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I. INTRODUCTION

A. THE PROBLEM

1
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B. Related Past Research

1 .
1. Weersing" This study was made in 1927 by Frederick

.,

J. Weers1.ng ot the Universi ty ot Southern California with the

active cooperation of the State Department of Education of

the state ot Minnesota. A special form was sent out by the

state department to all the commercial teachers in the tour

year high schools ot the state which maintained state aided

commercial departments. There were 156 such schools employing

a total ot 288 commercial teachers. About 73 per cent of these

teachers were women and 27 per cent were men. Following are

the principal conclusions:

Institutions Attended. The median year of gradua·tion

from high school was 1913 for men commercial teachers and

1914 tor women commercial teachers. Forty-three and three

tenths per cent of the total number of men had since that time

attended business college tor trom one month to two years, the

median being nine months. Fifty-five and six tenths per cent

of the women commercial teachers had also attended business

college, the median being eight months. Fifty-five per cent

of the men and 56 per cent of the women held degrees. The

average number of summer sessions attended was three for the

men and two and one half for the women. Nine men and twenty

six women reported graduate stUdy in summer sessions, but

only one teacher reported a masters degree. Graduate stUdy

in summer sessions for those who reported graduate stUdy

1
. Frederick J. Weersing, Reorganization 2! Oommercial

Education in Minnesota, <Oincinnati: soutnweetern PUblish-
ing OompanY; 1928). .
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ranged :from one to three summer sessions, the median and mode

for both sexes ·being one session.

Froit comparison with another study, the educational status

of oommercial teachers was shown as rather definitely below

that of high school teachers as a whole.

Results showed that English, mathematics, and history

had been studied by practicallr every commercial teacher.

English, mathematics, and the social sciences were regarded

as especially.helpful while foreign languages and physical

sciences were regarded as of doubtful of little value in

commercial work.

It was found that in respect to the percentages of

teachers who had studied each academic subject in higher

institutions, the commercial teachers compared very favorably

with the group as a whole.

A tabulation of the returns indicated that most of these

teachers had taken some courses in education. Six men and

seven wamen did not report any courses in education. The

median number of semester hours in education reported by _

these ,teachers was 18.2 hours for women and 18.6 for men.

Forty-nine per cent of the women commercial teachers and 21

per cent of the men commercial teachers had less than 15

semester hours in education. The professional course most

frequently checked by these teachers was psychology, including

both general and educational psychology. Principles or philo~

sophy of education and history of education followed in order.

Less than half of the men and slightly more than half of the

women had had courses in speoial methods of commeroial education,
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and about the SmMe proportion had some practice teaching in

commercial educat~on.

Seventy-six per cent or the men teachers had held business

positions for periods of t~e ranging from three months to

twelve years, the median being two years and nine months.

Sixty-six and six tenths per cent of the women commercial

teachers reported lengths of business experience ranging from

two weeks to fifteen years, the median being 11.5 months. A

tabulation of.the kinds of positions held by commercial teach

ers indicates that the experience of men teachers has been

largely in bookkeeping and general clerical work while the

women teachers more frequently do stenographic work.
2

2. Hoadlex. Ruth Hoadley of the University of Iowa made

a study in 1928 of the status of commercial teacher training

in the United states. A questionnaire was sent to 470 insti

tutions, including colleges and universities, normal schools

and teachers colleges, and private schools, and 254 replied.

Of this number only 79 offered commercial teacher training.

Following are the principal results of this study:

~trance Requirements. All who enter the institutions

must have a high school education. Most colleges and univer

sities will let people twenty-one years old enter without a

high school diploma and register as unclassified students;

yet before a degree is granted them, they must make up any

2
Ruth Hoadley, "Present status or commercial teacher

training in pUblic institutions in the United States,"
~ Journal of Commercial Education (Philadelphia) Vol. 57
No. ~, (June;-l928), p. 165. .
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deficiencies in high school wo~k. Until the courses become

professionalized ~o the extent that law and medicine now are,

a p~og~am requiring more than four years beyond the high

school woUld probably not attract sufficient numbers to meet

the growing demand for instructors in commerce.

Length of Course. The~e is little uniformity as to the

time required to complete the course. Thirty-four~ or 52

per cent, of the institutions have thirty-six months o~ a

four year course. It is notioeable that of those schools

whioh have a course of twenty-four months or less, 53 per cent

are private institutions.

Subjeots Required. In the sixty-seven sohools which

indicated reqUired courses, 108 different SUbjects were named.

Sixty-three schools required bookkeeping or accounting, sixty

required commercial law, fifty-seven required shorthand, and

fifty-six required typewriting.

Methods Courses Offered. A total of 51 schools offered

methods courses for specific SUbjects, 34 schools offered

general courses in teaching of commercial SUbjects, 14 of~ered

combination courses, and 11 offered general courses in teaching.

Courses for specific sUbjeots were offered by 12 schools in

typewriting, 11 in shorthand, 7 in penmanship, 6 in bookkeeping,

and 4 in stenography. Four year colleges and nor.mal sohools

offered more specific courses than did other types of instit

utions.

Practice Teachins. Practice te~ching in typewriting,

bookkeeping, and shorthand led all the others. These three
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subjeots are generally thought of as the oore of the ourri

oulum. Various· methods of procedure in practice teaching were

listed. 'Local faoilities and requirements influenced this

item greatly. The method most used was for the student to

get experience under the direct supervision of the methods

teacher, room teacher, or both. Where institutional schools

were used, room teacher supervision would usually be adequate,

but where practice teaching was secured in the public schools

not in copperation with the institution, closer supervision

was deemed advisable.

Business Experience. Few schools required it and still

fewer reoommended it. Business experience was required in a

greater percentage of colleges and universities than in any

other institutions. The explanation given for this was diffi

culty of administration.
3

3. Graham. Miss Graham's research work in the commercial

teaoher training field is the most extensive work of its kind

done in recent years.

In 1929, Miss Graham made a study of business-teaoher
4

educat~on 1n the United states. A search through the avail-

able catalogues of 685 degree-granting institutions having

departments or schools of education revealed that 477, or

3
Jessie Graham, The Evolution of Business Education in

~ United States and Its Implications for Business-Teacher
Eduoation, Southern California Eduoation Monograph, 1933-34
SerIes, No.2 (Los Angeles, California: University of
Southern California Press, 1933).

4'
Je$sie Graham, "The Present Status of Commercial Teaoher

Train~ in the De~ee~antlnG Instltti£ions of the United
!tate~ (unpublls~a Mas~erts thesis, UniverSfty of Southern
Oalifornia, 1929) .. .



Year I
English composition 3 English composition 3Foreign language 3 Foreign language 3Accounting 2 Accounting 2Science 2' Science 2Cmmnercial geography . 3 Economics 3Physical education 1 Physical education 1General electives 2 General electives 2

16 16Year II.
LIterature 3 Accounting 3Accounting 3 Shorthand 2Shorthand 2 Typewriting . 1Typewriting 1 History 4General Psychology 2 Economics 2Economics .. 2 Physical Education 1

i
Ph7sICal Education 1 Commerce electives 3! Free electives 2! 16~

I6;

69.7 per cent of them, offered courses in economics and

business; but that only 138, or 20.1 per cent, offered courses

for the preparation of business teachers. -Of these, 66 or

9.7 per cent of all, published in their catalogues curricular
,requirements for business-teacher education; and only 45 or

6.6 per cent of all, presented four-year curriculums outlined

by years.

The curriculums of 45. institutions, in the catalogues of

which were published detailed four-year programs in business

teacher education, were further investigated. The curriculums

were first analyzed for each of four types of institutions:

private colleges and universities, state universities, teachers

colleges, and agricultural and pUblically controlled instit

utions. Following is the curriculum constructed by Miss Graham

from the business-teacher education curriculums of 45 degree

granting institutions:

7

Semester
Units

Second SemesterSemester
Units

First Semester



2
5

8

15

Shorthand 1
Business Law 2
Type,vriting 1
Secondary Education 2
Educational Psychology 2
Commerce Electives . 7

10-,

Year III

Year IV

Political Science
Practical Teaching

Electives:
General 2
Free 3
Education~

1
3
1
2
2
8

17

Business Organization 4
Office Practice 2
General Methods in
Business Education 2
Special Methods 2
Principles and' Philosophy

of Education 2
Electives in Social

Studies 3
15

C• COMMENTS ON PAST RESEARCH

8

1. Weers1ng. Conditions have undoubtedly changed greatly

since Mr. Weersing made his study. With the establishment of

commercial teacher training in a greater number of universities

and colleges, commercial teachers turned to these institutions

rather than to the business colleges for commeroial training.

No blame can be attached to the ear11er teachers for their use

of business colleges. Usually it was the business college

or nothing.

2. Hoadley. It is noticeable that in Miss Hoadley's

ranking of the SUbjects offered that the utility subjects head

the l1st. Only one of the first four, commercial law, could

be properly classified as a social business course. From her

list, the rankings of all social business subjects have been

listed to show the importance attached to this field at that

time.

. Shorthand
Business ,Law
TJ'pewritin.g
Finance .
History of. Education
Free electives



more densely populated sections.

(4) The commercial teachers of the small city and country

high schools have preparation and teach another SUbject in

addition to commerce.

Miss Graham's work is different from that of other research

workers in that she attempts to show "trends" rather than static

conditions. She·did this by compar~g and contrasting past and

Junior business training, a social business subject which

has risen to great prominence within the past few years, is not

even mentioned. ~rom an examination of Miss Hoadley's data,

one can readily see that the principal 1nt~nt of the commercial

teacher training course in 1928 was to secure far the individual

a fir.m foundation in content.

3. Graham. Miss Graham's work 1s the most complete yet

done in the field of.commercial teacher training. Some of the

most significant of her recommendations and conclusions are:

(1) Business experience should be required of each pro

spective business teacher.

(2) Different cpurses should be established for vocational

and general business.

(3) The better educated commercial teache~are found in the

~
~lIi

,I

Commercial Law
Business English
Economics.;
Money & Banking
Commercial Geography
Salesmanship
Bus. Ogn. and Management
Marketing
Advertising
Industrial History
Economic History

Rankina

2
6
8

11
17
19
20
23
24
34
38

9

Number Schools
ReqUiring

60
52
49
32
12
12
11
10

9
6
5
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present aims in business education as disclosed·by the lit

erature of business education of different periods, by com

paring and contrasting curricular requirements of business
'.

education institutions of past and'present, and by sending
I

a questionnaire to different institutions training commer-

cial teachers.

D. Procedures Used

1. Historical. Historical research was used for the

material for the first section on the historical background

of commercial teacher preparation. All available litera-

ture on commercial education was read in magazine articles.

monographs, business education text books, and the proceed

ings of the National Education Association from 1870 to

1934.

2. Statistical. All state teachers college catalogues

were examined in order to determine the modern practices

and trends in commercial teacher preparation. Information

regarding commercial teacher curriculuMS, and major and

special course requirements was carefully tabulated.



II. HISTORICAL BACKGROUND OF COMMERCIAL TEACHER

PREPARATION

A. What is COnmlercialEducation

A number of excellent definitions of commercial educa-,
tion have been devised by authorities in the field. An

applicable. definition is especially difficult at present

because of the conflicting opinions regarding the objectives

of cOnmlercial education. Some consider commercial education

necessary for all and base its value on the general worth to

society as a whole. Others think of commercial education as

primarily vocational and consider it as office or secretarial

training. Some believe it should be incorporated in all school

subjects; others prefer a separate curriculum. In order to

give an idea of the various opinions held by authorities in

this field, the following definitions are quoted:

(1) rrCommercial education, then, must enable those seek

ing training to prepare definitely and adequately for the per

formance of specific activities in the production of t~e,place,

and possession utilities, and must at the same time cause them

to recognize the ethical and social significance of such acti-
1

vities."

(2) "Commercial education is that form of instruction

that both indirectly and directly prepares the future business
2

man for his calling. rt

1
c. H. Marvin, Commercial Education in Secondary Schools,

(He~ HQlt & Company, 1922) p. 7 -

C. A. Herrick, The Meaning and Practice of Cozmneroial
Education, (The Macmillan Company, 1904) p. 45

1;1
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(3) "Commercial education is fundamentally a program

of .cono~c education that has to do with the acquirement,
. 3

conserva,tion, and spending of wealth._"

(4) "It seems to me, therefore, that any educ~tion Wh~ch

a business man has and which makes him a better business man,

is for him a business education, no matter whether it were
4

obtained in the walls of a school or not."

(5) "By secondary commercial education this committee

understands that training of the secondary sChool, direct
and related, the a1m of which is to equip young-people for

5
entrance into business life."

(6) "Commercial education is the connecting link between
6

business and education."

3
Paul S. Lomax, Commercial Teachins Problems (Prentice

Hall, Inc., 1928), p. 47.
4
Leverett S. Lyon, Education !2!: Business (The University

of Chicago Press, 1922), p. 48
5 •
U. S. Bureau of Education Bulletin No. 55, Busines's

Training !E.~ Secondary School. p. 49.
6

R. G. Walters, Hifh School Commercial Education
(London: Isaac Pitman Sons), p. 12. .



probably the most complete and applicable definition is

that given by Nichols as follows:

do do with organizing, financing, staffing, housing, and manag

ing a cammercialenterprise as distinguished from those services

that have to do with manual productivity in such an enterprise.

All facilitating business services in which mental rather than

manual activities predominate are properly listed among those

for Which commercial education is needed."

The preceding definitions are all modern and grew out of

the modern conception of business education. The ultimate

meaning of any term evolves from the use made of it bY' those

best. informed. Commercial education of today might be defined

as that branch of education which has as its primary aim the

training of individuals to direct the want satisfying activities. ,

l~

Nichols, Commercial Education in thel~~~
D. Appleton-Oentury Oompany, ncr;-;-

.
(7) "Commercial education is a· type of training Which,

while playing its part in the achievement of the general aims

of education on any given level, has for its primary objective

the preparation of people to enter upon a business career, or

haVing entered upon such a career, to render more efficient

service therein and to advence from their present levels or
employmal t to higher levels.

"The term 'business career' is used to denote participation

on a permanent basis in that social-economic activity which

supplie s h1ll118n want s, as distinguished from other social-service

activities. It incl1X1.es all of the business services that have

7
Frederick G.

School. (Hew York:
P. 3-4.



addition attempts to improve all individuals in their business

relations with their fellowmen.

In the face of all the conflioting opinions and object

ives, all'would probably agree with the following statements:

(1) Commercial education is an important factor in formal

pUblic education today.

(2) Commercial education is changing and growing rapidly.

(3) The future of commercial education is dependent upon

carefUl study ,of its values and formulation of new objectives

to meet the changing needs of our social organization.

(4) The qualifications of teachers of commercial education

will greatly influence its future.

B. Apprenticeship

1 • .!!! Medieval England. One of the oldest forms of all

education is the app~enticeshipmethod. In medieval times, a

boy who wished to enter a business field had to begin as an

apprentice and learn every phase of the trade. Lyon, in Ed

ucation for Business, praises the medieval apprenticeship
- 8

syste~ as follows:

"We have done medieval apprenticeship an injustice in
conceiving it to be primarily a training in technical skill.
Medieval apprenticeship attempted technical training in craft
skill, but it also attempted much more. It was the institution
relied upon ti give candidates for membership in the guilds the
ability to conduct a business in a difficult economic and social
environment. It was even more. It was the institution relied
upon to effect a complete social adjustment for the youths who
were to become influential in town life.

8
Leverett s. Lyon, Education.!9E Business (Chicago:

University of C~cago Press, 1931), p. 220.
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"The master-oraftsman was the ohief faotor in the teoh
nioa1 work in his shop. He not only direoted the work of

. his employees, .the journeymen, and guided the efforts of the
apprentioe, but he perf'ormed a large part of the work himself.
As master, he organized the work of the others and administered
questions of wages, disoipline, and hours and oonditions of
~~. ' .

"The master-craftsman was a teaoher, oharged with the ;
tremendously important duty of teaohing others to perform. the
many duties whioh he himself faoed.

"The master also who oontraoted to teaoh his trade to
an apprentioe was required by the guild regulations to pay
striot attention to his moral and sooial eduoation."

2. 1a Colonial Amerioa. While this system of guild

apprentioeship was broken up by the applioation of steam to

industry and the substitution of the maohine for the artisan,

some of the same oharaoteristios survived in oolonial oommer-

oial eduoation. However, the ruling hand of the gUild was

not replaoed and individual merohants were free to give in

struotion in any way they wished. A strong organization for

oommeroial eduoation at this time would undoubtedly have

greatly improved the future quality of business knowledge and

organization. As it was, many boys left the -grammar and Latin

sohools and entered stores or offioes to serve apprenticeships.

It oan readily be seen that the quality of instruotion

whioh students reoeived under the apprentioe system depended

upon two qUalifications of the employer:

First, his knOWledge, experienoe, and suooess in the

business world.

Seoond, his ability to organize and present this know

ledge to the apprentioe in a teaohable manner.
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C• The Academy

1. Benjamin Franklin's Plan. As early as 1743, Benjamin

ed a plan for the establishment of an academy in his Proposals
9

relating 12 the Education £! Youth in Pennsylvania. This

failed to attract any attention, but he again published it

in 1749. Aims of the academy were stated as follows by the

trustees in their petition for aid from the city treasury:

(1) To educate boys at home in America.

(2) To fit bright youths for government positions.

(3) To prepare the poorer type to become teachers.

No standardized authority, such as the guild of medieval

'England existed. Each employer used his own methods in over

seeing the apprentice. The apprentice was not usually inter

ested in the methods of other business men, because he hoped

for future employment fram his present employer. Frequently,

the greater portion of the ,employer's time was taken in attend

ing to his usual business routine. Some ot his spare time was

then given to the apprentice or apprentices. An apprentice

of that time was trained by his employer in much the same

way as h1s employer had been trained. Methods of teaching

were not considered. In fact, the employer did not think of

himself as a teacher.

9
Seybolt, The Evening Schools of Colonial America,

Vol. XXII, Bureau of Educational Research Bulletin No. 24
(Urbana, Illinois:--College of EducatIon, UnIversitY-of-
Illinois,' 1925) pp. 9-11.

;.:-'

1 Franklin saw the need of a different type of school and sketch-
r
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.
of local businesses.

'.
2. ~ Teaching Profession. The' standing of the teaching

profession of that day in comparison with the other professions

can easily be discerned. The fact that the need for trained

men in public life was realized and a solution attempted is

laudable. Modern education has not progressed as far in this

direction as it has in others. By some the teaching profes

sion is still regarded as a grave for lost opportunity and.

(4) To attract students from the neighboring colonies

for the commercial advantage resulting from their patronage

fluence than the force of the strongest propaganda and posses

more powerful arguments than the most skillful of debaters.

Although Franklin himself wished to include in the curri

culum only modern practical subjects, he was forced to com

promise in order to get financial support. As a result he

devised the following formula for the selection and adapt

ation of the studies:

flAs to their studies, it would be well if they could be

taught everything that is useful and everything that is orna

mental. But art is long and their time is short. It is

therefore proposed that they learn those things that are

likely to be~ useful and most ornamental; regard being
10

had for the several professions for which they are intended."

10
I. L. Kandel: Historz 2!. Secondary Education (Boston:

Houghton-Mifflin Company, 1930), p. 171.

thwarted ambitions. Members of the profession must cooperate

and endeavor to raise the qualifications of the teaching pro-

'. fession. The teachers of this country wield a greater in-},:



3. Dominance of Practical Aim. The' dominance of the
~=='~__ _

practi'cal aim to a 'degree heretofore unknown can be dis cerned,

in the preceding statement. The academy as organized and

intended by Franklin was a practical educational institution~

organized in response to the popular demand for a course of

stUdy to meet practical business needs, a need which the Latin

grammar schools failed to realize. However, colleges held

rather tenaciously to their entrance requirements and the

academies gradually grew more cultural and less practical in

their curriculums, eventually displacing the Latin grammar

school and assuming its place as a college preparatory school.

D. The Business College

1. Reason ~ Establishment. Despite the opposition of

business men who believed the apprenticeship system to be the

only effective method of business training and the reproaches

of the adherents of the classical theory, there arose in America

a new and unique vehicle of education--the business college of

private commercial school. To whom the credit for organization

of this new type of school'should be given it is impossible to

determine. Students of' the early history of the business col

lege agree as to the pioneers in the movement, but disagree as

to the first. Such a question is immaterial at present. Pro

bably the safest and most accurate conclusion would be that

the establishment of the commercial business colleges is merely

a step 1n the evolution of business education brought about by

the following conditions:
, i
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(1) The inability of the apprenticeship system to supply

the increasing dem~d for employees in the business world.

(2) The necessity of an immediate supply of commercial

workers.

(3) The failure of the academy to realize Franklin's

hopes for a practical curriculum.

2. Early Founders. The first recorded advertisement of

a commercial school was made in October, 1824, by James Gordon

Bennett, Sr. Important early commercial schools were establish

ed by James A. Bennett, who started teaching bookkeeping in

New York City in 1818, and who insisted on the general social

value of bookkeeping; and Benjamin Franklin Foster, whose

chief asset was an ability to write and teach excellent pen

manship.

The curriculUms of these earlier schools included pen

manship, bookkeeping, commercial law, and finance. Penman

ship and bookkeeping were taught more than any other subjects.

3. Qualifications of Early Teachers. The qualifications

of these early commercial educators were based mainly on abi

lity In, penmanship and practical experience they had .secured

by the apprenticeship ~ethod. Teaching ability was not em

phasized. Their principal purpose was to supply a demand in

the quickest way possible. Many teachers were selected from

the ranks of the students.

4. ~ £f Leadership. (1852-1893). By 1852 the business'

college had assumed leadership in training for business occu

pations and the apprenticeship method was abandoned as a method



too slow and cumbersome to meet the needs of rapidly increas

'ing demands. Rapi~ development was assisted by the chain plan

institutea by Bryant and stratton inl853.

Fresh from a course in a business college in Cleveland~

these two men~ with the assistance of James w. Lusk~ proposed

to establish business colleges in every city in the United

states of over lO~OOO population. Within ten years they had

established over fifty schools in the larger cities of the

United States •.

A popular plan which they instituted was the interchange

able and perpetual scholarship sold for forty dollars and

honored by all members of the Bryant and Stratton organization.

This plan caused much difficulty and was the greatest weakness

of the organization. Scholarships were purchased at the poor

er schools and presented for tuition at the better schools.

In 1871 the Bureau of Education listed only ten schools bear

ing the name of Bryant and Stratton. Although the guiding

intent of the organization was monopoly and profit~ there

resulted some valuable contributions to cOnIDlercial educat~on

in the form of uniform textbooks and uniform methods of teach-

ing.

These first commercial business colleges were originally

for the training of grown men and women for business life.

Many returned from the Civil War and took courses in business

colleges. Others who had received their only formal education'

in rural schools saw an opportunity to enter the business world

through these short courses.
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The invention or the typewriter in 1873 opened up a
11

new opportunityi~ the business field. The Young Women's

Christian Association in New York City saw the possibilities

for courses for women, and introduced 'typewriting instruction

in the Ballard business school of the Y. W. C. A. The idea'

was considered impossible of execution and the managers called

"well-meaning but misguided ladies. 1t The general opinion was

that the feminine constitution would break dovm under a six

month's course, in typewriting. Eight women were found, how

ever, and graduated from the school in 1881.

The curriculum of the business school was changed. To

typewriting was added shorthand, and they with bookkeeping

became the ucore" of the commercial curriculum. Spelling,

grammar, and commercial correspondence were soon added.

Great publicity was given to the opportunities in these

subjects. Demonstrations were held at county fairs and

other public meetings. Extravagent promises for positions

were made. Many proprietors of business colleges saw the

opportunity for incr~ased profit, and ethical standards were

forced into the background. Younger boys and girls became

interested in the opportunity to enter the business world

through a few weeks stUdy. Grammar schools were canvassed

and pupils were persuaded to leave grammar school and enter

the business college. Short courses were the rule and thou-

sands attended. The only entrance requirement was the re

quisited fee. For a time business was able to absorb all

the ugrad:uates" and proficiency in methods of work could not

11
Outline 2! ?fpewriter History, (Buffalo, New York:

Remington Rand Inc.j n. d. pamphlet) p. 4-6.
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be stressed while a shortage existed in the number of avail

able ~mployees•
•

The growth of the private business schools is evidenced
"

by the great increase in the number of' students. Enrollments
,

jumped from 25.234 in 1876 to 115,748 in 1893, an increase of

over 450 per cent. Government statisticians claim that actual

growth was greater, as a number of the schools failed to report
12

enrollment statistics.

5. Sources£! Teacher Supply. Since approximately two

thousand instructors were required by the private commercial

schools in 1893, the need for teacher training was beginning

to be .felt. Although the standards of the time were not high,

proprietors of schools were having great difficulty in keeping

pace with the greatly increasing demand for commercial grad

uates. Business itself supplied a part of the teacher demand,

but the greater number were taken from the student body with

technical ability to do the work being the only requirement.

All too often, teachers depended on their ability to keep a

"jump" ahead of the students in daily progress.

6., Business College Progress Since~. After 1893

and until 1899 the private business school enrollments de

creased. In 1895 the enrollment had decreased to 96,135

and in 1899 the lowest enrollment figure in thirteen years

was recorded at 70,186. Although some of the decrease was

due to the introduction of business courses in pUblic high

12
Statistics adapted from Joseph F.Johnson, "Commercial

Education," A Cyclopedi'a of Education, Paul Monroe ,editor
(Wew York: The Macmilian-Co., 1911) II, 144-5.
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schools, normal schools, and universiti~s, the greater por

tion was due toa general business depression.
,

Beginning with 1900 the number of schools, pupil enroll-
"

ment, and number of teachers employed in the private business
I

schools increased rapidly, reaching in 1920 the high point of

902 schools, 6,lQ5 instructors, and 336,032 stUdents. Table I

shows the fluctuations in number of schools, number of instruct

ors, and number of students from 1900 to 1931.

This table was constructed from reports of the United

states Department of the Interior from 1900 to 1930. During

the four years between 1920 and 1924, the enrollment dropped

from 336,032 to 188,368, a decrease of 43.9 per cent. In

1931 the enrollment had dropped to 102,286, the lowest figure

since 1900. At the same time~ the secondary business enroll

ment was steadily increasing and was estimated at 1,600,000

in 1934. The establishment of commercial courses in the

secondary-'public schools caused the collapse of many business

colleges and resulted in the establishment of the same courses

and in many cases, the same instructors in our secondary' .

schools..

In 1917, probably because of war needs, business college

enrollments increased greatly and during this period the

enrollments of women students greatly exceeded those of men.

In 1936 women were still decidedly in the majority and enroll

ments of men were fewer than at any time since 1900. Two

major reasons may be given for this:

First,-the secretarial courses, which have inoreased

most rapidl,y, offer greater opportunities for women.
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TABLE I

ENROLLMENT IN PRIVATE COMMERCI&L SCHOOLS FOR YEARS
. ..' 1900-1931

., Number Number ofYear Number 'of
of Schools Instructors Students

373 .2,112 91,549 I

1900

1901 407 2,434 110,031

1902 520 3,088 137,247

1903 516 3,111 127,979

1904 ,499 3,022 138,363

1905 525 3,278 146,086

1906 477 2,988 130,085

1907 445 2,856 137,364

1908 558- 3,365 154,963

1909 574 3,300 146,288

1910 541 2,936 134,778

1911 600 3,305 155,244

1912 519 3,020 137,790

1913 618 3,383 160,557

1914 704 3,750 168,063.

1915, 843 4,309 183,268

1916 912 4,591 192,388

1918 890 5,240 289,579

1920 902 6,165 336,032
,

1924 ~~ 4,105 188,368

~929 651 4,074 179,756 .
11931 .~ 3,231 102,286

*Figures not available
a
Constructed fram Reports of the United states Department

~ Interior, Washington, Governme~rintingottice. 1901-1932.
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Second, many men have preferred more extensive prepara

-tion in business administration in colleges and universities.

7. Business Teacher Training Since~. Speaking in the

National Education Association in 1895, President Mehan of the

Business Educator's Association of America, oommented as tollows

on business experience and the training of teachers:

"The greatest improvement that can possibly be made in
business colleges today is through the employment of profes
sionally trained teachers. OUr teachers, however, in addition
to being trained as teachers, must come in touch with commerce;
must have a clear knowledge of the requirements of the office
and counting house; and must, in the true sense of the term,
be business men and women. Business experience in our work
is almost indispensable.

"If we want good teachers in our business colleges, they
must be made as other experts are made--trained for this spe
cial work. We cannot hope -to pick them up by chance." 14

Th1sstatement is particularly striking in view of the

recent demand for commercial experience as a part of a teacher's

preparation, and also shows that an urgent need for qualified

teachers was beginning to be te1t.

8. Status Today_ With the introduction of business sub

jects in public high schools, the best business college adher

ents realized the need of higher standards in curriculum and

teachers. A number changed the stress in advertising from

shorter courses and promised positions to quality of instruct

ion and educationa.l standing_ Entrance qualifications were

set up and more thorough courses were written.

On December 12, 1912 representatives of twenty-one

commercial schools met and formed the national association

13
J. M. Mehan, "Business Educators of America," Addresses

and Proceedings, National Education Association, (st. Paul,
Minnesota: Press ot the Pioneer Press Company, 189S) p. 866.
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of Accredited Commercial Schools, which had grown to 250
14

'schools in 1930. ,Following is the ethical creed which all

members are expected to follow:

"The fuembers o~ this association are definitely committed
to the general policy of effecting an immediate betterment of
the individual schools of the Association, to the end that the
whole system of private commercial education in the United
States may be improved, and may be placed in a more favorable
light as a necessary part of the educational machinery of our
country.

"For the purpose of accomplishing the objects herein set
out, each member of this organization will:

"1. Maintain in his own institution such policies and
practices as will in his community and elsewhere reflect
credit upon the cause of business education.

"2. Pay his legitimate debts promptly and in a business
like manner.

"3. Follow in his business relations with his students
and with the general public those standards of business pro
cedure and honor that prevail in the best business houses.

"4. Provide quarters and equipment ~or his school o~
such a character as will meet the approval o~ the Educational
Committee of this Association.

"5. Meet the requirements o~ standard courses of stUdy
as promulgated by this Association.

"6. Use such texts as are generally regarded as standard
or such as may be approved by this Association.

"7. Avoid exaggeration of every kind in every form of
advertising.

"8. Make no misleading statements or misrepresentations
of any kind, either in person or through any agency.

"9. Deal fairly and in a digni~ied manner with all
classes of competition.

"10. Cultivate within the school itself and in its
community the highest possible moral standards.

14
Leverett S. Lyon, Education for Business (Chicago:

University of Chicago Press, 1931},-P: ~69.
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"11. Ref'use either directly or indirectly to guarantee
positions to prospective students and make no statements
regarding prospect~ve employment that are not fully corro
borated-b~ the experience of the schpol.

"12. Report promptly to the chairD:1an of the Better
Business Bureau any violation or the ethics of the profession,
as understood by this Association, whether these violations .
OCCUl" within or without the membership of the Association.

"13. Each member agrees to submit to a board of arbi
trators to be appointed by the president any difficulty or
disagreement that may arise as between himself and any other
member of the Association, and further agrees to abide by
such decision and to oarry into effect suoh provisions or
requirements as may by said board be presoribed.

"14. Each member of this Assooiation shall be one whose
Charaoter and reputation are above reproaoh, and who shall so
order his general conduct as to entitle hinl to be regarded as
a suitable person to direct the eduoation and moral develop
ment of the young people in his institution."

In a speech before the Private School Department of

the National Commercial Teachers Federation in Chioago on

December 29, 1932, Jay W. Miller expressed the ideals of the

best private business sChools. Following are excerpts from
15

his address:

"It is my firm belief that whatever may be the pl'esent
public evaluation of pl'ivate oommercial schools in general
is due in large measure to the way those same institutions
have been conducted in the past. Too many of them have been,
in truth, position faotories; and not too good position
factories at best •••

"One of the most significant steps in the direotion
towards making our schools educational institutions is the
establishment of longer courses •. The tendency seems to be
toward the two-year oourse as the ..standard or goal of the
private commeroial sohoo1.

"It is my firm belief that the average high sohool
commeroial gl'aduate who comes to the business schools for a
finishing course of fl'om three to six months and the average
stenographic student who takes a six-to-eight-months oourse
is a liability rather than an asset to most business schools
in the present emergency.

15
Jay W. :Miller,. "Address Given at National Commeroial

Teaohers Federation, t. Journal of Business Eduoation, Vol. VIII,
No.9, (May, 1933) p-. 15. -



"How can we expect the pUblic to consider us as com
mercial training institutions superior to the high schools
'if we accept and ~etairi teachers whose educational back
groundi~ less than that required in those same high schools.

"Along with the lengthening end broadening of the courses
of study and the strengthening of the'educational preparation
of the f'aculty should go the gradual elimination of the 'Enter
on Monday' feature and the monthly payment plan of selling ,
tuition. f•

Business colleges have a place and a definite place in

our educational system. Without them the efficiency of the

pUblic schools would undoubtedly depreciate. Without the

public schools, the efficiency of the business colleges would

probably never have been what it is today. Together, these

two institutions of commercial education set the prevailing

standards for commercial teachers in the United states.

Some of the business colleges of the past were forced to

prOVide a teaCher-training curriculum for the education of

their own teachers. Frequently business colleges of this

type had calls .from other business colleges and pUblic high

schools for teachers. The first recorded course for commer-

cial teachers was given by Drexel Institute o.f Philadelphia

in 1898. As late as 1928 only sixty-six schools offered
16

courses for the training of teachers of business.

16
Jessie Graham, The Present Status of Commercial Teacher

Training in the Degree=Granting Institutions of the United
~tates, (UnpUS!ished Master's thesIs, UnIversrty-of Southern
~alIfornia, 1928)
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E. Business Educaticn in Secondary Schools

1: Popular Demand. With the rapidly increasing enroll

ment in" the business college, the popular demand ror commer

cial training in the public schools became insistent.

Although the apparent intent or the early leaders of the

pUblic high school was to provide a means of instruction

for those Wishing to enter commercial vocations, the cultur

al classical. philosophy again prevailed and preparation

for college entrance soon overrode the original practical

aim.

Bookkeeping is the oldest commercial subject of the

high school curriculum and was included in the list of sub

jects of the English High School in Boston in 1823. Several

other early high schools listed bookkeeping as an elective

SUbject. Lyon states that shorthand was introduced in the
17

high schools of Philadelphia and St. Louis in 1863. Other

commercial subjects were listed as electives at different

times, but the high school commercial offerings were very

erratic until 1893.

In 1893 the enrollment in business subjects of high

schools was 15,220, compared to an enrollment or 115,748

in the business colleges. This amounted to about 13 per

cent of the business college total.

For the most part, the commercial courses were merely

offered in response to public demand and were not seriously

considered a part or the secondary curriculum by the leaders

'i'

.' 17
Leverett S. Lyon, Education ror Business, (Chicago:

University of Chicago Press, 1931T,-P: 23S.



in the educational field. Short courses, modeled after those

of the business colleges were introduced and business college

teachers were hired to teach the SUbjects.
"

The ~ncreasea and decreases in high school enrollment for
.

each year from 1894 to 1934 are shown in Table II, constructed

from Department of the Interior reports. Since 1908, when

59,635 students were enrolled, there has been a constant

annual increase to the 1934 estimate of 1,600,000 students.

'In public high school enrollment there has been an increase of

over a million students taking commercial SUbjects in twenty

years.

The difference in proportion of male and female enrollment

to the total enrollment is also noticeable. In 1908 the female

enrollment was nine peJ,' cent more than the male enrollment. In

1924, the last year for which separate figures were given, the

female enrollment was almost double the male enrollment with a

99 per cent increase. This great increase is probably a result

of the following social changes:

(1) The overcoming of prejUdice againse women as business

emplo7ees.

(2) The opening up of' a new commercial field of careers

for women in secretarial science.

(3) The preference that most business men have for women

ste~ographers becaus80f' possibility of getting efficient womene

stenographers at lower salaries than efficient men stenographers.

(4) The preference of men for different types of' positions.



31

TABLE II

ENROLLMENT IN COMMERCIAL COURSES OF PUBLIC HIGH
, SCHOOLS 1894-1934

Public Total Enrollment
H1JZh School Male Female Increase Decrease

~ear Total Over Preceding Years

1894 15,220
1895 25,539 10,319
1896 30,330 4,791
1897 33,075 2,745

, 1898 31,633 1,442

1899 38,134 6,501
1900 68,890 30,746
1901 84,412 15,522
1902 76,207 35,762 41,032 7,618
1903 79,207 36,320 42,887 7,587

1904 85,313 39,464 45,849 6,106
1905 90,309 42,636 47,67~ 4,996
1907 a a
1908 49,629 28,419 31,116 35,3651906 . 95,000 45,000 50,000 4,691

1909 72,255 34,796 37,459 12,620
1910 81,249 35,155 46,094 8,994
1911 110,925 51,603 59,322 29,676
1912 128,977 58,323 70,654 21,052
1913 154,042 69,135 84,907 25,065

1914 161,250 69,600 92,650 7,308
1915 208,605 92,226 116,379 37,355
1916 .234,185 105,142 138,043 34,580
1918 328,005 b.04,418 173,587 34,580
1924 440,975 b.43,991 286,984 152,970

1931 1,000,000* 569,025
1934 1,600,000**

aIndicates figures not available

~alott, "Commercial Education, "Biennial Survey £!
Education, 1928-30, Department of the Interior, Off1ce of
Education Bulletin, 1928, No. 25 (Washington, D. C. Government
Pr1nt1ng Office, 1928) page 189.

**Haynes and Jackson, A History of Business Education
~~ Un1ted states (C1ncYnnati-soutnwestern PUbliShing
Campan7 Monograph 1935) page 51.
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Mr. Rowe gives spe
IS

cia1 emphasis to business experience in the following:

a1 Education Association meeting in lS97.

"One most important consideration is that we may have

~eachers wbo can teach•••No teaCher can prOduce the best

results in the schoolroom who is not in closest and con

tinuous touOh with modern ideas and methOds of business.

Gur teachers should be seen in counting rooms, in workshops,

and in our industrial establishments of every kind and des

cription more frequently than they are."

·18
H. M. Rowe, "Laws ana Etnics of Business, Duties of

Oitizenship, and Soience of Wealth," Addresses~ Proceedings,
Jationa1 Education A$sooiation, (Ohicago: University of
Ohicago Press~ IS97), p. S34.

3. Increasing~~ Qualified Teachers. When commer

cial courses were introduced into the high SChool, the only

souroes ,of teaohers were business and business colleges. Num

bers were employed from business col~eges, and for several

years tbe idea persisted that no other preparation was ne07

essary for a good business teacher. Since these instructors

were usually without the general eduoational background of the

other high SChool teaohers, they and their departments were

usually looked upon merely as a necessary evil to allay pop

ular demand. It was at this time that the tendency originated

to shift inferior students to the commercial curriculum. The

belief that commercial SUbjects do not require the same soho

lastic ability as SUbjects of the general curriculum still

prevails to some extent.

The need for special tra.ining for teacbers of business

SUbjects was expressed by H. M. Rowe, speaking in the Nation-

··1"

'1:
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In a meeting of the same association two years later,

W. C. Stevenson further empnasized tne need or well-trained
. ~

business teachers:

nThe teachers in commeroial high schools Should be men
ot affairs, active business men, with all the qualificatio~s

of teaohers in otner departments in addition, if possible•••

"As well place a bull in a cnina snop as a olassical
graduate, with a pencnant for poetry and the higher criticism,
and with no practical experience or inclincation toward busin
ess affairs, in the oommercial department. Some attempts in
the line of establishing suoh departments have been especially
ridiculous for tbis reason••••Find me a teacher in a business
sohool Who has never visited a factory nor examined its meth
ods, who has never visited a real bank or a real business
house, nor looked into their books, makes no investments nor
looks tor any, and I will show you a theorist and a fraud."

Kr.Rowe, speaking before the National Education Associa

tion in 1900, gave a forceful summation of the obstacles and

difficulties to be overcome in the establishing of the commer

cial curriculum and commercial teacner as parts of the educa-
ro

tional system. He spoke in part as follows:

"Another difficulty is tne employment of incompetent
teachers to instruct in these branches. Rarely is the sub
ject of bookkeeping, for instance, given sufficient attention
in the normal courses to prepare teachers to teach it intelli
gently•••An intelligent teacher of bookkeeping must have a
detailed, technical knowledge of a very broad SUbject. It is
eVide~t that the ordinary teacher, as he is found in the

19
w. C. Stevenson, "The Advent R! !S! Oommercial High

School,- Addresses and Proceedings, National Education
Association, (Ohicago: University of Ohicago Press, 1899)
p. 1029.

20
H. M. Rowe, -The Advantages and Difriculties of Intro

ducing the Commercial BranChes in Grammar and High Schools,".
ddresses~ Proceedings, National Education Association,
Ohicago: University of Ohicago Press, 1900), p. 563.
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grammar and high schools, is not likely to be well fitted
to teach these branches. In many instances bookkeeping is
taught by the regular teaoher of mathematics or English or
the sciences--men and women, who, if they had no better know
ledge of tneir regularly assigned specialties, would prove
utter and entire failures. Suocessf~l reSUlts, therefore,
cannot be expected unless teachers are employed Who are pro
fioient and qualified for commercial teaOhing. Their train
ing and equipment should be on an equality With that of any
other teacher of any other branoh in the public sohoo1 curri
culum. They should be specialists. A teaoher cannot teach
bookkeeping well who could not keep a set of books well, and
yet I have met prinoipals and superintendents who asserted
toat bookkeeping was a very simple matter and almost anyone
could teaoh it."

Mr. Rowe goes on to discuss the obstacles to be over

come inintroduoing commeroial SUbjects in the high sohool

as follows:

"Perhaps the most serious of the ditriculties to be
overoome in successfully introducing the commercial branches
into the public schools lies in the prejudioe of sooool super
intendents, principals, and teachers against the introduotion
of this 'Work."

The dootrine of eduoation for utility rather than for

culture is defended in the same speeoh:

nA11 eduoation, when considered in relation to the great
mass of the people of our oountry, must be measured finally
by the single test of usefulness and uti1ity••• No education
or training that can be given to the great majority of those
in attendanoe in our advanoed grammar grades and nigh schools
can be more useful and produotive than that derived from a
study' of the oommeroial·branohes. Toe inte1leotual culture
whioh is so highly esteemed by some is of little aocount if
it oannot supply itself, or be supplied, with the riCher
intellectual foods it requires to feed upon. We do not
look for luxuriant growthS of moral development in the thin
soil of poverty and the basis of any real progress of the
race toward higher forms of oivilization will be found in
the material prosperity of the individual to a greater extent
than most of us are willing to aamit. Therefore, if the
introduotion of commeroial studies into grammar anQ high
schoo1s--which are of all others the sOhools of the people,
rich and poor alike--will better fit tnem for life's work,
it should be done, even if other less important branches
must be, dropped."
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eduoation. II

to be taught.

Mr. Scott commented as follows on the desirability of

"The commercial teaoher who tOday aohieves the greatest
success, and in the future will be most sougnt after, must
not only graduate from the university SChool of commerce,
but must know business at first hand."

21
William A. Scott, "The Education and Training of

Oommercial Teachers," Addresses ~ Proceedings, National
Education Association,-(Ohicago: University of Ohicago
Press, 1901), p. 737.

22
William C. Stevenson, "Qualifications of Commercial

TeaChers,' Addresses and Proceedings, National Education
Association:-\Winona,:M1nnesota: Secretary's Office, 1905),.
p. 873.

W~lliam A. Scott, speaking in the .National Eduoation

Association meeting of 1901, listed training of four kinas
21

for the oommercial teaoher:

"11) General all around education.
• 2) Specific training in tne sUbject
" 3) Business experience.
" 4) Some knowledge of tne soience of

business experienoe:

"The acquisition of the bUsiness experience neoessary
for the commercial teacher oould, in my opinion, be obtained
during the years of one's college or post graduate oourse•••
It would be entirely possible and highly desirable, for young
men Who are preparing themselves for the work of teaohing, to
avail themselves of the annual three month'S vacation for the
aoquisition of business experienoe. Positions are of various
sorts which are obtainable and a oonsiderable variety of exper
ience could be aoquired during the four vacations, the Whole
period aggregating one year of business training."

Business experience was again emphasized by William C.

Stevenson in the National Education Association meeting of
22

1905. Mr. Stevenson oommented as follows:

;. .
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In the National Education Association meeting of 1910,

J~ Asbury Pitman ~ave the following requirements for the
, 23

training of a good commercial teacher:
"

"Our teachers in the commeroial'department of the high
school must have a real eduoation in such fundamental branches
as make for culture and general intelligence and afford a nec
essary foundation for the technical sUbjects of the curriculum;
they must have a praotical working knowledge of the strictly
commercial sUbjects; and they must have a real training in the
principles of education, in special methods, and in sohool and
class management."

The ideals expressed in 1915 by John E. Treleven can con

fidently be said to be in progress at present. Mr. Treleven
24

stated in part:

"It is tne opportunity of the present to sift out of all
the ideas and methods and plans that have been developed those
that are worthy of continuance and to establish ideals and
standards by which the efficiency of commercial teaching may
be judged.

"First--Research and experiment.

"Second--Discussion in organizations of oommercial
teachers.

"Thirdly--A journal without bias or prejudice for the
publication of articles on commercial teaching.

"Fourthly--The establishment of courses for the train
ing of business teachers.

·Fifthly--Opportunities for the further preparation of
teachers now at work.

"Sixth--The inspection of commercial teaching by state
visitors."

23
J. Asbury Pitman, "The Education and Professional

Training of Oommercial Teachers," Addresses ~ Prooeedings, .
National Education Association, (Winona, Minnesota: Sec
retary's Office, 19l0),p. 848.

24
John E. Treleven, "Factors of Efficiency in Secondary



"It must be contended that preparation for business

Oommercial TeaChing," Addresses~ Proceedings, National
Education Association,-(Ann Arbor, Michigan: Secretary's
Offioe, 1915), p. 896.

25
J. A. Bexell, "How Oan the Higher Schools of Oommerce.

Best Serve the High SChools," Addresses ~ Proceedings,
National Education Association:-(Washington D.O.: Secretary's

~ Office, 1917), p. 341.
j 26
11:• Olayton D. Slinker, "Business Education a Preparation

for Oompetent O.itizenship," First Yearbook, National Oommer-

"(2) Insufficient fundamental training in EngliSh, Mathe
matics, and Science.

"(3) Insufficient training in student activities and
1eadership. II

More recent ideas and ideals regarding the training of

commercial teachers are expressed by 01ayton D. Slinker in

the First Yearbook of the National Oommercial Teachers
26

Federation:
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sohoo1s can render
Tne average applicant

in one or more of

liThe first assistanoe the advanced
the teaoher is in adequate preparation.
for a high school position is defioient
three fundamental requisites:

"(1) Intensive training in a specialty such as aocount
ing, offioe training, stenography, commercial law, or econo
mics.

In the National Education Associa~ion meeting of 1917,

J. A.Bexell emphasized specialization in training as very

important for the commercial teacher. In speaking of the

possibilities the higher schools of oommerce have in future
1 25

improvement of commercial teacher training, Mr. Bexell said:

"The most important service the higher schools of com
merce can render the high school authorities is in training
teachers who shall be not only competent instructors but who
shall thoroughly understand the conditions of the state and
be in hearty sympathy with every movement which makes for
industrial development and social uplift •••
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teaching inoludes both theory and practice. Tnose entering
the business teaohingfield tOday and in the future should
bring to their position a familiarity witn business science
gained tnrough liberal college majors in business, economics,
and sooial studies, supplemented by experience on the job in
doing the things for whioh they seek.to train pupils in doing.

,Sohool executives should refuse'to employ teachers of business
sUbjects without such preparation. Something more than th~ory

is essentia.l in developing business skills , attitudes, and
understandings. Until commercial teachers get over the idea
that theory alone prepares them for teaching, they will be in
jeopardy of being supplanted by aoademic teaohers who are
willing to take charge of commercial classes."

William R. Odell, of Columbia University, comments in

the following on the difficulty in finding a "common practice"

in commercia.l teacher training institutions and also makes
27

recommendations for the raising of standards in the future:

"In general, the objectives of each teacher-training
institution seem to be fairly independent of those in other
institutions. At least, there is a tremendous spread in the
practioes and offerings of the various commercial teacher
training institutions. It is almost impossible to get at
such a thing as 'common practioe' in the field of oommercial
teaoher training•••

"The most important change in the objeotives of business
education in teacher-training institutions is the widespread
raising of standards in these institutions•••

"The raising of standards has been going on in several
different ways. In the first place, the length of the train
ing period required of commercial teachers has been lengthened.

cial Teachers Federation, (Detroit, Michigan: Offioe of
Editor, 1935), P. 70.

27
William R. Odell, "Changes in Objeotives for Business

Education in Teacher Training Institutions," First Yearbook,
National Commercial Teaohers Federation, (DetrOit, Miohigan:
Office of Editor, 1935), p. 114.
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"The teaoher-training program reoommended within the past
year by a committee, of which Professor F. G. Niohols, of
Harv~rd Universi~y, was chairman, is a five-year program.

,
"A second way in whioh higher standards are manifesting

themselves is in the demand for better trained instructors
in commeroial teaoher-training institutions themselves •••

"The present tendency is toward expecting advanced
degrees from those starting into commercial teacher-training
work. It is another evidence of the raising of standards in
commercial teacher-training.

"A third trend toward improved commercial teacher-train
ing consists of the increased number of universities which
are offering graduate programs of study and are encouraging
research activities in the field of commercial education.

"A fourth way in which standards in commercial teacher
training institutions is improving lies in the changes in the
content of the curriculum which is offered for commercial
teachers ••• Some half-hearted programs still exist. In general,
however, it is fair to say that the content of the offering
in commercial teacher-training institutions is gradually im
proving.

"The final improvement in standards of commercial teacher
training institutions to which I shall refer, is that of se
lecting pupil personnel.

liThe second change in objectives for business education
is that of offering different commercial teacher-training
programs for those who will teach in rural and in city areas,
and different programs for those who will teach skill-sub
jects as opposed to social-business SUbjects ••• No teacher
training institution has built a really good program for
training social-business-subjects teachers, as opposed to
vocational-subjects commercial teachers."

From the foregoing quotations and comments it is evident

that the need of well trained commercial teachers has long

been realized. One can also see in the standards desired

of commercial teacher-training many ideals which are still

in progress. Business experience, for example, was consider~

ed of major importance by early commercial eduoators.
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Education for utility and education for culture still are

debat,ed by educational leaders. Social business sUbj ects
,

were considered of great importance in early days as well
"

as now. Courses for the training of commercial teachers
,

have been inadequate, and progress tOday in this field is not

as marked as in others. Few colleges and universities offer

opportunity for graduate study in subjects of the commercial

branches. State supervision of commercial teaching is infreq

uent. Since few superintendents, principals, and supervisors

are trained in the oommercial field, special supervision is

a great need.



I .
~

III. COMMERCIAL.TEACHER TRAINING IN STATE TEACHERS

COLLEGES OF THE UNITED STATES

A. Types of Training

Three alternatives are usually open to the student who

wishes to include commercial work in his college course.

First, he may enroll on what is generally known as a Special

Commerce Course. This is a definitely outlined four year

curriculum designed to prepare tne student in the entire

commercial field. Second, he may select commerce as a major.

This usually means that he is specializing in some specific

commercial sUbject group such as accounting, secretarial

science; stenography, economics, banking and finance, mar

keting and merchandising, or other special groups. He is

also expected to select a second major, a minor, or both

(the requirements vary in different states) to correlate

with his commercial training. 80cial studies and English

are considered valuable additions to the commercial teach

er's training today. Third, he may wish to consider the

oommeroial group as a minor and specialize in another field.

Frequently commerce is included as a minor merely as an

asset in finding a teaching position, while the principal

interest is in another SUbject group. In other cases stu

dents near the end of their oollege oareer and decide to

minor in oommerce during the last year or two in college.

41
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School employing officials can and do usually insist on more

training than the minor requirements, but if commercial teach-

ers expeot to raise the actual professional standing of their

group, they must endeavor to raise the minimum lioensing re

quirements of the state departments.

B. The Four-Year Special Oourse

1. First~. Nineteen of the state teachers college

catalogues examined had definitely outlined four-year curri

culums for oommercial teachers. An analysis will be made of

the subjects offered and a curriculum will be constructed

which approaches as nearly as possible the present most fre

quent offerings.

Table III, which follows, shows the major divisions of

sUbject matter, the number of schools requiring first year

work in each sUbject group, the per cent of schools requiring,

the range of hours required in each subject group, the average

hours required, and the median hours required.

The ranking of different subjeots within the Bubject .

groups is shown in Table IV. Since there are no standardized

course names or titles· adopted by the various colleges, it is

quite possible that courses of different titles may have the

same actual content. A curricular content study would have

to be made in order to determine the actual content of the

various SUbjects.

Six sohoo1s, or 32 per cent of the total number, intro

duced both shorthand and typewriting the first year, six
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TABLE III

MAJOR DIVISIONS OF SUBJECT MATTER FOR FIRST YEAR

Number of Per -
Subject Group Schools Cent /Range Med-

Average
Requiring Requiring ian

IEng1ish 19 100 6-18 9 9.3

Physical Education
and Hygiene 18 95 0-6 2 2.7

Commercial 17 90 0-37t 16 16~4

Social Studies 8 42 6-13~ 9 8

IScience 8 42 4~-18 9 10.2

IEducation 7 37 3-9 4t 4.7

~athematics 3 16 4~-9 4} 6

~oreign Language 1 5 --- 9 9
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introduced typewriting and bookkeeping, and four, or 21 per

. cent of the total.introduced shorthand, typewriting, and

bookkeeping the first year.

It is a unanimous agreement that 'some form of English

be required the first year. Twelve schools use the oourse '

title "English"; eight say "Composition lt ; two "Literature";

and two "English Activities". One can be assured that all

sohools include composition in the first year's work.

Physical .education and hygiene follow closely after

English as a first year requirement.

Seventeen, or 90 per cent of the schools, introduce some

commercial courses in the first year. Typewriting, intro

duced in 11 schools, is required most often, closely followed

by business arithmetic and penmanship in ten schools. Short

hand is begun in the first year in seven SChools, bookkeeping

in six, commercial geography in five, and introduction to

business in five.

Five of the eight schools requiring sUbjects in the

science group use the general term "Science" which might

indicate the option of election, though such was not stated.

Sooial studies is introduced. in eight schools. "History"

and "American History", each in four SChools, are the most

used sUbject titles.

Of the seven schools requiring education courses, five

use the general title "Education".
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TABLE IV

FREQUENOY AND MEDIAN HOURS OF FIRST YEAR SUBJEOTS

Number .Per oent
SUbjeot of of Median

Sohools Sohools Hours

~ypewriting 11 58 6
~siness Arithmetic 10 52.6 itPenmanship 10 52.6
Shorthand 7 37 9
Bookkeeping 6 311- 5-¢-

Commercial Geography 5 27 9
~ntroductlon to Business 5 27 4i
Offioe Training 1 5 6
~uniorHigh Mathematios 1 5 6
Finance 1 5 4t

Business Administration 1 5 4t
pommercia1 English 1 5 3
lRapid Oal cu1ation 1 5 3
Industrial Geography 1 5 4l
~erican History 4 21 6

~istory 4 21

~Government 2 10
Economics 2 10
/English History 1 5 9
/European History 1 5 9

Oitizenship 1 5 3
English 12 63 9
Oomposition 8 42 9
Literature 2 10 6
English Activities 2 10 4~

Soience 5 27 9
Biology 3 16 9
Ohemistry 1 5 9
Psychology 1 5 41-
Eduoation 5 27 3

Introduction to Business
Teaching 1 5 4 1

~athematics 2 10 41
Trigonometry and

Oollege Algebra 1 5 9
Physical Education 17 90 2
Hygiene 4 21 3

Foreign Language 1 5 9
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Only three schools require courses in mathematics and but

one I1st$ a foreign language requirement.

Two .schools require "Music Funda~entals"; one "Public

School Art-; one "Guidance"; and two "Library Science".

2. Second~. Forty-eight different courses are re

quired in the second year by the nineteen schools offering

a four-year special commercial teachers curriculum. Table V

shows the major divisions of SUbject of SUbject matter, the

number of schools requiring second year work in each SUbject

group, the per cent of schools requiring, the range of hours

required in each subjeot group, the average hours required,

and the median hours required.

Table VI shows the ranking of different subjects within

the subject groups. Eight schools, 42 per cent of the total,

introduced bookkeeping in the second year, six began business

mathematios at this time, si~ shorthand, four, economic geo

graphy, three, oommercial law and business English, two, bus

iness organization and finance, and one eaOh required secret

arial stUdies, office management, cost accounting and machine

bookkeeping, and economio history.

In the educational SUbjects, nine schools required

PSYChology, eight, eduoation, two, scnool law, and one eaCh,

oommercial education, shorthand metnods, typewriting methods,

and guidanoe.

Of the English group, literature was specified by seven,

or 37 per cent of the sohools, speech, English, and letter

writing by two each; and publio speaking, expression, and
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TABLE V

MAJOR DIVISIONS OF SUBJEOT MATTER FOR SEOOND YEAR

SUbject Group Number of Per Med-
Schools Oent Range ian Average

Reguiring: Reauiring

Oommercial 19 100 7t-4et 19t 19.4

!Education 1S 84 3-13i 7t 7

IEng1ish 14 73.6 3-9 4t 5

Sooia1 Studies 10 52 3-13t 9 8

Scie,nce 9 47 4i-12 S 7.1
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TABLE VI

FREQUENOY AND MEDIAN HOURS OF SECOND YEAR SUBJECTS

Number Per oent
Subjeot of of Median

Sohoo1s Sohoo1s Hours
~dvanoed Typewriting 8 42 ~t~eginning Bookkeeping 8 42
!Advanoed Shorthand 7 37 9
~eginning Shorthand 6 32 9
Business Mathematios 6 32 4-k

Advanoed Bookkeeping 4 21 9
Eoonomio Geography 4 21

~t~ommeroial Law 3 16
Business English 3 16 3
Business Organization

3-¢and Finanoe 2 10

Beginning Typewriting 2 10 4
Seoretaria1 Studies 1 5 4
Offioe Management 1 5 4
Oost Aooounting and

~t
Maohine Bookkeeping 1 5

Business Management 1 5

History of Oommeroe 1 5 3
~rinoip1es of Oommeroe 1 5 9
Psyoho1ogy 9 47 6
~duoation 8 42 itSohoo1 Law 2 10

Guidanoe 1 5 3
Shorthand Methods 1 5 4-lTypewriting Methods 1 5 3
Oommeroia1 Eduoation 1 5 4
Literature 7 37 5t

Speeoh 2 10

nEngliSh 2 10
Letter Writing 2 10
Pub1io Speaking 1 5
Expression 1 5 5

~ourna1ism 1 5 4
Eoonomics 7 37 6
Sociology 2 10 5~

Social Science 2 10 1ij\History 2 10
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TABLE VI (Oontinued)

~k1ahoma History 2 10 3
lGovernment 1 5 3
Science. 5 27 6
~io1ogy . 5 27 4t[General Botany 1 5 6

~hysica1 Education 14 73t 1i!Foreign Language 1 5 9
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journalism by one eaoh.

Economics. required by seven schools, led in the social
,

studies group. Sociology, social science, history, and

Oklahoma history were each required in two schools, and

government, required in one school, was mentioned least.

Of the sciences, biology and science were each required

in one school.

3. Third Year. Sixty-one different courses were re

quired in the third year by the nineteen schools offering a

four-year special commercial teachers curriculum. Table VII

shows the major divisions of SUbject matter, the number of

schools requiring third year work in each subject group, the

per cent of schools requiring, the range of quarter hours

required in each SUbject group, the average hours required,

and the median hours required.

Table VIII shows the ranking of different SUbjects

within the SUbject group. Seven schools, 37 per cent of the

total, chose the general heading "Education" for required

work of the third year, six required psychology, five, methods

in commercial SUbjects, five, principles of secondary edu

cation, three, commercial tests and measurements, two each

in principles of teaching, junior high school commercial

courses, and educational tests and measurements, and each

of the folloWing SUbjects were required by one schools each:

high school administration, school management, methods in

in shorthand, methods in typewriting, educational measure

ments, methods in shorthand and typewriting, methods in book-
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TABLE VII

SUBJECT GROUP REQUIREMENTS FOR THIRD YEAR

Subject Number of Per cent
Group Schools Requiring Range Median Average

Requiring

Education 19 100 4-30 13.5 12.8

Connnerce 18 94.7 6-30 16.5 ~'5~9

Social studies 11 58 3-18 9 9.9

English 2 10 4-7! 5 3/4 5 3ft

Mathematics 1 5 3 3 3
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keeping, junior business methods, cla~sroom organization,

and adolescent psychology.

In the commercial group, the most frequently listed

sUbjeot was oommercial law, required in seven different sohools;

advanced bookkeeping, six; advanced shorthand, four; sales

manship, office training, statistics, and beginning bookkeep

ing, three eaoh; marketing, economic geography, geography,

sales and advertising, and cost accounting, two each. Each

of the following subjects was included in the required group

of one school: business communication, office work, labor

relations, credits and collections, shorthand and typewriting,

financial organization, mathema.tics of finance, accounting

problems, advanced typewriting, shorthand and methods, begin

ning shorthand and typewriting, commercial history, corpora

tion accounting, bank accou~tlng, and money and banking.

Of the social studies group, economics was required by

eight schools, history by four, and sociology, social prob

lems, social science, English survey, English-American survey,

history of Oivil War, and history of civilization, by one each.

'Only two schools required subjects in the English group

in the third year. One required public speaking and one

English.

One school required mathematics and one art ana music.

General electives were permitted by eleven schools with

requirements ranging from 3 to 23 hours with a median of 10.5.
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TABLE VIII

FREQUENOY AND :MEDIAN HOURS OF THIRD YEAR SUBJEOTS

Number Per oent
SUbject of of Median

Schools Sohools Hours
Education 7 37 12
fsyohology 6 32 4t
Methods in Oommercial

4tSubjeots 5 27
Prinoiples of Seoond-

41ary Eduoation 5 27
Oommeroial Tests and
Measurements 3 16 4i

~unior High School
4tOommeroial Oourses 2 10

~ducational Tests and
Measurements 2 10 g~ethods in Bookk~ep1ng 2 10

Principles of Teaching 2 10
School Management 1 5

High Sohool Admini-
stration 1 5 3

~ethods in Shorthand 1 5 :tMethods in Typewriting 1 5
Eduoational Measure-

ments 1 5 4t
01assroom Organization 1 5 3

Methods in Shorthand
and Typewriting 1 5 a

Adolesoent Psyohology 1 5 4i
Junior Business Methods 1 5 6
Business Oommunioations 1 5 4t
Offi.oe Work 1 5 3

Advanced AccountinS;j 12
Seoretarial Practioe 12 5 12
Business Experienoe 10
Oommeroial Law - 7 37 6
Advanced Bookkeeping 6 32 5t

~dvanoed Shorthand 4 21
~tSalesmanship 3 18

Offioe Training 3 16 3
Statistios 3 16 4-¢
Beginning Bookkeeping 3 16 9
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TABLE VIII (CONTINUED)

Marketing 2 10 4i
Economic Geography 2 10 3 3/4
Sales and Advertising 2 10 3 3/4
Cost Accounting 2 10 4).. ,
Labor Relations 1 5 4~
Credits and Collections 1 5 4)..
Shorthand and Typewriting 1 5 4!
Financial Organization I 5 9
Mathematics or Finance I 5 4)..
Accounting Problems 1 5 4~

Advanced Typewriting I 5 4t
Sho~thand and Methods 1 5 6
Beginning Shorthand and

Typewriting 1 5 6
Commercial History 1 5 3
Corporation Accounting I 5 4

Bank Accounting 1 5 3
Money and Banking I 5 4i
Economics 8 42 9
History 4 21 4]..

fSociology 1 5 4 2

Social Problems 1 5 4i
Social Science I 5 3
English Survey I 5 6
English-American Survey I 5 3
History of Civil War 1 5 3

History of Civilization 1 5 6
Public Speaking 1 5 4
English 1 5 71..
Electives (General) 11 58 10~
Health and Physical

ItEducation 7 37

Electives (Commercial) 4 21 5t
Minor 4 21 14
Mathematics 1 5 3
Art and Music 1 5 6
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Commercial electives with a range of 4.5 to 9 and a med

ian of 5¢ hours were allowed by four, or 21 per cent of the

schools.

Minor requirements were listed"in four sChools with a

range from nine to twenty-six hours and a median of fourteen.

4. Fourth~. An increase in the variety of sUbjects

required is evident in the fourth year. There seems to be

less agreement in the fourth year content than in any pre

ceding year. Fifty-seven different courses are required.

One or more of the education group of SUbjects is required.

One or more of the education group of SUbjects is required

in each school. Fourteen sChools require SUbjects of the

commercial group and seven require social studies SUbjects.

There is no further agreement in general group requirements.

Table IX, Which follows, shows the major divisions of sub

ject matter, the number of schools requiring fourth year work

in each SUbject group, the per cent of schools requiring, the

range of hours required in each SUbject group, the average

hours required, and the median hours required.

·The ranking of different SUbjects within the SUbject

groups of the fourth year is shown in Table X.

Seven schools, 37 per cent of those included, required

business law in the fourth year; six required some form of

secretarial training; three required bookkeeping and account

ing; tw~ marketing; and two, money and banking.

In the education group, five required commercial methods;

four, educational sociology; three, technique of teaChing;
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TABLE IX

MAJOR DIVI.SIONS OF SUBJECT MATTER FOR FOURTH YEAR

SUbject Group Number of Per Med-
Schools Oent Ra.nge ian Avera.ge,

Requiring Requiring

IEducation 19 100 3-42 15 19.5

Oommerce 14 73 3-24 12 11.5

Social Studies 7 37 4-12 4t 6
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TABLE X

FREQUENOY AND MEDIAN HOURS OF FOURTH YEAR SUBJEOTS

Number . Per oent
Subject of .. of Median

Schools Schools Hours ,
IPraotlce Teacnlng 17 so 1.2Oommeroial Uethods 5 27 6Eduoational Sociology 4 21

~Technique of Teaohing 3 16
Prinoiples of Seoondary

4tEduoation 2 10

Education 2 10 :;Tests and Measurements 2 10
History and Philosophy
of Eduoation 2 10 6Professional Education
Readings 2 10 3iMethods .in Shorthand
and Typewriting 2 10 at

Principles of TeaChing 1 5 4Methods in Seoondary
School 1 5 6Methods in Business
Law and Arithmetio 1 5 3Methods of Teaching
Hand.riting 1 5 1Teaching of Acoounting 1 5 2

Teaching of Junior

:tBusiness Training 1 5
Accounting Methods 1 5
Teaohing Minor SUbject 1 5 3High School Admini-

4tstration 1 5
History and Prinoiples

of Vocational Educa-
tion 1 5 3

Organization and
6Supervision 1 5

Principles of Oommer-
cial Education 1 5 6

Philosophy of Education 1 5 4tPrinciples and Problems
in Business Education 1 5 4

Eduoational OrganizatioI
4tand Administration 1 5
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4J.2
2
6

3

4
4

6
9
4t

3 3/4
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16
10
10

5
5

32

5
5

5
5

37

5
5

5
5
5

5
5

27
16
10

5
5

32
10

5

10
5

1
1

1
1
7

6

3
2
2
1
1

1
1

1
1
1

1
1
5
3
2

1
1
6
2
1

2
1

and)
)

Practice )
Procedure)

)
Training )

Clerical Practice
Machines

Secretarial
Secretarial
Office Work
Secretarial

Bookkeeping and Accounting
Money and Banking
Marketing
Banking and Finance
Salesmanship

Principles of Business
Investments

Principles of Business
~ocational Information

and Guidance
Advanced Dictation
Business Correspondence

Iseconaary SChOOl.
Commercial Education

School Administration
Observation in Secondary

Education
Conferences
Business Law

Auditing
Business Organiza tion
Economics
Government
History

Political Science
Sociology
Elective
Minor-Elective
Education Elective

~ealth and Physical
Education

lFine Arts
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and two eaoh required the following sUbjeots: methods in

shorthand and typewriting, prinoiples of secondary educa-
,

tion, education, tests and measurements, and history and
"

, philosophy of eduoation.

Of the social studies, economics was required by five

different schools, government by three, and history by two.

Provisions for eleotives and minor sUbjects are given

principally in the fourth year. Twelve schools allowed

eleotives, with a range from six to twenty-four hours.

c. Business Eduoation as a Major Subject

In forty-four different state teaohers colleges, sixty

five different sUbjeots were required for the major in com

merce. Table XI lists all sUbjects required in alphabetical

order. The great diversity of subjects and the wide range'

in hours of credit required indioate that there is no agree

ment among college educators as to the best method of train

ing commercial teaohers.

Eight colleges offered options for majors in the commer

cial -field. Five schools offered two options--accounting and

seoretarial; two offered three major options; and one provided

five different groups of courses from which the student could

choose his field of specialization. Table XII lists the

titles given by the eight sohools for the different options

in the oommeroial group of subjects.
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TABLE XI

SUBJECTS REQUIRED FOR MAJOR IN COMMERCE

Number of Average MedianSUbje'ct Schools Hours Hours RangeRequiring Required Re-
lauired ,

~dvertising . 2
~!1/3 3! 3-4

~rt Appreciation 3 2 2-3Bookkeeping 37 13.5 9 6-27
Business Curriculum 1 3 3 0
Business English 9 4 4 3-6

Business Finance 2 4-¢ 4-¢ 0
Business Machines 1 8 8 0
Business Organization

4tand Administration 11 4 2-6
Business Principles 1 3 3 0
Business Statistics 4 5 4t 4-k-a
Oadet Office Practice 1 3 3 0
Oommercial Geograpny 14 7 4t 4-18
Oommerce Elective 5 at 9 4-12
Oommercial Education 1 3 3 0
Oommeroia1 Law 31 6 6 3-12

Economics 16 8 9 3-15
Economic History 3 4 4 3-4tEducation (General) 38 23

~~
16-48

English 34 15 7t-36
Financial Organization

of Society 1 4 4 0

Foreign Language 5 14 15 12-18
Financial Management 1 4 4 0
General Business 3 4 4 0
General Methods 24 4i 4 3-S
Government 9 5 4t 3-12

History 7 10.8 12 6-lSt
History of Economic

Thought 1 ~ 3¢ 0
Hygiene 11 3.7 4 2-6
Business Arithmetio 10 4 3¢ 3-6
Research and Tests in

Oommercial Eduoation 1 4 4 0
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TABLE XI (Continued)

~nv:eetments 1 ~t 4t 0
~arket1ng 5 4 3 3-6
Natnematice 8 8

~ ~1~~oney and Bank~ng 4 4
Musio Appreoiation 4 "2-¢ 2 2-3

Maohine Acoounting 1 1 1 0
Offioe Practioe 3 9 10 2-15
Penmanship 1 2 2 0
~hysioa1 Education 11 5.8 6 3-9
~ractice Teaching 33 8.4 7t 4-24

Psychology 1 5 5 0
Wublic Finanoe 2 4 1

4t 0
Retail Merchandising 2 31 3~ 0
Salesmanship 11 3 3 2-4iSoienoe 22 12.7 12 4-21

Seoretaria1 Praotioe 7 4.6 4i 4-5
Shorthand 29 11.3 12 3-21
Shorthand and Type-
writing 3 11 12 11-12

Social Studies 26 1~!4 9 3-24
Teaching Bookkeeping 2 1t 1-2

Teaohing General
Business 2 3" 3 2-4

TeaChing Shorthand
and Typewriting 11 3 3 2-6

Teaching Penmanship 3 2 2 0
!Typewriting 28 8.7 9 0-21



TABLE XII

DIFFERENT OPTIONS OFFERED BY EIGHT OF
FORTY-FIVE STATE TEAOHERS COLLEGES

I
j

Oourses

~ooounting

~erohandising and Salesmanship

Stenographio and Seoretaria1

~usiness Administration

Finanoe Management

Merohandising and Marketing

Seoretarial Soience

!Eoonomics

Eoonomios and Business
Administration

Stenographio

General Olerioal
Sooia1 Business

Bookkeeping

Banking and Finance

Number
Offering

4

1

1

2

1

1

4

1

1

1

1

1

1

62



63

The sUbjects required by five or more schools, average

hours required, median hours required, and range of requirements

are shown in Ta~le XIII.

Much importance is given the general educational group of

sUbjects. Thirty-eight schools required sUbjects of this group

with a median requirement of 22.5 quarter hours and a range of

from sixteen to forty-eight hours. Practice teaching, though

still the subject of considerable controversy, is required spe

cifically by 'thirty-three schools with a median requirement of

7.5 quarter hours. In all probability, it is inoluded in the

general education sUbject group of the remaining schools.

Among the oommeroial group, bookkeeping holds the high

est place. Thirty-seven schools require bookkeeping on the

commerce major with a median requirement of nine hours and

a range of from six to twenty-seven. The so-called technioal

or vocational oommercial sUbjects are still given muoh more

attention than the "Social Business" group of subjeots.

Typewriting, shorthand, and bookkeeping can still be safely

oalled the "big three" of commeroial education. The only

appro'Rch from the social business group is commercial law,'

required in thirty-one schools for a median of six hours.
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TABLE XIII

SUBJECTS REQUIRED BY FIVE OR MORE SCHOOLS
FOR MAJOR IN COMMERCE

lNumber of Average Media.n
SUbject Schools Hours Hours Range!Requiring Required Re-

quired ,

Education 38 23 22.5 16-48

Bookkeeping 37 13.5 9 6-27

English 34 15 13.5 7l-36

Pra.otice Teaching 33 8.4 7.5 4-24

Commeroial Law 31 6 6 3-12

Shorthand 29 11.3 12 3-21

Typewriting 28 8.7 9 0-21

Sooial Studies 26 10.4 9 3-24

General Methods 24 4.5 4 3- 9

Science 22 12.7 12 4-21

Economios 16 8 9 3-15

Commeroia.l Geography 14 7 4.5 4-18

Business Administration 11 4 4.5 2-6
and Organization

Salesmanship 11 3 3 2-4t

Teaohing Shorthand and 11 3 3 2-6Typewriting

Hygiene 11 3.7 4 2-6

Physioal Eduoation 11 5,8 6 3-9

Business Arithmetio 10 4 3.7 3-6

Business English 9 4 4 3-6

Government 9 5 4t 3-12
Mathematios 8 8 8i *16
Marketing 5 4 3 3-6
Foreign Language 5 14 15 12-18



IV. OONOLUSIONS AND REOOMMENDATIONS

A. General Statement

There is great variance of opinion regarding the courses

a prospective commercial teacher should take. Undoubtedly

the whole ooncept evolves from the general philosophy of edu

cation and from the theory of business education which is

dominant in the minds of those constructing curriculuMs and

determining .curriculum requirements. One can fairly conclude,

however, from existing literature in the philosophy of bus

iness education, that our commercial teacher training curri

culums are changing, both in content and requirements.

Social governmental theories have altered the general philo

sophy of a great number of American leaders in the business

and educational world and have results in much more emphasis

. being placed on the so-called "Social Business" group of

SUbjects. Ideas about the importance of the social business

group are not new; they are merely more prominent than here

tofore.

,The controversy o~er the practical and cultural values

in education is still in progress. Many leaders in business

education have varied opinions about how the SUbjects of the

business group should be taugnt. It is unfair to either

viewpoint to say that one is right and the other wrong.

Strong and valid arguments can be presented for both points

of ~iew. The great diversity in curricular content and re-

quirements indioates that notning has been decided definitely

65
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regarding this question which has been debated since the beg

innings of business education in America.
,

As a composite picture of the present curricular require-

ments for the training of prospective commercial teachers,

two curriculums were constructed from all preceding data

gathered from state teachers colleges. Table XIV shows the

special four-year curriculum designed from the special four

year courses of nineteen state teachers colleges. Table XV

shows the requirements for a major in commerce constructed

from the major requirements of forty-four state teachers

colleges.

B. Business Experience

1. Business educators have always oonsidered practical

business experience as one of the most important parts of

the education of the prospective business teacher.

2. Teachers college requirements of business experience

are vague and irregular. There is room for great improve

ment in this part of business teacher training.

·3. Common-sense appraisal of a stUdent's future prob

lems can best be obtained by first-hand experience.

4. Text book stUdy alone is o~ten too superficial and

uncritical.

5. Difficulty of administration and differences of

opinion regarding amount of business experience which should

be required are two of the greatest obstacles to be overcome.
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TABLE XIV

SPEOIAL FOUR YEAR CURRICULUM DESIGNED FROM STATE
TEAOHERS OOLLEGE REQUIREMENTS

3
15

9
4
5
9
6
6
:3
8

W

3
9

12
3
3

Quarter
Hours

Quarter
Hours

Office Practice
Commercial Electives
Practice Teaohing
Educational Sociology
Government
Social StUdies
Elective

General Electives

Seoond Year

Fourth Year

Shorthand
Typewriting
Literature
Bookkeeping
Psychology
Eoonomics
Physical Education
Electives

7
6
4

9
2
6
4
6
:3
9
9

47

5
48

Quarter
Hours

Quarter
Hours

Third Year

First Year

~nglish Oomposition
Physioal Eduoation
rr'ypewriting
Business Arithmetio
History
Penmanship
Commercial Geography
Soienoe)

Shorthand.
Oommercial Law
Methods in Commerce
Prinoiples of

Seoondary Education 4
Educational Electives 5
Eoonomics 3
Acoounting 6
Sooial StUdies Elective 6
Physioal Eduoation:3
Social Business
Electives
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C. Social Business SUbjects

-A,study of the curriculums of state teachers colleges

in the Vnited States and a review o~ related literature,

past and current, leads to the following conclusions rega~d

ing the social business sUbjects:

1. Commercial teachers should be prepared in these

subjects, as well as in strictly vocational sUbjects.

2. Teachers of vocational subjects should understand

the social-business approach, even if they do not wish to

practice it.

3. Educational study and progress in this group of

subjects is growing.

4. Controversy between commercia.l and socia.l sciences

departments can be expected. Solution of this problem

proba.bly will evolve naturally accord.ing to the rela.tive

qualifications of teachers in these departments.

5. Economics, commercial law, and commercial geography

are increasing in importance in the commercial teacher

training schedule.

6. Special training should be given in colleges and

universities in the social-business subjects.

D. Courses in Business Education

1. Different courses should be established for pro

spective teachers of business educa.tion in junior high,

senior high, junior college, college, and university.
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TABLE XV

A SUGGESTED FOUR YEAR COLLEGE COURSE
WITH COMMEROE AS A MAJOR

SUbject Ruarter Hours

Minor and Electives 43
Education 33
English 14
Science 13
Shorthand 12
Typewriting 9
Social Studies 9
Bookkeeping 9
Practice Teaching 8
Economics 8
Oommercial Law 6
Physical Education 6
General Methods 4
Commercial Geography 4
Business Organization

and Administration 4
Hygiene 4
Business Arithmetic 4
Business English 4
Government 4
Salesmanship 3
Teaching Shorthand and
Typewriting 3

Total Quarter Hours 192
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2. Different courses should be established for voca-

tional teachers, and social-business teachers.

~. A certain amount of specialization in a chosen

field should be required.

4. Some knowledge of guidance in business education

should be acquired by all business teachers.

5. Standards for Courses in practice teaching are

irregular. Much could be done in reorganizing these courses

in accordance with modern philosophy and practice.

I,>.
~-'

'~
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