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PROGRAM 

Processional --------- _ ---------- --.--------------COLLE(iE ORCHESTRA 

Presiding _____________________________________ SANFORD M. KELTNER. 

Senior Member of State Teachers College Board 

Music ----------- ___________ ---------- __ - ------ _____ COLLEGE CHOIR 

Invocation ______ _: ____________ _:~----------------REV. GWYLYM ISAAC 

Pastor, First Congregational Church, Terre Haute 

. Induction of President Ralph N. Tirey and 
Vice-President George C. Cole _______________ SANFORD M. KELTNER 

Induction Address __________________________________ RALPH N. TIREY 

Address, "Teacher Education for the New Age" ________ H. L. DONOVAN 

President of the American· Association of Teachers Colleges and of 

the Eastern Kentucky State Teachers College 

Greetings from 

Past President_ ___________________________________ L. N. HINES 

United State Office of Education _______________ BESS GOODYKOONTZ 

Assistant United States Commissioner of Education 

Colleges of Indiana __________________________________ H. L. SMITH 

Dean of School of Education, Indiana University 

Alumni -----------------------------------LAWRENCE McTURNAN 

Former President, Indian~ State Alumni Association 

Introduction of Representatives from Universities and 

Colleges ------------------------------------------J .. W .. JONES; 

Dean of the College 

Music ----------------------------------------------COLLEGE CHOIR 

Music ------------------------------------------COLLEGE ORCHESTRA 
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TEACH,ERS COLLEGE BOARD 

John H. Heller 

M1:. Heller, whose home in in Decatur, 
Indiana, was appointed as a member of the 
Teachers College Board in 1931. During 
the past year, he was elected President of 
the Board. He has been active in news
paper work for more than 30 years and for 
the last fieveral years, has been editor of 
The Decatur Daily Democrat. 

Mr. Keltner, senior member of the 
Board, is a former student of the Indiana 
State Normal School and has watched the ' 
g-rowth of the college with more than 
ordinary interest. He was appointed a 
member of the Board in 1918 and served as 
its president from 1919 to 1933. Mr. Kelt
ner, whose home is in Anderson, Indiana, is 
the senior member of the law firm of Kelt-

. ner and Mays of that city. 

Frank C. Ball 

Sanford M. Keltner 

Mr. Ball, who:;;e home is in Muncie, In
diana, has served as a member of the 
Teachers College Board for many years. 
He was appointed to the position in 1913 
and has · held it continuously since that 
time. Mr. Ball, a member of th~ Ball 
Brothers company of Muncie, has made 
many donations toward educational and 
welfare work. 



TEACHERS COLLEGE BOARD 

Mr. Cronin, whose home is ' in Terre 
Haute and who has long been a friend of 
the college, was appointed to the Teachers 
College Board in 1933. He has been· en
gaged in newspaper work for more than 
thirty years and for the last several 
years, has served as managing editor of 
the Terre Haute Tribune. He was chosen 
as secretary of the board shortly after his 
appointment. 

William F . -Cronin 

Floyd I. McMurray was chosen to Sl,!C

ceed Mr. George C. Cole as State Superiu
tendenti of J;'ublic Instruction when the lat
ter 'resigned to accept the position as 

· ~ice-president of ' Indiana· S.tate Teachers 
Coll~gei ·and became an ex officio member_ 
of the Teachers College Board. Mr. Mc
Murray has long been interested in the 
schools of Inqiana and is a valuable mem
ber of the Board. 

Floyd I. McMurray 



RALPH N. TIREY 
President 

Mr. Tirey was appointed as the fifth president of In
diana State Teachers College by the Teachers College Board 
on December 22, 1933. Prior to his appointment, Mr. Tirey 
had served for many years as Superintendent of Schools at 
Bloomington, Indiana. 
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DELEGATES OF UNIVERSITIES 

AND COLLEGES 

University of Michigan (1817) 
wALTER OWEN SHRINER, PH. D. 

Indiana University (1820) 
HENRY LESTER SMITH, PH. D . 

. University of Wisconsin (1836) 
0. R.BRUNKOW, PH.D. 

DePauw University (1837) 
G. BROMLEY OXNAM, s. T. B., D. D., LL. D., LITT. D. 

Marshall College ( 1837) 
RoY C. WOODS, PH. D. 

St. Mary-of-the-Woods College ( 1840) 
EDWIN J. BASHE, PH D. 

Earlham College (1847) 
CHARLES E. COSAND, A. M. 

University of Minnesota (1851) 
JAMES F. MACKELL, PH. D. 

Evansville College (1854) 
EARL E. HARPER, S. T. B., D. D 

Ohio State University ( 1864) 
WILLIAM HOWARD DURBIN, C. E. 

Purdue University (1874) 
GEORGE L. RoBERTS, A. M. 

Rose Polytechnic Institute ( 1874) 
DONALD PRENTICE, M. E., LL. D. 

George Peabody College for Teachers (1875) 
FREMONT P. WIRTH, PH. D. 

Eastern Illinois State Teachers College ( 1895) 
ROBERT G. BUZZARD, PH. D. 

Eastern Kentucky State Teachers College (1906) 
HERMAN LEE DONOVAN, PH. D. 

Ball State Teachers College (1918) 
RALPH NOYER, PH. D. 



GEORGE C. COLE 
Vice-President and Business Manager 

Mr. Cole. was appointed to the position of Vice-President 
and Business Manager of the Indiana State Teachers College 
by the Teachers College Board on December 22, 1933. He 
resigned as State Superintendent of Public instruction to 
accept this appointment. 



OFFICIAL INDUCTION 

The official induction of Ralph N. Tirey into the office of President 
and of George C. Cole into the office of Vice-President and Business 
Manager was made by Sanford M. Keltner, senior member of the In
diana State Teachers College Board, in a brief but fitting ceremony. 

Mr. Keltner was a student in the Indiana State -Normal School 
during those early days when teacher training was considered only as 
an experiment in the educational system that was unfolding itself .in 
Indiana. In his address, which was largely reminiscent, he gave an in
teresting account· of the growth and development of the institution. 
He paid high tribute to those prominent early educators who were 
responsible for the founding of the school and to those members of the 
Board of Trustees and administrative officers who had so wisely guided 
its destinies. 

Mr. Keltner stated that it had been his rare privilege to know 
each of the four preceding presidents of the college personally and 
more or less intimately. In his own characteristic manner, he depicted 
the life and contributions to the college of William A. Jones, the first 
president who served from November, 1869, to May, 1879; of George 
P. Brown, who succeeded Mr. Jones and served as president until 1885; 
of William Wood Parsons, who took over the presidential duties in 1885 
and served so long and so faithfully until 1921; and of Linnaeus N. 
Hines, immediate past president, who served capably from 1921 until 
July, 1933. 

In commenting upon the work of these former presidents and their 
associates in the educational field, Mr. Keltner traced step by step the 

·remarkable progress that had brought the college from the lowly posi
tion at its foundation to the present position of prominence which it 
holds not only in the educational system of Indiana but of the Middle 
West and the Nation as well. This growth was attributed to the loyal 
service of these administrators and to those associated with them in 
the work. 

In referring to the new administration, Mr. Keltner stated the 
Teachers College .Board was confident in the wisdom of its selection 
and was sure the work would be taken up by Mr. Tirey and Mr. 
Cole at the point where it had been left off by these great administrators 
and educators and carried forward to even greater service in the field 
for which the college was created. 

As Mr. Tirey and Mr. Cole was introduced to the large audience 
which filled the Physical Education Building where the exercises were 
held, Mr. Keltner, as the official representative of the Board, wished 
them God Speed in their new field. 



Inaugural Address 
Ralph N. Tirey 

President, Indiana State Teachers College 

I. INTRODUCTION 

Mr. Keltner, Ladies and Gentlemen: 
The speaker appreciates deeply the kind and helpful words of the 

chairman of the evening and the presence of so many guests and friends 
of the Indiana State Teachers College. All of these are impressive 

·in bringing to us a recognition of the importance of the task confronting 
us and the large opportunity provided here for service to the State. 
In accepting the responsibility for the leadership of this institution, I 
pledge to the College Board of Trustees, the faculty, the student body, 
and the interested citizenship of the State, the highest quality of ad
ministrative service of which I am capable. 

It would be inappropriate at this tin\e to enter into a long discussion 
of the many problems of the hour that are challenging the most serious 
attention and consideration of school administrators everywhere. It 
may not be amiss, however, to indulge your patience for a few moments 
as we take a brief backward look at the ideals and accomplishments of 
this institution, followed by a glance into the future. 

II. 
BRIEF INTERPRETATION AND APPRAISAL OF THE WORK OF THE PAST 

. So far as I am aware the first modern normal school was founded 
by Pestalozzi at Yverdon, Switzerland, in the year 1805. The first 
American normal school was established at Lexington, Massachusetts, 
by Horace Mann and James S. Carter, thirty-four years later, 183g, 
The oldest American normal school existing today was founded in 1840 

/at Bridgewater, Massachusetts. The legislative ·act creating the In
diana State Normal was passed by the General Assembly in 1865. The 
building was constructed and its doors opened to prospective teachers 

.January 6, 1870 Among the twenty-two or twenty-three students 
who presented themselves for matriculation on that opening day were 
William Wood Parsons and Howard Sandison-two men who were 
destined to take leading parts in the future history of the school. Presi
dent Parsons in reminiscing on the events of this opening day said: 
"The sixth day of January, 1870, was a cold, raw, bleak day with a 
nipping eager air, when about a score of prospective students, all but 
two or three of them from Terre Haute and Vigo County, made their 
way up the narrow winding paths between the sand hills on either side 
and offered themselves as students with whom to begin the work of 
teacher-training in Indiana. As a matter of necessity, no doubt, they 
were all accepted and the school made its start. With the present en
trance requirements not more than three or four of these applicants 
could have been admitted. As I look back upon that opening day and re
flect for a moment upon the conditions which existed at that time, I 
hardly see how those in authority had the courage to try to organize 
and open a normal school. A shelter from the weather, it is true, but 
without any of the facilities, appliances, and conditions which are now 
regarded as essential to school work; and perhaps worst of all, no 
popular sympathy with the idea and thought of professional training 
of men and women for school teaching. The whole spirit, atmosphere, 
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and environment were as negative and discouraging as the building and 
grounds were barren, bleak, and forbidding." 

In another connection, Mr. Parsons added: "At nine o'clock, 
President W A. Jones called the little group of persons to order, and 
the venerable Barnabas C. Hobbs, then president of the Board, con
ducted the first chapel exercises by reading a lesson from the Bible 
and then kneeling on the hard, bare floor and offering a fervent prayer 
for the success of the State Normal School in the years to come. I remem
ber this little incident with great distinctness, because I had never be
fore, and I think never since, seen a man kneel on the platform before 
a school while conducting chapel exercises, and the patriarchal ap
pearance of this sincere, venerable old man as he knelt in prayer on this 
first day of school left an impression on my mind which I think will 
never be effaced." 

From the foregoing statements it will be seen that the institution 
which we are honoring tonight is among the oldest of the Normal 
Schools in Ame:rica. But its age is not so significant as the spirit un
derlying its birth. The incidents described above by President Par
sons reveal that the child was born into a world not altogether friendly 
to its coming, and was surrounded by physical conditions not alto
gether conducive to growth and development. But the spirit that was 
breathed into the infant on that opening day by Barnabas C. Hobbs 
and President W. A. Jones lives on in spite of the unfavorable en
vironmental conditions. 

There is another respect in which the founding of the Indiana 
State Normal School is unique in the history of American education. 
Unlike most of its sister institutions it was founded upon a definitely 
conceived philosophy. President Jones had been greatly impressed 
by the philosophical ideals of Hegel. As he interpreted Hegel':, 
philosophy, it was adequate for the basic foundation of a teacher:training 
program for the new State Normal. Dr. W. T. Harris, also a disciple 
of Hegel, while U. S. Commissioner of Education, made this significant 
reference to the school: "The Indiana State Normal School was or
ganized on a higher philosophic plane than any other Normal School 
within my knowledge." 

The summation of the philosophic doctrine employed in founding 
this school is embodied in the following saying attributed to President 
Jones: "The fact in the subject, the law in the mind, the method as 
the product." In an address made by President Parsons in 1920, he 
elaborates upon this philosophy as follows: 

"The theory of this Normal School embraced four distinct but 
closely related doctrines as necessary to a teacher's preparation and 
training for the school room. These were: First, a thorough organic 
knowledge of the subject or subjects to be taught. Second, a knowledge 
of the human mind involving the mental processes by which knowledge 
of subject matter is acquired, with the laws controlling these processes. 
Third, a systematic, orderly method of instruction derived from this 
knowledge of subject matter and the beings to be taught. Fourth, 
an extended period of actual practice in teaching in a school, organized 
for the purpose, and in which these rationally derived methods of in
struction could not only be tested, but become the habitual and regular 
procedure with the teacher." 

Commenting further on this basic foundation President Parsons 
said: "It would be universally conceded, I assume, that a thorough, 
systematic knowledge of any subject is the very first prerequisite to any 
skillful teaching of that subject, and normal schools have not been 



alone in emphasizing this fact. No informed person, I take it, would 
deny that the teacher's mental furniture, whatever this includes or does 
not include, must embrace a knowledge of the subject or subjects which 
he is required to teach. There can be no successful teaching of any 
subject by a -person who does not have a reasonably thorough under
standing of that subject. It must always be understood that nothing 
can be offered as a substitute for this. But a subject may be studied, 
and in a sense mastered, from either of at least two points of view. 
It may be mastered as a means of self-education and self-culture alone, 
or it may be considered and pursued at every stage from the point of 
view of one who wishes to employ it as a means of educating others. 
In the first instance, the student's question would be, how can I so study 
the facts, principles, general truths, and rules of this subject as to 
derive for myself the largest amount of useful information, the best 
discipline and exercise of my mental powers, and the truest and best 
insight into the department of knowledge to which the subject intro
duces me? In the second case, the inquiry would be, how can I so 
study and master the sphere of subject-matter presented in a given 
subject as to be able to wield this most' effectively in leading another 
to acquire this knowledge, power, and insight? In other words, the 
Indiana State Normal has insisted from the first that there is some
thing which may be called a a teacher's knowledge of a subject of 
study-and that it is the duty of the Normal School to lead the student
teacher to acquire this. Again, it must be understood that this teach
er's knowledge of a subject is not the substitute for a thorough under
standing of the subject-matter in itself, but it is something added to 
and over and above what the student requires when the object is his 
own self-ed·ucation and self-culture alone. This professional or 
pedagogical mastery of a subject grows out of the general attitude of 
the student while pursuing his studies. A medical student and a pros
pective public school teacher could easily study the same field of subject
matter, but each would view this from his own special angle and interest. 
Each would consider it from the point of view of the particular use to 
be made of it. Questions of educational value, adaptation of varying 
stages of mental unfolding and understanding, methods of presentation, 
etc., would come within the teacher's view, and would to that extent. 
differentiate his study. of the subject from that of the general or the 
medical student. This systematic, thorough, organic, pedagogical view 
and mastery of subjects of study was insisted upon and drilled into the 
students from the first by this school; and, held within reasonable 
limits, it is a valid element of teacher-training. The student's attitude 
toward the subject he is pursuing will help to determine the character 
of the knowledge he acquires." 

The above quotation from Mr. Parson's address constitutes a force
ful interpretation of the philosophy underlying the work of the Indiana 
State Normal School during its early years of existence. Although he 
has clearly pointed out the strength and hinted at some of the weak
nesses of this foundation, it is obvious to all that this school was ex
tremely fortunate in being built upon a philosophy of education that 
was definite and most likely as adequate for its needs as the philosphy 
of any other contemporary American Normal School. 

Upon this foundation the school has grown into a great institution 
radiating its influence to all parts of the state and to most sections of 
the nation. The heritage which is ours today is rich indeed. All 
honor to Presidents Jones, Brown, •Parsons, and Hines and the great 
teachers who have been associated with them over the years! They 



have performed their tasks with courage, devotion, and VISion. 
Through their labors we are privileged to enjoy the institutional heritage 
which is ours at this very moment. 

III 
A TENTATIVE PHILOSOPHY FOR THE FUTURE 

But the world moves! Rapid progress in the physical, biological, 
and social sciences has brought us new problems. The discovery of 
new truth and its application to the physical world and to human life 
has created for us a new social order. The race today between edu
cation and chaos is in full swing, to paraphase the wortls of H. G. 
Wells. It may be that the next few years will be extremely import
ant in deciding whether civilization is to win or lose the race. It has 
been said frequently during recent months, and possibly with som~ 
truth, that civilization is at the crossroads. If this be true, education 
must supply the vision and leadership necessary to choose the roau 
that leads to b~tter and higher living for both the individual and society 
as a whole. Certain it is that no period in the history of the world 
ever presented to the schoolmaster more challenging economic, political. 
and social problems crying out for satisfactory solutions. Therefore, it 
is a time when all educational institutions should assume a critical at
titude toward their theories and practices and reconstruct theic· 
philosophies and activities in so far as possible to meet the needs of the 
new day and to furnish guiding principles for the direction of society to
morrow. We must not only be able to profit by the experiences of the 
past and see clearly the short-comings of the present, but more than 
all, we must chart a course for the future that will lead us on to better 
and happier ways of living together. In the remaining part of this address 
it shall be my purpose to suggest very briefly a tentative philosophy for 
your consideration. It will need more elaborate treatment and con
siderable modification and refinement before it will constitute a safe 
guide for the future. 

The function of a state teachers college is obviously to educate 
teachers of the highest possible quality to teach the school children of 
the state. This statement in itself is exceedingly simple. But the 
setting up of an educational organization to realize this function 
adequately is quite another matter. It cannot be done until we have a 
sound conception of the meaning of education in a democracy and the 
processes by which it is acquired. To determine the former we must 
draw largely upon the field of general philosophy. For it is here 
that all ultimate values are found. To determine the latter we must 
turn chiefly to the field of science. 

Definitions of education are innumerable. To some it is ac-
quisition of knowledge, individual efficiency, adjustment. To others 
it is preparation for life, discipline, creative freedom, and so on, ad 
infinitum. Many have believed that the child existed for the sake of 
the man or woman that was to be and consequently that education 
should be a preparation for this adult life. This is undoubtedly true 
to a certain extent; but education is more than a preparation for life. 
It is life! Viewed in its most general aspect it is a way of living. 
Deal with the child today as an individual with real problems to solve 
and a real life to live and he will be prepared to meet the problems that 
face him tomorrow. "When a child grows from what he is one day 
into what he is the next day, the great process of education is takin" 
place." Growth that begins when a child enters school and continue~ 
throughout life is the great end of formal education. The educator 
must understand that not all of a child's growth takes place under the 
stimulation and guidance of the teacher. Much of it takes place at 
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home, in the church environment, and on the street. No institution 
can play the whole orchestra of personal development. Education is 
the resultant of the whole community's endless impacts upon the grow
ing child. But so far we have been conceiving of education from the 
standpoint of .the individual. 

"Education in American must be education for democracy If edu
cation is life and growth it must be life and growth within a social 
group." If it is a way of living. it must also be a living well and 
happily with others. Schools must be small democratic communities, 
wherein young people live natural, democratic lives with their com
panions and grow into manhood and womanhood with good citizenshiP 
as a vital part of their experience. It is not enough that they know 
what constitutes good citizenship. They must become good citizens 
through experience. The activities of each day are based on past 
experience. Every day of the child's life is conditioned upon previous 
days. However, some new experience is gained each day. When the 
new experience is added to the old, it is all reorganized in the light of 
the new. "This reconstruction of experience which adds to the meaning 
of former experience and which increaseS' ability to direct the course of 
subsequent experience is education." Briefly interpreted this is a 
statement of the meaning and nature of education as conceived by 
America's foremost educational philosophers. If it is accepted seriously 
by this institution, or any other, many changes in emphasis both in cur
riculum and methods must follow. Prospective teachers must be mad<! 

-to understand that subject-matter is important but not supreme; that 
those methods are most effective that help a child to grow from day to 
day largely by his own dominant interests through self direction, inde
pendent thinking, and a large measure of freedom. In the light of this 
philosophy of education let us take a brief glance at the materials and 
procedures desirable in educating a teacher for her task. 

The curricula must include the whole body of experiences in which 
the teacher engages as an individual, as a member of the community, 
and as a teacher of children. The essential characteristics of this cur-
riculum are as follows: · 

First, It must embody experiences that will help her to understand 
life in its various aspects including the existing social, economic, and 
political problems. She must develop an appreciation of the teacher's 
place in dealing with these problems and in helping to reconstruct a 
new social order in which there is not only a maximum of freedom and 
justice for the individual, but also a maximum of cooperation with otherR 
for the common good. The realization of this important aim calls for a 
rich scholarship and cultural background which includes the major 
fields of human activity. The areas of subject matter that are richest 
in these experiences are philosophy, psychology, religion, ethics, logic, 
history, economics, political science, industrial arts, and geography. 
Ultimate values are to be found in these fields of human relationships. 
Since it is generally accepted that individual growth and development 
takes place best when all efforts are "impelled by the dynamic force 
of clear and well-defined purposes," the curriculum materials should be 
organized around the major problems confronting society. These 
problems should not be immediate only but should anticipate future 
situations as well. It is not enough that education should enable the 
individual to adjust himself to the situation of the present but it must 
give him also the creative ability and power to adjust himself to new 
and different situations. This comes about through attacking real 
problems by means of independent thinking under the drive of a worth 
while purpose. In the past there has been too much emphasis upon· 
finding the answer to a problem rather than using the problem as a 



means of developing effective methods of work. If the teacher is to 
be a leader in her school and community, she must be permitted to 
develop ability in initiative, independent thinking, and resourcefulness 
in meeting challenging situations. · 

Second, This curriculum must embody knowledges and experiences 
that relate to man's struggle for food, clothing, shelter, health, tools, 
and other physical factors needed for his bodily comfort, convenience, 
and welfare. One of man's constant problems is that of adjustment to 
his natural environment. Through the great body of natural science 
and mathematical experiences he has not only been able to adjust him
self to his natural environment, but he has literally been able to so 
recreate his natural environment that it has been made to adjust itself 
to his needs. No area of subject matter has contributed more to life in 
the last two or three decades than natural science. Every prospective 
teacher must have an intelligent understanding and thorough ground
ing in those methods and generalizations of science which are function
al in the habits of thought and action of a liberally educated society. 

Third, Tliis curriculum must embody those experiences which have 
to do with the expression and appreciation of thought, feeling, and 
beauty. These experiences will lead the prospective teacher into the 
fields of music, art, language, drama, literature, and physical education. 
The materials of this area turn to philospohy for their basic 
assumption and to sciences for patterns useful in their application. 
They make a worth-while contribution to the field of the social sciences 
by recreating the world in which we live into a world of beauty. This 
is the field that lifts us out of the drabness and stern realities of the 
physical world and makes living a joy and a thing of beauty. It 
provides wholesome and zestful association that are so important in help
ing us make the most of our leisure time. The possibilities for creative de
velopment are unbounded in this area of human experience. The teach
er training institution of the future must give a larger place in the cur
riculum to the materials in the field of aesthetics and language. 

Finally, the prospective teacher must have long and continuous con
tacts with the many phases of educational activity in which she must 
engage when she leaves the teachers college. At first these contacts 
should be of an exploratory nature in which she observes children in the 
schoolroom, on the play-ground, in the home, and in the street. Gradu
ally she should assume responsibility for directing the varied activities 
in which the teacher must engage. According to this conception the 
prospective teacher will get experience in such activities as boy and 
girl scouting, religious and welfare work, parent-teacher work, recre
ation, and various types of club work. This will eventually lead to 
student teaching in the field or fields of the studeht's major interests. 
As stuaent teaching is here conceived, it is an opportunity for applying 
and testing out her educational theory. This period of student teaching 
should then be followed by one or more terms of interneship in a pub
lic or private school During this interneship she should be a regula1· 
member of the instructional staff working under the guidance of a 
supervisor of the school in cooperation with the college director of stu
dent teaching. With the splendid new demonstration, observation, and 
laboratory school a reality, great opportunities to integrate theory and 
practice are offered us in this institution. 

In my judgment a teacher educated through such a program will 
go out from the institution to do her chosen work with a sound phil
osophy of education, with a cultured and integrated personality and 
capable of so guilding the growth of her children that they will b~ able 
to get the most out of life for themselves and to give most for the well
being of their fellows. 



Teacher Education fOr the New Age 
H. L. Donovan 

President, American Association of Teachers Colleges, and Eastern 
Kentucky State Teachers College, Richmond, Kentucky 

The Indiana State Teachers College has made its contribution not 
only to the State of Indiana but to the nation as well. Indeed, I must 
confess my own indebtedness to this institution, for three of the best 
college teachers I ever had were the product of this institution. I 
refer to Miss Laura Frazee, now Assistant Superintendent of Schools 
of Baltimore, Md., Dr. Fred Mutchler and Dr. A. M. Stickles, of Bowl-
ing Green, Ky. . 

.i 
This college has had an illustrious history. Your traditions are of 

greater value than a million-dollar endowment. Great men and women 
have invested their lives here. I congratulate President Tirey and 
Vice-President Cole on their opportunities to direct a college whose 
history has been so unique. I also felicitate the Indiana Teachers Col
lege on its selection of these leaders to pilot its course through the 
decades ahead. · 

. Many of us have seen the picture, "The Covered Wagon." That 
great train of covered wagons is pressing slowly forward over the limit
less plain day after day. Finally, one of the wagons in that train turns 
out because its owner has become faint-hearted and would return to his 
former home. Despite the entreaties of his friends, he will go no farther. 
He turns back. A few days later, we see the Indians fall upon him 
and his family. All is lost--even life itself. A later caravan passing 
that way finds their bones bleached on the desert--the only record of 
their failure. 

Civilization is somewhat like a train of covered wagons crossing 
the plains. To go forward may take courage because it is always a 
venture, but to turn back is more perilous. It means destruction; it is 
fatal. 

The old order is changing, giving place to the new. What will be 
the character of the new order? It is essential that one have a vision 
of the new social order before attempting to outline a program of' teach
er education for the new age. 

Dr. Harold Rugg,' in a very stimulating volume recently published 
entitled, The Great Technology, says that civilization may take one of five 
different directions. That American civilization is at the crossroads is 
apparent even to the superficial student of social trends. We may have 
the choice of a number of different directions, but it appears to me more 
likely that we shall move in one of two directions. 

First, we may produce on this continent a civilization best represent
ed by Millet in his picture and by Markham in his poem, "The Man With 
the Hoe." In such a society the masses, possibly a hundred million or 
more people, will constantly live in dread of poverty. They will become l 
peasants or peons. Above these will be the middle class of ten to twenty i 
millions. This middle class will be permitted to enjoy a limited degree ' t 
of prosperity to keep it satisfied. It will be composed mainly of mem-



hers of the professions, government officials, managers and clerks oi 
businesses owned largely by the upper class. At the top of this social 
:structure, an. autocracy of wealth limited in number to a million or less 
will control and direct the destinies of aU the others. 

This is the direction in which our civillzation has been moving until 
recently. It is the course which tht> vested interests and "money 
changers" of our Nation are attempting to chart for us. If this is the 
type of civilization which the new age is to bring, then the character of 
the program needed for the education of teachers will be a mechanistk 
training designed to produce automatons who will accept· orders and 
obey commands, for theirs will not be to reason why. A social order of 
this pattern will provide for the masses elementary education of only 
the most rudimentary character. Secondary and higher education will 
be provided exclusively for those who are able to pay for it. Who 
:among you has not heard such a social philosophy advocated in recent 
years? It comes from the privileged classes who believe the masses must 
be kept in ignorance to be kept satisfied. They recogni?.e thnt ignorance 
is their ally, as it has always been through the ageli the ally of ldng.:;, 
potentates, and tyrants. 

But will the American people who have been led in the past by such 
leaders as Washington, Jefferson, Jackson, Lincoln, The~dore Roosevelt, 
Woodrow Wilson, and who now are being led by Franklin D. Roosevelt, 
permit such a social order to be clamped down upon them? God forbid! 
The struggle, however, between the autocracy of wealth and the interest 
of the great common people goes on with the betting odds at present in 
favor of the people. In this battle for democracy, the American school 
teacher can be a very vital influence in determining the outcome if he ha.; 
the courage and dares enlist for freedom. 

Several weeks ago, I sat in the galleries of the House of Representa· 
tives and the Senate. A few hours of observation convinced me that 
there is really no Democratic or Republican parties there. I observed 
only representatives of the classes and the masses in our Congress. Ou 
nearly every issue, the Congress is divided into these two groups: one 
interested in protecting the capitalists; the other working for the good 
of the great common people. 

So confident am I of the future that I refuse to consider outlining 
a program of teacher education for such a social order as that which I 
have just described. I prefer to think of the new era which we are en· 
tering as a renaissance more glorious than that ever experienced by any 
nation in the centuries past. St. John, on the Isle of Patmos, reported 
:a vision of a new heaven and a new earth. If we have the imagination, 
the courage, and the passion to make dreams come true, we can create on 
this American continent at least a new earth. 

That the time is ripe for the actual organization of a new society 
is evident to many of our foremost thinkers in education. I thoroughly 
agree with Dr. George S. Counts' when he says: "We hold within our 
hands the power to usher in an age of plenty, to make secure the lives 
of all, and to banish poverty forever from the land. The only cause for 
doubt or pessimism lies in the question of our ability to rise to the 
stature of the times in which we live." Dr. Rexford G. Tugwell 3 in his 
new book, The Industrial Discipline, is our authority for saying: "We 
possess every needful material for Utopia, and nearly everyone knows it· 
it is a quite simple conclusion in most minds that control ought to b~ 
taken out of the hands of the people who cannot produce it (Utopia) from 
the excellent materials at their disposal." 

Some of the problems of this new civilization into which I trust we are 



entering are well outlined by Stuart Chase' in his book, A New Deal. 
He says: "More important will be the problem of how to live; how to 
use faithfully one's leisure time; how toimprove the biological stock; 
how to educate; how to love and. marry without emotional miseries which 
now beset us; how to develop the arts; how to get the most out of life. 
These are the real problems of a civilized people who have yoked a billion 
of mechanical horse power. To go on stumbling through economic pits 
and mires, under a sky recurrently black with the horror of insecurity 
and even starvation, is tragic and needless waste." 

And finally, this new social order is to be dominated by a new ideal 
best expressed by a sentence lifted from the inaugural address of Presi
dent Roosevelt: "Happiness lies not in the mere possession of money; it 
lies in the joy of achievement, in the thrill of creative work." 

I dare to believe that in the new age we will think in terms of 
human values rather than in terms of vast stores of material possessions 
for a few favored members of society wl;w cannot consume them. If we 
do, then man can for the first time turn his attention primarily to !if<! 
as an intellectual and spiritual adventure. It is for a social order in 
which the masses can give a major portion of their time to the errands of 
the mind that I wish to forecast a teacher training program for the new 
age. 

MAN-MAKING 
We are blind until we see 

That in the human plan 
Nothing is worth the making if 

It does not make the man. 
Why build these cities glorious 

If man unbuilded goes? 
In vain we build the world unless 

The builder also grows. 
-Edwin· Markham. 

In a social order where human values arc paramount, the teacher 
will become a much more important agent in molding the character of 
our civilization than he has been in the past, The nature of the service 
which the teacher renders makes of him little less than the architect of 
sn,ciety. The real progress of a nation is conditioned very largely by 
the work of its teachers. If the intellectual level of the masses of our 
Nation is to be raised, it will come about by teachers sharing their cul
ture with the children who attend our schools. 

The administration at Washington, in drafting teachers-Tugwell 
ard Berle of Columbia; Dodd of Chicago; Morgan of Antioch; Dickinson 
of Pennsylvania; Oliphant of Johns Hopkins; Myers, Rogers, and War
ren of Cornell; and others-t-1 help reclaim the Republic from the de
bacle into which she has drifted, has given recognition to the expert 
service which they can render a society attempting to escape from 
laissez-faire t0 a social order with some plan and design. It is a con
firmation of Plato's conclusion made more than two thousand years ago 
that republics should be governed by philosophers. 

These observations lead me to a statement of the first proposition 
I would lay down relative to teacher training for the new age; In the 
new age, the teacher rnust be an educated individual. This has not been 
true in the past, nor is it true today of many teachers. . It would not be 
an exaggeration to say that at least 25 per cent of ~he. eleJ?entary teach
ers of our Nat ion are half-educated persons. Ehmmatmg towns and 



cities, we find t.bat over GO -per cent. of the rural teachers fail to meet 
the lowest :smndard of preparation accepted as :a minimum training by 
:any authority working in the field of teacher education. This means that 
:approximately 200,000 to 250,000 persons are "keeping school" in this 
<:ountry, drawing public funds for a service which they are incapable of 
rendering, anu denying little children their social and 'intellectual 
heritage. This state of affairs is not due to an economic condition 
which denies communities better trained teachers and forces them to 
employ persons inadequately prepared for teaching. It is all too fre
quently the result of nepotism, political chicanery, persona1 favoritism, 
:and in some cases, the actual sale of schools to the highest bidder. Om 
profession has more than an academic interest in this condition. It 
should move with :all its force to :arouse the publlc from its lethargy on 
this problem. It should, particularly in rural sections where the -condi
tion is worse, educate public opinion to :a reallzation that the school 
is maintained in the interest of the children and not to give a -~eacher a 
job. 

It bas been my observation that the public is willing to nccept the 
lowest standard of excellence :any professional group will tolerate.. High
er qualifications of entrance to a profession, nobler conceptions of ib 
:service to society, and more efficient practices have to co-me from with
in the profession. Our profession should attempt, therefore, to see tha'!-. 
every member bears the stamp of an educated and professionally train
ed individual Would it be too much to nsk that the last teacher in 
America should have at least four years of preparation on the college 
level for his work by 1940? Nothing short of this will, in my opinion. 
be adequate preparation for the teacher of the new :age.. 

In this new oroer, we must not make the mistake of believing that 
four years of general education beyond the secondary school is 'ldequvt: 
preparation for teaching. This fallacy prevails today in the mind of th~ 
layman. It is so deeply rooted in the public conscience that it will b~ 
hard to eradicate. Nowhere will you find people believing tbnt four 
years of general education prepare young men or women to practice 
medicine, law, o:r engineering, or to qualify them for the ministry. Just 
why this misconception regarding teaching exists is hard to understand. 
Its explanation is probably found in what we term the cultural lag on the 
part of both the lay public and the profession itself. Reporting_ to the 
American Association of Teachers Colleg-e, Dr. E. S. Evenden·' says: 
"Estimates indicate that more than 1100 of the 1490 institutions of 
higher education are concerned with the education of teachers:" Sup
pose this condition were true in medicine or law. Picture what a chaotic. 
order would prevail in these professions. Why is it that there are not 
some 1100 institutions engaged in turning out members of these pro
fessions? The explanation, I believe, lies in the constructive and positive 
:attitude of such splendid organizations as the American Medical Asso· 
ciation and the American Bar Association, which fix standards that bar 
the pseudo medical school or law college. The profe~sion and 'che pubiic 
are thus protected from half-educated doctors and lawyers. The ex
ample of these associations should be an inspiration and a challenge to 
the National Education Association to aid in making a similar contri· 
bution to the profession of teaching .Just how many of the 1100 insti
tutions attempting to train teachers are prepared adequately to per
form this service for society, no one is able to say. That more than 
half of the number do not have a laboratory school or access to such a 
school is a known fact. That a laboratory school is an essential factor 
in the education of a teacher is a principle accepted by every authority 



of any note in this field. It would, therefore, not be inaccurate to say 
that possibly half of those institutions attempting to educate teachers 
are not prepared to produce a professionally educated teacher. By in
ference, my second proposition is: The new age will demand that the 
instittttion attempting to educate teachers shall provide curricula design
ed tv serve the n~cds of teache;s, This propositwn impJie'l the opel'ation 
of a laboratory school, or the control of an affiliated school, which may 
be used for this purpose. It is as easy to educate a doctor without a 
hospital as it is to prepare a teacher without a laboratory school. (N.ll. 
In this connection, the speaker congratulated Indiana State Teachers Col
lege on the fine new laboratory school that is now in the process of con
struction) . 

My third proposition is: The tcache1· of the new social orde,r must be 
(([/lcated ,in the "ci'ea:ivc, e;;;pressive activities" of society. In the past, 
teachers have been prepared to teach children to fit into' a working 
world. We emphasized the three R's because they were thought to be 
practical. They helped in the making of a living. Value was placed 
on those subjects which resulted in winn'ing for the individual material 
g'ain. They were called fundamental subjects, and all other subjects 
have been regarded as frills. But when a civilization adopts a thirty
hour working week with approximately eighty hours of waking time for 
leisure, which arc the fundamental subjects~ Which is the more im
portant if one had to choose between them-a command of the processes 
in arithmetic, or an appreciation of music and some skill on the amateur 
level as a musician? Which will add more to the sum total of human 
happiness in a lifetime-the skill to write or a knowledge of art which 
comprehends something of the beauty of a sunset, the loveliness of nature, 
and the stateliness of good architecture? Shall we not change our 
thinking in the new civilization with respect to those subjects formerly 
regarded as fads and frills? Nothing is more fundamental in the life 
of an individual in this new order in which we suddenly discover that 
we have an abundance of leisure than music, art, literature,, dramatics, 
Jlay, health eaucat1011, indc~sti-ral arts, home economics, and all other forms 
of creative arts. These are indeed the fundamental subjects in a cul
ture deeply concerned in the development of the personality of its people. 
If this is a valid conclusion, the teacher of the new age will be re
quired to secure far greater preparation in music, art, literature, health, 
et cetera, than has been expected of teachers in the past. The teachers 
ce;llege that does not have a vision of the development in these fields is 
losing its opportunity to make an early contribution to the new social 
order. 

A few months ag-o, on a balmy sunny winter day, I visited a county 
seat town in Kentucky. The court-house stood in the middle of .the 
square and about it were loafing more t!lan five hundred men and boys. 
I mixed and mingled with the groups with a view of understanding this 
problem better. Fragments of many conversations were picked up. 
Several hot)l'S of leisure that day were spent by this crowd in idle gos
sip, good-natured bantering, milling about from one crowd to another, 
chewing tobacco and spitting, whittling, some quarreling and much 
cursing of a facetious character. At no time did I hear discussed in
telligently a topic of major importance. The talk was distinctly small 
talk. Is this the manner in which multitudes are to spend their leisure? 
If it is, then leisure is a curse. But leisure may be a blessing if we pre
pare for it. 

Last summer I was one of the many millions of visitors to the 
Century of Progress. My first impression was that of amazement at 



the architecture of the buildings. Had I taken an aerop1ane and flown 
off to Mars, I should have found buildings on that planet, perhaps, no 
more different from the ones to which I am accustomed than those on the 
Fair Grounds. I was amazed but pleased that. our architects had the 
imagination to plan and construct something diiferent, and at the same 
time, artistic. 

In the evening I witnessed the ceremony in which a beam of light, 
for forty years on its journey from the Star Arcturus, flashed on the 
brilliant lights which transformed the grounds into a fairyland more 
wonderfu] than anything ever depicted in fiction. Nothing, in my judg
ment, at the Century of Progress surpassed the electrical display which 
illuminated the grounds. 

Leisurely, I wandered about over the grounds from building b 
building, studying the hundreds of displays j]Justrating our progress 
over a period of a century.There were marvelous machines of a thousan<l 
patterns that would do phenomenal things. One could not help but 
stand in awe, as well as in admiration, while watching the performance_: 
of these machines. Every way one turned there were machines maJdng 
interesting and useful things. 

I sat down one evening where I could secure a commanding view 
of both the Fair Grounds and the City of Chicag·o. I beg-an to think 
:about what I had seen that day. I had visited many buildings display
ing the products of science. I marveled at what science had accomplish
ed. Man has been able t.o take the products of the laboratory and 
transform his environment. The Century of Progress is an illustration 
of what science has accomplished. There before me stood, also, thQ 
great city of Chicago with Hs skyscrapers, its elevated railroads, and its 
beautiful boulevards. I thought how wonderful is the handiwork of man. 

Then I remembered searching that day for the social science build
ing and my disappointment in what I found when I compared the ac
complishme,lt of the social sciences with those of the physical science'· 
Before me was the beautifu1 material city of Chicago, standing out 
prominently was the magnificent Stevens Hotel with its thre2 'chousand 
rooms built with other people's money by wrecking a life insurancE' 
company into which the poor and thrifty people of the hinterland had 
invested their savings with the hope of having something for old age 
or to protect their families in case of death. Not far away was the 
office building in which Samuel Insull manipulated his nefarious busi .. 
ness through which he fleeced the American public out of approximately 
:a billion dollars. Nearby stood another hotel which had been the head
quarters of A1 Capone and other racketeers; racketeers who have 
TJlundered, murdered, and levied tribute upon the people in sums esti
mated to have exceeded the total tax receipts of that city. There stood 
Chicago, magnificient in stone, steel, concrete, and all material things· 
her government controlled by politicians and gangsters, and her busi: 
ness conducted by those who were motivated by greed for profits; a city 
with billions of wealth, unwilling to pay the teachers of her children; 
permitting these teachers to live in poverty and destitution; a city ap
parently unashamed of her attitude toward social problems, and will
ing to continue on her way of corruption and crime:. 

This question suddenly flashed in my mind as I sat there thinking 
:about the picture before my eyes: "Have we after all witnessed 11 
century of progress?" In . the physical sciences, yes; magnificent 
progress in a]l the material aspects of life. In the social sciences; no; 



Chicag'O is probably little better than the Rome of Nero, or the Paris 
of Louis XIV. 

The one question I settled that night in my own mind was that the 
_problems of the next century were primarily problems far the social 
scientists; that the challenge of the age is that men shall learn how to 
govern themselves, how to conttol production and distribution, how to 
prevent crime and war, how to elin1inate poverty and disease, how to 
raise the intelligence of the masses, how to spend their leisure time 
toward worthy ends, and how to secure the greatest amount of happineso;; 
out of life. I predict that if there is not some progress made along 
these lines in the decades immediately ahead of us that there will be no 
Century of Progress in 2033. 

The teacher of the past has traditionally lived a cloistered life. His 
habits of life have all too frequently been somewhat monastic. He has 
been willing to seek seclusion behind sheltered walls and view life much 
as one enjoys a motion picture without ever participating as an actor in 
its drama. 

Vicarious experiences have been accepted as substitutes for the 
hurly-burly activities of scciety. An attitude of mind on the part of the 
public has driven the teacher to pursue a sequestered life. In literature, 
on the stage, and in legislative halls, he has been pictured as the im
practical professor. The teacher of the new age must be an active, ag
gressive, competent, and effective participant in society, possessing 
a fundamental knowledge of government, politics, economics, sociology, 
and social psychology. This is the statement of my fourth proposition 
in the preparation of teachers for the new school. 

Such an outcome may be difficult to achieve, for it means breaking 
with tradition. The teacher in the new deal must not be timid. Fre
quently, he should b~ willing to walk where angels fear to tread. His 
voice should be heard in the land: but when he speaks. let. him speak 
as one having authority, for he should always be armed with the facts 
and with logic. He should participate in politics, not necessarily as a 
partisan of a political party, but rather as the champion of a great and 
fundamental issue. He must be willing even to sacrifice his position 
if the cause be just and the need for a leader be paramount. Sometimes 
he must leave the schoolroom and offer his leadership for public office. 
Society must recognize the teacher of the new order as an active par
ticipant rather than a professor viewing the panoramic picture of life 
passing before him. 

The preparation for such leadership means a new emphasis on the 
study of social trends. We shall in the teachers college of the future 
study possibly not less history, but more of contemporary civilizations 
and their problems. We shall not be as much interested in looking 
backward as we shall be in scanning the possibilities of the future. The 
teachers college should today be requiring of its student as a preparation 
for teaching in the new school a th1Jrough acquaintance with govern
ment and politics, the elements of economics, sociology, and some 
knowledge of social psychology. The student should be so thoroughly 
interested in these fields of study that he will continue to pursue them 
through a lifetime. The teacher of the new age cannot properly direct 
the children and youth of the land without . possessing a fundamental 
knowledge and an appreciat-ion of the problems of the social trends 
of our civilization. He must be a social scientist possessing a passion 
for the improvement of the social order. 

lt is a tact revealPd by a number of different investigations• that the 
great majority of students who plan to enter teaching come from homes 



where their social background has ·been limited. What they lack 
in social graces may be compensated for in a measure by 11: rug~e<;~ness 
of character which they usually possess. Neve:theless, ~his def~cienc_Y 
in social training should be provided for in their educatiOn. Smce It 
is the hope of our people that our Nation shall advance to higher levels 

·of culture, this development will be conditioned to a considerable de~ree 
by the culture and refinements possessed by the teachers of ~~e Natwn's 
children. This leads me to a statement of my next propositiOn: The 
teacher of the new order will 1>lace greater value on the vi1·tues of polite
ness, cou1·tesy, m·banity, gentleness of manner, social graces, and the 1'C

finements of life. 
The teachers college should surround its students with an environ

ment charged with the amenities of life. As far as possible, students 
should live on the campus. Every type of social program, both formal 
and informal, should be provided. The extra-curricular activities are 
no less important in a college of education than its curricular activities. 

My last proposition is: The new age will demand that every teach
e?' be professionally trained, skilled in the technique of teaching, possess
ing sufficient scholarship to have a philosophy of education and an ap
preciat-ion of the meaning of professional ethics. 

Professional training is secured in the atmosphere of a professional 
school. Students living together on the same campus, thinking the 
same thoughts, reacting to the same stimuli, are in the process of being 
professionally educated. 

The program for the preparation of teachers for the new school 
will emphasize participation in a laboratory school for the mastery of 
technique. Less and less academic, or book instruction, will be given 
on methods of teaching Prospective teachers will spend much time 
observing, analyzing, and participating in teaching under actual class
room conditions. The amount of student or practice teaching will certainly 
have to be increased beyond the time allotted to student teaching in most 
teacher training institutions today. The laboratory school will represent 
the most modern practices in education. Newer educational methods and 
ideals will shape its program. It will be sensitive to the procedures 
developed in the experimental and progressive schools of the Nation. 
The laboratory school will, in fact, be a progressive school. Older pat
terns of teaching will be· discarded for activity teaching. The train
ing school will radiate the progressive theories and practices and it will 
be dominated by a philosophy that children learn to do by doing. In 
the laboratory school, teachers in training will see, and hear, and teach 
according to the most modern ways of instructing children. Students 
should be required to live and work in the laboratory school as the in
terne is required to stay in the hospital for much of his professional edu
cation. 

Every person may be said to have a philosophy of life. Every 
teacher likewise has a philosophy of teaching, but it may not be in many 
cases very definite. For most teachers, I suspect, it is drifting with 
the current stream of thought. A meaningful philosophy can come 
only from much thinking and as a product of excellent scholarship. 
This leads us to return to our first proposition-that the teacher must 
be an educated individual. A constructive philosophy of education is an 
essential attribute of the successful teacher. An intelligent appreci
ation of the ethics of one's vocation is a by-product of professional 
preparation. 

If the new age demands an education of its teachers somewhat com
parab_le to that which I have just described, teaching will truly become 
a profession for all who are engaged in it. We shall then see the end 
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of teacher transiency such as is shown today in statistics released b}7 the 
National Survey of Education of Teachers' pointing out the fact that m the 
one and two-teacher rural schools of this country, two out of every five 
teachers are new to the schools each year. Entrants to the profession 
in the future will be selected from the fittest who apply for admission. 
We shall not educate for teaching more persons than society will employ. 
Equivalent qualifications will be required of elementary and secondary 
teachers and no discriminations will be made in the salary schedules of 
these divisions of the school. Marriage of women will not and should 
not serve to bar them from the classroom or disqualify them for the 
profession for which they have prepared. 

I vision for the new age, a new teacher, a new school, and a new 
civilization. 
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GREETINGS BROUGHT TO NEW EXECUTIVES 

President Ralph N. Tirey and Vice-President George C. Cole: 

DEAR FRIENDS: 

On behalf of the Indiana State Teachers College I want to extend 
to you the kindest greetings of us all on this occasion. No matter what 
comes to either of you in after life, you are sure to rate this occa
sion as one of the most important events in your lives. Few things in 
the ordinary activities of living are more important than doing a good 
job of teaching school. What then may we say about the task of pre
paring young people to do good jobs of teaching? Such work is of very 
high standard and the Teachers College executive who does a good job 
of getting the young people ready to teach is doing an outstanding piece 
of service in the United States. 

In spite of· hard times and social changes and new ways of doing 
things, the work of the teacher will remain important. It is freely said 
that we are to have more leisure. If that is true, young people must be 
taught not only how to work but how to rest. In the past years teach
ers, at times, have been scarce. At one time after the World War, it 
was necessary to take anybody with a license to teach in order to fill all 
the places in Indiana. Recently times have changed and we have had 
more young people wanting to teach than could get places. The drift 
will change and again the time will come that we will not have enough 
teachers who can meet the new standards and do the work that society 
will expect. 

The campus of this institution is state-wide and the duty of the 
school is to train teachers well and to place them where they can do the 
best work. The school should keep in touch with its graduates and help 
guide them in their work. My friends, you have come into great tasks 
which will take all .your time and energy. All of us congratulate you 
on this occasion and extend to you every good wish. Our interest in 
you will be shown by faithful service in your behalf. We wish you 
"'ell, now and hereafter. 

LINNAEUS N. HINES 
Former President, Indiana State Teachers 

College. 

(Letter read at exercises by Dr. J. W. Jones, Dean of Instruction). 

I am very happy to be here this evening on the occasion of the in
duction of the president and vice-president of Indiana State Teachers 
College and to bring the greeting and good wishes of the Commissioner 
of Education and of the staff of the United States Office of Education. 
Although._far apart geographically, our problems are related. It is our 
responsibility according to the o.rganic act which established the Office 
of Education to distribute such information to schools as shall influence 
education for good throughout the country. It is your responsibility 
to train prospective teachers and distribute them throughout your own 
State in such a way as to influence and improve your own education 
system. Our aims are similar; our methods are different. 

A year or so ago as I came through Chicago I visited the Adler 
.Planetarium. I was amazed as many of you have been at the remark-



able machine which, on the dome of the auditorium, depicts the skr as it 
is now with all the stars and constellations in their places. As we 
watched, this remarkable machine turned back in time and showed us 
the sky as it looked a hundred years ago, then at the time of Christ, 
and on back. into the days of ·the Pyramid builders. · Then .again it. 
changed and brought us up to date, showing us the skies as they 
will look hunClreds of years hence. We marveled, as you must have, at 
the wonders of a solar system so regular as to make events predictable 
hundreds of years in the future and at the exactness of a science which 
can thus chart the skies in advance. Would that we were able iri days 
like these, when movements in education seem to be backward, to see on 
ahead and take courage in the inevitability of progress. · 

But education is not so exact a science, and the development. of 
human institutions is not inevitably good. Human institutions are good 
only if those in charge have the intelligence and will to make them good. 
Education is adequate only if those in charge have the intelligence and 
the will to make it so. Schools can be good only. if those in charge of 
the preparation of teachers select carefully, train wisely, and place with 
care. 

For this reason the induction of a . .:new president and a new vice
president in a teacher-training institution is a more than usually im
portant occasion, for such officials have in their hands the possibility 
of making the charts of educational progress for a whole section of the 
country. I am glad, therefore, to have this opportunity to wish for 
your new officials happiness and success as they draft these educational 
charts. 

BESS GOODYKOONTZ 

As~;istant Commissioner of Education 
United States Office of Education. 

Indiana University extends hearty congratulations and best wishes 
to Indiana State Teachers College on the occasion of the inauguration of 
President Tirey and Vice-President Cole. The n1errtbers of this Uni
versity are mindful of the long, honorable history of your institution. 
From the beginning the Indiana State Teachers College became a medium 
through which some of the greatest ideas in the world were made 
serviceable to the schools of Indiana. Indiana University looks forward 
with confidence to the success of the administration of President Tirey 
and anticipates for the Indiana State Teachers College continued pros
perity and growth in ability to serve the people of Indiana. 

WILLIAM LOWE BRYAN 
President, Indiana University 

(Greeting read by Dr. H. L. Smith, Dean of the School of Education, 
Indiana University). 

President Tirey and Vice-President Cole, the Alumni extend their 
greetings and heartiest good wishes. · 

We greet you, President Tirey, with the knowledge that your 
scholarly attainments, your familiarity with the traditions and purpose.s 
of this college, will eminently serve in interpreting here the needs o,f 
society in the terms of educational service, and will lend new inspiration. 

Vice-President Cole, you are welcome back to the old home in which 
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you were intellectually reared. We know that you return to pay your 
debt of gratitude to this college. We are happy in the thought of your 
ability richly to repay and to make us, in return, your own grateful 
debtors. -

Honorable Sanford M. Keltner, member of the Board of Trustees, 
faithful friend and counsellor of this institution for more than a golden 
half century, your stalwart honesty, unwavering courage, ripe wisdom 
and great heart, bid us greet you, with high regard and warm affection. 

I am very much aware of the felicity of the moment; but I have 
observed that happiness which has a true and lasting value is not a 
thing of sudden emotion or ephemeral adulation. So, Mr. President and 
Mr. Vice-President, while I would not detract from the moment's felicity, 
which is your compliment, there is perceivable in this event a happy 
significance, more than momentary, which is your greater compliment. 

This institution has never been one to cultivate sudden emotion or 
unearned honor. Upon my student associations here and my observa
tions elsewhere, I venture the conclusion that students nowhere enter up
on and continue their work with a more definite or a more serious purpose 
and mein than do those here. The earnestness and seriousness manifest in 
the students of this college carry over and are equally manifest in the 
Alumni. Thus, you may be assured that the happiness of spirit which 
animates their greetings is a true reflection of the considered judgment, 
upon the portents of this occasion, by men and women justly proud of 
their college, deeply solicitous for its welfare, and fully conscious of its 
larger responsibilities. 

Fellow alumni and friends of the college, it is the justification of 
our pride and the character of the larger responsibilities of the college 
that I would briefly examine. If that pride were required to be limited 
to a single service rendered by this college, I think we would be far ad
vanced with our justification if we asserted only the fact that here long 
has been taught the true purpose of education. If we were to proceed 
further with the justification of our pride, we should be quite sound 
in urging, among others, the point that it. has been much taught in this 
college that empiricism affords a wide range of interpretation and that 
the discovery of truth from among the divergent interpretations may 
well be pursued by thesis and antithesis. In other words, we might 
justify our pride by the long and wise adaptation of the Hegelian 
philosophy which, as a conception of purpose, has for its ideal that 
general state of public mind which seeks to utilize the self expression of 
individuals and coordinate them without compulsion of force or de
struction of life into harmonized and associated effort. 

Considering such responsibilities, we may observe that most im
portant aspect or relation of education, namely: its relation to the 
general well-being and happiness of society. The preservation of 
social stability, the hope of permanent and general amelioration, the 
continued existence and prevalence in the world (if, indeed, they are 
prevalent) of orderly governments, and the security of organically guar
anteed natural liberties, are all dependent upon the inherent soundness 
of national philosophies as comprehended and reflected by the public 
mind. The nature of such philosophies is almost directly dependent 
upon the character and states of public mirid. The character of the public 
mind, and usually the various states of it, are, in turn, dependent upon 
its training and culture. That training and culture are very largely 
what schools and colleges, teachers and educators, make them. At least, 
this is true in this country and others where liberty of education and 
thought obtain, unhampered by sovereign or political dictator, and 



where ~overnment is conduc~d and sustained in the name and upon the 
authority of reason, and not m the name or upon the authority of force, 
~ear, or ignorance; and it is true, wherev~r the conception of education 
1s, that its purpose is to develop the mind for a higher order of self
expression and controlled indulgence, without imposition of restraint, 
other than the inherent and natu,ral inhibitions of culture, upon thought 
and self expression. 

The educational relation, viewed in this aspect, brings to the doors of. 
our schools an inescapable responsibility not only for individual culture, 
but for a re,sultant universal or nation-wide cultural cohesion, reflecting 
itself in a more highly developed and a more intelligently responsive 
social consciousness, and a happier social consequenc!l. 

This college, primarily engaged in the dissemination of cultut·e 
through the training of teachers, finds that its primary, motivating 
ideals are the ideals which enlightened society cherishes for its progeny 
and that its broadest human service is one offering hope and mental in
spiration to every child and every home. A more universal service,· 
a more noble consecration to the welfare of society, scarcely are to be· 
conceived. Such have been the ideals ag,d the intended service of this 
college from the day of its founding. 

It may be that increasing age tends to make men retrospective. I 
hope that it does not make them less hopefully or less wisely prospective. 
However that may be, we can grasp tradition only from the past. Much 
of our wisdom is empirical and much of our inspiration draws strength 
from roots that reach deep into the rich soil of the past. 

The history of this college is not so long, but it is sufficiently full. 
Though the college does have the vigor, courage, and vision of un
satisfied youth, it has not come thus far by hastily charted paths or 
reckless steering; and it has not been without benefits of the ancient 
humanities. 

The broad and basic principles of the Hegelian -philosophy are 
fairly imbedded in the mortar of the college structures, placed there and 
fixed securely by the trowel of an able first president, William A. 
Jones. The beginning thus made found valuable contribution at the 
hands of Dr. George P. Brown, the second president, another powerful' 
exponent of the Hegelian and Kantian philosophies applied to the art of' 
teaching. · 

The influence of the college under the direction of those two men. 
and within the scope of its geographical reaches became marked. Its 
broader field of recognition was a matter of time and two other men,· 
President William Wood Parsons and Vice-President Howard Sandison, 
whose splendid and scholary associated leadership for thirty-five years· 
presented a combined influence and inspiration almost without parallel 
in· any institution in America; and that is justification for great pride. 

Their service performed, there remained the task of consolidating and 
crystalizing the gains for society and expanding the availability. This 
was the arduous work entrusted to President Linnaeus N. Hines' ad
ministration. The structures which rose, the equipment which multi
plied, the coordination of the ~echanics of an administ~ation and ex-· 
tensions in the field of scholarship are the monuments whtch he erected, 
and which are, to us, monuments not alone of achievement, but of an 
unselfish personal sacrifice. 

Through all these years which we have been reviewing, there has 
flowed from this college into the schools and universities over our 
country a veritable stream o.f ~e!lchers, inspired with a determinati?n 
to liberate the latent potentiahties of youth. The valuable, and m 
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many instances distinguished, contribution of such teachers to the gen
eral spread of culture and the advancement of it has been, in -the ag
gregate, prodigious. And that is a matter of no small pride to us as 
alumni and to the college, it is a matter of signal achievement. 

With such accomplishment, we come to the present and to the con
sideration of the gravest of the college's responsibilities. It is well 
that there is strength at hand. Strength, and much strength, is needed 
throughout the world to meet the confusions of thought, the unrest, the 
prejudices, the fallacious interpretations of felicitous philosophies and 
the vicious application of sound philosophies inverted, which are dis-
turbing_ the world. - • 

I do not over-estimate the influence of this or any other single 
institution of learning. No one such institution standing alone, here or 
elsewhere, can save society from becoming the victim of its own unrest, 
its misdirected efforts or its misguided emotions, if today or tomorrow 
such unrest should crystalize into a universal cataclysm of violence. If 
society and governments are to become insecure, falter and dissolve into 
the chaos of f-loundering, undirected and unthinking masses, which, in 
the name of liberty and honorable passion, shall become the slaves of 
mass passion and of the dictators of that passion, if we are required to 
begin over again, having recourse to a primitive state of violence, and 
a modern perfection of ruthless destruction-if all these things are in
evitable, we shall know that they are inevitable, not because of, but in 
spite of things that institutions, such as this, have done. 

If, on the contrary, confidence and stability are to be as secure, as 
I believe them now to be, in enlightened and intellectually enriched 
society and under philosophies of government which indulge the broadest 
conceptions of human libexties, it will be largely because of institutions 
such as this which have brought to every child and into every home a 
greater capacity for correct thinking and a finer conception of the duty 
of man to his fellowman, and of the obligation of all men for the se
curity and happiness of posterity. 

If we have reason to hold hope of social security for the future, if 
teaching with true objectives are as vital and as effective as we believe, 
then we have, all of us, reason for great pride in this institution and 
others which make faith possible in men. 

LAWR,ENCE McTURNAN, 
Past-President, Indiana State Alumni 
Association 



INDUCTION DINNER 

The official induction ceremony which was held on Friday evening, 
April 27th, 1934, in the Physical Education Building was a feature of 
the Fourth Annual Conference on Teacher Education to· which. the Indiana 
State Teachers College was host. This conference opened on Friday 
morning and, in addition to rept~esentatives from many teacher educa
tion institutions of the Middle West, was attended by many superin
tendents, principals, and teachers from the jndian.a public school system. 

These school representatives were a part of the crowd of approxi
mately 300 persons who gathered at Residence Hall at 6 o'clock that 
evening preceding the induction exercises for the official Induction 
Dinner given in honor of President Tirey and Vice-President Cole. In
cluded in the number were approximately 80 persons from Blooming
ton, Indiana, who, as friends and associates· with Mr. Tirey in his 
work as superintendent of schools there for many years, came to pay 
this tribute to him. 

The dining hall where the dinner was held was attractively decorat
ed and made a beautiful setting. Official delegates from colleges and 
universities, members of the Teachers College Board, representatives 
of State Department of Education and the United States Office of Edu
cation, and the official family of Indiana State Teachers College were 
grouped around the long table of honor. No program· was given. Dr. 
J. W. Jones, dean of instruction of Indiana State, introduced the guests 
of honor. 

Despite the large number in attendance, the dinner was promptly 
and efficiently served under the direction of Miss Reeve and Miss Myrick 
of Residence Hall. 

Over the entire exercises there was a seriousness of purpose that 
gave dignity to the occasion. Friends and associates of the new ad
ministrators and of education were here to wish Mr. Tirey and Mr. Cole 
well in their new undertaking, and while joy in their success and 
achievement reigned supreme, there was still that seriousness which 
showed full well that they realized a long, hard task lay ahead of them. 
But supreme over all was that confidence in their ability to meet these 
tasks and to guide the Indiana State Teachers College into greater 
fields of usefulness and service than it had ever before known. 
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