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skeleton of the eduoational code its backers had oontemplated.

In 1855 the le~islature bad again made effort to better

the school"oonditions, and bad its members listened to the

suggestions' offered by the State Superintendent of Publio

Instruotion, would have presented a model more like the one

originally wanted. The fatal mistake of that legislature

had been its failure to meet the duty, constitutionally de~

volved on it, of providing funds for a six-months school for

the rural masses. During the preceding four years $186,861.64

from the current school funds had gone to help carryon other

departments, with the State Superintendent of Public Instruc

tion, who should have had some right on the subject, power

less to prevent that leak of educ.ational funds.

Reports showed that with taxes an aggregate amount of

$1,088,261.75 is for schools, and there were 1,892 school

houses b.uilt in t bree years. Did the pe ople build for a

three-months school? Mills suggested that the legislature

provide f or them longer terms, and if the experiment did

not we rk, it could be no ViO rse than the seven ye ars of mis

takes they had just passed through.

3. Judicial Decisions. The wisdom of the supreme

oourt had been invoked to settle many questions regarding

the Qonstitutionality of various school provisions. Six

maindeoisions might be classifie~ under the three heads of

oonsolidation, looal taxation, and equalization.

The first suit had been brought by Springfield Township

in Franklin County, to test the constitutionality of the

consolidation element of· the School Law of 1852. It had

been pronounoed unoonstitutional because it impaired vested
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rights and was in conflict wi th the cons titutional guaranty

too tall t-rusted .fu~ds he.ld by the s tate shall remain in

violate, and be faithfully and exclusively applied to the

purpose for which the trust was create~. This decision had

wrought no damage to the system nor had it impaired its ef

ficiency, as it mistook the method and not the principle.

The next suit had been brought by Alexander Black, of

Greencastle Township, Putnam County, to test the constitu-
f"

. I tionality of the provisi ons of the School Law of 1852

authorizing a township to build schoolhouses and continue

the schools after the money had been expended. This pro-

vision had been pronounced at variance with the spirit and

intent of the constitution, because it destroyed,uniformity

of amount and source of support for free schools by uniting

State Municipal assessments for tuition purposes. Local

taxation for tuition had been declared unconstitutional,

and it had arrested, at once, all attempts to relieve the

state of the necessity of doing her duty to the youth. The

corporation taxation for tuition had been in conflict but

sohoolhouse building bad been constitutional.

Whitewater and Springfield Townships, of Franklin

aounty, had brought suits to test the equalization pro

vision of the Revised SohoolLaw of 1855. These two town-

aliipe had claimed tha.t their ,quota from taxation should

have been ,1.67 per scholar but the general apportionment

had given them only 64.8 cents. The courts affirmed the

constitutionality of the equalization feature of the re

vised statute, thus showing impartiality, and e~Jorcing
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the olaims of e~ity.

Another case, ~rom Greencastle, had been decided in

this way. ' l'axation locally, for tuition had been manifest

ly unconstitutional, but assessment for building purposes

had been in perfect harmony with the fundalDilntal law.

Mills believed tha tit co uld be seen from these de

cisions that the supreme court decisions had held the state

to its duty to the youth of the state.

4. ! Seven-Months School. Nine-tenths of our popu

lation were living in rural communities, and it was there

that we needed a s. even-months school. Mills suggested th-a t

the character of instruction for. that period be of proper

standard and that there would then be little need for pro

longing the time. The taxes had ranged from two to seven

mills on the dollar for education, and it was only fair,

he said, that the state should make provisio!1..6 for the

desire of the majority of rural communities for the seven

months school.

5. Expense of a Seven-Month's School. In this parti

cular section, Mr. Mille explained the cownonand special

aohool funds. The manner of getting, of spending, and a

de.tailed account of the co ets of the average three-months

sohools, a~d the per capita costs 'Were also given. All

'of, this information was leading up to his plea for a seven

months school over the entire state. The following report

was interesting to note.
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collectively to prevent favoritism, who would examine and

board.

7. Investment of School Funds. A total of $5,565,963.23
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$680,000

364,868

$1,044,868

1,075,263

30,3951

Total

Defioit

Net prooeeds of taxes

Net prooeeds. of interest on funds

Cost of seven-months sohool

6. County Board of Examiners. In case a seven-months

school should become the plan, the correot examination of

all teachers would need to be required. Whether the state

provided Normal i~~truction or not, there should be in

eaoh county, a county board pf examiners, who would act

To raise this small deficit, an added assessment of

only one mill would be needed, and, at the average cost

of from one to fifty cents per individual, a seven-months

school could be had, instead of a three or four months

1
Caleb Mills, Suggestions on the Revision of the Common

School Law of Indiana, (John c. Walker, State Printer, l859),
p. 32. ---

license all teachers in that oounty. A suggested method

of having the questions alike for the whole state was given

and of having the license granted for various number of

months, according to the grade on the examination. Those

making low grades were to be advised to study for improve~

ment for the next examination. A seven-months school would

entice many tq our state, but k;een competition, Mills be

lieved, made far better teaohers, as a man worthy of the

name of a teacher would welcome the scrutiny of such a
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in school funds was then available for 'investment purposes.

'Three things were 1?-ecessary for the test of investment:

safety, ptomptness of payment of interest, and care and

eoonomy of'management.

The county loanpolioy had resulted in a continual

loss equal to almost one-sixth of the total income. An

iredeemable state debt was suggested. Let the state use

the school funds to repay her foreign debts, suggested

Mills, so that the local schools would receive the benefit

of the interest~ and so that her people would be both ob

ligated and repaid at the same time. The county loan as

sociation might not like this plan; yet, when held re

sponsible for their school money, it was a relief to them.

8. Librs.rl Features Made Permanent. The use of the

township library had shown its wonderful development. The

average loan of books during the preceding two years, in

many cases had been four times that of the years preceding,

those. All classes and ages were being benefited. Mills

said that by adding one-tenth of a mill taxation and a

dime on the poll tax, the library system would be guaranteed

steady improvement, and, in a very few years, every common

wealth would have a library of whioh to be proud.

9.. ~ Semi-Annual Apportionments. An annual appor

tionment of :school funds had several defects, or so Caleb

Mills suggested. First, a large sum of money lay undivided

in the state Treasury for almost a year at times. This

accumulated balance in 1858 had reached $186,861.64 by the

end of the year. Without any extra cost to the people,
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semi-annual apportionments would. have increased the annual

.per capi ta funds a,8 follows: 1855, 73rj instead of b5.8¢;

in 1856, ~7¢ instead of 75¢; in 1857, 78rj instead of 70.5¢;

in 1858, 84¢ instead of 71.2rj. This provision would, also,

have relieved the schools of a certain amount of prejudice

and opposition. There was no question but that good would

result from this move, Mills thought.

10. State Board of !ducation. Originally, our state

Board of Education was to have been composed of men whose

interest would do much for the schools of our state. Un

fortunately, intentions had failed and we found on the

board, men who cared little and knew less about the things

required of such a member. To them the whole thing was

a farce and unnecessary. Mills r suggestion was that the

state board be composed of nine members elected by the

legislature for six years, two being chosen at every bi

ennial session. Further, he suggested that it be com

posed of men of large experience as teachers, men familiar

with the history of education and keenly alive to the pro

gress ~nd improvement of the schools, and with politics

claiming no attention. That they serve without pay and

have only mileage expense granted them for two meetings

per year was a further suggestion of Caleb Mills, who

thought that the total cost to the state would not be

over :~300 per year. A group of reai1 educators of this

type would do much, he believed, in helping our state

Superintendent of Instruction.
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F. AP1eaforWa.bash College Library

The following' article, which first appeared in the

"Wa.bash M~gazine," was so favorably received that the

trustees of the college had it printed in pamphlet form

and distributed' it to a wide circle of friends. It has

no practical value, educationally; yet it became one of

the Caleb Mills pUblications. Of libraries he said:

"Unexpressed thought necessarily passes away with
out any memorial of its existence, and even uttered
wisdom often has no other reliable vehicle of trans
mission to future ages than Books. These are the re
oognized repositories of human wisdom attained by re
flection, observation, experiment, and culture. These
are the media through which the present holds converse
with the past, the intelledt of one age communes with
the kindred spirits of another, and the accumulated
attainments of the pa0t and present are transmitted to
the future. Their intrinsic worth is measured only by
the brains they represent and the morals they inculcate.

"The treasures of a College Library are provided
for the use and benefit of the earnest student, the
patient investigator, the industrious pupil and the wide
awake teacher. Its shelves should not be burdened with
the trash of any age of languawi' nor loaded with the
ephemeral issues of the press. ' . .

In his plea Mr. Mills suggested the room for and the

arrangement of a new library for ~abashaollege, and, with

c,areful thought, presented a most attractive picture of' the

possibilities for the undertaking. He also explained the
,

extent of their library at that time and the additions need-

e"a. to make it' meet the wants of the college and community.

G. A Plea for a ]'emale College

1. Problem Stated. The following article from the

hand of ualeb Mills, making a plea for a female college,

1,
Caleb Mills, A Plea for Wabash COlle~e Library, (Jere

Keeney, Printer, CrawrordsViIle, Indiana, 871), p.~.
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came as the result of a meeting in Crawfordsville, on June

. 22, 187l~of a gr~up of individuals who believed that the

intelleots of our daughters deserved as thorough discipline

and development as that of our sons, with the results of

such a oulturepromising as rich and permanent good as for

the boys.

This group of interested people prepared a group of

resolutions and invited the attention and co-operation of

those whose sympathies hannonized with theirs, to help

oarry on the contemplated enterprise.

2. Resolutions Adopted. The resolutions adopted in

the meeting are given below:

"First--That the time has come for taking the neces
sary steps for the founding of an Institution, in the
State of Indiana, at which her daughters may receive an
education as thorough and extended as her sons obtain at
the best colleges.

"Second--That the Institution, in its character and
aims,.should embody the elements of the Holyoke system,
with such modifications as the Trustees may deem most ap
propriate to a harmonious combination of male and female
teachers in the corps of instruction, and the admission
of day and boarding pupils.

"Third--That, in order that such culture may be so
reduced, as to bring its privileges within reach of the
largest number, a permanent endov~ent of at least$150,000
should be secured, and, when $75,000 have been pledged,
the subscribers thereof, should meet and choose from their
number twelve Trustees, who shall be arranged in four equal
classes, one of Which, after the organization, shall be
elected annually, and the Board be a self-perpetuating,
body corporate.

"Fourth--That no subscriptions shall be binding till
seventy-five thousand dollars have been pledged to the
permanent fund. When that amount has been subscribed,
the question of location shall be proposed to the pUblic,
and offers of land for a sight, and funds for building
and equipment be received.
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The resolutions were followed by a short explanation

seminaries, which had disappeared, to have established, on

'.

.. : ..

H. New Departures in Collegiate Control sad Culture

of each, but one of which is important. It was that enough

money had been spent in Indiana trying to establish female

"j ••

1Caleb Mills, ! Plea !2!. a Female Colle ~~ '. (pi~.c~.i·~~,
July 27, ·1871). .' '.".

20a1;eQ; MiJ.l~, New DeEartures ~ Collegiate Control and
Oulture, (New York: A.S. Barnes and Company, 1880), p. 2.

ness gooa exercises. He said that they should be the

1. OPEortunities and Oversight. Mr. Mills said that

trustees tried to increase, supervise and preserve funds,

fill vacanoies in their o"m body and instructors', and wit-

"Progress in colleges in the county indicates a willing
ness ~o look squarely in the lace usages of equivocal char
acter whe~ever shown to be in conflict with the duty of the
Trustee.~· '

On his death bed, Caleb Mills asked his friend, Henry

B. Harrington, to have his last article published. In it

he said:

"Sixth--That each subscriber shall have one vote in the
election of Trustees, either by personal or proxy ballot,
for eaohfive hundred dollars pledged, and the sums sub
scribed should ,be payable in three annual ins tallments,
bearing date from the organization of the corps of Instruction.

"Seventh--That in attestation of the sincerity of our
desire and earnestness of our purpose to carry into speedy
effect the above Resolutions, we will pledge ourselves to
pay the amounts attached to our separate names, specifying
the respected sums we will give, first, to secure the
$75,000, and, secondly, the minimum endowment of $150,000.nl

a permanent basis, a first-class institution.

"F1fth--Thatthe location of the Institution shall be
determined by the following considerati'ons; viz., healthful

. ness of the place, the desirability of the groUnds, ease
of access, and the amount of funds pledged for the buildings
and furniture.
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guardians, :o.f,'the students as well, showing paternal interest,

-sympathy,- andeJq)erienoe.Caleb Mills stated in his article

that visits and lectures often showed to and developed in

the students the proper spirit. Mr. Mills stated further

that instructors, also revived at the visits of oollege

trustees' and addressed their labors with new zeal,. wiser

heads and warmer hearts.

M~. Mills felt that a lack of wi se and timely discipline

was frequen,tly the result of feebleness or laxity of the

powers in charge. He stated that a famous master of Hugby

once said that it was not necessary to have a given number

of scholars but it was necessary to have gentlemen. "Are

the Trustees of the College liVing up to their pledges of

unswerving fidelity?"l asked Mills.

Another point in need of reformation was the division

of classes into small groups of twelve to fifteen for in

structions instead of large groups of forty or fifty.

This evil demanded immediate attention and redress. Re-

ports from colleges showed that classes from forty to well

over a hundred were the general rule of the schools.

Visits showed th9. t a real recita tion was conduc ted for

about fourteen students. ~he others, Mr. Mills thought,

did not get the desired attention. He believed that 'class

ehould"be di vided into gro ups of from thirteen to sixteen,

according to ability. If there happened to be three sec-

tions, the first would accomplish probably much more than

the curriculum portion, the second would probably master

1
Caleb Mills, op. cit., p. 2.
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suooessfully the required work, and the third group, con

'oentrating thei~ time on a limited portion of the curri

culum, woUld attain a far more valuable culture than that

received under the en masse policy.

Another change for the better in our colleges, would

be accomplished by requiring the professors to spend more

time in their teaching work. Very few conducted more than

two classes of an hour eaoh per day. Mr. Mills suggested

that if that short time was all that a teacher could in

struct, more teachers should be hired ana. work with smaller

classes. Five or six hours per day for five days a week

was not an unreasonable amount of work. Most instructors

taught from textbooks so that outside preparation was not

great. Only lecturers required much outside time. Even

in small sections, the outside preparation would remain

the same and the knowledge that his teaching has been

"well done" would be of more real worth than all the glories

of _mere authorship, or the combined distinction of literary

or scientific renown.

2. Modern Langua ge s. It was the mode I'll tendency of

some of our colleges to substitute modern languages for the

old classic tongues, in Mr. Mills' opinion. One college

tried one course and immediately went b§ck to the old

Olassics. Students felt that live languages were easier

than the dead languages; yet experience had taught us that

more culture had come from the old language s than from the

advantages of the new. Mr. Mills wished to have the stal-

wart culture of the classics exter~ed over the entire four

years and then, the-results, he thought, would fearlessly
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ohallenge the r~sults· of any and a1.1 humbugs of the age.

Mr. Mills ask,edthat more time be given to the sub

jeot of Ehglish.In his opinion, the English tongue was

fully entrtled to be oalled a world language. For riohness,

rational power and ooml~otness, no living language oould

be oompared to it. Sixty-eight per oent of it has oome

from the Graeco-Latin, thirty per oent from the Anglo-Saxon

ani two per oent from the Celtio tongue. Surely, too muoh

time oould not be given to a language with the wide scope

of opportunity that our own language had.

3. College Optionals. Mr. Mills stated that a de

plorable situation had been ooming to the front in Amerioan

oolleges in the establishment of the optional study feature.

A student might select for himself, Ylhat course he wished

to take. Mr. Mills objeoted to this beoause he thought

the student was not old enough to make the wisest ohoioe

and that the student's ohoioe usually went to the subjeot

most easily mastered. Said Mills,

"Let the will power of tried wisdom control, take the
noon day observations, and work out t~e daily latitude and
longi tude of the educational voyage."

4. The Irrepressible Confliot. "Practical Educationn

was an issue that continually kept oropping out. Caleb

Mills said it was nothing more than a marauding fancy, and

the friends of olassic learning had nothing to fear.

nUnder a firm and rigid adhe renee to conviction of
wIla t is wise and true, on the part of Boards of Control and
Instruction, much of the orude and floating mass of wilfr
educat ional specula tion will soon go to its ovm place. n

1· '.
Caleb Mills, ~ oit., p. 30.

2
Ibid., p. 32.
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5. Length of ~ College Year. English colleges ran

from fifteen to. twenty-six weeks per year. American colleges

ran from'thirty-six to forty-two weeks per year. It was,

Mills thought, wise to have as long a'period as possible

without danger to the health of the student. He believed

that a shorter period condemned the college of failing in

its mission. Mr. Mills cited the fact that one of our old-

est colleges ~~d made the vacation length ten weeks and

her ex&nple had been worthy of consideration and imitation.

6. ~ Bible, ~ College ~extbook. Concerning the

bible as a college textbook, Mr. Mills says:

"Does the Bible occupy its true and proper place in
the college curriculum of our county? It is a live issue,
destined to reach the front and demand recognition and
action. Touching as it does on points of vital interest,
oivil, social, and religious, it justly claims a prompt,
earnest and candid oonsideration from three classes:
society at large, the custodian's of our higher institutions,
and those enjoying their culture. The community surely needs
all the moral invigoration that a thorough knowledge of the
Scriptures, on the part of those standing on the high places
of influence and power, can impart to the body politic.
uollege Trustees are justly responsible to the public, pat
rons and pupils, for ample provisions for biblical training
of the youth in charge, the full benefit of w~~ch the future
men of culture and oo~trol in this land must have, or we
are a doomed nation."

1
Caleb Mills, ~ cit., p. 35.



IV. :h:STIMATES OF CALEB MILLS }j'ROM P·ERSONAL FRIBNDS

The 'following paragraphs constitute personal recollec-

tiona of a few men who have come in direct contact with

Caleb Mills. Their main remembrances are as students in

his classroom at Wabash College; yet their opinions justify

the conclusion that Mr. Mills was an exceptional character

in our pioneer educational days. It is little wonder that

in many cities of the state, there is a school building by

the name of "Mills School," named in honor of the man whose

keenness and foresight provided the foundation for our ex

cellent school system.

Dr. E. H. Cowan, a student of Wabash College in 1862

says:

"Professor Mills was loved by each and every student
and enjoyed with them the many little college pranks of
the day. His knowledge of human nature forestalled many
threatened evils of the youth of tr~t day, and he was truly
a leader in all that was right and just. His teaching was
of the highest order as he sought in his pupils that keen
thoroughness that characterized his own work."

Professor James Insley Osborne, graduate of Wabash

College in 1879, says of Mr. Mills:

nprofessor Mills was one of the important men of Wabash
College. He, with Professor Hovey, his classmate at Dart
mouth, were more highly praised by Wabash Alumni gatherings,
for years, than other professors. Never, in his discipline,
did he antagonize his students, and many serious matters
were turned over to his care for adjustment by the President
and other professors. There seems to have been born in him
that zeal and understanding that drives a man to noble deeds.
He was the first advocate of bound volumes of magazines.n

Edward Daniels, Indianapolis, Indiana, speaks thus of

his former teacher, Caleb Mills:

"To every student in his classes, he was at once man
and boy, but acquaintance did not lessen their respect or

104
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vulgarize our love. We know that he made every foot of
his garden and orchard pay in cold cash; yet it is whispered
that the needy.student who was worthy always fOWld in him
a hr:lpful friend.' He accepted a bold literalism of every
word of ~he Westminster catechism, but in practical life he
seemed somehowlto squint at principles which savored of
Universalism."

Mr. Charles Gregg, the grandson of Caleb Mills, says:

"It might seem improbable for one so deeply imbued
with the spirit of religion and engrossed with education to
take a very active part in the affairs of a community.
Yet, for years, Caleb Mills was one of the most active
citizens in Montgomery County. Politically speaking, in
early years he w~s a Democrat but became affiliated with
the Republican party soon after the election of 1860.
This change was caused by his views of abolition. His
biblical learning influenced him to be a strong union
advocate and he encouraged yOWlg men to fight for ifightful'
cause. "

Mr. T. H. Ristine, of Crawfordsville, has the following
words to say regarding Caleb Mills:

"Caleb always conducted his classes, in true Puritanical
manner. On Monday morning he always used the Greek copy
of the New Testament as a textbook and usually combined
some quotation with the lesson. He was a teacher and a
minister in class, believing the combination was best.
Biblical quotations were always inserted in discussion, and
this intermingling of Bible and textbook shows the influence
of his New England training."

I
CharI es W. Moores, "Cal eb Mills and the Indiana School

System," Indiana Historical Societl Publications, (Indianapolis:
The Wood Weaver publishing Company, 1905', volume III, No. VI
p. 377.
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