teachers are 

in favor of a good supervisory program regardless of' the number 

ot. years teaching experience to their credit. Table III is a 

summary of teacher attitudes. 
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TABLE III 

ATTI'I'UDES TOI'lARD DEl·fOCRATIC, SCIENTIFIC SUPERVISION 

Attitude To111iard Years of .Teaching Experience 

Democratic, 

Scientific :Experience: 1-2 3-5 6-10 11 or Totals 
:not given more '• ., 

Supervision .. . . 
:Freq. % :Freq. d :Freq. cf :Freq. c1 :Freq. of :Freq. % /0 ;o ;o ;o 

. . . 
43 36 ;6.73; 6o : 11.21;260 

. 
Helpful and li\relcome: 1 .19 •8 0' :48.60:400 :75-76 . . ) 

. 
Not helpful but . . 
·welcome 0 0 4 .74 2 .38: 3 56· 17 3 l 3. 26 . 4.86 . . . - . . 
Helpful but not . . . 
'tvelcome 0 0 0 0 0 o: 0 o: 3 .57: 3 .57 
Not helpful and 
hot welcome 0 0 1 .19 0 o: 2 .J.3: 4 .74: 7. 1.31 

No attitude given i5 :1.49 1 .19 6 :1.12: 10 1.157: 74 •13 ~l' • • u • 99 :13.415 . 
' . . . . . . . 

;9.16 
. . . 

Total 9 :1.68 4o 44 : i5. 23 : 75 :14.02358 :66.90:535 :99.98 ./ 
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Teacher att.i tudes towe,rd supervl. sion Ex, superintendents. 

It ern 4 was an effont to deter;:nine the attitudes of teachers 
·' 

tolivarcL supervision performed by superintendents, principals, 

and supervisors. Table IV is a summary of' attitudes towarc1 

the superintendents' supervision. 1m expected discovery in 

this t·able is that 36.26 per cent of the tec:,chers reported 

that they received no supervision what soever from their 

superintendent. This also discloses the,t young teachers with 

1 or 2 years 1 teaching experience received no supervision in 

18.37 per cent of the cases. Teachers vrho had experienced 3 

to 5 years in the classroom, rec.eived considerably less 

supervision. Twenty nine and fifty four hundredths per cent 

reported that they received no supervision. ~reachers who 

had taught more than 11 years were neglected rnore, which 

might be expected. In this group, 42.73 per cent either said 

did not receive any supervision or did not answer the question. 

Whenever supervision did occur, the attitudes of the 

teachex·s were gratifying. Helpful and welcome supervision 

was reported in 44.31 per cent of Bll cases who returned 

questionnaires. Although they chd not think the supervision 

vras helpful, another 15.32 per cent thought it was w·elcome. 

The total of welcome supervision was 59.62 per cent of all th,e 

r~turns. Only 4.11 per cent thought supervision was not 

welcome. .The findings indicate a need for supervision Jn 

the high school. 



T.ABLE IV 

TEACHER ATTITUDES TQ\:lARD SUPERVISION BY SUPERINTENDENTS 

Attitude tov.rard 

Superintendents 

:Experience: 
:not given 

l-2 

Years of Teaching Experience 

6-10 ll or 
more 

Total 



TABLE V 

~OURS OF SUPERVISION PERF'OR1JIED BY SUPERIN1'ENDENTS IN li"J\LL SE~IESTER 

Number 

of Hours 

90 

30 

20 

18 

15 

12 

10 

9 

8 

7 

6 

5 

4 

3 

2 

1 

0 

Total 

Experience 
not given 

2 

7 

9 

. 

. 

1-2 

1 

1 

2 

1 

1 

2 

6 

6 

11 

18 

4-9 

Yea~s of Teaching Experience 

3-5 6-10 

1 

1 

1 2 

1 

2 

1 2 

1 2 

1 2 

2 5 

3 12 . .. 
13 15 

2o 32 

. 44- 75 . . · 

11 or 
more 

1 

2 

5 

1 

1 

3 

6 

8 

10 

22 

50 

249 

358 

.. . 

Total 

1 

1 

2 

2 

9 

4-

4 

6 

10 

13 

23 

4-3 

91 

326 

535 
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k critical summary of Table· V reveals that 326 teachers 

received rio supervisi.bn, according to ·th{")ir replies, .&nd 91 

received only 1 hour. This would. make a totel of 417 teachers 

who received 1 hour or less supervision from their superintendent 

during the fall semester of 1946. It is doubtful if a great deal 

of good can be accomplished in a supervisory visit of one 

hour or less. It could readily be concludeci that Francis L. 

1 Bacon was correct when he stated, 11 The second.ary school knows 

little and does less about supervision. 11 

Teacher attitudes tovnrd suoervi sian by princij2als. 

rrhe second part of Item 4 Vvas an effort to determine the 

teacher attitudes toward su:pervi sion by the principe le. Table 

VI is a summary of the attitudes of teachers as expressed by 

the teachers toward the supervision offered by the principals. 

It can be observed that the principals e.re doing a little more 

supervision than the superintendents. While the superintendents 

failed to sunervise 36.26 per cent of the teachers, thE- principals 

failed· to supervise 24.66 per cent of the teachers. A critical 

analysis of 'rables IV .end VI sho"'rs that the increased amount 

of supervision offered by the principals was given to the 

teachers who hac1 taught ll or more years. There is a variation 

of 2 cases in the 3 to 5 year group. The plight of the l to 2 

year group remains the same. 

He.lpful and welcome supervision was reported in 56.25 

per cent of all the cases considered, -v,rhile 15.69 per cent 

]_ 
·-· Francis L. Bacon, 11 Supervi sian in Secondary Schools, u 

National Association of Secondary School Principais, Bulletin 
Number 20: 131-139, March, 1928. 



TABLE VI 

TEACHER .ATTITUDES TO'Vv.ARD SUPERVISION BY PRINCIP .ALS 

.Attitude Toward 

Principals 

,, . 

. . . . 
:Experience: 
:not given 

. . 

1-2 

Years of Teaching Experience 

3-5 6-10 11 or . more . . . 
: 

Total 
. ' 

:Freq. % :Freq. ~~ :Freq. % :Freq. % :Freq. % :Freq., % 
. . . . . . . . 

e56; 
. . . . . . . 

Helpful and welcome: 3 2S :5 .. 23: 26 :4e56 44 8.22:200:37~38: 301:56 .. 25 

Not helpful but . . . . . . . . 
;1.63; 

. 
2.24; 

. . . 
welro l'ne 5 ,94: 9 6 :1.12 12 53: 9~ 91: s5 :15. s9·. 
Helpful but not : . . . . . . 
welcome 0 0: 0 O: 0 0 1 ol9: 0: 0: 1 :· .19 

Not helpful and • . : . . . 
. 56; 

. . 
not welcome 0 0: 3 l .19 0 0: ll: 2 .. 05: 15: 2.80 

Did not report 
receiving any . . . . . . . . 

;1.68; 
. 
94;17~57; 

. 
supervision 1 .19: 9 ll :2.05 18 3. 37: 135:24.56 

' . : ' 

~14.02~358~66.91~ 
. . 

Total 9 l .. 69: 49 :9.15: 44 :8~2~ 75 535:99.99 . 
~. 
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TABLE VII. 

HOURS OF SUPERVISION PERF'OfuviED BY PRINCIPALS IN }"'ALL SElvlES'rER 

Years of Teaching Experience 

Number of Experience 1-2 3-5 6-10 11 or Total 
Hours not given more 

90 1 l 

50 l 1 

25 '1 1 
20 1 1 4 6 
1$ 1 1 

15. 1 1 4 6 
12 2 1 3 
10 2 3 5 9 19 

9 1 1 l 3 
$ 3 2 3 $ 

7 .. . 
6 1 8 9 
5 3 l 3 19 26 
4 3 4 1 11 19 

3 3 4 6 9 22 
2 1 7 2 11 20 i.n 

1 1 6 9 11 49 . 76 . 
0 7 19 16 32 209 233 

: . 
Total .. 

9 49 lJ-4 75 358 535 
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' 
thought the supervision was not· h~lpful. ·but welcome. This 

total of' 72.14 per cent of \'ITelcome supervision is considerably 

better than the superintendents' 59.62 per cent of v-relcome 
• 

supervision. 

A study of the number of hours of supervision received 

by the teachers, e.s expressed in Table VII, raises doubts 

as to the helpfulness of the supervision to the teachers. 

The number of teechers 1.vho reported that they received one 

hour or less supervision V<Tas 359, while 179 received more than 

one hour. 

Teacher attitudes tovJai'd supervisirm by supervisors. 

The thinS. phase o1' teacher 8 tti tucLe s toward supervision was 

in regard to that by the supervisors. The numoer of ouestionne.ire s 

that did not have any remarl\: vJhatsoever vJhich rele.ted to 

supervision by supervisors totaled 415. In justice to the 

supervisors, the remarks on the questionnaires V<TO uld indicate 

that these teachers 1orere employed in schools 1r1rhere supervisors 

w·ere not provic1ed. Some of' those lrJ"ho indi cat ec1 supervision 

made notations to the effect that their supervision v:ras from 

state supervisors. Of the 120 vJho re}Jorted so me supervision, 

97 said it was helpful and 113 said it we.s welcome. The only 

conclusion that cen be drawn is that the teachers were highly 

f .:worable \I'Jhere supervision ·was furnished. Tables VIII end IX 

list the attitudes and the number of hours furnished. 



TABLE VIII 

TEACHER .ATTITUDES TOWARD SUPERVISION BY SUPERVISORs· 

Attitude to~r;rard 

Supervisors . . 
:Experience: 
:not given 

. . 

1-2 

Years of Teaching EJX:perience 

3-5 6-10 11 or 
more 

Total . ' 

:Freq. CJI :FreqG c/ :Freq. % :Freq. % :Freq.· d :Freq. % ;o /0 /0 . . . . . . . . . . . . 
.. 56; 

. . . . . 
Helpful and 1,ve1come: 3 7 :1.31: 12 :2.,24: 20 3.74: 53 9.90: 95 17.75 

Not helpful but . . 
welcome 1 .19: 4 • 75: 3 .56: 2 • )B: s 1.50: 18 . 3.36 . . 
Helpful but not . . . . . 
1ve1come 1 .19: 1 .19: 2 e3d 
Not helpful end 
not welcome 1 .19: 4 .75: 5 .94 

Did not rep6rt any . . . . . . . . ' . . . . . 
or had no supervisor 4 $75: 37 :6~91: 29 :50 42: 53 9.90:292 :54.58:415 77.56 

. . . . . . . . . . . . . . . . 
Total 9 1e69: 49 :9.16: 44 !So22: 75 :14.02:358 :66.92 :535 :100.01 '. 

!=-" 
\D 



TABLE IX 

HOURS m"' SUPERVISION. PERl'""ORMED BX SUPERVISORS IN FALL SEiviEST.ER 
.• 

Years of Teaching Experience 

Number of Not Given 1-2 3-5 6-10 11 or Tra.t al 
Hours more 

so 1 1 

50 1 

4o 1 1 

36 1 1 2 

30 1 1 

25 1 1 2 

20 3 1 1 1 6 

18 

15 

12 1 1 

10 1 2 2 5 

9 

s 1 1 2 

7 

6 3 3 

5 5 3 s 
4 1 1 1 2 5 

3 2 1 1 6 10 

2 3 2 s 13 

1 1 2 2 3 20 28 

0 6 37 31 6o 313 447 

Total 9 49 4L~ 75 358 535 
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Analysis of teachers' general ~ornments. The final 

estimate of teacher: attitudes ~tras iri regard to their reasons. 
I 

for estimating each supervisor 1 s 1oJcirk as they had done. Teachers 

who failed to MSirV"er this Item numbered lbO. Some of the 

answers returned may not have any significance in this summary .. 

Illustrations of answers ·placed in this classification are: 

11 I ansvJered the questionnaire in this manner because I wanted 

to hold my job, 11 or 11 \IJ'e have no supervision in this school, 

thank God. 11 

The teachers reported tha.t they received favorable 

supervision in the following instances. Satisfactory help vJas 

given 18 teachers when they asked for it. Eight thought their 

supervision was sympathetic and constructive. Six teachers 

thought they received good informal supervision; while 6 others 

thought the help received 1oJ&s ·oeneficial to them. Five teachers 

thought the supervisory officials were co-operative; and 2 

thought the superintendent furnished adequate supplementary 

readi·ng material. Most of' those who saic1 that their supervision 

w~s helpful apparently cLid not think it was necessary to make 

other comment. Table XI is a summaJ."'Y of the comments as 

expressed by three or more teachers. Occa.sionally, more 

than one comment was made by the same teacher. 

Table XI is a repetition in general aspect of the 

findings shovm in previous tables. Over 200 remarks indicate 

that little or no supervision was received by the teachers 

in the fall serne st er. Others wanted good supervision~ 
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TABLE X. 

LIST OF COMMENTS ABOUT Su~ERVISION 

Comments F'requencies 

Received no supervision 90 

No supervision but wanted democratic, helpful supervision 63 

No supervision except general tee.chers 1 meetings 37 

No supervision and do not vlant poor supervision 32 

Supervision was so fnfrequent it eLi sturbed students 27 

Sa,tisfactory help lll]'hen it ws.s 'needed lS 

Ad.ministra.tor found fault, offered no helpful suggestions 16 

Administrator only interested in publicity 12 

Deplorable condition, only interest ie athletics and 

extra-curricular activities 9 

Sympathetic and constructive supervi sian S 

No time for supervision o 

Not diplorp.atic and created antagonism 7 

Supervi sian shows need of training on part of admini stre.tors 7 

Teachers handicapped by poor supervision 7 

Good informal supervision 6 

Satisfactory to the teacher 6 

Co-operative supervision 5 

Supervision was occasiona.l 5 

Admini stra.tor had. no ability but received a political plum 4 

Administrator tries to make fools of the tea.cbers 3 

Administrator does not use tact 3 



A few se.emed to think that stuElie's of this nature might lead to 

better supervision.: One teacher thought that we v.ro.uld have 

better schools vlhen the administrators lec-"rnEd to supervi~e 

again. ~1other teacher thought the colleges ought to be more 

concerned about the supervision in our high schools. A third 

thought her administrators were too 11 personal centered. 11 

Another said she had no supervision in her six years' experience, 

and she often v-mndered if she 'IATas doing the work in a satisfactory 

manner. Still another teacher said she had been visited 3 times 

in 20 years. Two other interesting remarks were: 11 they seem 

to think v.re are experts; 11 and 11 anything that can be done· to 

place good supervision in our schools vmulc-;. be invaluable. 11 

There is no reason to believe that the teachers were not 

serious in their remarks. The only conclusion is that supervision 

in the high schools of' Indiana is inadequate. 



CHAPTER III 

SU111lviARY OF FINDINGS 

1. A check on post-marks indice.tes thr::.t the answers 

received were fro;n cities in all sections of the state. 

2. The 535 teachers 11Tho. answered this survey probably 

gave· as nearly a true picture of attitudes as it is poseible 

to obtain. 

3. The amount of supervision exercised in the high 

schools with 10 or more teachers is very inadequate, over 

60 per cent received one hour or less supervision in a semester. 

14. The number of years teaching experience did not seem 

to make any significant difference in the attitudes of the teacher. 

5~ The attitudes of teachers to1rmrd scientific, democratic 

supervision in general, regardless of the kind or amount they 

were accustomed to receive, 1nrere very encouraging. Over 60 per 

cent of the teachers thought it 1oroulcL be helpful, 1rJhi1e only 

2 per cent regarded such supervision as not 1r1elcome. 

6. About t1.vice ~.s ma.ny teachers reported that their 

supervision we.s 11 child-centered 11 as compared to those who 

reported their supervision ·was 11 subject-centered. 11 

7. The teacpers 1 attitudes toward supervision. were very 

favorable; over 93 per cent of the teachers said the supervision 

they received was ~elcome. 
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(5. Principals do more supervising them superintencLent s. 

However, about one 'third of the beginn:tng teachers who ansV>rered 

this questionnaire did not receive any supervision during the 

fall semester of 1946. 

9. Very few school corporations have special supervisors 

on their supervisory staff who work with high school teachers. 

Most of the supervision is done by the superintendent or 

principal. 

10. The attitudes towar·d supervision expressed by usable 

statements 1-rere sometvhat critical, and there were more adverse 

criticisms of high school supervision than there v-rere favorable 

statements. 

·11. SeverEd teachers commented that our colleges should 

emphasize' training for supervi sian when preparing administrators 

for their positions. They also said that our State Department 

of Education should possibly check more often on the supervision 

performed in the schools. 



I 
.I! 

t: 

APPENDIX 

EXPLANATION OF THE QUESTIONNAIRE 

It v.ras t{lought that copy of the communication sent 

to the teachers might clarify and aid in understanding how 
•· 

these facts were obtained. A double post card questionnaire 

was printed so that the materiel on page 27 appeared on 

one side, and the materi2~ on page 2S appeared on the other4 

Pages 27 and 2S are exact duplicates of the questionnaire 

mailed to the teacherse 
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. DIRECTOR OF GRADUATE STUDY 

Indiana State Teachers' College, 

Terre Haute, Indiana 

Fellow Teacher, 

Many_ ~urvey~ of supervision have been made; but only a few have touched upon teachers' 
attitudes toward supervision. We are seeking nothing but teacher attitudes toward supervision. 
In order.fo1ielp. a:ssure:.our getting absolutely frank statements, we do not want to know your 
name or .addresS. 

By supervision of instruction; we mean anything which your superintendent, principal or 
supervisor does to improve classroom teaching in your high school. Some of the commoner 
'supervlsiilg .activities are: visitations, teachers' rreetings, consultations, bulletins, demonstration 
lessons, pro{essional reading material, sources of teaching aids, or various rating scales to help 
improve teachers. · 

We define "child-centered supervision" as supervision that has as its aim the maximum 
development of the child's capacities and personality. "Subject-centered supervision" is super
vision that has as its goal, the improvement of the norms of achievement of subject matter. 

We wish to thank you for your effort and assure you the object of this ·research is intended 
for the improvement of the educational facilities and opportunities of our students. 

Sincerely yours, 

Walter 0. Shriner 



Underline the word or expression which best describes your case. 
1. How long have you taught school? 1-2, 3-5, 6-10, ------more years. 
2. Is the supervision you receive "child:centered" "subject-centered"? 
.:3. Regardless of the type or amount of supervision you get, underline what your attitude 

toward l!cientific, democratic supervision is: helpful and welcome, not helpful but welcome, 
helpful b•lt not welcome, not helpful and not welcome? 

4. In the following outline check after the appropriate descriptive term and appropriate 
heading, your attitude toward the sup~rvi!ion you actually received from your Sllperintendent 
principal, or supervisor. 

Descriptive Term j SUPERINTENDENT ( ) j PRINCIPAL ) I SUPERVISOR ( 

Helpful and Welcome I I I 

Helpful but Not Welcome I I I 
Not Helpful but Welcome I 1 I 

Not Helpful and Not Welcome _L I I 
5. In the form above write within the parentheses after title of each type of supervisor, 

the approximate number of hours of individual supervisory relationship you had with ·such. 
supervisor during the first semester of the present school year. 

6. Make any comment you wish as to why you estim~ted each supervisors' work as you 
did in the above question. 
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