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CHAPTER I

STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS USED

I. INTRODUCTION

Many school systems have been faced with the problem of how to

accommodate the child that just misses the minimum age requirement for

admission to kindergarten or grade I. Many school districts are now

permitting exceptions to the minimum age requirement.

In line with the trend, the Vigo County School Corporation

established a policy allowing for exceptions to the minimum age

requirement for kindergarten or grade I. This permitted exceptional

children to enroll in either kindergarten or grade I even if they were

not five or six, respectively, on or before September 30 of the year in

which they were to enroll in school. The policy stated that the

birthdate of these children had to fall in the month of October.

Parents in the Vigo County School Corporation were informed

of the possibility of having their child admitted to school even if he

or she did not meet the minimum age requirement, as long as the child's

birthdate was in October. The parent had to request the necessary

forms for early entrance from the School Corporation. 1 After filling

out the forms the parent then requested an appointment at one of the

approv~d psychological clinics.

lSee Appendix A for the complete form samples and information.
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Most of the children considered for early school admission in '

Vigo County were given psychological examinations at the Special

Education Clinic, Indiana State University, Terre Haute, Indiana.

The child was brought to the clinic by his parents and given a

psychological examination which included data from the following

sources: (1) Stanford-Binet Intelligence Scale, Form L-M, (2) Vineland

Social Maturity Scale, (3) a drawing of a boy or girl, (4) observation

of behavior during the testing period, and (5) an interview with one or

both of the parents. During the interview, which was held immediately

after the examination, the child's ability and readiness for school was

discussed with the parents. On the basis of this information Dr.

Rutherford B. Porter, Director of the Special Education Clinic, recommended

to the Vigo County School Corporation Review Committee one of four

things: (1) that the child might be expected to succeed in kindergarten,

(2) that the child might be expected to succeed in grade I, (3) that

the child might be expected to do as well as the lower half of his

class, or (4) that the child might be expected to have considerable

difficulty if he enrolled with the older children. The parents were

given a copy of the same report sent to the review committee.2 The

review committee acted on the basis of the clinic's recommendation and

either approved or disapproved tRe early admittance of each child.

II. THE PROBLEM

Statement of Sh! problem. The major purpose of this study

was to follow-up the children who were under the minimum age requirement

2See Appendix B for a sample of the report.
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in order to evaluate the recommendations made by the Special Education

Clinic as to the advisability of early admission for a given child.

The study follows up, after approximately a year, the appropriateness

of the decisions made by the Review Committee of the Vigo County

School Corporation to permit children who were under the minimum age

requirement by one month to attend kindergarten or grade I. Another

purpose of this study was to determine whether or not the drawings

made by the children could be used to predict success for early entrance

into school.

Importance of the study. Whenever possible a personal decision

should be evaluated against a criterion to determine the appropriateness

of the decision.

An indication of the appropriateness of the decisions of the

review committee can be made by evaluating the opinions and attitudes

of the parents and teachers and whether or not the children who went to

school were successful there.

Through investigating the attitudes of the parents and teachers,

and the success of the children, an evaluation can be made of the

existing procedure used for early school admission. Since the usual

procedure requires a considerable amount of time in the evaluation of

the child, an easier method would be desirable. If the drawings made

by the children could be used effectively in predic~ school success,

then the decisions and recommendations made in regards to early school

admission could be done in much less time.

It is hoped that this study will be of value to both the Vigo

oli.- ;'
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County School Corporation and to the Special Education Clinic.

III. DEFINITION OF TERMS USED

Attitude. Kimble and Garmezy define an attitude as j "a tendency

to respond positively or negatively to other individuals, to

institutions or to courses of activity.,,3 The attitude response in

this study will be concerned with early school admission.

Opinion survey. An opinion survey can be a way of finding out

what a person's attitude is towards a ·situation. It is usually composed

of direct questions which enable a person to react positively or

negatively to a situation. 4 In this study the situation was early

school admission.

Early school admission. Early school admission refers to the

admittance of a child to either kindergarten or grade I who did not meet

the minimum age requirement as set up by the Vigo County School

Corporation. This policy states that a child must be five or six years

old by September 30 of the year in which he or she will attend

kindergarten or grade I, respectively. All of the children referred

to in this study were born in October. They were, therefore, from one

to thirty-one days younger than the minimum age requirement.

Early entrance. In this study early entrance will be used

3Gregory A. Kimble and Normal Garmezy, Principles of General
PsycholQp (Hew .1ork.: ROlUlld Press Company, 1963), p. 622.

t. .);;;".4carolyaSherifand Muza£erSherif, An OUtline of Social Psychology
(New York: Harper & Brothers, 1956), p. 512:" -



interchangeably with early school admission.

Review committee. Review committee refers to the committee

appointed by the Vigo County School Corporation to approve or dis-

approve the application of each child for early school admission.

School corporation. School corporation refers to the Vigo

County School Corporation.

Clinic. Clinic refers to the Special Education Clinic, Indiana

State University, Terre Haute, Indiana.

Decision. Decision refers to action taken by the review

committee.

Recommendation. Recommendation refers to the advisability or

non-advisability, as determined by the Special Education Clinic, of

early school admission for any given child.

Drawing. Drawing refers to the drawing each child made of a

boy or girl during the psychological examination.

IV. LIMITATIONS OF THE STUDY

One of the limiting factors in this study was the small number

of cases, even though it included all of the cases for one year.

Any study of attitudes is limited by havtng to use an indirect

technique to ascertain an attitude.

Any rating made by teachers is somewhat limited because of

inconsistencies in teachers in judging adjustment. What one teacher

5
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might call good adjustment another might call average. The composition

of the class in which the child was enrolled could make a difference in

his adjustment to his classmates.

Due to the fact that the study was done only at the end of one

year of school, the evaluation of the appropriateness of the decisions

is limited. It is impossible to completely evaluate the effect on the

children who were not granted early entrance, since they would not be

in school until the folbwing year.

V. ORGANIZATION OF THE REMAINDER OF THE THESIS

The remainder of the study is divided into four chapters.

Chapter II presents a review of related literature and related research.

Chapter III deals with the instruments and procedures used in obtaining

the data. Chapter IV presents the data, and Chapter V presents the

summary, conclusions and recommendations of the study.



CHAPTER II

REVIEW OF RELATED LITERATURE AND RELATED RESEARCH

There is an extensive amount of material on early school

admission. It would be impractical to cover all of the literature

and research dealing with early entrance. Only a brief presentation

of some of the predominant but different viewpoints will be

presented.

I. REVIEW OF RELATED LITERATURE

Rationale for early entrance. There has been some question

as to who should be admitted to school early. Different viewpoints

as to the role of education can be related to early school admission.

One point of view states that school is a place where a child goes when

he is ready and then proceeds through a series of tasks. This approach

would allow for early admission of the gifted child. Contrasted with

this is the viewpoint that school is a place where assistance is given

to children to further their learning about the world in which they live.

This learning starts at home and in the neighborhood. From this stand-

point it could be said that the child who lacks development because of

lack of opportunity should be admitted ear1y.l

Traxler states;

~garet R. Anmons and John 1. Good1ad, "Where to Begin, II

ChUd~cmd. Iducation, XXXII (September, 19S5), p•. 2S-26.



policy.

It is worthwhile to note the relationship of this statement to the

The results of a survey conducted to inquire into the reasons

8

Acceleration of the more mature pupil.

School board pressures.

Inconsistent policies of kindergarten.

Recognition of individual differences. 36 per cent

50 per cent

12 per cent

12 per cent

are:

• • • newer concepts of the educative process aim
toward fitting the subject matter to the needs of the pupils
rather than fixing subject matter requirements as the
starting point of education. 2

2A• E. Traxler and others, Introduction to Testing ~ the Use
~ Test gesults in Public Schools (New York: Harper and Brothers,
1953), p~ 1.

3Thomas D. Rowland and Calvin C. Nelson, '~Off to School--What
Age?" Elementary School Journal, XL (October, 1959), 20.

4Boyd R~ McC&Rdless, "Should a Bright Child Start School
Before,Re's Five?" ~ucation, LXXVII (February, 1957), 374.

. SAlllan ;Larsoll, '~he Early Admission Experiment of the Fund for
the._V'Il~n~ of Education,1I The Educattonal.~, XXI.II (November,
1958). 101-108.

Early admission to school has been one means of accelerating

the above average child. 4 The purpose of acceleration can be

of allowing an exceptional child to enter school at an early age. They

policy included the following responses:

related to the urgent need for scientists, engineers and professional

people. 5 Reynolds lists several points to illustrate the importance

following reasons behind the establishment of an early admissions

each of thirty-six school districts adopted an early admission

i
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1. There is an increased need for high level talent.

2. Longer periods of education reduce the time of
productive work.

3. Longer education produces a delay in normal adult
status.

4. A person's most productive years are those during early
adulthood. 6

Early school admission as a method of acceleration has most

of the favorable factors of acceleration plus early school admission

eliminates some of the unfavorable factors. For example, with this

method of acceleration the child does .not miss any of the materials

or facts in school as he would if he were to be promoted two years in-

stead of one during his elementary school years. 7

Another case for early school admission is that schools should

provide for individual differences. Early school admission is a way

of providing for individual differences. 8

Criteria and methods~ in determining early entrance. The

criterion of success or adequate adjustment which should be used with

each individual child is difficult to decide. One of the first things

that needs to be done is to establish the range of chronological ages

6Maynard Reynolds (ed.), The Council for Exceptional Children,
Early SEhool Admission for Mentally Advanced Children, a special pub
lication by The Council for Exceptional Children (Washington: National
Education Association), 1962, p. 2.

7J ack W. Birch, "Early School Admission for Mentally Advanced
Children," Exceptional Children, XXI (November, 1954), 87.

8Lew1s'.Ten..n. and others, Intelligence Tests and School
alRJ,apiz,tien (New York: World Book Company, 1922), p. 3•

9



Early entrance for grade I varies from five years of age to six and one

half years of age and for kindergarten from three to five years. 9

used techniques: The Lee-Clark Reading Readiness Test and The

Koppitz explored the idea of using the Bender-Gestalt Test

10

The child's mental age must be five years, two months

..... . llE. H. Koppitz and others, "Notes on Scteening School Beginners
with The Bender-Gestalt Test," Journal of Educational Psychology, LII
(April, 1952), 79. -

10Herbert R. Cone, "Brookline Admits Them Early," ~ Nations
Schools, LV (March, 1955), 46 •

In Brookline, Massachusetts, children can be as much as six

9Razel F. Gabbard, "Status and Trends in Early Childhood
Education," !h! National Elementary Principal, XL (September, 1960),
pp. 218-39.

Metropolitan Readiness Test. He found the Bender-Gestalt just as

useful. 11

early. He compared it with two of what he considered the more widely

for kindergarten or six years, two months for grade I when school

starts. The child's behavior is observed for the purpose of evaluating

as a technique for the selection of pupils to be admitted to school

of each child. 10

Scale is used.

his social and emotional maturity. A physical examination is required

early school admission, since school entrance laws vary greatly.

months, or five years, nine months by October 1, and still be

months under the minimum age requirement, which is four years, nine

considered for early school admission. The Stanford-Binet Intelligence

within which the child's age must fall if he is to be considered for

.
;
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A survey of thirty-six school districts indicated that 90 per

cent used individual psychological examinations to screen early school

applications. Of the 90 per cent, the Stanford-Binet Intelligence

Scale was used by 72 per cent. l 2

MCcarty made follow-up studies of children who were admitted

to school at an early age. He studied the relationship between a

number of pre-entrance variables and success in school. Even though

intelligence was the most significant factor found, he found that this

alone should not be used. l 3

The Goodenough Drawing~ was suggested as an instrument

to use if the important factor in early school admissions is

general mental or scholastic ability. The test correlates highly with

these two factors. l 4

II. REVIEW OF RELATED RESEARCH

In many areas of educational policy and philosophy, arguments

can be found to substantiate either side of a question. Some of the

different views and the present policies of systems will be discussed

herein.

l2aowland and Nelson, .22. cit., p , 21.

l3Daniel J. McCarty, "Pre-Entrance Variables and School Success
of Underage Children," Harvard Educational Review, XXV (May, 1955),
267.

'~4DaleB. Harris, Children's Drawings !.! Me,sures of Intellectual
Maturity (New York: Harcourt, Brace and World, 1963), p. 5.



i, of intelligence, maturity and social development, as demonstrated

age.

;

12

General research on early entrance. In order to find out

at what ages most schools admit children to kindergarten and grade I.

the Educational Research Service made a survey in January. 1963. Replies

were received from 325 school districts enrolling 12,000 or more

students each. The responses of those school districts in Indiana

which participated in the survey are presented in Table I. Through

a survey, the Educational Research Service reported that:

1. About 67 per cent of the districts with kindergartens
required the child to be five years old by December 1
or January 1 to enter kindergarten in September.

2. For first grade entrance, 70 per cent required that
the child be six by December 1.

3. Almost half of the school districts will make
exceptions to their established policy for children
with superior mental ability and social maturity.

4. There is a trend towards raising minimum ages. l 5

Nearly half of the schools made exceptions to their basic minimum

age policies. Most of the time when exceptions were made the child

had to be no more than two or three months younger than the usual minimum

Some systems limited the exceptions to first grade. 16

The major basis for making exceptions is a child's superiority

on psychological tests. Sometimes physical examinations and conferences

with parents supplement the tflsts as aids in. making a decision. l 7

15"School Entrance Age--Policies and Exceptions, It National
Educatiop-Association Research Bulletin, XLI (October, 1963), 77•

. 16·····
'~., pp. 77-78.

,;'

,;~1,ehOOl Entrance Age"-Policies and Exceptions," ~. ill., p , 2.
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TABLE I

POLICIES ON ADMISSION TO KINDERGARTEN AND FIRST GRADE,
SCHOOL DISTRICTS WITH ENROLLMENT OF 12,000 OR MORE

IN THE STATE OF INDIANA18

Changes in
entrance-age
policy within
past five years

No changes

In the past,
entrance ages
were 4 yrs.,
8 mOS. and
5 yrs., 8 mos.
Now in process of
adjusting this age,
and will be 4 yrs.,
11 mos., and 5
yrs., 11 moS.

Exceptions to
minimum-age
policy

Admitted at
earlier ages
on basis of
intelligence,
maturity and
social develop
ment tests.

Admitted at No changes
earlier age only
upon transfer in
mid-term from
district with
lower entrance
policy

Admitted at
earlier age
only upon
transfer in
mid- term from
district with
lower entrance
age policy.

5 yrs.,
11 mos.
(6 by
Oct. 10)

5 yrs.,
11 mos.
(6 by
Oct. I)

Grade I

5 yrs.,
9 mos.

4 yrs.,
9 mos.

Minimum Age for
admission at
opening of school

4 yrs.,
11 mos.
(5 by
Oct.l)

Kinder
garten

4 yrs.,
11 mos.
(5 by
Oct. 10)

Stratum 2 -- Enrollment 50.000 - 99.999

Fort Wayne
Indiana

Stratum 3 -- Enrollment 25.000 - 49.999

School
District

Indianapolis
Indiana

18"Entrance-Age Policies and Exceptions," Educational Resear.£h
Seryice.Ci.cular, No.3. Washington: American Association of School
Administrators and Research Division, National Education Association,
(Apr!l, 1963), p. 2.

Evansville
Vand. Sch.
Corp., Inc.
(P.O.,
Evans.)



TABLE I (continued)

Minimum age for
admission at
opening of school

5 yrs. 6 yrs.
(as of (as of
Sept. 10) Sept. 10)

14

No changes

Policy regarding
early entrance to
kindergarten
became effective
in Sept., 1959.

Changes in
entrance-age
policy within
past five years

Admitted
earlier on
basis of in
telligence,
maturity, and
social develop
ment tests; also
upon transfer
in mid-term
from district
with lower
entrance-age
policy.

Children who
become 5 by
Dec. 31 may be
admitted to
kindergarten on
the basis of a
mental maturity
test administered
to groups of 4
children. Child
ren who do not
pass the group
test may be given
an individual psy
chological test
if parents so
request.

Exceptions to
minimum-age
policy

5 yrs.,
11 mos ,
(6 ·by
Oct.l)

Grade I

4 yrs.,
11 mos ,
(5 by
Oct.l)

Kinder
garten

South Bend,
Indiana

Gary,
Indiana

School
District

:'

f
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There have been some changes in policies in the last five

years. In 1958, 11 per cent of the school systems allowed children

younger than five years, eight months to be admitted, whereas in 1963

only 6 per cent did. In 1963 the trend was to raise minimum age

requirements. Changes in policies dealing with exceptions to minimum

age requirements were made by 6 per cent of the school districts

in 1963. 19

Favorable research ~ early admission. A study has reported

a high relationship between the mental age of a child at entrance to

school and both teachers' marks and standardized achievement tests of

the child up to grade five. 20

In a more recent study Hobson found that those who were

accelerated through early entrance to school had received more honors

and were in more activities in high school than those with the same

mental maturity who were not admitted early.2l

In 1963 a study on early school admissions, using children

with birthdates in October, was conducted by Pike. In this study a

L majority of the parents whose child was admitted to school early gave
::-

r favorable reports about their child's adjustment to school. The
l'
J

19I bi d•-
20J ames Hobson, '~ental Age as a Workable Criterion for School

Admission," !!!!. Elementary School Journal, XLVIII (February, 1948),
313. '

21
James R. Hobson, "High School Performance of Underage Pupils

Initial1yiAdmitted tbKiDdergarten on the Basis of Physical and
Psycho19Sical Examinations," Educational and Psychological Measurement,
XXIII (SpnR8 19'(3), SO~
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majority of the teachers also reported favorably for each particular

child. Out of the thirty-four who were admitted early, only two were

rated by their teachers as below average on over-all adjustment. 22

Birch investigated a group of forty-three children who were

admitted to the Pittsburgh schools. All were between the ages of five

years, zero months and five years, seven months. He concluded from his

findings that early admission to first grade is a desirable procedure

in the Pittsburg school system, if it is done in the same manner as it

was in the past in Pittsburgh.

In a study of the Evanston, Illinois, program, it was found

that those admitted early seldom achieved below average success and

frequently were near the top of their classes. Even when comparing a

group of equally bright accelerates and non-accelerates in the eighth

grade who were equally bright, the children admitted early rated as high

or higher on standardized tests, teachers' marks, teachers' ratings and

23
a number of extra-curricular activities.

Additional studies by Carter,24 Hesky25 and Holbrook26 also found

early admission policies to be highly desirable.

22Caro1yn Pike, "An Investigation of the Appropriateness of
Decision for Early School Admission," (Unpublished Master's thesis,
Indiana State College, Terre Haute, 1963), p. 55.

23
Bir~h, 22. ~., p. 87•.

2~owell B. Carter, '~he Effect of Early School Entrance on the
Scholastic Achievement of Elementary School Children in the Austin
PUblic Schools," Journal of Educational Research, L (October, 1956), 91-103.

2~caynolds, ,2E.. cit., p. 34,.

26~., pp. 35-41.



King found that a few additional months of age made a difference

school entrance.

For fourteen years, the Grosse Pointe Board of Education

18

27Studies by BaerUnfavorable research £n early admission.

for school admittance, he could be tested. In January of 1964 the Board

school the better he will do academically and socially. The child who

in the child's ability to meet the restrictions and tensions of the

starts a little later will do a little better than the average child.

conducted a summer testing program for the purpose of screening early

admissions. If a child's birthdate was later than the minimum requirement

and Hampleman28 showed that the older a child is when he enters

classroom situation. He found that younger children had greater difficulty

in achieving grade levels in basic skills. He also found that younger

children repeated more grades. The attendance rate was even lower for

the younger child. 29

ForesteraOand Kazienk03l found unsatisfactory results with early

27C• J. Baer, "The School Progress and Adjustment of Underage
and Overage Students," Journal of Educational Psychology, XLIX
(February, 1958), 17-19.

28aichard S. Hampleman, itA Study of the Comparative Reading
Achievement of Early and Late School Starters," Elementary English,
XXXVI (May, 1959), 331-34.

29I nez King, "Effect of Entrance into Grade I Upon Achievement
in Elementary School," Elementary School Journal, LV (February, 1955), 331:-36.

30J ohn J. Forester, "At What Age Should a Child Start School?"
Ih! School Executive, LXXIV (March, 1955), 80.

3).Louis .w. Kazlenko, "Beginner Grade Influence on School Progress,"
19~'~911 APminl,tratlo~ and Supe~lsion, XL (April, 1954), 219-38.
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of Education discontinued the testing program for three reasons:

1. The actual experiences of those children who entered
early and the probable effect of those denied.

2. The reaction of parents whose children were denied
early admission.

3. The expense of the program.32

In 1961, the records of the 386 pupils who had been admitted early

and were still in the school system were reviewed. Their teachers

were polled as to social and emotional adjustment, leadership and academic

status of each child. The Board of Education found 30.6 per cent were

judged to be poorly adjusted. Of those admitted early 25 per cent were

below average or had repeated a grade. The parents were not pleased

with the results. This caused some hard feelings between the parents

and the schools. 33

III. SUMMARY OF LITERATURE AND RESEARCH

The literature and research are somewhat controversial but seem

to favor the establishment of early school admission policies. It

appears that before an early admission policy can be of some value,

several factors must be kept in mind:

1. Mental age seemS to be the best single predictor but

not the only predictor.

2. The chronological age of children admitted early should

not deviate more than a year from the minimum requirement.

32pau1 E. Mawhinney, "We Gave Up on Early Entrance," Michigan
Educational Journal, XLI (May, 1964), 25.

33!lli.
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3. The minimum age requirement for regular admission must

also be given due consideration.

20



CHAPTER III

THE COLLECTION OF DATA

An important part of any study is the methods and procedures

that are used to collect the data. The data set the limitations not

only of the study itself, but also the manner and degree to which it

can be compared with other studies.

I. SUBJECTS

The study included fifty children who were referred to the

Special Education Clinic at Indiana State University, Terre Haute,

Indiana, for psychological examinations. They were all seeking early

admission to either kindergarten or grade I. All of their birthdates

fell in the month of October. They missed, by not more than a month,

the minimum age requirement that a child must be five or six by

September 30 in order to be admitted to kindergarten or grade I, respectively.

Thus, all of the children in the study were no more than thirty-one days

younger than the minimum age. All of the children lived in Vigo

County.

II. MEANS OF COLLECTING DATA

Two different techniques were used to obtain the data. One was

the results ·of the clinic study and the other .s the results obtained

by q_estionaaires sent to teachers'and parents. One of the major

souroeeswas the results ,of the different parts of the psychological

~1aatiQD taat was ad.inistered at the clinic. The examination
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included the administration of the Stanford-Binet Intelligence Scale,

and Vineland Social Maturity Scale, a drawing of a boy or girl, observation

of behavior during the testing period, and an interview with the parents.

Two questionnaires were used. One was for the parents and one

for the teachers. At the beginning of each questionnaire sent to parents

was the identifying information. This included the name of the child

and whether or not the committee had recommended early admittance for the

child. The top half of the questionnaire was for the parents whose child

went to school and the bottom half for those children who were not

recommended for early admission.

If the child went to school, the parents were asked to give the

grade, school and teacher of their child. There were then four questions

for the parents to answer with a "yes" or "no". The first three dealt

with how the parents felt their child was adjusting to school. The last

question asked if the parents would still have sent their child to school,

if they had to make the choice again.

If the child was not recommended to go to school, the parents

were asked four different questions. Each of these questions could be

answered with a "yes" or IIno" . The first three questions dealt with

the child's adjustment. The last question asked if the parents thought

the child should have gone to school. Appendix C gives a sample of

the questionnaire for the parents.

The questionnaire for the teacher consisted of several questions,

one ~.estion asking her to rate the child's overall adjustment as

compared .with the classmates as below average, average, above average.

Tke 'eacherwasthea asked to give two of the child's strongest points



23

and two of the child's weakest points. The next two questions dealt

with the child's next year in school. One asked if the child would be

promoted and the second if the child would be expected to have trouble

in the next grade. The final question asked the teacher if the child would

have profited from another year at home. Appendix D gives a sample of

the questionnaire for the teachers.

III. PROCEDURES

Each of the children was first examined at the Special Education

Clinic during May, June or July of 1963. The recommendations were sent

to the review committee. The review committee than made a decision on

each child as to whether or not to grant him early admission to school.

In May, 1964, approximately a year after the examination, a letter

was sent to each of the parents by the Special Education Clinic asking

them for their cooperation in evaluation of the early admission program.

Appendix E is a sample of the letter. The questionnaire with a self-

addressed envelope was enclosed in the letter. After two weeks had

lapsed since the sending of the questionnaires, a phone call was made

to all those who CQuld be located who had not returned the questionnaires.

From the questionnaires returned by the parents, the names of

the teachers and schools were obtained for those who were admitted.

The questionnaire for the teachers and a self-addressed envelope were

enclosed with the same letter that asked for the cooperation of the

parent.

Each of the drawings made by the children was scored according



Each of the drawings was scored twice at different times without

reference to the first scoring until after all had been scored. l

lDale B. Harris, Children's Drawings ~ Measures of Intellectual
MAaUfitv (New York: Harcourt, Brace and World, 1963), pp. 239-337.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF THE DATA

I. GENERAL RESULTS

Initially a total of eighty questionnaires was mailed to the

parents and teachers. Fifty of them were sent to parents and thirty

to teachers.

Of the fifty questionnaires that were sent to parents, thirty-

six or 72 per cent were returned without any further contact being necessary.

Only six additional parents could be contacted by telephone. The tele

phone calls produced five more responses. The remaining eight could

not be contacted. A total of forty-one or 82 per cent of the

questionnaires sent to the parents was returned.

Of the fifty questionnaires sent to parents, thirty-five were

sent to parents of children who were admitted to school. Of these,

thirty or 87 per cent were returned. The remaining fifteen were sent

to the parents of children who were not admitted to school. Of these

fifteen, eleven or 73 per cent were returned.

To the teachers of the children who were granted early admission

thirty questionnaires were sent. Of these, twenty-nine or 97 per cent

were returned.

Of the eighty questionnaires sent, seventy or 87.50 per cent were

returned. Table II presents the above data.

Identifying data of children admitted. Of those admitted, twenty

were granted early entrance to kindergarten and nine to grade I. Of



TABLE II

THE NUMBER AND PERCENTAGES OF QUESTIONNAIRES SENT AND
RETURNED FOR EACH GROUP

Per-
Group Number Number centage

mailed returned returned*

Parents of children
admitted 35 30 87

Parents of children
not admitted 15 11 73

Total for parents 50 41 82

Teachers 30 29 97

Total 80 70 88

*Percentages are rounded to nearest whole per cent.
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the twenty-nine admitted early six were males and twenty-three were

females.

The number of days that each child was younger than the minimum

requirement for admission was calculated and averaged. The group ranged

from one to thirty days younger than the minimum requirement. The

mean for the group was 15.52 days.

Each child's mental age and intelligence quotient were taken from

the results of the Stanford-Binet Intelligence Scale that had been

administered at the clinic. The intelligence quotients ranged from 104

to 153 with a mean of 117. Since the children were not tested on the

same day, the mental ages were all projected to September 1, 1963. The

mental ages of those admitted to kindergarten ranged from five years,

two months to seven years, four months. The mean mental age of those

admitted to kindergarten was five years, nine months. This means that

the average child who was admitted early was mentally three months older

than the average child in the kindergarten whose mental age would be five

years, six months when school opened. The range of mental ages of

those admitted to first grade was from six years, one month to seven

years, eleven months. The mean was six years, eleven months. This means

that the average child admitted early to first grade was mentally five

months older than the average first grader whose mental age would be

six years, six months when school opened.

An approximate social age was obtained from the Vineland Social

~ Maturity Scale. For children who were granted early admission to

~ kindergarten the range was from five years, zero months to seven years,

zero months. The mean for the first grade group was six years, six months.
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Each of the drawings of a man made by the children was scored

according to the standards of the Goodenough Draw-A-Man Test as

revised by Harris. 1 The raw scores were converted to standard scores.

The comparison of each child was with the average of his own

chronological age. The range for those admitted to school early was

from a standard score of sixty-one to a score of 143. The mean was a

standard score of eighty-eight, which is low average.

Identifying data of children~ admitted. All of those who

were evaluated and not admitted were seeking admission to kindergarten.

There were eleven in this group, three males and eight females.

The same procedure as was used for those admitted early was also

used in obtaining the identifying data of those who were not granted

early acceptance to school. The number of days each child was younger

than the minimum age ranged from three to thirty-one days. The mean was

18.45 days.

The intelligence quotients of those not admitted ranged from

85 to 107 with a mean of 96. Their mental ages ranged from four years,

three months to five years, six months with a mean of four years, nine

months.

On the Vineland Social Maturity Scale, they earned a social

age score from four years, six months to six years, zero months with a

mean of five years, zero months.

, lDale B. Harris, Children's Drawings as Measures of Intellectual
Maturity (New York: Harcourt, Brace and World, 1963), pp. 260-76.
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On the drawing they ranged from a standard score of sixty

one to ninety-six with a mean of seventy-four, which is almost two

standard deviations below the mean.

Table III presents the identifying data for both groups.

Comparison of the groups. The group which was not admitted

was on the average 2.39 days younger than those who were admitted.

This difference of 2.39 days was not significant.

The average intelligence quotient of the group which was admitted

early was twenty-one points higher than those who were not granted

early admission. With a t-value of 3.15, this difference was significant

at the .01 level of significance.

The mean mental age of those admitted to kindergarten was one

year older than those not admitted. The difference in age was significant

at the .05 level of significance with a t-value of 2.23.

On the man drawings, the group admitted to school early were

fourteen standard score points higher than those not admitted. With

a t-value of 2.87, this was significant at the .01 level of significance.

II. RESULTS OF THE QUESTIONNAIRE FOR PARENTS OF CHILDREN

GRANTED EARLY ADMISSION

The twenty-nine questionnaires from parents whose children were

admitted are analyzed below.

!! he/she adjusting socially to school? All twenty-nine of

the parents felt their child was adjusting socially to school.

~ he/she~~ be doing!£!!? All twenty-nine indicated



TABLE III

IDENTIFYING DATA OF CHILDREN ADMITTED AND NOT ADMITTED

Early Admissions Non-Admissions

Number Range Mean Number Range Mean

Kindergarten 20 11
Grade I 9 0
Male 6 3
Female 23 8

Days Younger
than Sept. 30 1-30 15.52 3-31 18.45

Intelligence
Quotient 104-153 117 85-107 96

Mental Age
Kindergarten 5-2 4-3

to 7-4 5-9 to 5-6 4-9

Grade 1 6-1 6-11
to 7-11

Social Maturity
Kindergarten 5-0 4-6

to 7-0 5-6 to 6-0 5-0

Grade I 6-3
to 7-0 6-6

Drawing
t'; Standard Score 61 to 61 to
1, 143 88 96 74
ti
~i
~i,

'0 oil

'"
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that their child was doing well in school.

Are there signs of tensions or unhappiness? All but one stated

that there were no signs of tension or unhappiness. The other response

stated that there was some tension and unhappiness at first, but after

a short period they disappeared.

If you had the choice !£ make again, would you still ~d him/her

to school? All twenty-nine of the parents indicated that they would make

the same chotce again, if they had the chance to do it over.

Table IV presents the results of the questionnaires returned

by parents of children who were admitted early to school.

Additional comments were written on four of the questionnaires.

These additional comments all indicated that they were very pleased

with the recommendations made by the clinic.

III. RESULTS OF THE QUESTIONNAIRE FOR PARENTS OF CHILDREN

NOT GRANTED EARLY ADMISSION

The eleven questionnaires that were returned by parents of

children not granted early admission are analyzed below.

Is he/she adjusting well to another year ~ home? Eight of

the parents felt their child was adjusting to another year at home.

The parents of two children felt that the child was not adjusting to

another year at home. The other response was answered "yes" and "no."

It stated that the child could not understand why she could not go to

school when her friends could.

From his/her present social maturity. do you~ he/she will

be~~ ss succeed~ year than he/she~ have this y!!ar? Seven
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TABLE IV

QUESTIONNAIRE DATA FOR PARENTS OF CHILDREN
WHO WERE GRANTED EARLY ENTRANCE

TO SCHOOL (N = 29)

Answers

Yes No Other
Question N % N % N %

Is he/she adjusting 29 100 0
socially to school?

Does he/she seem
to be doing well? 29 100 0

Are there signs of
tension or unhappiness? 0 28 97 1 3

If you had the choice to
make again, would you
still send him/her to
school? 29 100 0
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of the parents answered this question affirmatively. Three felt that

their child would not be any more successful next year than he would

have been this year. One parent stated that she had no way of knowing.

Do you~ he/she will do better in school next year than

he/she~ have~ this year? The response of seven of the parents

to this question was "yes" and one answered "no." The other three

wondered if they would ever know the answer to this question.

Do you think he/she should have gone E2 school~ year? Four

of the parents thought their child should have gone to school this

year. Six of the parents felt that their child should not have gone

to school. The other parent hoped that the child would do better

by waiting another year.

Table V presents the data of the questionnaires returned by

parents of children who were not granted early admission to school.

Additional comments were made on five of the questionnaires.

Three were favorable and the other two disagreed with the decision the

review committee made on the recommendation of the clinic.

IV. RESULTS OF THE QUESTIONNAIRE FOR THE TEACHERS

OF THOSE ADMITTED EARLY

The twenty-nine questionnaires returned by the teachers are

analyzed below.

In overall adjustment in your £!!!! would you~ him/her

below average, average ~~ average? A majority of the children,

~ seventeen, were rated as average. Nine were rated above average. Only,

three were rated below average.
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TABLE V

QUESTIONNAIRE DATA FOR PARENTS OF CHILDREN
WHO WERE NOT GRANrED EARLY ENrRANCE

TO SCHOOL (N = 11)

Answers

Question Yes No Other
N %* N %* N %*

Is he/she adjusting
well to another
year at home? 8 73 2 18 1 9

From his/her present
social maturity do
you think he/she will
be more able to succeed
next year than he/she
would have this year? 7 64 3 27 1 9

Do you think he/she
will do better in
school next year than
he/she would have
done this year? 7 64 1 9 3 27

Do you think he/she
should have gone to
school this year? 4 36 6 55 1 9

*Percentages are rounded to nearest whole per cent.
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Do you think he/she will have trouble in the~ grade? Twenty-

Do lOU think he/she ~ Z£ to ~ next grade~ year? Only one

teacher stated that a child could not go to the next grade. Twenty-

two weaknesses of each child. The most often mentioned weakness was

35

Emotional--4

Shy--3

Speech--4

Hand-eye coordination--2

Discipline- -3

Coordination--3

Infantile--4

What~ his/her sttong points? Each teacher was asked to give

What ~ his/her weak points? Each teacher was asked to name

Cooperative--5 Well-behaved--6

Reading--4 Numbers--2

Handwork--3 Social Adjustment--ll

Friendly--7 Intelligence--4

grade.

re8ponse~ could not be classified.

Wo~ld he/she have 2rofited EY another year !!~? Twenty-two

two strong points of each child. The most often mentioned strength was

eight of the responses stated that the children could go to the next

the child's ability to get along with a frequency of fifteen. The

mentioned more than once with their frequencies~

following were all of the strengths, as they appeared, that were

than once with their frequencies:

their short attention span, with a frequency of 7. The following

were the other weaknesses, as they appeared, that were mentioned more

. ;

t
>;
.,t'l
~l one of the teachers responses were "no." Four answered "yes" and four
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of the responses were "no." One response could not be classified.

Six responses to this question were "yes." Four of those that answered

"yes" were first grade teachers who qualified their answers. They stated

that what the child needed was a year in kindergarten.

Table VI presents the data from the questionnaires completed by

the teachers.

Additional information was written on ten of the questionnaires.

Five of the questionnaires were favorable and five were unfavorable.

V. SUMMARY OF THE RESULTS OF THE QUESTIONNAIRE

All of the parents of those children who were granted early

admission reported that they were satisfied with the progress their

child was making in school. Of those children not granted early

admission over half of the parents were satisfied with the recommendation

of the clinic. Twenty-eight out of twenty-nine teachers reported that

the child admitted early could go on to the next grade. The teachers

reported that they felt only six, or 21 per cent, would have profit ted

from another year at home.

VI. ADDITIONAL ANALYSIS OF DATA

In order to do a more complete analysis of the data, Some

additional relationships were investigated. One of the important factors

was the relationship of the drawings to the recommendations made by the

clinic, to the intelligence quotients, to the parents' evaluations and

to the teachers' attitudes.
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TABLE VI

QUESTIONNAIRE DATA FOR TEACHERS OF CHILDREN WHO WERE
GRANTED EARLY ADMISSION (N = 29)

Below Above
Average Average Average

Question
N %* N %* N %*0

In overall adjustment
in your class would
you rate him/her: 3 10 17 59 9 31

Yes No Other

Do you think he/she
can go to the next
grade next year? 28 97 1 3

Do you think he/she
will have trouble
in the next grade? 4 14 21 72 4 14

Would he/she have
profited more by
another year at home? 6 21 22 76 1 3

*Jercentages are rounded to nearest whole per cent.
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The Pearson-Product Moment method was used to calculate the

evaluating the relationship between the drawings and the evaluations

2AU .,n L. Edwards, "Statistical Methods !Q.!: the Behavioral
Sciences (New York: Holt, Rinehart and Winston, 1961), pp. 142-48.

3Ibid., pp. 182-85.

early admission was +.82.

between the drawings and the intelligence quotients of those not granted

+.33. The point biserial coefficient of correlation was also used in

between the drawings and the recommendations made by the clinic was

is used when the degree of relationship desired is between a continuous

3variable and a true dichotomous variable. The coefficient of correlation

The point biserial coefficient of correlation was calculated. This method

by the clinic for admission or non-admission to school for each child.

degree of relationship between the drawings and the recommendations made

A different method of correlation had to be used to find the

admitted to grade I was +.89. The coefficient for the relationship

were continuous and linear. 2 The correlation coefficient for the

correlation between the scores on the drawings and the intelligence

lationship between the drawings and the intelligence quotients of those

quotients of each child. This method was used since both sets of data

relationship between the drawings and the intelligence quotients of those

admitted to kindergarten early was +.56. The coefficient for the re-

!I
:!
\I
I of the parents and teachers. Since all of the parents of those admitted

;i

~!~ were satisfied with the recommendations, no statistical tool was used.
~i
"Ir The correlation coefficient between the drawings and whether or not
,1
~
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the parents of those children who were not admitted thought that they

should have been admitted was +.12. The coefficient of correlation

between the drawings and the teachers' feelings toward the admittance of

a certain child was +.08.

The intelligence quotients were compared with the recommendations

of the clinic to the review committee as to the desirability of

admission or non-admission for each child. The point biserial coefficient

of correlation was computed because one variable was continuous and

4the other a true dichotomy. The correlation coefficient was +.47.

The point biserial method was also used for the relationship

between the parent and teacher evaluations, and the intelligence quotient

of each child. Here again since all of the parents of those children

admitted approved of the recommendation of the clinic no statistical tool

was used. The correlation coefficient between the intelligence quotients

and whether or not the parents of those children who were not admitted

thought that they should have been was +.14. The correlation

coefficient between the intelligence quotients and the teachers'

attitudes toward the admission of the child was +.14.

Table VII presents the correlation coefficients between the

different factors of the study.

VII. SUMMARY OF THE DATA

All of the parents of those admitted early were in favor of

the decision made by the review committee. Four, or 36 per cent, of the

-



TABLE VII
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CORRELATION COEFFICIENTS BETWEEN THE DIFFERENT
FACTORS OF THE STUDY

+ .08

+ .14

+ .12

+ .14

+ .33

+ .56

+ .82

+ .47

+ .89

Correlation
Coefficient

Point Biserial

Point Biserial

Point Biserial

Point Biserial

Method

Point Biserial

Point Biserial

Pearson

Pearson

Pearson

3. not admitted

2. drawings

2. drawings

Note:. Since all of the parents of the children admitted early approved
of the recommendation of the clinic, no correlation coefficient was
calculated •

2. drawings

2. admit ted to
grade I

Teachers' feelings
toward advisability
of the admission of
those admitted

1. intelligence
quotient

Parents' feelings
toward non-admission

1. intelligence
quotient

Between intelligence
quotient and drawings

1. admitted to
kindergarten

Between admission
and non-admission

1. intelligence
quotient

Relationship

•.i
~
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parents whose children were not admitted thought that they should have

been admitted. The teachers reported that all but one of those admitted

early could go on to the next grade. The teachers of six children had

a feeling that the child would have profited by another year at home.

Four of these six, who were first grade teachers, had a feeling that the

child should have been in kindergarten although all but two agreed that

the child was ready to go on to the next grade.

There was a high positive relationship between the scores on

the drawings and the intelligence quotients. This would be expected

since the Goodenough ~-A-Man Test states that one of its functions

5is to measure mental maturity.

There was a positive relationship which was significant at the

.01 level of significance between both the drawings and the intelligence

quotients, and the recommendations of the clinic. The intelligence

quotient's correlation was slightly higher than that of the drawing.

This would indicate that of the two factors the intelligence quotient

would better predict the recommendation of the clinic.

The relationships between the attitudes of the parents and

teachers and the drawing and intelligence quotient were only slightly

positive and are of little significance.

5Harris, 0 it 4~. ~., p. •



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

I. SUMMARY

In the Vigo County School Corporation the minimum age requirement

for regular school admission is that a child must be five years old by

September 30 to enter kindergarten and six years old by September 30

to enter grade I. The requirement also provides for those whose birth-

dates fall in October to be admitted upon recommendation of a

psychological clinic to the Vigo County School Corporation.

The major purpose of this study was to follow up the children whose

birthdates were in October in order to evaluate the recommendations

made by the clinic for children who are under the minimum age

requirement to attend school. Another purpose was to determine

whether or not the drawings made by the children could be used to

predict their success in school.

The subjects of this study were all given psychological examinations

at the Special Education Clinic, Indiana State University. The children

were limited to those whose birthdates were in October and whose parents

applied for early admission. The decision for early admission made

by the review committee of the Vigo County School Corporation was based

on the recommendations made by Dr. Rutherford B. Porter, Director of

the Special Education Clinic. The recommendation of Dr. Porter was
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based on the psychological examination given at the clinic which

consisted of the following: Stanford-~ Intelligence Scale, Vineland

Social Maturity ~, observation of behavior during the testing period,

a drawing of a boy or girl and an interview with the parent.

A questionnaire was sent to the parents of all of the children

who had been considered for early admission. The questionnaire asked

the parents whether or not the committee had recommended early

admission for their child. Based on their answer to that question,

they were asked to answer additional questions in relation to how they

now feel about their child's adjustment.

From the information obtained from the parents, questionnaires

were sent to the teachers of the children who had been admitted early.

The questionnaire asked whether the child had been successful and could

go on to the next grade. One question asked the teacher's opinion as

to whether or not the child would have profited by another year at home.

Of the eighty questionnaires sent--fifty to parents and thirty

to teachers--seventy, or 82 per cent, were returned. Of the fifty sent

to parents, thirty-five went to parents of those admitted early with

thirty, or 87 per cent, returned. The remaining fifteen were sent to

parents of those children who were not admitted. Eleven, or 73 per cent,

were returned. twenty-nine, or 97 per cent, of the questionnaires sent

to teachers were returned.

The children who were admitted had a mean intelligence quotient

of 117. The mean mental age for those admitted to kindergarten was
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five years, nine months; six years, eleven months was the mean normal

age for grade I. On the average this group was 15.52 days younger than

the minimum requirement. The average standard score on the drawings

was 88.

The children who were not admitted had a mean intelligence

quotient of 96. A mental age of four years, nine months was the mean

mental age for the kindergarten group. On the average this group was

18.45 days younger than the minimum requirement. The average standard

score on the drawings for this group was 74.

The difference in age of the two groups was not significant. The

average difference in intelligence quotients was significant at the .01

level of significance. There was a significant difference in mental

ages of the two groups at the .05 level of significance. The difference

in scores on the drawings was significant at the .01 level of

significance.

All of the parents of those children who were admitted were satisfied

with the decision. Four, or 36 per cent, of the parents of those

children who were not granted early admission felt that they should

have been admitted. Twenty-eight of twenty-nine teachers reported that

the child admitted early could go on to the next grade. However, four

of the teachers reported that the child would have profited by a year

of kindergarten. Two repQrted the child would have profited by another

year at home. Only three, or 10 per cent, of the children were rated

by their teachers as below average.

A high positive relationship was found between the intelligence
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quotients and the scores on the drawings. There was a positive

relationship between both the drawings and intelligence quotients and

the recommendations made by the clinic. There was a slight positive

relationship between the parents' and teachers' feelings and the

intelligence quotients and drawings.

II. CONCLUSIONS

The main conclusion of this study is that the teachers of those

recommended for early admission reported that all but one of the children

were succeeding in school. All of the parents of those children who were

granted early admission felt that the proper decision had been made by

the review committee. A majority of parents of children who were not

admitted early also reported favorably towards the decision. Overall,

the above conclusions indicated that the recommendations of the clinic

and the decision of the review committee of the Vigo County School

Corporation were appropriate for most of the children.

These findings are consistent with the findings of the study

conducted by Carolyn Pike, in August, 1963. 1

The correlations were high between the intelligence quotients

and the drawings which indicates a high degree of relationship between

the two.

Since the correlations between the parents' and teachers' attitudes

and the drawings and intelligence quotients were low, it would seem that

these factors are not related to the feelings of the two groups.

lCarolyn Pike, "An Investigationot the Appropriateness of
Decision for Early School Admission," (Unpublished Master's thesis,
Indiana State College, Terre Haute, 1963), p. 55.



46

As far as the use of the drawings for a method of predicting

the proper decision for early school, the correlation coefficients indicate

there is a relationship between the drawings and a child's success in

school as measured by his promotion to the next grade. There was a high

relationship between the quality of drawings and the actual decision as

related to school placement. The relationship of the intelligence

quotients to the recommendations of the clinic and to the child's success

was slightly higher than that of the drawings.

III. RECOMMENDATIONS

This study suggests several related areas that need to be

investigated in relationship to early school admission. A desirable

study would be to follow-up those children who were granted early

admission to determine if their adjustment had changed any. Another

study would be to follow those who were not admitted early and after

a year ask their teachers if they felt they could have been successful

if they had entered school the year before.

Before an evaluation can be made of the attitudes of the

parents of those not admitted early, a longitudinal study is needed

of how the child does when he enters school.
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the examination will be paid by the parent.

on or before August 20, 1963.
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Appointment Request - This form should
be sent to the psychological clinic of
your choice requesting an individual
examination of your child.

Background information - This form will
relate information about your child.
It should be taken with you at the time
of your appointment.

Parents' Report Form - This form is to
be completed by the parent and returned
to the Vigo County School Corporation
after the appointment for the testing
has been made.

John L. Miese1, Director
Elementary Education
Vigo County School Corporation
667 Walnut Street
Terre Haute, Indiana

Form Number II

Form Number I

Form Number III

examiner requesting consideration for your child's early entrance

Enclosed are the forms to be completed by you and the psychological

into kindergarten or first grade.

The forms are numbered for your convenience.

before August 1, 1963.

The parent will be informed of the results of the reviewing committee

The arrangements for the psychological examination and the cost of

The deadline for receiving the psychological reports shall be on or



Date

7

First Grade In Se tember

5~

arten In
Age 5

Compared to the regular kindergarten or first gra~class starting
in September your child's position by physical age is indicated by a
blue mark, his learning age by a red mark, and his social maturity level
by a green mark.

In mental readiness he is more capable than per cent of
children his own age.

Low High
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Mental
Ability

REPORT OF THE PSYCHOLOGICAL EXAMINATION OF

APPENDIX B

Your child's mentallevel compared to children his own age
is shown by the red mark on the graph below.

We should all realize that placing a capable child with
children his own age might enable him to become a leader while placing
him with older children may result in his failure.

Children are different from each other and even a particular
child has his own strong and weak areas. Some are ready for school
at a younger age than others.

The present examination investigated two areas of readiness for
school, (1) intellectual readiness and, (2) social maturity readiness.
The interview with you and the way your child handled the new situation
of strange people and the school setting, along with the tests of
mental ability, will be considered in the final report to the school.



Compared to other children who will be enrolled in this school
class he is more capable than per cent of them.

EVALUATION

c===J He can be expected to adjust to the older group.

I I He should do as well as the lower half of the group.

I ! He will have considerable difficulty if he enrolls with the
older children but if he delays a year he should be a good
student.

Rutherford B. Porter, Director
Special Education Clinic
Indiana State University
Terre Haute, Indiana
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APPENDIX C

Your Child's name ------------------------
Did the school committee recommend school this year? _

Please give name of school _

Name of teacher Grade

Is he/she adjusting socially to school? . _

Does he/she seem to be doing well ? _

Are there signs of tension or unhappiness ? _

If you had the choice to make again, would you still send him/her

to school?-----------

Is he/she adjusting well to another year at home? ~_

From his/her present social maturity, do you think he/she will

be more able to succeed next year than he/she would have

this year? _

Do you think he/she will do better in school next year than

he/she would have done this year? _

Do you think he/she should have gone to school this year? __
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In overall adjustment in your class would you rate him/her

below average_ average above average

What are his/her strong points? 1. 2. __

What are his/her weak points? 1. 2.

Do you think he/she can go to the next grade next year? _

Do you think he/she will have trouble in the next grade? _

Would he/she have profited more by another year at home? _

APPENDIX D

IF _ IS ENROLLED IN YOUR CLASS:



APPENDIX E

INDIANA STATE UNIVERSITY

Terre Haute, Indiana

Special EdUcation Clinic

April 28, 1964

Last spring at the request of parents, we made psychological

examinations of appr~ximately 60 children whose birthdates were in

October, with the idea of assisting parents and a school committee

in deciding whether or not each child was ready to go to school.

Some of the children went to school in September and some of them

did not. We would like to investigate the accuracy of the

recommendations and your feelings now about the decisions. A short

list of questions is enclosed. If you will mark these questions and

return them as soon as possible in the stamped, self-addressed

envelope, we may be able to decide how we can best advise parents

and teachers in the future. Thank you for your help.

Sincerely,

Rutherford B. Porter
Director
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